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Introduction

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, so that teachers can use the materials with some flexibility according to need and student progress.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, in Rollercoasters 1, we included Carnegie medal winner 
River Boy, a Geraldine McCaughrean favourite, The Kite Rider and Gillian Cross’s tense story Calling A Dead Man. In Rollercoasters 2, we have broadened our scope to appeal to 
a wider school population – Sharon Flake’s The Skin I’m In is set in an American Middle School and Theresa Breslin’s Divided City weaves football, religion, racial prejudice and illegal immigration into a compelling narrative. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see pages 3–4) which gives the teacher, at a glance, an idea of how the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources.

As well as the Overview, teachers are offered a Navigator (see pages 5–9). There is a clear plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.

Unique components
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In addition, Rollercoasters offers some unique components.

•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel.

•
The Writer’s Craft material provides invaluable background material to enhance and enrich students’ appreciation of the writer’s skills. These often include varied and interesting resources contributed by the authors of the novels, including original drafts and commentary direct from the author. Activities to support these pieces are woven into each scheme. These resources can be found with the teaching materials, which are designed to enable teachers to cover objectives about writer’s craft in a pertinent way.

Support for lesson planning in the Teacher’s Pack
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Every Lesson Plan follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons meet the needs of different ability groups.

•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

•
For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section (see pages 34–35).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the teaching materials.

•
Every set of lesson plans ends with its own student Reading Assessment Progress sheet, which the teacher can then use to identify areas for development for each student.

•
The Rollercoasters website is being substantially updated for Phase 2. This dedicated website will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read reviews and post their own review of the novel they are reading.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1
Character and context


(Chapters 1–6)


	· Recognize some of the issues facing the two main characters 

· Identify some of the qualities and interests of Martha and Scott
	AF2: Locating evidence

AF3: Inference and deduction


	Yr 7: R2

Yr 8: R4
	Starter: Looking at the effects of name calling

Introduction: Class reading of Chapters 1 and 2; commenting on initial impressions of the issues facing Martha and Scott

Development: Class reading of Chapters 3–6; researching the text for further information on the main characters

Plenary: Summing up the main characters with one word for each of them

Homework: Researching a definition of ‘abomination’
	WS: 1a, 1b

RG: pp. 4–5



	2
Theme and character


(Chapters 7–9)


	· Recognize the major theme of religion

· Identify and explain how the writer arouses sympathy for Martha
	AF6: Writers’ purposes

AF7: Social and historical context
	Yr 7: R9

Yr 8: R5
	Starter: Playing odd-one-out with three days of the week, focusing on the difference between them

Introduction: Looking at how students spend Sundays; class reading of Chapter 7

Development: Reading Chapters 8–9; identifying when and how the writer arouses sympathy for Martha

Guided work: Exploring how the writer arouses sympathy

Plenary: Identifying themes in the novel in a puzzle-type activity

Homework: Depicting a scene from Martha’s Sunday or writing about the influence of the Righteous on Martha
	OHT: 2c

WS: 2a, 2b

RG: p. 6

	3
Structure


(Chapters 10–13)
	· Recognize the significance of this crisis point in the story 

· Recognize and explain structural features of the story, including foreshadowing
	AF4: Text structure

Identify patterns


	Yr 7: R7, R15

Yr 8: R10
	Starter: Playing ‘fortunately – unfortunately’, focusing on the fluctuating fortunes of the characters

Introduction: Class reading of Chapters 10–12; exploring foreshadowing at the end of chapters

Development: Class reading of Chapter 13; analysing the structure and significance of the chapter

Plenary: Summarising the contribution of structure to the building story

Homework: Reading up the story of the Good Samaritan.
	OHT: 3b, 3d

WS: 3a, 3c

RG: p. 7

	4
Character and theme


(Chapters 14–17)


	· Identify the ways in which Martha is being bullied at school and at home

· Describe some of the choices open to Martha and Scott when they are bullied
	AF2: Locating evidence

AF3: Inference and deduction

Read between the lines


	Yr 7: R6

Yr 8: R5
	Starter: Summarising and discussing the story of the Good Samaritan

Introduction: Class reading of Chapters 14–17; identifying bullying; considering physical punishment of children

Development: Considering how well Scott befriends Martha when she is bullied and alternative courses of action Scott or Martha might have taken

Plenary: Judging whether Martha and Scott should have informed a teacher about the bullying

Homework: Completing a cartoon strip showing an alternative course of action
	OHT: 4a

WS: 4b

RG: pp. 7, 10–11

	5
Character and theme


(Chapters 18–22)


	· Appreciate the nature of the relationship between Scott and Martha

· Identify some ways in which Martha’s character is developing
	AF5: Use of language


	Yr 7: R7, R14

Yr 8: R11, R14
	Starter: Focusing on the ‘Rapunzel story’ extract in a cloze exercise

Introduction: Class reading of Chapters 18–21, looking for signs of romance

Development: Class reading of Chapter 22, examining how Martha has changed

Plenary: Role-on-the-wall activity

Homework: Finding a verse, lyric or quotation that sums up Martha’s/Scott’s feelings
	WS: 5a, 5b

RG: pp. 12–13

	6
Differing viewpoints


(Chapters 23–30)


	· Identify and explain the viewpoints of different characters

· Judge the writer’s viewpoint
	AF6: Writer’s purposes and viewpoint

Identifying arguments
	Yr 7: R9, R16

Yr 8: R3, R6
	Starter: Identifying arguments in a piece of non-fiction

Introduction: Class reading of Chapters 23–27

Development: Class reading of Chapters 28–30; identifying characters’ viewpoints/arguments

Guided work: Identifying arguments and opinions

Plenary: Considering the writer’s viewpoint

Homework: Writing or recording a conversation between Scott’s parents
	OHT: 6a

WS: 6b, 6c



	7
Language and setting


(Chapters 31–36)


	· Identify and explain the major narrative hook in the story

· Manipulate some of the writer’s descriptions of mood and setting
	AF5: Use of language
	Yr 7: R9, R12
Yr 8: W8
	Starter: Examining the connotations of the word ‘secret’

Introduction: Reading Chapters 31–33; looking at the story of Esther

Development: Reading Chapters 34–36; using PEE to examine a description of Martha’s house; looking at the main narrative hook – Abomination

Plenary: Guided tour of Martha’s house

Homework: Examining more examples of how Martha’s house is described
	OHT: 7b

WS: 7a, 7c

RG: pp. 8, 14

	8
Structure: building suspense


(Chapters 37–42)


	· Recognize and explore the ways in which a writer builds suspense

· Select appropriate quotations
	AF4: Structure
	Yr 7: R7

Yr 8: R10
	Starter: Writing a postcard from Martha to Mary

Introduction: Reading Chapters 37–42

Development: Tracing how the writer builds suspense

Plenary: Conscience corridor for Martha

Homework: Considering alternative titles for the story
	OHT: 8b

WS: 8a

RG: p. 9

WC: 1

	9
Character development


(Chapters 43–48)


	· Recognize how Martha has changed and developed

· Identify and explain irony in the text


	AF3: Inference and deduction 

Looking for deeper meaning
	Yr 7: R6, R8
Yr 8: R7
	Starter: Looking at the writer’s possible titles for the story

Introduction: Improvisation based on Scott’s or Martha’s situations; reading Chapters 43 and 44

Development: Reading Chapters 45–48; looking at irony in the characters’ words

Plenary: Deciding why the story was called Abomination

Homework: Sending a secret message to Mary
	OHT: 9a

WS: 9b, (c

RG: p. 15

WC: 2

	10
Structure: the crisis


(Chapters 49–52)


	· Recognize that the novel primarily tells Martha’s story

· Identify the elements of the main crisis in the story
	AF4: Structure

AF6: Writer’s viewpoint 
	Yr 7: R15

Yr 8: R10
	Starter: Working out the coded messages students created for homework

Introduction: Looking at Martha’s role in the story

Development: Looking for evidence of the crisis points

Plenary: Predicting ahead

Homework: Creating a new book cover
	OHT: 10b

WS: 10a, 10c

WC: 1, 3

	11
Inference and deduction


(Chapters 53–57)


	· Recognize the difficulties and complications Scott and Martha have in communicating

· Identify what can be inferred and deduced from the characters’ messages
	AF2: Locating evidence

AF3: Inference and deduction
	Yr 7: R2, R8
Yr 8: R4, R9
	Starter: Presenting the book cover ideas developed for homework

Introduction: Working out secret messages

Development: Reading Chapters 53–57; inferring and deducing from the messages

Plenary: Deciding on the character for which they feel most sympathy

Homework: Creating a secret message from Mary
	WS: 11a

RG: p. 15

	12
Review and opinions


(Chapters 58–60)


	· Appreciate the opinions of other readers of the novel

· Review the novel, forming their own opinions about it


	AF6: Writer’s purposes and the effect on the reader

AF7: Social and historical context
	Yr 7: R2, R17
Yr 8: R13
	Starter: Deciphering the messages created for homework

Introduction: Reading Chapters 59–60; discussing the ending

Development: Reading Swindells’s synopsis and his editor’s comments; forming their own opinions about the novel

Guided work: Expressing opinions on the novel

Plenary: Reviewing reading skills

Homework: Writing a review in the form of a postcard
	WS: 12a, 12b, 12c

WC: 4, 5

RG: p. 16


Navigator

	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 1
	Martha relates how she is chased home from school by other kids. Her name and her home life (especially the Abomination that lives in the cellar) all make her different from other kids.
	· Introduction to Martha (p. 1)

· First mention of Scott (p.1)

· Introduction to Martha’s mother (p. 1)
	· Being an outsider

· Bullying

· Religion
	· First person narrative (through Martha)


	Introduction: The big issues facing Martha – bullying, friends, religion, Abomination – are all mentioned in this brief first chapter

	Chapter 2
	Scott describes his new school and schoolmates. He notes how Martha is ostracized. He joins in with the teasing, a little uneasily, but feels accepted at the new school.
	· Main introduction to Scott and his situation (p. 3)

· Our first view of Martha through Scott’s eyes 
(p. 3)
	· Fitting in

· Bullying 
	· First person narrative switches to Scott’s voice
	Introduction: The alternating viewpoints of the novel have now been established

	Chapter 3
	Martha describes more about her home life: the strictness of her parents, the punishments she receives, her hidden treasures and her inability to invite friends home.
	· Martha’s overbearing father is introduced (p. 5)

· First mention of the Righteous religious sect 
(p. 5)

· We learn that Martha has an older sister, Mary, who was sent away by her father (p. 6)
	· Parent/child relationships

· Punishment 

· Religious sect
	· Contrast between the modern trappings such as ‘pop music’ (which will date rapidly for students – e.g. reference to ‘Blur’) and the austerity of the Righteous
	Revelation: essential revelations about Martha’s background and especially the existence of her sister, Mary

	Chapter 4
	Scott describes a row with his parents about going out with a friend. He also reveals how his mind keeps returning to Martha.
	· Scott’s parents are introduced (p. 7)

· Scott reveals a growing interest in Martha (p. 7)
	· Parent/child relationships

· Friendship

· Growing up
	· Contrast between the narrative style of Martha and Scott, e.g. how they refer to their parents (‘Mother’, ‘Mum’)
	Development: Scott’s friendship with Simon and his attention on Martha

	Chapter 5
	To Martha’s surprise, Scott lends her a ruler. She reveals that she’d like a friend and to be like everyone else. She fantasizes about a relationship with Scott.
	· Scott shows friendship to Martha in spite of the other students’ reactions (p. 9)

· Martha reveals self-awareness about her own situation and her hopes (pp. 9–10)

· Martha hopes for a special friendship with Scott (p. 10)
	· Friendship and romance

· Hopes and desires

· Loneliness 
	· Martha address the reader directly, in order to build understanding and empathy
	Development: clear evidence of Scott standing up to the other kids

	Chapter 6
	Scott goes to town with Simon, who shows him around. They meet some other students from school, have something to eat and Simon tells him about the school trip to Hanglands.
	· Tracey Stamper has noticed Scott’s interest in Martha and teases him about it (p. 11)
	· Friendship and romance
	· Use of slang and colloquial language between the young people
	Complication: this begins to set up the problem for Martha and her not attending the school trip

	Chapter 7
	Martha describes how she spends Sundays.
	· The sternness of Martha’s parents is emphasized (pp. 14–15)
	· Religious sects

· Loneliness
	· Dialogue emphasizes the formality of Martha’s relationship with her parents
	Detail: description of Martha’s home life

	Chapter 8
	Scott sees Martha and her parents out walking on Sunday. On Monday at school, he asks her about it and they begin to talk about her church and background. 


	· The first meaningful conversation between Scott and Martha (p. 18)
	· Friendship and romance

· Religious sects

· Parent/child relationships
	· Dialogue emphasizes the awkwardness of the situation for both of them
	Development: this is the first concrete stage of their relationship

	Chapter 9
	Martha is left unhappy when her father warns her not to get too close to her new friend.
	· Martha’s father dominates her, but has no idea of how she feels or what she wants (p. 21)
	· Friendship

· Happiness

· Parent/child relationships
	· Martha’s father’s words are full of irony
	Complication: Just as the new friendship is formed, Martha’s parents try to put a stop to it

	Chapter 10
	Scott sticks up for Martha, but by doing so falls out with Simon and finds that he is now the target for bullying.
	· Simon and Gordon both carry out acts of bullying (pp. 22–23)
	· Friendship

· Bullying
	· The incidents build a sense of unfairness for Scott’s predicament
	Complication: Scott is also a victim of bullying now

	Chapter 11
	Scott is ambushed and attacked by Simon, Gordon, Tracy and two others at the end of school.
	· Simon appears to be the ringleader of the group of bullies (p. 24)
	· Bullying

· Courage


	· The writer makes wide use of italics for different reasons such as emphasis, song lyrics and thoughts
	Mini-crisis: this is the first time that the narrative has not alternated between Scott and Martha; it stays with Scott, emphasising the focus on him and this first crisis point

	Chapter 12
	Martha sees Scott being beaten up and runs for help in the shape of the PE teacher, ‘Killer’ Kilroy.  She walks him home afterwards.
	· Martha feels responsible for what happens to Scott (p. 26)

· Martha chooses to walk him home, even though she will get into trouble (p. 28)

· Both Scott and Martha admit to liking each other (p. 28)
	· Friendship and romance

· Bullying

· Growing up and independence
	· Dialogue shows the awkwardness and warmth of their growing relationship
	Development: their friendship is now more definite and Martha has deliberately chosen Scott’s friendship before her parents’ strictures

	Chapter 13
	When Scott arrives home, his mother questions and gently teases him about the girl who was with him. When Martha arrives home, she is more sternly questioned and is punished for being late.
	· Scott’s embarrassment betrays his growing feelings for Martha (pp. 30–31)

· Martha questions the injustice of her father’s treatment of her (p. 32)
	· Friendship and romance

· Bullying

· Child/parent relationships
	· Contrasting language in the dialogue between both Scott and Martha and their parents
	Development: a significant point in the novel, shown by the sharing of the chapter by both Scott and Martha, that recognizes the change in their relationship to a closer bond

	Chapter 14
	After her father punishes her and Martha is locked in her room, she looks through the postcards that her sister, Mary, has sent. She loves her sister, but has no contact details for her.
	· Martha’s father shows more severity – locking in her room and withholding her food (p. 33)

· Martha’s sister, Mary, is absent but cares for her (pp. 33–34)
	· Family

· Love

· Growing up and independence 

· Child abuse

· Messages
	· Names: pet names and insulting ones
	Revelations: more is revealed about Martha’s older sister

	Chapter 15
	Scott continues to be attracted to Martha. He refuses to tell the teacher who attacked him.
	· Scott’s attraction to Martha continues (pp. 35 
and 37)

· Scott conceals who attacked him (p. 36)
	· Friendship and romance

· Bullying 
	· Scott’s language with the teacher is evasive
	Development: Scott is colluding with Martha’a actions in concealing the bullies

	Chapter 16
	Scott now sits next to Martha in class. He walks her home but is upset when she doesn’t let him walk her all the way.
	· Scott feels let down by Martha (p. 40)
	· Friendship and romance
	· Martha’s evasive language leads to misunderstanding between her and Scott
	Complication: Scott misconstrues Martha’s reluctance to let him walk her to her house

	Chapter 17
	On the following day, Scott acts ‘cool’ with Martha and ignores her. At lunchtime he relents and she explains that she is scared of her father because he beats her.
	· Scott sulks because of Martha’s behaviour 
(p. 41)

· Martha reveals her father’s treatment of her (p. 43)
	· Bullying

· Child abuse
	· Simple dialogue to reveal complicated issues
	Revelation: Scott begins to understand Martha’s true situation

	Chapter 18
	Martha tells Scott about her older sister, Mary. Her only other family are also part of the Righteous. They agree to meet up when Martha goes to the supermarket.
	· Martha reveals how isolated she is (p. 46) 

· Scott determines to support her and still see her (pp. 46–47)
	· Friendship and romance

· Isolation

· Family
	· Simple dialogue to reveal complicated issues
	Development: Scott understands the true nature of Martha’s situation

	Chapter 19
	It’s Friday. Scott and Martha are not bothered by the others at school. After school, they meet and Martha reveals that she’s on her own in the evenings. Scott can’t understand why she doesn’t go out. He fantasizes about saving her.
	· Scott struggles to understand Martha’s home life (pp. 49–50)

· Scott does not want to be seen with Martha and viewed as a ‘couple’ by the teacher (p. 49)
	· Friendship and romance

· Secrets
	· Scott uses a fairytale to express his feelings for Martha
	Development: publicly Scott is shy about their friendshipship, but privately he’s frustrated by it

	Chapter 20
	Martha meets Scott at the supermarket. Scott acts the fool and they have fun doing the shopping.
	· Martha puts aside her worries about the Righteous and enjoys herself (p. 52).


	· Friendship and romance

· Happiness

· Independence
	· Contrast between Martha’s caution and Scott’s high spirits
	Development: Martha is beginning to act independently of her family

	Chapter 21
	Scott takes Martha to the café in the park. They have a joke at the expense of Gerry Latimer, before Scott walks Martha most of the way home.
	· Scott shows a forgiving spirit towards Gerry Latimer (p. 56)
	· Friendship and romance

· Happiness

· Independence
	· Jokes and teasing give a lighthearted feel
	Development: both characters are more confident with each other and now share a firm friendship

	Chapter 22
	Martha experiments with leaving the house without her parents’ knowledge.
	· Martha finds that Scott’s friendship gives her strength (p. 57)

· She takes risks on her own (pp. 57–58)
	· Independence

· Courage
	· Use of questions to underline Martha’s dilemmas
	Development: Martha now has enough courage to challenge her father’s rules independently

	Chapter 23
	Martha retrieves a postcard from the bin that was sent from Mary.
	· There is a hint on Mary’s postcard that she is unhappy (p. 61)

· Martha is still elated about her friendship with Scott (p. 61)
	· Family

· Friendship

· Happiness

· Messages
	· Use of repetition for emphasis and to highlight key ideas
	Development: an up-to-date postcard confirms Mary is still interested in Martha – an important link to establish

	Chapter 24
	Scott tells his mother that Martha is beaten by her father, but Scott’s mother is reluctant to become involved.
	· Telling his mum about Martha is a hurdle for Scott (p. 62)

· Scott’s mum does not want to intervene (p. 63)
	· Child abuse

· Parent/child relationships
	· Scott’s mother fails to take on the issue and there is a patronising ring to her words
	Complication: Scott has asked for help from an adult, but is let down

	Chapter 25
	Martha is bullied again, this time in the girls’ toilets, by being soaked and getting hit in the stomach. She arranges to meet Scott in the evening.
	· Tracey Stamper leads the gang of bullies (p. 64)

· Martha surprises herself by deciding to meet Scott during the evening (p. 66)
	· Bullying

· Threats and violence

· Independence
	· The writer builds a picture of Martha’s hurt and humiliation, then contrasts it with her growing independence
	Development: Martha is inspired by Mary and takes an active decision to defy her parents’ wishes

	Chapter 26
	Scott and Martha go for a walk down the local Lovers’ Lane, and then Scott invites Martha to his house.
	· Scott shrugs off his worries about being considered a couple (p. 69)

· Martha takes the further risk of going back Scott’s house (p. 69)
	· • Friendship and romance

· • Independence
	· References to love and romance run throughout the chapter
	Development: Martha takes another step to independence

	Chapter 27
	Martha visits Scott’s house and chats to his mum.
	· Martha shows her honesty and openness  (pp. 70–72)

· Scott’s mum is warm and friendly (pp. 70–72)
	· Parent/child relationships

· Home 

· Friendship

· Honesty
	· Martha and Scott’s homes and families are sharply contrasted
	Detail: we find out more about Martha’s pastimes, as well as Scott’s relationship with his mother

	Chapter 28
	After Martha leaves, Scott talks to his mum about her problems. To Scott’s frustration, his mum doesn’t think there is anything they can do to help.
	· Scott’s mother is reluctant to do anything to help (p. 73)

· Scott is determined to take action anyway (p. 74)
	· Honesty

· Child abuse

· Independence 
	· Scott’s mum shows a different viewpoint on the same situation
	Complication: Scott does not get help when he anticipates it


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 29
	Martha returns home to find that she hasn’t been missed. At school, the school trip to Hanglands is mentioned and only Martha can’t go.
	· Martha feels that she is rebelling against her parents (p. 75)

· Scott is puzzled as to why he can’t visit Martha’s house (pp. 76–77)
	· Independence

· Isolation
	· The description of Martha’s return home is effectively understated

· Contrast of her brief joy of not being found out with the loneliness in not being allowed to go on the school trip
	Complication: Martha is not allowed to go on the school trip

	Chapter 30
	Scott asks his father to pay for Martha to go on the school trip, but he refuses.
	· Scott continues to work on Martha’s behalf (pp. 78–79)
	· Parent/child relationships
	· His father’s response is carefully reasoned
	Complication: Scott is let down by his parents again

	Chapter 31
	Martha asks her mother if she can go on the school trip. Her mother refuses, telling her off for her cheek. Martha blocks herself into her room to stop her father entering.
	· Martha recognizes her new self and inner strength, and discovers she has a hold on her parents (p. 81)
	· Independence

· Secrets

· Parent/child relationships
	· Martha’s words and thoughts reveal ‘attitude’
	Development: Martha is beginning to openly stand up to her parents

	Chapter 32 
	Scott waits for Martha to arrive at Asda. When Mrs Dewhurst turns up, he secretly follows her around the store instead.
	· Scott is disappointed at not meeting Martha 
(p. 82)
	· Secrets
	· Scott’s description of Mrs Dewhurst is full of imagery
	Development: another clue about Abomination

	Chapter 33
	At church, Martha feels the sermon on child obedience is aimed at her. Her father fixes her furniture to the wall so that she can’t block the door again.
	· Martha’s determination to leave home at 16 grows (p, 85)
	· Independence

· Parent/child relationships

· Secrets 
	· Martha’s words and thoughts continue to reveal more confidence and spirit
	Detail: Martha’s parents are taking steps to control her

	Chapter 34
	Martha is horrified when Scott calls round at her house unannounced. Nevertheless she invites him in.
	· Scott disregards the one thing that Martha has asked him not to do (p. 86)
	· Friendship

· Secrets  
	· Dialogue reveals the awkwardness of the situation
	Development: Scott calls round – creating a mini-crisis for Martha

	Chapter 35
	Martha shows Scott her room and her secret things, before Scott leaves.
	· Scott is clearly embarrassed by the situation (p. 88)

· Martha is uncomfortable and ill at ease (p. 90)
	· Friendship

· Secrets
	· Effective description of the house
	Development: Scott finds out more about Martha’s miserable life

	Chapter 36
	Just after Scott leaves, Abomination starts to howl. Martha is shaken by such a close shave.
	· Martha has misgivings about the terrible family secret, which gives her nightmares (pp. 92–93)
	· Secrets

· Loneliness
	· Terse, effective description of the family secret – giving hints as to its nature
	Development: As well as her own miserable situation, Martha is now beginning to question the nature of Abomination

	Chapter 37
	Scott decides to help Martha contact her sister by using the Internet (without Martha’s knowledge).
	· Scott is preoccupied with Martha’s situation 
(p. 94) 
	· Friendship and romance

· Internet
	· Short and incomplete sentences reflect Scott’s disjointed thoughts
	Development: Scott does something practical to find Martha’s sister

	Chapter 38
	Martha reveals how she once nearly contacted Childline.
	· Martha’s real suffering is shown in these revelations (p. 96)
	· Loneliness

· Courage
	· The encouraging, kind nature of Doris’s words
	Detail: Martha gives the reader a glimpse of her despair

	Chapter 39 
	Scott calls again at Martha’s. This time he hears howling and strange noises when he knocks. He meets Martha as he walks away from the house.
	· Scott feels protective of Martha (p. 98)
	· Friendship and romance

· Secrets
	· Strong emphasis is put onto the words ‘the truth’ through positioning and punctuation
	Development: Scott is a step closer to the secret that Martha keeps

	Chapter 40
	Martha reveals the nature of Abomination to Scott: he’s her nephew.
	· Martha longs to share the burden of her secret with someone (p. 100)
	· Secrets

· Child abuse

· Truth
	· Suspense is built up through the chapter to the revelation
	Mini-crisis: Scott discovers Martha’s secret

	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 41
	Scott is shocked by the revelation. Martha is terrified he’ll get her parents into trouble. She explains why her parents have acted in this way, without her sister’s knowledge.
	· Scott struggles with how to react and what action to take (pp. 102–103)
	· Secrets

· Child abuse

· Religion

· Fear

· Parent/child relationships
	· Dialogue reveals the characters’ fears and dilemmas
	Mini-crisis: both Scott and Martha are uncertain what to do

	Chapter 42
	Martha describes how she has grown up with the secret. Scott suggests they use the Internet to contact Mary.
	· Martha reveals the different perspectives she’s had on Abomination as she’s grown up (pp. 105–106)
	· Child abuse

· Fear

· Parent/child relationships
	· Dialogue reveals the characters’ fears and dilemmas
	Development: Scott insists that they take some action to help the child

	Chapter 43
	Martha is asked by her father about where they have been in the evening and is forbidden to go again.  Martha reveals to her parents that she knows who Abomination is.
	· Martha’s father’s decision not to punish her for going out marks a change in approach (p. 108)

· Martha’s courage and independence are growing (p. 109)
	· Parent/child relationships

· Truth

· Secrets
	· Martha begins to use slang in front of her parents
	Development: Martha challenges her parents with what she knows

	Chapter 44
	Scott’s parents reveal concern after he has had a nightmare.
	· Scott also now keeps things from his parents (pp. 110–111)
	· Parent/child relationships

· Truth
	· Scott observes the irony in his parents’ words
	Detail: ‘balances’ Chapter 43, showing what is happening at both breakfast tables

	Chapter 45
	Martha’s parents keep her off school. She had to show them the postcards and other hidden things.
	· Martha’s father slaps her, showing his desperation (p. 112)

· Martha is now isolated from Scott (p. 112)
	· Parent/child relationships

· Truth

· Fear

· Isolation 
	· The emphasis on narration, rather than dialogue, stresses the lack of communication between Martha and her parents
	Complication: Martha cannot contact Scott 

	Chapter 46
	Scott sends an email message to a cyber café in Birmingham in the hope that it reaches Mary.
	· Scott must use his own initiative now that he cannot contact Martha, but he feels the knowledge he has is a big responsibility (p. 115)
	· Internet

· Isolation

· Messages
	· Use of italic print for different purposes
	Development: Scott sends a further email to try to contact Mary

	Chapter 47
	Martha argues with her mother about what’s happened.
	· Martha now does not worry about disagreeing with her parents (pp. 116–117)
	· Parent/child relationships

· Truth

· Religion
	· Use of biblical sayings to support points
	Detail: Martha argues openly with her mother

	Chapter 48
	Back at school, Martha retaliates with insults to Tracey Stamper. She confirms to Scott that she wants to try to contact Mary using the Internet.
	· Mary has the confidence to answer back to the bullies (p. 118)
	· Bullying 

· Courage
	· Martha’s language reveals a new side to her
	Development: Martha is no longer accepting being bullied

	Chapter 49
	Scott goes for a walk to think things over. His mind always comes back to Martha.
	· Scott admits to himself that he must be in love (p. 121)
	· Love

· Growing up
	· Narrative reveals Scott’s feelings
	Detail: Scott recognizes the strength of his feelings for Martha

	Chapter 50
	Martha’s parents are moving house. She threatens to tell about the boy in the cellar.
	· Martha is distraught at the thought of moving away from Scott (p. 124)
	· Love

· Anger and rebellion
	· Dialogue reveals Martha’s strength of feeling
	Major crisis: the Dewhursts threaten to move before Martha and Scott can help the child

	Chapter51
	Martha is locked into her bedroom with no hope of escape.
	· Martha no longer accepts her treatment but seeks to get around it (pp. 125–126)
	· Isolation

· Anger and rebellion 
	· Narrative describes the hopelessness of trying to escape
	Crisis: Martha is locked up and cannot contact Scott

	Chapter 52
	Martha is not in class and Scott learns that Martha has left school.
	· Scott feels isolated from Martha (p.128)
	· Isolation
	· At the end of the chapter, Scott’s humour belies his true feelings
	Crisis: Scott cannot contact Martha


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 53 
	Martha is let out of her room and she helps to pack. When the opportunity arises, she slips out of the house to leave a message for Scott pinned on a neighbour’s fence.
	· Martha manipulates her parents by putting on a show of compliance (p. 129)
	· Isolation

· Deception

· Messages
	· Martha’s way of referring to the child has changed
	Development: Martha tries to get a message to Scott

	Chapter 54
	Scott discovers he has an email message from Mary. He replies as Martha, asking her to come quickly.
	· Scott’s feelings for Martha are making him miserable (p. 131)
	· Love

· Messages
	· Scott uses email to give information without being too explicit
	Development: Mary makes contact

	Chapter 55
	Scott finds Martha’s note. He wonders how he can tell her about Mary’s email.
	· Scott’s mind is chaotic with his feelings for Martha and his desire to help her (p. 133)
	· Love

· Messages
	· Narrative shows Scott’s confused mind
	Complication: Scott’s attempts to contact Martha are thwarted

	Chapter 56
	Scott successfully attempts to contact Martha by phone.
	· Martha’s father’s reaction is unpleasant to a caller on the phone (p. 136)

· Martha’s mother displays an unpleasant reaction to her leaving gift from work (p. 137)
	· Messages
	· Coded messages
	Development: Scott succeeds in contacting Martha

	Chapter57
	Scott provides confirmation that the phone calls came from him.  He goes to Asda to see if Martha is there.
	· Scott needs to know what’s happened (p. 139)
	· Messages

· Isolation
	· Coded messages
	Detail: Scott doesn’t know whether his message has got through

	Chapter 58
	After an unsettled night, Martha sees to the boy in the cellar. When Mary arrives to claim her child, her father denies he’s there. Martha takes the boy to her. Mary takes her son and Martha away with her.
	· For the first time, Mary recognizes Abomination as a little child (p. 142)

· When Mary appears for the first time in the novel, she’s a strong and determined character (pp. 142–143)
	· Truth

· Parent/child relationship

· Family
	· Dramatic conflict and resolution
	Resolution: Mary reclaims her child

	Chapter 59
	When Scott sees a car racing away with Martha in it, he thinks she’s left with her parents. Then he realizes the truth. He reflects on what’s happened and tries to be positive, despite his sadness.
	· Scott is left sad and lost (p. 144)
	· Love
	· The narrative shows Scott’s reflections
	Resolution: Scott knows that things are better for Martha and the child; he is sad though

	Chapter 60 
	Martha reveals that Mary has been living a sad life, but seems to be happier now that she has Jim, her son.  Martha has started a new school and is planning to email Scott as soon as she can.
	· The boy now has a name and is seen as person in his own right (p. 146)

· Martha is no longer bullied (p. 146)
	· Parent/child relationships

· Family

· New beginnings
	· Contrast of the description of Jim with earlier
	Resolution: the boy is being loved and is developing; Martha is now content and settled


LESSON 1

Lesson objectives
Yr 7: R2
Yr 8: R4

AF2, AF3
AF2, AF3

Focus: Chapters 1–6 – Character and context

Learning outcome

Students will be able to:

1 Recognize some of the issues facing the two main characters

2 Identify some of the qualities and interests of Martha and Scott

Starter (5 minutes)
1
‘Sticks and stones may break my bones but names will never hurt me’. Give students one minute to discuss why this rhyme is not true, and why children say it. Take brief feedback.

2
Give students a puzzle: if a girl is sometimes called Arthur, Ma or Raggedy Ann, what might her real name be and what might she look like? Give them 30 seconds to think of possible answers. An Internet search for Raggedy Ann might give students some insight. Take some feedback before confirming or revealing that the name is Martha.

Introduction (20 minutes)
Read Chapters 1 and 2 with the class. Comment on how the chapters are told from the viewpoints of two different people. Discuss the issues that are facing Martha (e.g. bullying, unsympathetic parents, her name, clothes) and Scott (starting a new school, making friends, fitting in).


Hand out WS1a and also display it as an OHT if you wish. Focus on the column entitled ‘The big issue’. Ask students to consider what is the one big issue facing each character. Stress that there isn’t a right answer and that this is a matter of their judgement. However, they will need to find evidence from the text to support their case. If necessary, model how to fill in the issue and find evidence from the story to support it for one of the characters, e.g. the big issue is bullying and evidence includes ‘They chased me home again’ (page 1). Ask students to complete the ‘big issue’ section for both characters.

Support less able students by providing the issues in the first column and asking them to find the evidence, giving page numbers if necessary.

Development (25 minutes)
Read Chapters 3–6 with the class. Comment on the style of the novel, in particular the alternating viewpoints. Ask students to consider how this style helps the reader to get to know and understand both of the characters.


Direct students to pages 4 and 5 of the Reading Guide, and ask them to consider what else we learn about Scott and Martha, and their interests and concerns. Use the headings in the Reading Guide (e.g. Scott; sport, food, friends, computers) to structure their considerations.


Refer students back to WS1a and ask them to complete the columns on ‘Interests and concerns’, finding evidence from the story to support their ideas. They can use the headings in the Reading Guide or add their own ideas. Use the examples in the Reading Guide to model finding the evidence if necessary.

Plenary (5 minutes)
Go around the class and ask each student to think of one adjective that relates to Martha, e.g. bullied, lonely, unhappy. Repeat with Scott. Comment on the class ‘picture’ that emerges of each character. Are they totally different types of character or are there any links in their lives and experiences, e.g. currently being outsiders?

Homework (5 minutes)
Direct students to the heading ‘Abomination’ on page 5 of the Reading Guide. Briefly take suggestions on what they think it means. For homework, ask them to complete WS1b which asks them to:

•
look up the meaning of ‘abomination’ in a dictionary

•
write down a definition

•
use ‘abomination’ in a sentence which clearly demonstrates its meaning

•
create a picture of what they think the abomination in the book might look like.

The completed homework can be displayed in the classroom, perhaps on a background that looks like the door to the cellar.

LESSON 2

Lesson objectives
Yr 7: R9
Yr 8: R5

AF6, AF7
AF6, AF7

Focus: Chapters 7–9 – Theme and character

Learning outcome

Students will be able to:

1 Recognize the major theme of religion

2 Identify and explain how the writer arouses sympathy for Martha

Starter (5 minutes)
Play odd-one-out with three days of the week: Friday, Saturday, Sunday. Write these days on the board and give students two minutes to discuss which is the odd-one-out. They should discuss what we associate with different days: e.g. school, work, leisure. A further clue might be: which day is given to rest and worship?


Direct them to ‘The day of rest’ section on page 6 of the Reading Guide. For each of these major religions, the day of rest and worship is different: Friday for Muslims, Saturday for Jews, Sunday for Christians. So whichever answer they gave will be right!

Introduction (15 minutes)
Give pairs of students two minutes to talk about how they typically spend a Sunday. Take brief feedback and then read Chapter 7 about Martha’s Sunday.


Turn to the ‘The Righteous’ section on page 6 of the Reading Guide and use the text to help explain the difference between the main religions and a religious sect. Tell them that the idea of religious sects is an important theme in the novel. Ask students to consider how Martha’s life is different to the normal modern life of a young person because of her family’s involvement in this sect (e.g. no TV, computer, pop music or modern books).


Direct students to the pictures on page 6 and ask them to work out the timing of each one. They will need to look for clues in the story for the exact times: waking up at 6a.m.; Father finishes reading from the Bible at about 7.15a.m.; the morning church meeting starts at 8.15a.m. Discuss how Martha feels at each point.

Development (30 minutes)
Give out the sympathy chart on WS2a. Ask students to plot levels of sympathy for Martha as they read through the next two chapters. The chart allows them to plot a mark between 0 and 10, according to how sorry they feel for her (10 being most sorry).

Read Chapters 8 and 9 with the class and pause at the times indicated on the graph to allow students time to plot their marks. Compare some of the results.


Ask students to consider how the writer makes the reader feel sorry for Martha. Give out WS2b and explain that Swindells uses various techniques to make the reader feel sympathy. Go through the techniques on the sheet.


Inform students that they have already seen these techniques – they are evident in the extracts they looked at for the sympathy chart. Now they must transfer those examples from the chart onto WS2b. One example has already been completed.

More able students can give a deeper explanation in the final column. You could also organize this as a guided reading session.

Guided Group Reading Plan


	Text:
	Abomination – Chapters 8 and 9

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that the purpose is to look at how the writer tries to make the reader feel sympathy for Martha. Read through WS2b and explain the activity.

Read through both chapters to examine the growing sympathy felt by the reader. Does the sense of sympathy felt by the reader increase? What are the most touching moments? Why? What other emotions does the text make you feel? Why?

Using the references on WS2a, students complete the table on WS2b. They should look back to the actual text to help them explain each technique.

Draw attention to the fact that the writer uses a range of techniques – like building blocks – and how he builds the sense of sympathy gradually.

	Evaluation:
	Complete in the next session.


Plenary (5 minutes)
Show OHT 2c, which is a cloze exercise listing some of the themes in the story. Give students two minutes to work them out. Ask those who finish quickly to unjumble the sentence explaining what a theme is.

Homework (5 minutes)
Direct students to page 6 of the Reading Guide and the pictures showing some of the events on Martha’s Sunday. Ask them to either list the ways in which the Righteous affect Martha’s life or create a picture showing another part of Martha’s Sunday, with an appropriate caption and/or quotation.

LESSON 3

Lesson objectives
Yr 7: R7, R15
Yr 8: R10

AF4
AF4

Focus: Chapters 10–13 – Structure

Learning outcome

Students will be able to:

1 Recognize the significance of this crisis point in the story

2 Recognize and explain structural features of the story, including foreshadowing

Starter (5 minutes)

Play ‘Fortunately – unfortunately’ with the students. This will help them to focus on the fluctuating/contrasting fortunes and experiences of Martha and Scott. The game is a verbal game and can be played in groups or as a class.

Initially, everyone will pretend to be Martha. The first person starts off by saying a statement preceded by ‘fortunately’. The next person says a statement preceded by ‘unfortunately’, which is followed by ‘fortunately…’ and so on. For example:

Person 1: Fortunately it is Saturday tomorrow and I don’t have school.

Person 2: Unfortunately, I will have to wash the house from top to bottom.

Person 3: Fortunately, Mother and Father will be out…

Person 4: Unfortunately, it can be lonely being in that house on my own.

Person 5: Fortunately, I can put the radio on and listen to the ‘devil’s tunes’.

Person 6: Unfortunately, I can’t listen for long, in case my parents come back and catch me listening to it…

Continue until the last student or until they run out of ideas.

If there is time, repeat the game, only this time speaking as Scott, e.g.

Person 1: Fortunately, I think I’m going to like Southcott Middle School.

Person 2: Unfortunately, I miss my mates at my last school.

Person 3: Fortunately, I’ve made friends with a guy called Simon.

Person 4: Unfortunately, there are also some snobs and ‘veg’ around too.

Introduction (25 minutes)
Read Chapters 10 to 12 with the class.


Turn to the activity on WS3a. This lists the last sentences of some of the chapters they have read so far. Allow one set for each pair of students. Cut the sentences into ‘cards’, retaining the page numbers for less able students. Ask them to sort the cards into Martha’s and Scott’s words. Allow them to check their ideas with the book as they sort them. Display the correct answers on OHT 3b.


Next turn to WS3c, which will help students understand how the writer uses the last lines of some chapters to foreshadow future events and to intrigue the reader.

Students can stick or copy the cards from WS3a into the quotation column on WS3c. Discuss what the words refer to and then give students time to complete the other two columns. An example is given for them.

Conclude the activity by summing up how writers often structure chapter endings to foreshadow what is going to happen in a story, thereby intriguing and tempting the reader to read further.

Development (20 minutes)
Read Chapter 13. Ask students to comment on how the structure is different to the chapters they have read so far, e.g. it has a title (as opposed to just the name of the character) and is split between Scott and Martha.


Draw attention to how the chapter balances the conversation Scott has with his mother to the conversation Martha has with her father. Ask for two volunteers to read out the lines on OHT 3d. This alternates the conversations between Scott and his mum, and Martha and her father. Ask one volunteer to read the Scott/mum dialogue (on the left) and the other to read the Martha/father dialogue (on the right) in numerical order from 1 to 10.

The other students should listen carefully to and comment on the differences (e.g. how the levels of formality differ, humour/seriousness, concern/condemnation).

Plenary (5 minutes)
Ask students to create a sentence of no more than 20 words, which explains why this is a significant chapter in the story (e.g. Scott deliberately stands up for Martha; Martha prioritizes Scott over her family; their friendship is established). Share some of the sentences they compose.

Homework (5 minutes)
Ask students to research the story of the Good Samaritan, mentioned by Martha. (There is a version of it on page 7 of the Reading Guide.) Ask students to be ready to give a brief summary of the story, in one or two sentences, in the next lesson.

LESSON 4

Lesson objectives
Yr 7: R6
Yr 8: R5

AF2, AF3
AF2, AF3

Focus: Chapters 14–17 – Character and theme

Learning outcome

Students will be able to:

1 Identify the ways in which Martha is being bullied at school and at home

2 Describe some of the choices open to Martha and Scott when they are bullied

Starter (10 minutes)
Ask students to feedback on their homework, summarizing the Good Samaritan story. Read through the story on page 7 of the Reading Guide and discuss the similarities between Martha and the Good Samaritan. You may also wish to draw attention to the irony pointed out by the author in the fact that Martha’s parents do not recognize this goodness in their daughter’s actions.

Introduction (20 minutes)
Show students the definition of bullying on OHT 4a. Ask them to look out for examples of bullying in the chapters they are going to read today. When they spot an example of bullying ask them to quietly hiss. (An alternative silent signal is to show thumbs down.)

Read Chapters 14–17 with the class. You may want to point out some of the Biblical names used in the story. Martha and Mary were sisters mentioned in the New Testament. They were close friends of Jesus and he performed a miracle by raising their brother, Lazarus, from the dead. The name Jezebel appears in both the Old and New Testaments and has come to mean a wicked and immoral woman.

Draw out the examples of bullying they spotted in the reading, e.g. chanting, name calling, pushing and shoving. Bullying from the children is quite obvious, but did they consider Martha’s father’s treatment of her to be bullying? Look back at what he does, e.g. locking her in her room and keeping food from her (page 33), beating her (page 43), and then look back at the definition on OHT4a if necessary.

Development (20 minutes)
Ask students, in pairs, to consider Scott’s position. He has watched Martha being bullied. By supporting her, he himself becomes bullied.


Refer students to page 11 of the Reading Guide. Read through the Childline advice on helping a friend who is being bullied. Discuss how well Scott follows this advice. What do they think of his actions? Is there anything he doesn’t do (e.g. tell a teacher or an adult)?

Explain that Martha does not think she has any choice but to continue being bullied and that not being able to see a way out is a common problem for others like her. Ask students to consider what alternative courses of action Martha or Scott could take.


Refer them to page 10 of the Reading Guide. Here they will find a cartoon strip, giving one possible sequence of events that might occur if Martha decided to fight back.

Challenge students to predict the sequence of events that would occur if Martha or Scott chose a different course against the bullies. They might choose one of the scenarios given in the Reading Guide or one of their own. They should plan their own cartoon strip to show the sequence, using pictures, captions and speech/thought bubbles. Emphasize that they should spend more time on the sequence of events, etc. and less time laboriously drawing pictures. This can be written up neatly for homework.

Plenary (5 minutes)
Ask students to form a judgement on Scott or Martha. They should decide whether they think they were right or wrong not to tell the teacher about the bullying. Ask each student to compose a sentence to explain their judgement, e.g. I think Scott should have told the teacher, because he really wanted to help and would have taken action against the bullies; or, I think that Scot was right not to tell the teacher, because he would be throwing away Martha’s friendship and confidence in him if he did so.

Homework (5 minutes)
Students should create a final neat version of the cartoon strip they have planned in class. They can use the cartoon framework on WS4b to present their work if desired.

LESSON 5

Lesson objectives
Yr 7: R7, R14
Yr 8: R11, R14


AF5
AF5

Focus: Chapters 18–22 – Character and theme

Learning outcome

Students will be able to:

1 Appreciate the nature of the relationship between Scott and Martha

2 Identify some ways in which Martha’s character is developing

Starter (10 minutes)
Give out WS5a. This is a cloze exercise using some text from the novel, so ensure that students do not have access to the texts at this stage. Ask students to fill in the missing words from the word bank.

Those who finish quickly can answer the questions that follow relating to:

•
the type and conventions of story (fairy story; typical characters – royalty, such as princes and princesses, evil baddies, heroes; setting – castles, scary places, forests, etc; storyline – saving a damsel in distress, overcoming evil)

•
how the characters represent Martha and Scott

•
what the narrator feels (he wants to fight for/liberate/protect Martha).

Go through the cloze exercise and discuss what the passage tells us about Scott. Draw out how the writer uses the conventional language and features of a fairy story; uses a traditional, romantic style of story to show the nature of Scott’s feelings; makes it appear that Scott has an impossible task, etc.

Introduction (25 minutes)
Read Chapters 18 and 19 with the class. Ask them to look back for signs that the relationship between Martha and Scott is more than just friends, e.g. Scott encourages her to have a boyfriend – him: ‘Stay out. See boys.’ He smiled. ‘This boy, anyway.’ (page 46).


Next direct students to page 12 of the Reading Guide. Ask them to read ‘Is this the real thing?’ and then comment on whether they can see any of the signs of romance in Scott and Martha’s relationship.

Ask students to replicate a beating heart sound (bo-bom, bo-bom) when they spot signs of romance as you read Chapters 20 and 21. This is a fun way of introducing what can be an embarrassing topic for some young people. Emphasize that it will be a soft heart beat, but use a thumbs up sign if you’d prefer a silent signal.


Direct students to page 13 of the Reading Guide. Read through the quotations and extracts given. Discuss the different meanings and aspects of love described.

Ask students to imagine that they are Martha and to decide which quotation she would choose to reflect her feelings for Scott. Count up the votes for each quotation.

Repeat the exercise for Scott. Compare the results and discuss what it tells us about how their relationship has developed.

Development (15 minutes)
Ask students to focus on Martha’s development. Read Chapter 22 and hand out WS5b, which contains extracts from the chapter. Ask students to consider what each extract reveals about how and why Martha has changed. Some examples have been given.

Plenary (5 minutes)
Have a role-on-the-wall outline of Martha and Scott prominently displayed. Give each student a sticky note and ask them to write a word or phase to sum up Martha or Scott, e.g. what he or she has learned and hopes for, how he or she feels and has changed. Each student, in turn, must read out his or her note and then put it on the wall (alternatively the teacher can read them out.) Finally sum up the words and comments on both characters.

Homework (5 minutes)
Challenge students to find another verse (e.g. a song lyric) or a quotation (e.g. through an Internet search on quotations) which expresses or sums up how Martha feels for Scott or vice versa. For example, Scott on Martha: ‘The only way to have a friend is to be one.’ ‘You don't love a woman because she is beautiful, but she is beautiful because you love her.’ ‘When a friend is in trouble, don't annoy him by asking if there is anything you can do. Think up something appropriate and do it.’ For Martha on Scott: ‘A friend is someone with whom you dare to be yourself.’ ‘Your friends will know you better in the first minute you meet than your acquaintances will know you in a thousand years.’ ‘Depth of friendship does not depend on length of acquaintance.’

Students’ choices can be displayed along with the role-on-the-wall images of Scott and Martha. If students choose modern song lyrics and have access to the music, the class could listen to quick snatches of the music and decide whether they agree with the choices.

LESSON 6

Lesson objectives
Yr 7: R9, R16
Yr 8: R3, R6

AF6
AF6

Focus: Chapters 23–30 – differing viewpoints

Learning outcome

Students will be able to:

1 Identify and explain the viewpoints of different characters

2 Judge the writer’s viewpoint

Starter (15 minutes)
This starter is designed to help students identify arguments and begin to appreciate the writer’s viewpoint. Give out and read WS6a; it contains the NSPCC’s arguments against the physical punishment of children. By text marking in different colours, ask students to highlight:

•
arguments for physical punishment

•
arguments against physical punishment.

Discuss and establish the following:

•
what the law does and doesn’t allow

•
any other arguments for or against the physical punishment of children

•
the opinion or viewpoint of the writer.

Draw out how the weight of the arguments in the text is against physical punishment because the writer is clearly against it. If you have time, ask students for their own views on the topic.

Introduction (15 minutes)
Read Chapters 23–27 as a class. You may wish to draw attention to the following:

•
how Martha derives comfort from Mary and from her friendship with Scott, and how this give her the strength to become more independent and emancipated

•
the contrast between Martha’s and Scott’s homes and families

•
the growing romantic element, particularly in Chapter 26

•
also ensure students understand the term ‘fornicator’, as it has implications later on in the story and for understanding what happened to Mary.

Development (20 minutes)
Read Chapters 28–30 with the class. In both chapters, Scott’s parents argue against intervening in Martha’s situation. Use Chapter 28 to model how to identify Scott’s and his parent’s viewpoints and arguments. OHT 6b gives a suggested format, so that students can see how to identify and annotate the arguments. Ask them to discuss and explain why Scott’s mother reacts like this.


Give students WS6c and ask them to annotate the arguments given by Scott and his father in Chapter 30. Discuss how Scott must feel now, e.g. let down, disappointed, frustrated, without help. You might organize this as a guided reading session.

Guided Group Reading Plan


	Text:
	Abomination – Chapter 30

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that the purpose is to pick out the arguments and opinions expressed by Scott and his father.

Read through Chapter 30 to help to remind them of the context.

Using WS6b, they should read the text and highlight the arguments, making an annotation that sums up the point made.

Allow students to feedback the arguments they have picked out. Compare these with the points made by Scott’s mother. Sum up how these interactions must leave Scott feeling.

	Evaluation:
	Complete in the next session.


Plenary (5 minutes)
Remind students that they have been identifying the opinions and viewpoints of the characters. Ask them to consider the writer’s viewpoint. Does he agree with Scott or his parents, or is he somewhere in between? Tell them that in order to test his viewpoint, we have to look at how the story makes the reader feel to give us clues about where the writer’s sympathies lie.

Put a long horizontal line on the board with ‘Scott’ written at one end and ‘Scott’s parents’ at the other. Give each pair of students a sticky note and one minute to discuss what they think is the writer’s viewpoint and which character the writer agrees with most. They can write on the note if they wish, e.g. a relevant quotation or a phrase to sum up what the writer think. Each pair must put the note somewhere on the horizontal line, according to whether they think the writer has most sympathy with Scott or his parents. Comment on the results.

Homework (5 minutes)
Explain that between the events of Chapter 28 and Chapter 30, Scott’s parents will probably have discussed Scott’s friendship and concern with Martha. Ask students to write (or record, if possible) the conversation that takes place. The conversation should reveal and help to explain the parents’ viewpoints and concerns. Here are some potential opening phrases from Scott’s mum:

•
Scott brought a young lady home today, and he seems very keen…

•
Scott seems to have found someone he’s fond of, but it’s not at all straightforward…

•
Scott’s girlfriend came round after school. She seems nice enough, but…

LESSON 7

Lesson objectives
Yr 7: R9, R12
Yr 8: W8

AF5
AF5

Focus: Chapters 31–36 – Language and setting

Learning outcome

Students will be able to:

1 Identify and explain the major narrative hook of the story

2 Manipulate some of the writer’s descriptions of mood and setting

Starter (5 minutes)

Direct students to the ‘Secret meanings’ section on page 14 of the Reading Guide. They are asked to consider different connotations of the word ‘secret’. Give pairs two minutes to discuss the choices given on the page. Encourage more able students to come up with some other connotations if they can. Take some feedback and comments on their choices.


As an alternative, direct students to page 8 of the Reading Guide and encourage them to get to know Scratchley better. Pairs should sit back to back and agree on a starting place, e.g. Southcott Middle School. One student picks a destination on the map, without telling the other, and gives directions to it, without using place names. The directions should be clear enough for the partner to be guided to the right place. They can then swap roles.
Introduction (15 minutes)
Read Chapters 31–33 with the class. Chapter 33 refers to another Biblical woman: Esther. You may wish to give students an outline of the story (below) or look it up in the book of Esther in the Old Testament.

Esther was a Jewish orphan, adopted by her cousin, Mordecai. She was married to the King of Persia. As Jews were disliked at that time in Persia, she took her cousin’s advice and kept her race hidden. When Mordecai and the rest of the Jews were in danger of being slaughtered by the Persians, Esther risked her life in pleading for their lives. She was successful and has since been celebrated as a pious and dutiful daughter to her adoptive father. She was also very brave and kept a secret well hidden.

Discuss with the students the characteristics in Esther that Martha or her father might admire.

Development (25 minutes)
Read Chapters 34–36 with the class. Scott is embarrassed and disheartened by what he sees at Martha’s house. His language is simple and direct, which seems to add to the rather stark effect. Use WS7a to focus on the language used and the dreary mood and setting created. WS7a shows four statements, which follow the Point–Evidence–Explanation (PEE) format, but they need to be unjumbled. Give students time to work out and then write down their answers. The correct order is shown on OHT 7b.

You may wish to set the homework now, according to where you are doing the plenary.

Next, turn students’ attention to the question of Abomination. Explain that this secret held by Martha is the main narrative hook of the story. Direct students to the ‘Martha’s secret’ section on page 14 of the Reading Guide and give them time to discuss Martha’s secret – Abomination. Do they know what the secret is? What evidence can they find from the story? (e.g. feeding Abomination (page 2); Martha can’t bring other children home (page 10); noises and howling (pages 15 and 92); Abomination is ‘docile’ (page 66); the mention of Pampers nappies (page 89)). Take some feedback on their ideas, drawing out how the writer is using these techniques to keep up the intrigue.


Plenary (10 minutes)
Show students the picture of the outside of Martha’s house on OHT 7c and explain they are going to conduct guided tours. In pairs, one closes his or her eyes whilst the other guides him or her by the elbow through the downstairs of the house, describing what can be seen, heard, felt, etc. They then swap roles and they the upstairs of the house. This can be done in a normal classroom with sensible precautions (e.g. putting bags under tables) or you can take them into a more open space (e.g. the hall) for the last 10 minutes of the lesson.

Homework (5 minutes)
Ask students to find three more examples of how Martha’s house is described, using the PEE format to explain them. Here are possible answers for comparison, once the homework has been completed.

•
Scott comments on the decoration of the house with its ‘dark paintwork’ and ‘drab wallpaper’ (page 88). The overall effect is dismal and gloomy.

•
The house seems untidy, filled with things ‘chosen without care’ (page 88). The people who live here obviously do not worry about appearances.

•
Martha’s room has a ‘grimy little window’ which makes it seems dirty, cheerless and almost like a little cell.

LESSON 8

Lesson objectives
Yr 7: R7
Yr 8: R10

AF4
AF4

Focus: Chapters 37–42 – Structure: building suspense

Learning outcome

Students will be able to:

1 Recognize and explore the ways in which a writer builds suspense

2 Select appropriate quotations

Starter (10 minutes)
Direct students to read the postcard from Mary on page 9 of the Reading Guide. Comment on how important this contact from her sister is to Martha. Comment on why this is (e.g. Mary is a loving memory; she provides hope that Martha, too, will escape her unhappy home; she is the only person to truly appreciate Martha’s situation). Ask students to do the task: composing a brief postcard message. You could ask students to do this on sticky notes, which are then stuck up near the role-on the-wall (done in Lesson 5) and read out by the teacher.

Introduction (15 minutes)
Read Chapters 37–42 with the class. Discuss the revelation of Abomination and the clues to his identity. Compare it with their ideas and predictions from the last lesson.


Hand out copies of WC1. This shows the illustrator’s roughs for the cover of the novel. Ask students to imagine that they are the illustrator. They should explain the idea that they are trying to express with each of these pictures and how the final one, where the ‘monster’ in the cellar is actually revealed to be a little boy, may be particularly pertinent to this part of the story.

Development (20 minutes)
Point out that Chapter 40 is a key chapter: the identity of Abomination is finally revealed. However, Swindells takes the whole chapter to lead up to the revelation. Explain that this is to create suspense and that you are going to explore how he does this.


Reread the chapter and then hand out WS8a. This gives a visual representation of the path that Swindells takes the reader on. It starts with Martha informing Scott of the name Abomination and ends with the revelation of Abomination’s identity. On the path are descriptions of some of the details that help to build suspense. Next to each detail is a space for a quotation. Students must find a suitable quotation to support each detail. For less able students, you may wish to fill in some answers, leaving some words blank to make this a cloze exercise. Go through the answers with students; suggestions can be found on OHT8b.

Plenary (10 minutes)
Point out that Martha has been suffering from a terrible dilemma – whether to keep the secret, knowing it’s wrong, or whether to tell and risk getting her parents into trouble. Divide the class into two blocks, with an alleyway or conscience corridor between them. One block of students should be for telling someone about the secret; the other block should be against. Ask each student to choose a word or phrase from pages 100–107 to support their side, e.g. for – ‘I’m sick of keeping it to myself’ (page 102); against – ‘Guard their secret’ (page 106). Ask a volunteer to be Martha and walk between the two blocks. As ‘Martha’ passes, each student must say their words. Finally, ask the volunteer to describe what it was like to be Martha.

Homework (5 minutes)
Draw attention to the title of the novel. See if students can remember the meaning of abomination that they looked up for homework in Lesson 1. Tell them that the writer considered a number of alternative titles before settling on this one. Ask them to think up three alternative titles that the author might have chosen. They will need them for the next lesson.

LESSON 9

Lesson objectives
Yr 7: R6, R8
Yr 8: R7

AF3
AF3

Focus: Chapters 43–48 – Character development

Learning outcome

Students will be able to:

1 Recognize how Martha has changed and developed

2 Identify and explain irony in the text

Starter (10 minutes)
Give out WC2. This contains some suggested titles for the novel. Draw attention to the fact that ‘Abomination’ does not appear on the list. With students in pairs, ask them to discuss each name and why it might have been considered. They each give a different focus or ‘angle’ on the story.

Next, ask students to refer to the alternative titles that they have thought up for homework. Compare them with the different ideas on WC2. In pairs, students agree on one ‘best’ choice and put this forward. If possible, they should write their choice large on a mini-whiteboard, then each couple should stand, introduce their choice and briefly explain why they chose it. Comment on their choices and the ‘angle’ of their choices.

Introduction (15 minutes)
Put students into groups of three. Ask them to choose one of the following improvisations.

•
Martha is sitting having breakfast with her parents. Her father tells her that she was seen out of the house yesterday evening. Improvise the conversation that takes place.

•
Scott is sitting having breakfast with his parents. His mother is worried about him. He’s been talking in his sleep and he appears to be worried about something. Improvise the conversation that takes place.

These instructions can be found on OHT 9a. Give students five minutes to work on their improvisations and then look at selected improvisations as a class.

Read Chapters 43 and 44. Comment on the different outcomes, including the differences and similarities between their ideas and the actual story. Ask them to consider what the reactions of Martha and Scott tell us about them at this moment in the story. In particular, how has Martha developed?

Development (20 minutes)
Read Chapters 45–48. As you read, focus on the changes and developments in character, particularly in the case of Martha. How is her relationship with her parents now changing? How does she react to the bullies? How is her language and way of talking changing?


Introduce WS9b. This asks students to look at the story for evidence of Martha’s development. It directs them to look at what she used to be like and what she is like now. They need to find evidence to support the statements. You may wish to insert suitable chapter or page references for less able students. It may also be appropriate to start this activity by referring students back to WS5a, where they first started noticing the signs of change in Martha.

Plenary (5 minutes)
Ask students to think about the title of the story: Abomination. Remind them that words can often have layers of meaning. Ask students to consider the different layers of meaning of the title. Get them to think about the real abomination in this story (e.g. the way the Dewhursts treat the boy; their upbringing of Martha). If they have mini-whiteboards, tell students to put their ideas on those, otherwise ask a few to feed back their ideas.

Homework (10 minutes)
Introduce WS9c, which asks students to consider the use on irony in the story, and in Chapters 44 and 47 in particular. Explain that irony is when particular words are used, but in the context have the opposite meaning from the usual meaning. In these examples, the ironic statements are in italic:

•
I just love a trip to the dentist!

•
My teacher said the detention was for my own good. Yeah – right!

•
He said that the success of the mission depended on me – i

On WS9b there are some words spoken by the parents of Scott and Martha. Students should read the parents’ words, look at where they appear in the story and then help Scott and Martha to complete their words, explaining why the words are ironic. You may wish to model the first one for them.

Scott: I’ve already tried to talk to you but you didn’t take any action. 

Martha: The people who really behaved badly were you and Father, because you weren’t there to help her when she needed it.

LESSON 10

Lesson objectives
Yr 7: R15
Yr 8: R10

AF4, AF6
AF4, AF6

Focus: Chapters 48–52 – Structure: the crisis

Learning outcome

Students will be able to:

1 Recognize that the novel primarily tells Martha’s story

2 Identify the elements of the main crisis in the story

Starter (10 minutes)
For homework students looked at the irony behind some of the characters’ words. Go through the task, asking selected students to read out the completed statements. Comment on whether they have grasped the irony of each quotation or not.

Introduction (25 minutes)
Read Chapters 49–52. In these chapters, the story reaches its major crisis. Draw out:

•
Scott’s recognition of falling in love

•
how Martha has completely changed

•
how hopeless their situation seems to have become.

At the end of the reading you may wish to ask them to predict what will happen next.

Turn the focus to Martha. Ask students to consider why her parents lock her up (e.g. they are worried about what she will say; they are desperately trying to control her).


Hand out the WC1 and WC3. These show the illustrator’s roughs for the front cover of the novel and a letter from Robert Swindells relating to those ideas. Read through the letter, drawing out how Swindells thought that Martha might be a suitable subject for the picture. Discuss what this reveals about how he regards Martha (e.g she is central to the novel; this is her story; she is suffering from being imprisoned too).

Give students a slip of paper each, on which there is space to compose one question and the answer. Ask them to ask the author one question about Martha and her role in the story. Collect in the slips and then redistribute them to the class, so that everyone receives a question. Then ask students to write the answer to the question they have received. Be prepared to help those who may need support with interpreting the question. Share as many of the questions and answers as possible. Here are some examples of questions:

•
Is this the story of Martha or of Scott?

•
What does Martha learn about herself in the story?

•
Is Martha a strong character or a weak one?

•
What would have happened to Martha if she hadn’t have met Scott?

Development (15 minutes)
Draw attention to the fact that this is the major crisis point in the story and ask students to consider what factors contribute to making it effective.


Give out WS10a. This contains a number of statements about what contributes to the crisis. Ask students to find evidence in the form of a quotation from pages 123–128 to support each statement. Insert the relevant page numbers for less able students. OHT10b shows possible answers.

Plenary (5 minutes)
If this is the crisis, the story must be revolsed soon. Ask students to predict what they think will happen next. Ask them to compose a sentence of exactly 25 words, which predicts what will happen next. Give them some starting words if necessary, e.g.

•
This story will end with…

•
The final chapters will show…

•
In the end, I think …

Homework (5 minutes)
Look at the front cover of the novel and discuss the information it shows. Ask students to create their own interpretation of the front cover for the novel. WS10c has a suitable template. Their ideas should refer to a key idea(s) within the story. Students should be prepared to explain their ideas in the next lesson. Encourage them to consider:

•
lettering

•
graphics

•
colour

•
its message

•
essential information such as title and author.

LESSON 11

Lesson objectives
Yr 7: R2, R8
Yr 8: R4, R9

AF2, AF3
AF2, AF3

Focus: Chapters 53–57 – Inference and deduction

Learning outcome

Students will be able to:

1 Recognize the difficulties and complications Scott and Martha have in communicating

2 Identify what can be inferred and deduced from the characters’ messages

Starter (10 minutes)
Put students into groups of three or four. Ask them to present the book cover ideas that they have developed for homework to the rest of their group. Encourage them to explain their ideas, focusing in particular on the choices they have made (e.g. lettering, images) and how these relate to the story.


Introduction (20 minutes)
The reading in this lesson focuses on exchanging messages, so guide students into thinking about this by looking at the section on ‘Secret messages’ on page 15 of the Reading Guide. Read through the text and give students five minutes to work out the secret message.

Next, remind them that Martha has been locked up by her parents. They should imagine that she can get a secret message to Scott. What will she say? Her message should be no longer than 25 words and encoded. If they have access to computers they can use Wingdings (see the tip below). Alternatively they can use another code such as numbers for letters: a = 1, b = 2, etc).

Give students a strict deadline for creating their messages and arrange for them to swap and decode them afterwards.

Tips for using Wingdings

1
Type a message in a normal font. Copy and paste it (so there are two versions). Then change one into Wingdings using the font menu. Once the message is saved, Wingdings cannot be changed back to a normal font, which is why it’s important to keep a copy.

2
Keep messages in lower case as capitals produce a different symbol.

3
Wingdings change full stops, so you may choose to keep them as full stops.

Development (20 minutes)
Read Chapters 53–57. Draw out how the tension in these chapters is increased because the characters are not able to meet and talk to each other.

Draw attention to the different messages from Martha, Scott and Mary. They include written, email and phone messages. Ask students to the consider purpose, audience and method of delivery for each messsage. Can they see any similarities (they are all brief, note-like, trying to convey important messages)? What are the strengths and weaknesses of each (e.g. which is quickest; most private/public; will elicit a reply)?

Give out WS11a. This shows some of the messages. Students must examine them to see what can be inferred and deduced from each message. Ensure that they understand the differences between the terms ‘deduce’ and ‘infer’, and then ask them to annotate the messages, using pen to show what can be deduced and pencil to show what can be inferred. One example has been done for them.


Plenary (5 minutes)
Use the plenary to focus the students back on the crisis of the story – Mary’s return and the fate of her child. Remind them that three characters have been involved in the messages: Martha, Scott and Mary. Ask them to consider which character they have most sympathy with at this stage. To help them do this, they should consider the tone and content of each message. Which character will be most affected (and perhaps feeling most isolated) by the messages? (Looking back at WS11a may help them to focus on the messages.)

Once they’ve had an opportunity for discussion, ask students to vote on the characters – perhaps using mini-whiteboards.

Homework (5 minutes)
Ask students to imagine that Mary sends a postcard to Martha. What would the message say? Ask them to create the postcard message, only this time the message is in code. You may wish to give them a word target/limit such as 30 words. For example, the message might start:

.


(Be brave marfa. I am coming home.)

LESSON 12

Lesson objectives
Yr 7: R2, R17
Yr 8: R13

AF6, AF7
AF6, AF7

Focus: Chapters 58–60 – Review and opinions

Learning outcome

Students will be able to:

1 Appreciate the opinions of other readers of the novel

2 Review the novel, forming their own opinions about it

Starter (5 minutes)
With students in pairs, ask them to swap the secret messages they composed for homework so that they can decipher each other’s messages.

Introduction (10 minutes)
Read the ending of the novel: Chapters 58–60. Take students’ initial reactions to the ending, Is it a sad or happy ending? Are they surprised at the ending? Would they have preferred another type of resolution?


Ask students to compare the novel to other stories they have read. Refer them to the Pathways section on page 16 of the Reading Guide for ideas of stories with similar aspects and themes. Have they read any of the novels? Can they see the links? Suggest they may wish to extend their reading by choosing to read one of the books in the list.

Development (30 minutes)
Remind students of the whole story by reading WC4. This is the synopsis of the story that Swindells sent to his editor. Ensure students know what a synopsis is. As you read through it, ask them to raise their hands if they spot any details that are different to the final version of the story, e.g. Martha’s age. This will show them that stories develop and that the writer sometimes knows background information that he doesn’t mention in the text.


Next ask them to read WC5. This shows some of the editor’s reactions to the synopsis. Do students agree with the opinions expressed?


Ask students to read WC5 again in pairs and this time give a heading to each paragraph. Each heading should give an indication of the content of the following paragraph. This should help to remind them of the different elements of the story.


They should then transfer the headings to WS12a. Ask them to discuss each of the paragraphs. How did they react? Was it convincing? What did they feel for the characters? Does it remind them of other stories or characters they’ve read or seen.

Ask them to comment on the social and historical context of the story in terms of technology. Martha does not have access to modern technology at home and this is an effect of her religious upbringing. However, time has moved on since this novel was written and she would now have access to the Internet at school. This is a modern story, but are there any other clues that it is not completely up to date (e.g. mobile phones would probably feature now; there’s a reference to ‘Beam me up, Scotty’, whereas most computers now have modems inside them)? Ask students to record their opinions under the headings on WS12a.

Join each pair with another, making groups of four. Ask them to share and discuss their ideas and opinions. Take brief feedback from each group. You might organize this as a guided reading session.

Guided Group Reading Plan


	Text:
	WC5 and Abomination – Chapters 28 and 30

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that the purpose is to express their opinions about different aspects of the story.

Reading through WC5, in pairs and independently of the teacher, students create headings for each paragraph and transfer the headings to WS12a.

Students discuss the content of each paragraph, giving their opinions on the story, characters, setting, writing, etc. They can record their ideas and opinions on WS12a, under the headings they have created.

Students should then share and discuss their opinions with the rest of the group.

	Evaluation:
	Complete in the next session.



More able students can be asked to consider the moral dilemma behind the novel, expressed on WC6, which contains further comments from the editor.

Plenary (10 minutes)
Ask students to review their learning and development by completing the reading assessment progress sheet on WS12b. This will guide them through the reading assessment focuses and asks them to evaluate their performance. WS12c gives them a chance to check the reading strategies that they have been using.

Homework (5 minutes)
Ask students to create a postcard to Robert Swindells reviewing the novel. The picture on their postcard might be based on their idea for the book cover. The message should sum up their opinions of the story, aided by the opinions they have already noted on WS12a. They might also want to ask Swindells a question. The completed postcards could be displayed, perhaps as a hanging mobile, so that both sides can be viewed.

Pathways

Ways of exploring the main themes of the novel

There is a range of themes that might be explored in greater depth.

Much of this novel is a love story – the emergent and confusing first love of adolescence. This theme is often wholly relevant, yet terribly embarrassing for young people. Works like this and Romeo and Juliet enable them to explore it with some detachment.

Bullying is also a dominant theme in the novel. Encourage students to investigate the types and methods of bullying, as well as the whys and implications.

One aspect of the novel, which offers rich opportunities for cross-curriculum work with RE colleagues, is the religious background of the novel. Examine the differences between religions, sects and cults, looking in particular at how they might affect young people.

This novel also focuses on families, in particular, on the difficulties that arise from the parent/child relationship. Ask students to examine how the relationship between child and parent changes as the child grows. Look, especially at what happens at adolescence as the child naturally becomes more independent.

Books by the same author

Dosh ISBN: 0-1413-0023-X

In a school bullied by a protection racket that takes 10% of kids’ earnings, some students decide enough is enough and begin to fight back.

Stone Cold ISBN: 0-1403-6251-7

This is the story of Link, a homeless 17-year-old, who escapes from an abusive home to leave on the streets. The narrative alternatives between Link and that of an unknown serial killer.

The Unbeliever ISBN: 0-1403-6923-6

In this gritty novel the focus is on a religious cult.

Literary heritage texts

Romeo and Juliet by William Shakespeare
Explore the classic theme of love in this tragic tale of young love.

Jane Eyre by Charlotte Bronte
Jane’s austere childhood at the start of the novel, and in particular her confinement to the red room, provides an interesting comparative text.

Thematically linked books

Feather Boy by Nicky Singer ISBN: 0-0071-2026-5

The bullying that Robert suffers is the background to the story of what happens when he meets Edith Sorrel, a resident in a rest home.

Dear Nobody by Berlie Doherty ISBN: 0-1413-1176-2

Like Abomination, this story is narrated by a boy and a girl. This couple are awaiting the arrival of her unborn child and so the story brings out the issue of teenage pregnancy hinted at in Abomination.

Good Night Mister Tom by Michelle Magorian: 0-1403-1541-1

This story is set during the Second World War and tells of a young evacuee, Willie Beech, who hides a secret home life.

Noughts and Crosses by Malorie Blackman ISBN: 0-5525-4632-1

This is a love story, set against the background of discrimination, in which two young people alternately relate the story.

Skellig by David Almond ISBN: 0-3407-1600-2

When a boy moves to a new house, he finds that his existing friendships are strained as he develops a bond with quirky young girl and they investigate a mysterious and secretive stranger.
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