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Introduction

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in 
the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – novels recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, so that teachers can use the materials with some flexibility according to need and student progress. 

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, there’s the thriller style of Gillian Cross’s Calling a Dead Man, the exotic appeal of medieval China in Geraldine McCaughrean’s The Kite Rider and the gentle but powerful emotion of Tim Bowler’s Carnegie Medal-winning River Boy. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum. 

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are embedded in the materials.
Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see page 3) which gives the teacher, at a glance, an idea of how the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources. 

As well as the Overview, teachers are offered a Navigator (see page 6), which highlights key aspects in each chapter of the particular novel. There is a plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.

Unique components
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In addition to its comprehensive Teaching Packs, Rollercoasters offers some unique components. 
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•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel. 
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•
An accompanying CD not only contains additional resources such as video and audio clips and visual stimulus, but also includes varied and interesting resources contributed by the authors of the novels. Authors’ first drafts, research materials and correspondence about the novel, for example, provide invaluable background material to enhance and enrich students’ appreciation of the Writer’s Craft. This latter aspect is important for students developing skills in writing as well as reading. 

•
The CD resources also include interactive Whiteboard Activities, which are increasingly popular in the English classroom.

Support for lesson planning in the Teacher’s Pack
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Every Lesson Plan follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons meet the needs of different ability groups. 

•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The resources that appear in the free on-line teacher’s materials are shown by the web icon on the Lesson Plan pages.

•
Although all lessons do have starter activities specifically related to the text in question, a bank of Generic Starters is also provided in the scheme to increase the choice. The coverage in these starters is also designed to tie in with the moving image Rollercoaster diagram on each CD.

•
For every novel there are carefully planned guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of Independent reading are also provided in the Pathways section (see page 48).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the schemes. 

•
Every scheme ends with its own student Reading Assessment Progress sheet, which the teacher can use to identify areas for development for each student. 

Website support

A dedicated website for Rollercoasters will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read reviews and post their own reviews of the novels.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1
Narrative hooks, character development


(Chapter 1)
	· Identify how the writer engages reader interest in the narrative, especially through developing empathy with the characters
	AF3: Inference and deduction

AF6: Reader response

Empathize
	Yr 7: R6
Yr 7: R12

Yr 7: SpL12

Yr 8: R5

Yr 8: SpL10
	Starter: Think–pair–share

Introduction: Shared reading

Development: Narrative hooks

Guided work: Character reactions

Plenary: Writer’s Craft File

Homework: Character journal
	OHT: 1a

WS: 1b, 1c

RG: pp. 4–5

CD: 1.1–1.6

WB: 1.1, 1.2

WC: 1.1–1.5

	2
Character Development


(Chapters 2 and 3)
	· Identify the techniques a writer uses to develop character
	AF3: Inference and deduction

AF6: Reader response
	Yr 7: R12

Yr 7: SpL12

Yr 8: R5

Yr 8: SpL10
	Starter: Techniques to create character 

Introduction: Shared reading; character development; note-making

Development: Disability

Plenary: Techniques to develop character

Homework: Essay (how a writer creates character)
	WS: 2a–2c

RG: pp. 6–7

WB: 2.1, 2.2

WC: 2.1

	3
Mood, atmosphere and character development


(Chapters 4 and 5)
	· Identify the techniques a writer uses to create mood and atmosphere
	AF5: Use of language

AF6: Reader response

Predict, reread
	Yr 7: R12

Yr 7: SpL15

Yr 8: R7

Yr 8: SpL15
	Starter: Framing

Introduction: Shared reading; freeze frame; creating mood

Development: Guided tour; lexical choices

Plenary: Assessment for Learning

Homework: Prediction
	WS: 3a

CD: 3.1–3.3

WB: 3.1

WC: 3.1

	4
Text structure


(Chapter 6)


	· Identify how a writer engages reader interest by building up tension
	AF4: Text structure
	Yr 7: R7

Yr 7: R15

Yr 8: R10
	Starter: Structure, building tension

Introduction: Hot-seating

Development: Discussion; structure graph; writer’s technique
Plenary: Feedback; Assessment for Learning; Fiction Explorer; Writer’s Craft File
Homework: Storyboard; read Chapter 7
	WS: 4a

RG: p. 9

WB: 4.1

WC: 4.1, 4.2

	5
Text structure


(Chapters 7 and 8)


	· Appreciate that a writer can use different kinds of narrative structure

· Identify the structure used and understand how it contributes to building and holding reader interest
	AF4: Text structure
	Yr 7: R7

Yr 7: R15

Yr 8: R10
	Starter: Narrative structure; sequencing the story

Introduction: Story map; visualization; shared reading

Development: Hooking the reader; developing the story

Plenary: Strategy chart

Homework: Character journal entry
	WS: 5a, 5b

RG: p. 10

CD: 5.1

WB: 5.1, 5.2

	6
Text structure, complication;


writer’s craft


(Chapters 9 and 10)


	· Identify how a writer structures a story and holds reader interest by introducing a complication
	AF4: Text structure

AF5: Use of language

Predict, empathize, summarize
	Yr 7: R14
Yr 7: R15

Yr 7: SpL15

Yr 8: R7
Yr 8: R10

Yr 8: SpL15
	Introduction: Reading as playscript; thought-tracking

Development: Exploring writer’s craft, structure, sentence variety for effect, lexical choice

Guided work: Understanding viewpoints

Plenary: Monologues; writer’s techniques

Homework: Essay (writer’s techniques, sustaining reader interest); or prediction; or character journal
	WS: 6a–6d

CD: 6.1

WB: 6.1


	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	7
Writer’s viewpoint,


Part 1


(Chapters 11 and 12)
	· Identify the ways in which a writer lets the reader know what he or she thinks
	AF6: Writer viewpoint

Ask questions, pass comments, establish a relationship with the narrator
	Yr 7: R9
Yr 8: R7
	Starter: Descriptive vocabulary

Introduction: Shared reading, identifying viewpoint

Development: Explosion chart

Guided work: Note-making; writer’s viewpoint

Plenary: Reflection, writer’s technique and viewpoint

Homework: Read Chapters 13 and 14
	OHT: 7a, 7b

WS: 7c

CD: 7.1–7.3

	8
Writer’s viewpoint,


Part 2


(Chapters 13 and 14)
	· Explain how a writer conveys viewpoint about the type of people represented by the characters
	AF6: Writer viewpoint
	Yr 7: R9

Yr 7: SpL5

Yr 8: R7

Yr 8: Wr17


	Starter: Dramatic reading

Introduction: Viewpoint technique cards; explosion chart

Development: Shared writing; essay (writer’s viewpoint and techniques)

Plenary: Peer assessment

Homework: Complete essay
	WS: 8a

WB: 8.1

	9
Text structure, exploring the layers


(Chapters 15 and 16)
	· Start to identify the way in which a writer develops a story by building up different layers


	AF4: Text structure

Predict, interpret patterns
	Yr 7: R6

Yr 7: SpL15

Yr 8: R10

Yr 8: SpL15
	Starter: Iceberg, empathy

Introduction: Shared reading; story map

Development: Narrative layers

Plenary: Graphic representation; Writer’s Craft File, narrative structure

Homework: Weaving the layers, graphic representation or paragraph on writer’s technique
	WS: 9a

CD: 9.1

	10
Narrative style, portraying emotions through speech and description


(Chapters 17 and 18)
	· Recognize a character’s emotions and feelings, and show how a writer conveys these
	AF5: Use of language

Empathize
	Yr 7: R12

Yr 7: SpL15

Yr 8: R7

Yr 8: SpL15
	Starter: Narrative style 

Introduction: Dramatic read (tableau); note-making

Development: Writer’s technique; note-making

Plenary: Writer’s Craft File, techniques to portray emotion

Homework: Character journal entry
	WS: 10a

WB: 10.1

	11
Endings and making predictions

(Chapters 18–21)


	· Identify the techniques a writer uses to end a chapter, providing clues to prepare the reader for the story ending


	AF4: Text structure

Predict
	Yr 7: R6
Yr 7: R15

Yr 7: SpL5

Yr 8: R4
Yr 8: R10

Yr 8: Wr17
	Starter: Predicting, think–pair–share

Introduction: Writer’s technique, exploring endings; note-making

Development: Note-making; paragraph on writer’s technique, linking chapters

Guided work: Writer’s technique, linking chapters

Plenary: Peer assessment; technique review

Homework: Redraft paragraph
	OHT: 11a

WS: 11b, 11c 

CD: 11.1

WB: 11.1

	12
Social and cultural context


(Chapters 22 and 23)


	· Identify how a writer can create a sense of time and place through choice of vocabulary


	AF5: Use of language

AF7: Social and cultural context

See images, relate to cultural/historical background
	Yr 7: R12

Yr 8: W11
Yr 8: R16

	Starter: Identifying location, lexical choice

Introduction: Shared reading; note-making, social and cultural context

Development: Independent reading; note-making

Guided work: Visualization; note-making

Plenary: Writer’s Craft File, social and cultural context

Homework: Paragraph on authorial techniques to convey social and cultural context
	OHT: 12c
WS: 12a, 12b, 12d 

RG: pp. 12, 13

CD: 12.1–12.4

WB: 12.1, 12.2

WC: 12.1, 12.2


	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	13
Building tension;


reader response


(Chapter 24)


	· Identify the different sentence types a writer can use to create particular effects


	AF6: Reader response

Predict, ask questions, pass comments, feel involved, empathize
	Yr 7: R6

Yr 7: R14

Yr 7: SpL15

Yr 8: R4

Yr 8: R7
Yr 8: SpL15
	Starter: Using sentences for effect

Introduction: Active reading (freeze–frame, thought-tracking, commentary, prediction)

Development: Development of active reading

Plenary: Assessment for Learning, reflection; Writer’s Craft File
Homework: Read Chapter 25
	OHT: 13a

WS: 13b

	14
Text structure, building to climax

(Chapters 25 and 26)


	· Identify how a writer structures a story to build up to the climax


	AF3: Inference and deduction

AF4: Text structure

Predict, reread
	Yr 7: R6

Yr 7: R15

Yr 7: SpL15

Yr 8: R4
Yr 8: R10

Yr 8: SpL15


	Starter: Text structure, elements

Introduction: Active reading (playscript); solving puzzles; prediction

Development: Inner voice, commentary, active reading (playscript), writer’s technique, building tension

Plenary: Reflection, writer’s technique; Assessment for Learning, reading strategies

Homework: Text annotation, making links
	OHT: 14a

WS: 14b 

WB: 14.1

	15 Text structure, patterns, build to climax; reader response

(Chapters 27 and 28)
	· Identify the patterns a writer uses to structure a story and to build up to the climax


	AF4: Text structure

AF6: Reader response

Interpret patterns
	Yr 7: R8

Yr 7: R15

Yr 7: SpL15

Yr 8: R5

Yr 8: R10

Yr 8: SpL15
	Starter: Recap, text structure, building tension

Introduction: Active reading (split scene); identifying patterns and clues

Development: Identifying patterns and clues, note-making

Plenary: Writer’s Craft File, patterns

Homework: Storyboard; note-making
	OHT: 15a

WS: 15b 

CD: 15.1

	16
Text structure, endings


(Chapters 29 and 30)


	· Explain how a writer holds reader interest by the way in which he or she structures a story
	AF4: Text structure

AF6: Reader response
	Yr 7: R8

Yr 7: R15

Yr 7: SpL5

Yr 8: R10
Yr 8: R13

Yr 8: Wr18
	Starter: Endings

Introduction: Focused reading, endings

Development: Considering text structure, note-making; essay (authorial technique)

Plenary: Assessment for Learning, peer assessment

Homework: Complete essay
	WS: 16a–16d

WB: 16.1

	17
Themes and ideas throughout the novel

	· Identify themes in a novel and how a writer develops these and makes the reader empathize with the characters
	AF2: Locating evidence

AF6: Reader response
	Yr 7: R8

Yr 7: SpL1

Yr 7: SpL5

Yr 8: R5

Yr 8: SpL5

Yr 8: SpL10
	Starter: Themes and patterns

Introduction: Theme, coping with adversity; locating evidence; note-making

Development: Presentation, Challenge Award

Plenary: Assessment for Learning, peer assessment

Homework: Theme poster
	WS: 17a
RG: pp. 14–15

CD: 17.1

WB: 17.1, 17.2

WC: 17.1

	18
Themes and patterns throughout the novel; 


Assessment for Learning, reflection and target setting
	· Use textual evidence to explain how a writer develops a theme or idea throughout a novel

· Evaluate their own skills as a reader and set targets for future development
	AF2: Using evidence

AF6: Reader response

Interpret patterns
	Yr 7: R8

Yr 7: SpL10

Yr 7: SpL11

Yr 8: R5

Yr 8: SpL10

Yr 8: SpL12
	Starter: Theme posters

Introduction: Reviewing the story, plotting themes; graphic representation (continuum, tension graph)

Development: Assessment for Learning, Reading Assessment Progress Sheets and Reading Strategies

Plenary: Independent reading; target setting

Homework: Independent reading
	WS: 18a, 18b
RG: p. 16

WB: 18.1, 18.2


Navigator

The boxes shaded in this grid highlight aspects focused on within the lesson plans. It should however be noted that this is merely one route through the novel – there are many others depending on the particular learning needs of your students.

	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	1

South Downs, England
	The Cox family spread the ashes of John Cox on the South Downs. Each of them attempts to cope with the grief at his loss. Hayley sees the first vision of him.
	· Introduction to Cox family:

–
Chris, Trevor: key character traits (pp. 2–6)

–
Hayley: establishing character (pp. 2–6)

· Brief introduction to Annie (p. 5)
	· Family bonds

· Coping with grief
	· Third-person narrative; Hayley’s viewpoint

· Past tense recount

· Characters established through dialogue and actions
	Introduction 1

Complication 1: Hayley sees vision of John

	2

Forest dwelling, Siberia
	Siberian peasant, Frosya, finds a stranger lying unconscious in clearing in the forest.
	· Introduction to the stranger and the Russian peasants in the Siberian forest settlement: Frosya, Irina Petrovna and the Komendant
	· Caring for others
	· Third-person past-tense narrative account of events in the forest settlement

· Evocation of setting

· Verbs used to create mood

· Character established through actions

· ‘Memories’: third-person account of unnamed male written in past tense (p. 13).

· Similes (‘mouth is as dry as rubble)
	Introduction 2: Russian version of story

Complication 2: Unknown, sick man found in forest clearing

	3

England
	Annie suggests she and Hayley go to Russia to see the place where John died. Plans are made for the journey.
	· More detailed introduction to Annie: physical description (p. 14); character emerging through speech and actions 
(pp. 14–16 and 18–20)
	· Coping with grief

· Disability
	· Story developed through dialogue

· Characters developed through other characters’ speech and actions (p. 22)
	Fiction trigger: ‘Shall we go together?’ (p. 15)

Flashback: John teaches Hayley about demolition

	4

Forest dwelling, Siberia
	Siberian peasants care for the stranger. He wakes up, but is very weak and appears to have lost his memory.
	· Insight into the caring, generous nature of the Siberian peasants, e.g. Irina giving valued clothes to the stranger (p. 27)
	· Caring for others less fortunate than self

· Amnesia
	· Develops mood and atmosphere

· Description of cottage interior 
(pp. 25–7)

· Past-tense narrative recount on peasants’ way of life and how they care for the stranger

· ‘Memories’: use of imagery; present tense; mirrors past tense recount of rest of chapter, but also conveys hint of danger and loss of memory
	Development: Russian version of story; stranger gains consciousness but has no memory of name or previous events


	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	5

Moscow
	Hayley and Annie arrive in Moscow. They see the demolished apartment block. Hayley rings home. They dine with Frank Walsh and Viktor.
	· Meet Frank Walsh (John’s employer in Russia) and Viktor, Frank’s mate who doesn’t speak much English (pp. 36–40)
	· Disability

· Trust vs. deceit
	· Third-person recount of arrival in Moscow from Hayley’s viewpoint; past tense; develops sinister atmosphere and hints at mysteries and deceit

· Graphic description of demolished apartment block

· Story development through dialogue
	Complication 3: Frank and Viktor show photos of place where John died and try to persuade Annie and Hayley not to visit Siberia

	6

Forest dwelling, Siberia
	River traders visit Frosya’s home. Stranger works to regain strength and leaves settlement and belongings. Frosya is distraught.
	· River traders, Boris and Aleksandr (minor characters) suggest reporting stranger’s arrival to police
	· Living with fear

· Amnesia
	· Third-person narrative of events in Siberian forest settlement

· Frosya’s emotions at stranger’s departure portrayed through her actions (p. 46)

· ‘Memories’: present tense; short-term memories echo action of main chapter (p. 48); figurative language for long-term/lost images (p. 49)
	Complication 4: River traders will report stranger’s appearance to the police

	7

Moscow,

Novosibirsk,

Tomsk
	Hayley and Annie receive VIP treatment at Novosibirsk airport and are met by Leonid Orlov and Yuri. They drive to Tomsk and visit the explosion site.
	· Introduction to Leonid Orlov (Viktor’s brother) and his son, Yuri (pp. 53–5)
	· Disability

· Trust vs. deceit
	· Description of setting: contrast between guidebook style and reality (pp. 50–2)

· Arrival in Novosibirsk: longer complex sentences and formal speech create air of calm (pp. 52–4), in marked contrast with the non-finite clauses and phrases used to build sense of frantic pace at Moscow airport

· Descriptive language to convey the images in the photos of the demolition site (p. 57)
	Development: 

· Annie sees photos

· Hayley sees second vision of John

Cliffhanger: ‘this isn’t the place where John died.’ (p. 62)

	8

Siberian village


	The stranger is tormented by a youth, takes a bicycle and rides on along a track by the railway.
	· Minor character Vladimir is frightened by the sight of the foreigner
	· Living with fear
	· Third-person narrative; Vladimir’s viewpoint

· Vladimir’s emotions revealed through his past experiences and actions 
(pp. 64–7)

· ‘Memories’: depicts physical and psychological bruises (p. 69)
	Development: Stranger takes bicycle to speed up his journey

	9

Tomsk
	Annie is angry at being duped. She tries John’s phone and it rings. She realizes the phone company could trace the location.
	· Strengthening portrayal of Annie’s determination 
(pp. 71–3)
	· Trust vs. deceit
	· Storyline developed through dialogue; Annie unpicking contradictions, Hayley questioning

· Verbs/adverbs, used as speech descriptors, convey both tone of voice and emotion, e.g. ‘frighteningly fierce’ (p. 71)
	Complication 5: Annie recalls her last talk with John; tries his phone number

Hope: Phone may be traced


	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	10

Krasny Yar
	The stranger cycles into Krasny Yar. He’s seen by Katya and her grandmother, who realize he is in trouble and take him home.
	· Introduced to Katya and her grandmother, a poor family who help the stranger
	· Caring for others less fortunate than self
	· Characters developed through speech and action

· Attitude conveyed through spoken words and adverbs, e.g. ‘a drunk like that’, ‘scathingly’, (p. 84)
	Development: Cyclist’s predicament accepted; ordinary Russians again prove to be caring

	11

Tomsk
	Hayley and Annie have got the phone location and want to visit this place ‘in the middle of nowhere’. Leonid advises against it.
	· Further insights into characters of Hayley, Annie, Leonid and Yuri
	· Trust vs. deceit

· Loyalty vs. betrayal
	· Writer’s viewpoint of Russians conveyed through information given, character comment, lexical choices 
(p. 95)

· Yuri’s dilemma about accurate translation revealed through verbs, tone of voice, hesitations (pp. 92–4)
	Complication 6: Phone traced to location in Siberian wasteland

	12

Krasny Yar
	Police visit Katya’s apartment block, looking for the cyclist.
	· Patience and empathy of Katya’s grandmother

· Introduction to Katya’s father

· Meet officialdom – Russian police
	· Loyalty vs. betrayal 

· Trust vs. deceit

· Caring for others at own risk
	· Storyline carried through dialogue

· Simple actions used to signal trustworthiness, e.g. ‘reached out and touched his mother’s hand… twisted thumb.’ (p. 102)
	Development: Katya’s family endangered by caring for cyclist

	13

Tomsk, route to Petrovsk
	On the way from Tomsk to Petrovsk, Hayley realizes that Misha understands English and tries to warn Annie.
	· Misha (chauffeur employed by Leonid): deceit shown by his behaviour (pp. 109–10)
	· Trust vs. deceit


	· Third-person narrative; Hayley’s viewpoint

· Duplicity revealed by description of behaviour: ‘Misha’s mouth twitched,’ (p. 110)

· Writer’s viewpoint revealed through character behaviour
	Development: Hayley and Annie continue into Siberian forest; they become more aware of Leonid’s deception

	14

Krasny Yar
	Katya’s apartment is under observation. She learns to ride the bicycle, sells it and buys a train ticket. The cyclist catches a train to Petrovsk.
	· Further insights into caring nature of Katya’s family
	· Caring for others at own risk

· Trust

· Living with fear
	· Atmosphere of living in fear, under observation, created by short sentences that appear to describe the ordinary, but hint at menace, e.g. ‘There was a car in the road, parked opposite.’ (p. 113)
· ‘Memories’: real memory
	Development: Cyclist helped safely to next stage of journey by rail

	15

North west of Petrovsk


	They journey by car through the forest to the river, and transfer to boat. As the boat passes under a bridge, Hayley thinks she sees John’s face in a train window.
	· Further insight into Yuri’s dilemma – loyalty to his father vs. empathy with Hayley: ‘Hayley noticed how gentle his voice was’ (p. 130)
	· Disability

· Determination in face of adversity (climate and physical conditions)
	· Third-person narrative; Hayley’s viewpoint

· More description, less dialogue to develop mood and atmosphere; explicit description, e.g. ‘a little dilapidated ferry’ and figurative language, e.g. ‘single light, like a star’ (pp. 127, 128).
	Development: Hayley sees third vision of John


	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	16

Petrovsk
	The tourist asks a taxi driver to take him to the British Consul. They stop at the police station, are forced to fill out a form and directed to Novosibirsk. Ivan takes the tourist home.
	· Further depiction of caring nature of Russian peasants: Ivan, Svetlana and Olga Suva
	· Caring for others at own risk

· Trust

· Living with fear
	· Third-person narrative; Ivan’s viewpoint

· Character of Ivan developed through his daydreams (pp. 131–4)

· Dialogue brings out inhumanity of Russian bureaucracy (pp. 135–7)

· ‘Memories’: figurative language brings out emotions, e.g. ‘fragile, like an eggshell, like a spider’s web’ (p. 141)
	Complication 7: Police say tourist must go to British Consul in Novosibirsk

	17

Forest dwelling, Siberia
	Hayley, Annie, Leonid and Yuri reach Frosya’s house. She reluctantly shows them the mobile. Leonid snatches it. She recognizes John’s photo.
	· Further development of characters of Hayley, Annie, Leonid, Yuri, Frosya and Irina through their speech and actions
	· Trust vs. deceit

· Loyalty vs. betrayal
	· Third-person narrative; Hayley’s viewpoint

· Description of Siberian forest settlement in early morning 
(pp. 144–5)

· Description of tableau as all characters meet (p. 146)
	Development: Frosya produces mobile; Annie shows photo; Yuri claims John wasn’t there, but Frosya recognizes photo

	18

Petrovsk, route to Novosibirsk


	The policeman insists on a bribe. Ivan’s wife insists that he should drive the tourist to Novosibirsk. Ivan has to borrow money for petrol. They start to drive.
	· Actions reveal further details of Ivan and Svetlana’s characters
	· Caring for others at own risk

· Trust


	· Verbs/adverbs indicate how words are spoken and characters’ feelings 
(pp. 153–4)

· Bribery and corruption of officialdom and control of ordinary Russian people brought out through description and dialogue in police station (pp. 156–8)

· ‘Memories’: imagery; fuzzy, partial image coming into his mind 
(pp. 161–2)
	Development: Ivan and Svetlana make plan to get tourist to Novosibirsk

Cliffhanger: ‘Memories’

	19

Forest dwelling, Siberia
	Frosya and Irina tell the story of finding and caring for the stranger. The Russian cars drive off, leaving Hayley and Annie in the forest.
	· Further develops relationship/ understanding between Hayley and Yuri
	· Deceit

· Betrayal

· Determination
	· Description, using complex sentences, of cold and snow in moonlit forest 
(pp. 164–5)

· Change in mood from the peacefulness of the above to anger and frustration conveyed in Annie’s words and actions (p. 168)
	Development: Hayley’s fourth vision of John includes sound of footsteps

Complication 8: Leonid abandons Hayley and Annie

Preparation for the ending: Look to the future

	20

Route to Novosibirsk, Petrovsk 9
	Afraid of being followed, the tourist turns onto a side road. Ivan realizes the situation, leaves the tourist at Grigory’s flat and returns home.
	· Introduction to Grigory, Ivan’s brother
	· Trust

· Living with fear 

· Caring for others at own risk
	· Description of Petrovsk 9, bringing out the grim desolation (p. 174)

· Ivan’s fear conveyed through his thoughts and daydreams (in italics) (pp. 171–3)

· Relationship between brothers shown in dialogue and gesture (pp. 175–8)

· ‘Memories’: used as device to move story on, answering some ‘mysteries’
	Complication 9: Ivan changes plan when he realizes mafiya may be chasing tourist


	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	21

Forest dwelling, Siberia
	Hayley finds John’s notebooks. She asks about the sketch of the old church in the forest.
	· Further illustration of Annie’s single-mindedness and determination 
(pp. 183–7)

· Irina shown as placid, peacemaker, organizer and problem solver (p. 187)
	· Determination

· Coping with adversity
	· Characters’ emotions conveyed through description of actions, e.g. Frosya’s father’s anxiety and delight that Hayley should get objects from Frosya’s hiding place (p. 182)

· Characters’ thoughts (italics), reveal feelings, e.g. ‘You’ve killed your brother.’ (p. 180)
	Development: Sketch of church in John’s notebook perceived as important clue

	22

Petrovsk
	Under torture, Svetlana tells the mafiya thugs where Ivan has been.
	· Ivan shown as attempting to be loyal and keep promises (pp. 191–3)
	· Living with fear

· Betrayal
	· Third-person narrative; Ivan’s viewpoint

· Evocation of social and cultural context through description of torture of Ivan’s family (pp. 190–3), e.g. ‘The moment he walked into the flat… doing in the street.’ (p. 189)

· ‘Memories’: dream hints at reason for amnesia (not wanting to know or face up to events), revealing further clues to the past
	Complication 10: Mafiya knowledge of tourist’s possible location means chase is back on and he is not safe

	23

Siberian forest
	Hayley and Frosya walk to the old church in the forest. Frosya shows Hayley the paintings.
	· Frosya’s patience depicted through the care she takes during the journey (p. 197)
	· Coping with adversity: climate
	· Description of church exterior 
(pp. 199–200) and interior (pp. 200–1)

· Contrast in Frosya’s emotions conveyed through verbs and adverbs: plodding, slow walk vs. excitement on arrival at church
	Development: Another journey, trying to discover the past

	24

Petrovsk 9
	Grigory hides the tourist in a cupboard. Leonid’s men attack Grigory and vandalize the flat. Tourist saves Grigory, but is captured.
	· Grigory’s bravery shown in image of ‘stillness’, throughout chapter
	· Living with fear

· Betrayal

· Trust
	· Third-person narrative; Grigory’s viewpoint

· Short, single-sentence paragraphs to build tension, e.g. ‘I’m going to kill you!’ (p. 206) and longer, complex sentences setting the scene and slowing down the action by building detail and tension
	Development: Mafiya capture stranger and carry him off by force

	25

Siberian forest church
	Frosya tells Hayley the story of the church paintings. Blizzard conditions force them to stay overnight.
	· Frosya’s resourcefulness (pp. 214–5) and affinity with surroundings (p. 211)
	· Coping with adversity: climate 

· Caring for others
	· Description of church paintings 
(pp. 210–11)

· Description of blizzard (p. 213)
	Development: Blizzard brings Hayley and Frosya closer


	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	26

Moscow
	Viktor is informed of the tourist’s capture. He makes plans to fly to the forest settlement. He meets the tourist and takes him along.
	· Viktor revealed as mafiya leader, schemer, plotter, the ‘power’ (pp. 218–23)
	· Power and influence

· Deceit

· Betrayal
	· Third-person narrative; Viktor’s viewpoint

· Viktor’s power and authority shown in his thoughts (italics) and adverbs showing his way of speaking to contacts, e.g. ‘sharply’, ‘impatiently’ 
(p. 221) and tone, e.g. ‘You have a problem with that?’ (p. 222)

· ‘Memories’: figurative language 
(p. 225)
	Climax 1: Stranger’s identity revealed and some memory restored

Complication 11: Viktor plans to defeat Leonid, but needs John’s lost memories

	27

Forest dwelling, Siberia
	As Hayley and Frosya return from the church, they hear a helicopter and see Leonid’s cars at the hut. Hayley recognizes her brother, but he does not recognize her.
	· Frosya’s alertness (p. 227), observation (p. 228) and tenacity (p. 229) shown by her actions
	· Deceit

· Tenacity
	· Third-person narrative; Hayley’s viewpoint

· Patterns: third arrival at forest settlement (pp. 229–30)

· Link between abstract vision and concrete reality for Hayley: ‘he wouldn’t vanish… solid flesh and bone’ (p. 230)
	Climax 2: Hayley and Annie realize John is alive

Complication 12: John doesn’t recognize Hayley

Development: All players together

	28

Forest dwelling, Siberia
	Frosya is thrilled at the stranger’s return. She shows John his sketch of the church.
	· Further illustration of Irina Petrovna’s perceptiveness (pp. 232–4)
	· Amnesia
	· Third-person narrative; Irina’s viewpoint

· Figurative description of return of memory (p. 235)

· ‘Memories’: act as flashback, telling John’s story in past tense (pp. 235–6)
	Denouement 1: ‘Memories’ section acts as flashback as John regains memory, triggered by notebook

	29

Forest dwelling, Siberia
	John recalls information about the evacuation of the building before the demolition. He tells Viktor what happened in Tomsk. Leonid puts a gun to John’s head. Frosya appears with the hunting rifle.
	· John’s humanity and caring revealed through his recall of events that occurred while he was working as demolition consultant, e.g. ‘so it’s not my fault if a hundred people die.’ 
(p. 238)
	· Deceit

· Betrayal
	· Third-person narrative; Hayley’s viewpoint

· Tension built through:

–
speech, e.g. ‘Tell us’ (p. 239)

–
short sentences, e.g. ‘The air was electric.’ (p. 241)

–
single-word units, e.g. ‘Mafiya. Explosion. Death.’ (p. 242)

–
cliffhanger ending: ‘Against her shoulder… heavy old hunting rifle.’ 
(p. 242)
	Denouement 2: John’s account of events in Tomsk

Climax 3: Leonid presses gun to side of John’s head; Frosya aims hunting rifle at Leonid

	30

Forest dwelling, Siberia
	Frosya fires, but the gun explodes in her face. The police arrive and arrest Leonid. John decides to stay with Frosya’s family in Siberia.
	· Frosya: brave or impetuous? (p. 244)
	· Loyalty

· Caring for others

· Deceit and betrayal
	· Third-person narrative; John’s viewpoint

· Build up to climax of Frosya’s death: short sentences, gradual tightening through details of characters’ actions and reactions (pp. 243–4).
	Climax 4: Frosya dies trying to protect John

Resolution: Police arrest Leonid

Coda: John stays in Siberia; Annie buys replacement bicycle


LESSON 1

Lesson objectives
Yr 7: R6, R12, SpL12

Yr 8: R5, SpL10


AF3, AF6

AF3, AF6

Focus: Chapter 1 – Narrative hooks, character development

Learning outcome

Students will be able to:

1 Identify how the writer engages reader interest in the narrative, especially through developing empathy with the characters

Starter (5–10 minutes)
The purpose of the think–pair–share activity below is to arouse student curiosity. Ideally it should be completed quickly and before the class know anything about the text, its title or cover, or the Reading Guide.

1
Read the first sentence aloud: ‘They used… cremated it.’ Allow one minute to answer these questions: What does this sentence suggest about the story? What might the story be about? What might happen? What genre is it?

2
Display WB1.1. Allow 3 minutes for pairs to share thoughts and provide reasons for their ideas before asking named students to explain their partner’s ideas. Record ideas on a flipchart or whiteboard.

3
Set up a display board clearly labelled ‘Fiction Explorer’ to serve as a prompt, encouraging students to interrogate the text, reflect on the writer’s craft and record their ideas. To establish use of the board, ask named students to share any questions they had after hearing the first sentence. Write the questions on stickies and put them on the Fiction Explorer under the heading ‘Initial questions’ or ideas could be typed into WB1.1. Spend no more than 3 or 4 minutes on this.

4
Show students the cover and title of the novel, relating them to their ideas and refining as appropriate. You may wish to refer to the Reading Guide (page 4) to look at alternative covers and model the questions that can arise from considering the differences. (The alternative covers appear on CD1.1 and WC1.1.)

Introduction (15 minutes)
Read aloud the whole of page 1 or play the video reading of the opening by Gillian Cross on WC1.2. Show the extract on OHT 1a (there is an annotated version on CD1.2) and review students’ understanding of the term ‘narrative hook’ as a device to grab readers’ attention and make them want to read on. Discuss the way in which the opening page does this. Then annotate the following features in the text:

•
fiction trigger (the phrase/sentence that suggests the main action)

•
words/phrases that build up tension

•
significant lexical chains, e.g. cold/illness, emptiness, Hayley’s reaction.

Development (25–30 minutes)
Read the rest of Chapter 1. Refine questions on the Fiction Explorer board and use Reading Guide pages 4–5 to encourage initial exploration of the novel.

Independent group work

Students explore the plot so far and discuss how Gillian Cross has hooked the reader, considering such questions as: What has happened? What’s going on? How does she engage the reader’s interest? Students record ideas, key words/phrases and explanations on Worksheet 1b.

Guided group work

This task is designed to scaffold interaction with the text and provide notes to aid homework (the full guided plan is on CD1.3). The focus is exploring writer technique by looking at characters’ reactions to John’s death and the theme of grief.


	Introduction to text:

Independent reading and related task:

Return to text:

Review:


	After recapping the main events from ‘They burnt all his things…’ to the end of the chapter, ask the key question: How did each character deal with their grief? Model how to identify what the family did together and which words/phrases to select as the main evidence. Explain what this suggests. Show how to record information on Worksheet 1c.

Allocate a character to each pair, asking them to complete the same process.

Share findings and students record all information on their own grid.

Review the reading strategies used and writer techniques discussed. Set a reading target.

	Evaluation:
	(complete following the session)


Plenary (5 minutes)
Invite each independent group to report back their findings. Use responses to start a Writer’s Craft File, either as a flip chart sheet or displayed on the Fiction Explorer board or recorded on WB1.2. Depending on the type of whiteboard you have, the information you input may be saved and reused or added to in future lessons to build up a writer’s craft file. Ask the guided group to feed back last and use this to frame the homework task.

Homework (5 minutes)
An ongoing activity during the study of the text will be to demonstrate empathy with either Hayley or Annie by keeping a journal written in role. Give the following prompts to guide the first entry on the model diary page on CD1.4. 

For Hayley: Write a journal entry exploring your feelings and reactions to your brother’s death. Also comment on your parents’ reactions and how this affects you.

For Annie: Explain your feelings at your fiancé’s death and reactions to his family’s response.

Alternative task

You may wish students to start their own reading journal. One of the ideas on CD1.5 could be used to help with the first entry.


Students could identify what Gillian Cross reveals about the writing process in WC1.3 and use this information to reflect on their own writing experiences. WC1.4 offers two extracts from the original plot outline for The Story about Hannah. Students could identify ideas that have remained central to Calling a Dead Man and details that change as the story develops. CD1.6 also contains material that focuses on the writer’s craft and links well with the work in this lesson. Gillian Cross’s video interview on WC1.5 reveals more about her writing process.

LESSON 2

Lesson objectives
Yr 7: R12, SpL12
Yr 8: R5, SpL10


AF3, AF6
AF3, AF6

Focus: Chapters 2 and 3 – Character development

Learning outcome

Students will be able to:

1 Identify the techniques a writer uses to develop character

Starter (5–10 minutes)
The focus here is on the writer’s techniques to develop character, i.e. action, dialogue, description, show and tell. Use the cards on Worksheet 2a as a matching activity. Students work in pairs, taking turns to select a technique card and match an example to it, explaining how the example works. After a few minutes, model a response and select pairs to share their findings.


Alternatively, using WB2.1, a named student matches up one technique (e.g. through characters’ actions) and example (e.g. Standing shoulder to shoulder, the three of them watched the flames eat everything.’), then provides an explanation using the teacher model, (e.g. this suggests solidarity – the family are acting as a unit to support each other to come to terms with John’s death).

Differentiation

Able groups could be given technique cards or examples and be asked to provide an example or name a technique, and offer an explanation for their choice.

Introduction (15 minutes)
First, you may want to introduce WB2.2, the Calling a Dead Man Rollercoaster diagram, clicking on Chapter 2 and pulling up the Narrative style box to highlight the aims of reading in this lesson.

As a class read Chapter 2 and identify the main characters introduced (Frosya, Irina, the Komendant). Discuss who they are and what is revealed about them.


Link back to the Starter and suggest that Gillian Cross has used various techniques to develop these characters and make them believable. Model recording information on Worksheet 2b for Frosya, selecting one aspect of her character and explaining the choice of evidence and relevant technique. Invite students to suggest other aspects of Frosya’s character with supporting evidence. Ask them to suggest how to word the information for each column. Working individually or in pairs, students then complete the character chart for Irina Petrovna and the Komendant, drawing on work from the Starter. Take feedback and compare ideas.

Lead a short class discussion to consider the ‘big question’: What is the connection between Chapter 1 and Chapter 2? Invite students to make reasoned hypotheses, making links between evidence from the two chapters. Revise the list of questions/answers on the Fiction Explorer board.

Development (25–30 minutes)
As a class, look at ‘A Different View of Disability’ (Reading Guide, pages 6–7), which considers the extent that physical disability affects the reader’s view of Annie. In particular, compare and share the quotes reflecting Hayley’s views and those of her parents in the section ‘Attitudes to Annie’. The references given in ‘Determined Dame or Difficult Customer?’ could either be debated or act as a springboard for the independent group work.

Independent group work

In groups of three, students read the roles of Annie, Hayley and narrator in Chapter 3 as a playscript. Before reading, establish the purpose is to pick out the sentences/phrases that bring out the characters of Annie and Hayley. List these two parts of the task on the board. As an extension task, students pick out the ‘fiction trigger’ – the sentence that sets the stage for all the events that follow.

Plenary (5 minutes)
Join every second group together and ask them to share ideas about the characters and the writer’s techniques used to create them. Elicit suggestions and add the techniques to the Writer’s Craft File (on the Fiction Explorer or WB1.2).

Ask up to three students for their suggestions for ‘fiction triggers’ and to explain their choice. Acceptable ideas (if they offer adequate explanation) could include: ‘Then Annie said, “That’s what I want too. Shall we go together?”’; ‘“I’d go to Russia… I want to see the place where he died.”’ (Hayley); ‘“What would you do?” ’ (Annie).

Ask students to work with a response partner and reflect on: What have I learned about the techniques a writer uses to create character?


Gillian Cross’s video interview on WC1.5 reveals further how she goes about creating her characters which would make a nice postscript to the lesson or a prompt for further discussion.

Homework (5 minutes)
Students write a short essay (two or three paragraphs) on: How does Gillian Cross create character in Calling a Dead Man? They could either write about two or three characters, providing a description and then explaining the techniques used to develop them, or they could focus each paragraph on a different technique, providing examples of how it is used to develop aspects of the personality of different characters. Worksheet 2c provides a writing frame to support students in structuring the essay. Model how to use the notes recorded in the frame when writing the essay, identifying paragraphs and numbering points.


WC2.1 provides two extracts from the original draft opening to The Story about Hannah, modelling the organic process of capturing and changing ideas. Students could compare Extract A with page 1 of Calling a Dead Man and Extract B with pages 14–15, to locate similarities and differences in tone, style, narrative voice, sentence structure or the effects of lexical choice.

LESSON 3

Lesson objectives
Yr 7: R12, SpL15
Yr 8: R7, SpL15


AF5, AF6
AF5, AF6

Focus: Chapters 4 and 5 – Mood, atmosphere and character development

Learning outcome

Students will be able to:

1 Identify the techniques a writer uses to create mood and atmosphere

Starter (5–10 minutes)
Worksheet 3a helps analyse layers of meaning in the framed text (page 13) and focuses on the creation of mood and atmosphere, and the conveying of emotion. The activity can be shared as a class by inviting students to write ideas onto an OHT, or in pairs, working directly onto Worksheet 3a.

Explain the layers. Frame one looks at explicit literal meaning; Frame 2 raises questions; Frame 3 looks at what can be inferred, deduced and interpreted. First read the text aloud. Then focus on one frame at a time. Ask students to look at the words in the text and respond to the question in Frame 1. Take some ideas. Then show how to write these anywhere within the frame. Ask students to add their own ideas. They may wish to use a different colour for each frame. Repeat the process, explaining Frame 2 and using the prompt. Take ideas before leaving students to complete it. Offer the prompt for Frame 3 and ask students to complete the frame independently. Share ideas and discuss how this activity has aided their understanding of the text.

Alternative task

The class read the extract on CD3.1 to explore the mood and setting, and differentiate between technique and effect. There is an annotated version on CD3.2.

Introduction (15 minutes)
Explain that students will examine how Gillian Cross further develops the characters of Frosya, Irina and the Komendant and how this affects the mood of the story. Read Chapter 4 from the beginning to ‘… hard to understand.’ (page 25).

Freeze frame

This activity develops reader response and empathy. In groups of four, students produce a freeze frame of the scene around the bed when the stranger awakes. While groups prepare the scene, work with a small group to prepare questions for the characters. Each ‘interviewer’ then approaches a group, ‘unfreezes’ a character and explores his or her thoughts about this event. It may be helpful to select one group and interviewer to model the process.

Ask students to read the rest of the chapter silently, adding information to their character grids as appropriate.

Creating mood

Brainstorm words to describe the actions of the characters (e.g. patient, generous) and conditions in which they live (e.g. harsh, poverty). Bring out the contrasts and explore the writer’s purpose in making this so stark. Perhaps model the activity by rereading the description of the cottage (pages 25–6 and 26–7), exploring what this suggests about living conditions and how this sets the mood.

Development (25–30 minutes)
Briefly summarize Chapter 5 before groups start the independent work. Select the best activity for your class or set a different activity for different groups.

Setting: Guided tour (active reading)
Read the description of Hayley and Annie’s arrival at Moscow airport and their drive to the hotel. In pairs, one student takes on the role of guide and the other of Hayley. The guide takes Hayley on a tour of the airport and provides commentary on the route to the hotel. Hayley reflects on the experience and how the technique has developed an understanding of the setting. Students should briefly discuss the significance of Hayley’s concern at the discrepancy between the demolished apartment block and her brother’s explanation of the process.

Mood: Lexical choices (word-level activity)
WB3.1 provides a vocabulary list that could be used to describe the mood at different times in Chapter 5. Students select one adjective and link it to a particular action, description or section of dialogue. They then use a thesaurus to identify an alternative adjective and explain the choice. The chapter could be divided into three sections for this activity: arrival in Moscow (pages 32–4); Hayley’s reactions after arrival at the hotel (pages 34–6); the meal with Frank and Victor (pages 36–40). Challenge more able groups to select examples that bring out the contrasts in mood.

Alternative task

You could use one of the above activities or the resources on CD3.3 (exploring how a different writer deals with a wheelchair user) as a focus for guided work.

Plenary (5 minutes)
Each student reflects and writes a brief statement on what he or she has learned in the lesson, which activity was most effective in helping him or her to learn about how a writer creates mood or develops character and why this was. Students share two or three statements with the whole class or a partner.

Homework (5 minutes)
Students write a brief outline to predict what happens next and justify their ideas by reference to clues in Chapters 1–5. They write at least two paragraphs – one about what might happen to Annie and Hayley, the other to the stranger.


WC3.1 offers early drafts from Gillian Cross’s notebook. Students could consider differences in how the setting is introduced (Extract A) and the place of the story (referred to on CD17.1, or compare the Firebird story (Extract B) with the passing reference on page 27 of Calling a Dead Man.

LESSON 4

Lesson objectives
Yr 7: R7, R15
Yr 8: R10

AF4
AF4

Focus: Chapter 6 – Text structure

Learning outcome

Students will be able to:

1 Identify how a writer engages reader interest by building up tension

Starter (5–10 minutes)
Here the focus is on narrative structure and how tension is built up in stories generally. The class are involved in labelling a tension graph for a familiar story of your choice, such as a well-known folk or fairy tale.


First show the graph on WB4.1, which illustrates the way in which tension mounts or is reduced as a story progresses. Review the story, identifying the main events in sequence. Students then select relevant structure labels to interpret the graph, placing each label at the appropriate point and relating it to specific events in the story. The labels should include many or all of the alternative graph labels given in the panel.

Introduction (15 minutes)
Read Chapter 6.

Hot-seating

This makes a short, fast-paced activity, encouraging focus on moments of tension and plot development up to Chapter 6. Ask alternate groups or rows of students to focus on either Frosya or the stranger. In pairs, students then write down three questions to ask this character, either about their behaviour or thoughts at moments of tension, or when a new element was introduced into the plot. If necessary and perhaps for less able students, use the cards on Worksheet 4a to encourage them to frame questions related to important points within the chapter. Select a student to adopt the role of Frosya and another for the stranger. Invite named students to pose questions.

Development (25–30 minutes)

Have a class discussion on: How does Gillian Cross structure this chapter to develop the plot and build tension? Pose questions such as: What are the key moments? How are these written? What effect do they have on the reader?


Use ‘Popular Fiction Device’ (Reading Guide, page 9) to focus attention on the ways writers use amnesia as a plot device. The page offers familiar or famous instances from film and TV and the class could be asked to offer/explain further examples from their own favourite stories.

If there is sufficient time, bring the class back to the novel by looking at the various forms of amnesia defined on Reading Guide, page 8 and debating which the stranger might have (this is not clear-cut and could be retrograde, traumatic or hysterical).

Independent Group Work: Structure graph

Students identify the main events of Chapter 6, in sequence.

1
The stranger learns to walk again.

2
Boris and Aleksandr offer to tell the police about the stranger.

3
The stranger helps Frosya with chopping wood for winter, getting stronger every day.

4
The stranger leaves.

5
Frosya is very upset and hides his belongings.

6
Frosya hears music in the middle of the night.

Students then select appropriate labels for the structural features within the chapter (using labels from the Starter) and match these to the main events. They produce a plot/tension graph for Chapter 6, labelling the key moments and using appropriate terminology.

Optional Activity: Guided work for the most able

Work with the group to explore the writer’s techniques to heighten tension and create anticipation at particular points in the chapter.

Plenary (5 minutes)
Invite one group to present and explain their structure graph to the class. Invite critique, such as: I think their graph is good because…; They might have improved their graph by… . List the writer’s techniques to structure the story on the Writer’s Craft File on WB1.2. Add questions about how the story is structured to the enquiry section on the Fiction Explorer board.

Homework (5 minutes)
Drawing on their work on plot and tension in this lesson, students create a storyboard for a particular episode in Chapter 6 (‘Getting to know a stranger’, Reading Guide, page 9). They also read Chapter 7 with particular attention on text structure, the focus of Lesson 5.


WC4.1 reveals two earlier versions of the endings of Chapters 6 and 8, showing how small details can preoccupy the writer in the final revisions. Students could compare these with the final versions on pages 48–9 (Extract A) and 69–70 (Extract B) to identify changes at word and sentence levels, and the reasons for and effects of them. In WC4.2 Gillian Cross explains her linear approach to writing. Students might think about other strategies she could have used, how research and careful planning make writing easier, how a character can solve narrative problems and the relationship between writer and reader.

LESSON 5

Lesson objectives
Yr 7: R7, R15
Yr 8: R10

AF4
AF4

Focus: Chapters 7 and 8 – Text structure

Learning outcomes

Students will be able to:

1 Appreciate that a writer can use different kinds of narrative structure

2 Identify the structure used and understand how it contributes to building and holding reader interest

Starter (5–10 minutes)
The focus here is on narrative structure and sequencing the story. Prepare a set of the cards on Worksheet 5a, giving structural elements of a story, for each pair. In pairs and using the cards, students select the techniques used by Gillian Cross in the book so far, place them in sequence and relate them to particular events or chapters. Invite named pairs to read their selected cards in sequence and name the related events. Identify the key techniques used by the writer.

Introduction (15 minutes)
Revisit the questions on the Fiction Explorer board about how the story is structured. Link these to consideration of the role of place in the story: Where does the story take place? Who do you associate with each place? What key events happen in each place? Identify the pattern of alternate chapters focusing on Annie and Hayley or Frosya and the stranger, and the narrowing of the geographical distance between the settings. Consider possible reasons for this and the effect on the reader.


Look at the map in the Reading Guide (page 10) and discuss students’ possible preconceived views of Russia before they started the novel. Then discuss the fact files about the places in the story and let students complete Hayley’s text message when she is in Petrovsk (page 11). A more detailed map of the area between Novosibirsk and Frosya’s village is also available on CD5.1.

Optional additional activity

You may now wish to let students test their knowledge and understanding of Siberia (from the novel or elsewhere) by completing the True/False activity on WB5.1.

Setting the scene: visualization (developing reading strategies)
Read aloud Hayley’s view of Novosibirsk (from ‘“There you are. That’s what Novosibirsk is like…”’ (page 51) to ‘… wilderness of breeze blocks.’ (page 52). Students recreate the image in everyday language or as a drawing. Discuss the use of language to create the image.

Story map

Ideally a large copy of the map provided on Worksheet 5b will be available as a wall display. Model the labelling and annotation of the first major event, scattering of ashes on the South Downs. Students then mark Annie and Hayley’s journey, using arrows to indicate direction, writing the mode of travel on the arrows and annotating as appropriate. Identify Frosya’s hamlet. Then using a different colour, students annotate the map to indicate events associated with the stranger.

Development (25–30 minutes)
Review the main action in Chapter 7, identifying the fiction triggers: What hooks the reader and sustains interest? How does Gillian Cross drive the story forward? What are the essential hooks and clues to indicate what might happen next? Identify the structure of Chapter 7, breaking it into segments and labelling these as to function/effect.

Summarize Chapter 8, reading aloud three extracts: ‘That was why he didn’t see the man… chewing energetically.’ (page 65); ‘When Vladimir woke up in the morning… one wheel of a new bike.’ (pages 68–9); ‘He can’t relax… he knows that he has the power to destroy.’ (pages 69–90). Annotate the map to include this incident.

Extension activity: Describing and evoking places

WB5.2 presents jumbled descriptions for the places featured in the story and allows students to assess how Gillian Cross evokes each one. Pose the question: Can you recognize these places from the writer’s descriptions? Ask a named student to read the description of one place. Students then match the description to the correct place name. Repeat for each description.

Plenary (5 minutes)
Create a strategy chart on: How to structure a story so that you hold your reader’s interest – 5 top tips. Add information to the Fiction Explorer board.

Homework (5 minutes)
Students write a journal entry for their chosen character (some may wish to assume the role of Yuri at this point and start a journal for him):

For Annie: reactions to the meeting with Leonid, seeing the photographs and the visit to the site of John’s death.

For Hayley: reflection on her experiences at the demolition site.

For Yuri: thoughts about the English girl and the difficulties of having to translate.


WC4.1 and WC4.2 contain material that focuses on the writer’s craft and links well with the work in this lesson (see Lesson 4 Homework for more detail).

LESSON 6

Lesson objectives
Yr 7: R14, R15, SpL15
Yr 8: R7, R10, SpL15


AF4, AF5

AF4, AF5

Focus: Chapters 9 and 10 – Text structure, complication; writer’s craft

Learning outcome

Students will be able to:

1 Identify how a writer structures a story and holds reader interest by introducing a complication

No starter has been suggested because adequate time must be given to the Introduction and Development.

Introduction (15 minutes)
Chapter 9 should be read as a playscript, but using thought-tracking to focus on implied meanings. The inner thoughts of a character are revealed either by the person adopting the role or by others in the group.

Group work: Preparation for active reading and thought-tracking

Divide the class into five groups and allocate a chapter segment to each:

•
‘The bastard!…’ to ‘…Well, how do you explain it all?’ (pages 71–73)

•
‘Why does everything…’ … when the news first came. (pages 73–75)

•
‘Anyway,’ Annie said roughly… the bedside light. (pages 75–76) 

•
She was woken up by … But Annie had already started again. (pages 77–78)

•
‘I went on paying the rental…’ ‘… we’re going there.’ (pages 78–79)

Each group allocates roles (Hayley, Annie, Narrator and identifies voice-over). They read their ‘script’ (segment), working out what each character is really thinking.

Whole class reading

Read the chapter aloud, with each group presenting their prepared segment as a playscript, pausing after ‘telling’ sections of dialogue for ‘inner voices’ to reveal what the character is really thinking. Explore how the story is developed in significant moments or comments and identify the complication. Relate this to text structure.

Development (35 minutes)
Independent group work

Activities are suggested below at text, sentence and word levels. Choose the activity most relevant to the learning needs of your group.

Exploring the writer’s craft: structure (Text level)
Students make notes on how Gillian Cross builds tension, sustains reader interest and moves in Chapter 10 into the next stage of the story on Worksheet 6a. These notes could form part of students’ Reading Journals and be drawn on for the final essay exploring the writer’s craft or be written up for Homework on this occasion.

Exploring the writer’s craft: use of sentence variety for effect (Sentence level)
Students read the extract on Worksheet 6b and annotate the different sentence structures listed.

Exploring the writer’s craft: choosing language to convey contrasting ideas 
(Word level)
Students read the extract on Worksheet 6c. They annotate it to explain the lexical choices that illustrate the characters’ viewpoints and write a commentary explaining the effect. They select one word/phrase that best explains the viewpoint of each character and write two or three sentences to explain how Gillian Cross creates different viewpoints.

Guided reading

The focus here is to understand different viewpoints, and how they impact on text structure (the full guided plan is provided on CD6.1).

	Introduction to text:

Independent reading and related task:

Return to text:

Review:
	Read the first three pages to ‘“Incapable,” the attendant said triumphantly.’ Identify the main events and the viewpoints of Katya (amusement), her grandmother (concern) and the attendant (irritation).

Students read rest of chapter silently. As they read they make a list of the main events and identify the viewpoint of each character.

In pairs, students produce a monologue (1–2 minutes), summarizing the chapter by reflecting and commenting on the main events.

Discuss how viewpoint affects actions and helps create tension. Review the reading strategies used (reread, summarize, empathize) and set a reading target.

	Evaluation:
	(complete following the session)


Plenary (5 minutes)
Groups perform monologues, demonstrating their understanding of the text and providing a summary for the rest of the class. In pairs, students decide on the two most effective techniques used by Gillian Cross to sustain reader interest and write one sentence about each, justifying their choice. Invite two or three pairs to read out their sentences. Comment on these or ask questions for clarification.


If time allows, play the Calling a Dead Man game on WB6.1 as a quick test of students’ recall of Chapters 1–9.

Homework (5 minutes)
Various options are suggested. Students could write an essay on the writer’s technique: How does Gillian Cross sustain reader interest at this stage in the story? Worksheet 6d provides a writing frame to support lower ability students. Or they could make predictions and write the next chapter of the story. Or they could add to their character logs for Annie and Hayley (Worksheet 2b).


WC4.2 contains material that focuses on the writer’s craft and links well with the work in this lesson (see Lesson 4 Homework for more detail).

LESSON 7

Lesson objectives
Yr 7: R9
Yr 8: R7

AF6
AF6

Focus: Chapters 11 and 12 – Writer’s viewpoint, Part 1

Lessons 7 and 8 should be treated as a single unit, collecting evidence to support the writing task.

Learning outcome

Students will be able to:

1 Identify the ways in which a writer lets the reader know what he or she thinks

Starter (5–10 minutes)
Write on the board: Words Gillian Cross uses to describe the Russians. Challenge students, in pairs, to think of as many words as possible in one minute. Take one suggestion from each pair and add further ideas. Ask students to comment on the impression given by the words they propose. If they do not note the difference between those for the mafiya characters and those for the Siberian peasants, ask e.g. Would she use all these words to describe Viktor?


Explain that students are going to prepare to write an essay: In Calling a Dead Man what image does Gillian Cross paint of the Russians? Introduce the idea that the writer’s choice of words gives the reader insight into her own attitudes about the different groups of Russians. Use OHT 7a to show how Gillian Cross develops character by telling, thereby revealing her own viewpoint. Spend 2 or 3 minutes highlighting words/phrases to demonstrate this (CD7.1 provides an annotated version).

Introduction (15 minutes)
Briefly summarize from the start of Chapter 11 to ‘… how would you ever find yourself again?’ (page 91). Explain that after much persistence Annie has persuaded the phone company to give her the location of the mobile phone.

Shared reading

Read the extract from page 95 on OHT 7b (CD7.2 provides an annotated version) to help address the essay task. Focus discussion on three main questions.

1
What does Gillian Cross think of the Russians?

2
How does she convey this viewpoint?

3
How does this contribute to the tension, mystery and sense of fear/chill that she is building up in this story?

Label examples of words and other techniques, e.g. explicit statement (openly stating point of view), tone, implication (through speech or action; leaving the reader to deduce the point of view).


Model how to enter this information into the explosion chart on Worksheet 7c. For the less able, characters’ names could be added in the ovals. Explain that this is good preparation for the essay they will write in Lesson 8.

Development (25–30 minutes)
Independent group work

Ask groups to silently read either Chapter 11 or 12. Then students work together to complete the explosion chart on Worksheet 7c for relevant characters.

Guided reading

Groups focus on Chapter 7 (when Annie and Hayley first meet Leonid and Yuri) and locate further evidence to record on their explosion charts (a full plan is given on CD7.3).

	Introduction to text:

Independent reading and related task:

Return to text:

Review:
	Establish the purpose of investigating whether this passage confirms what the class has already concluded about the writer’s viewpoint. Read from ‘As soon as the plane stopped’ (page 52) to ‘Instantly, the boy began to translate.’ (page 54). Consider the image of Leonid, what Gillian Cross thinks about this type of Russian, how she reveals her viewpoint and whether this confirms what the class already thought. Record information on Worksheet 7c, with students making suggestions.

Students complete the same process, each pair focusing on a different section and recording evidence.

1
‘My father, Leonid Orlov…’ ‘… Would you like to go now?’ (pages 54–5)

2
She looked up and nodded… ‘pushing them over’ (pages 55–6)

3
Yuri looked baffled… jammed them into the envelope and pushed them back at him (pages 57–8)

Pairs report back and record ideas of other pairs onto their worksheet.

Review the reading strategies used (ask questions, pass comments, establish a relationship with the writer) and set reading targets.

	Evaluation:
	(complete following the session)


Plenary (5 minutes)
Invite two students to provide a brief summary of the key events in Chapters 11 and 12. Invite each group to feed back their findings about the writer’s viewpoint and the techniques used to achieve it. In order to focus listening, other groups add ideas to their own explosion charts. Students reflect on the writer’s viewpoint, given oral models:

•
Gillian Cross seems to think that the Russians Annie and Hayley meet are… . 
She shows this by… .

•
Gillian Cross seems to think that the Russians who help the stranger are… . 
She shows this by… .

Homework (5 minutes)

Students read Chapters 13 and 14, focusing on the writer’s viewpoint in particular.

LESSON 8

Lesson objectives
Yr 7: R9, SpL5
Yr 8: R7, Wr17


AF6
AF6

Focus: Chapters 13 and 14 – Writer’s viewpoint, Part 2

Learning outcome

Students will be able to:

1 Explain how a writer conveys viewpoint about the type of people represented by the characters

Starter (5–10 minutes)
Remind students of the essay task: In Calling a Dead Man what image does Gillian Cross paint of the Russians? Read Chapter 13 as if it were a playscript, with narrator and characters (students will already be familiar with the content from Lesson 7 Homework).

Introduction (15 minutes)
Recap on the writer’s viewpoint and the techniques she uses to convey it. This could be done either as the matching exercise on WB8.1 or using the collection of ‘technique’ cards on Worksheet 8a. Students select/name a viewpoint, state to which character it can be applied and then choose the technique which Gillian Cross uses to convey this viewpoint. They then add further examples to their explosion charts on Worksheet 7c.

Independent group work

Allocate a section of Chapter 14 to each group. Each group reads their section, identifies the writer’s viewpoint regarding the characters that help the stranger and adds these to their explosion chart.

1
‘What is this danger?’… ‘Can you think of another way to get the money?’ 
(pages 113–15)

2
Katya manoeuvred the bike… glancing nervously over her shoulder. (pages 115–16)

3
When she reached the market… setting it firmly on her head. (pages 117–18)

4
The queue at the ticket window… start his engine. (pages 119–21)

5
As they drove, Katya… like the snow in the wind. (pages 121–2)

Development (25–30 minutes)
Groups share their findings. To focus listening, ask students to add information to their explosion charts. Then lead a class discussion about the different attitudes Gillian Cross appears to have of the different characters and what this suggests about her overall viewpoint.

Shared writing

Write the essay title on the board: In Calling a Dead Man what image does Gillian Cross paint of the Russians? Discuss the essay structure: introduction, views of the mafiya, views of the Siberian peasants, conclusion. Model how to plan the essay, numbering points on the explosion chart to determine the sequencing of ideas, and how to use the information on the chart to write one paragraph using the PEE structure. In pairs, students write a second paragraph.

Plenary (5 minutes)
Using the no-hands rule, ask named student/s to remind the class of the structure of effective paragraphs. Ensure reference is made to the need for:

•
a clear topic sentence linking to the title

•
a main point, with supporting evidence and explanation (PEE)

•
supporting points, with appropriate evidence and explanation (PEE)

•
a concluding sentence, summarizing the information in paragraphs.

Working with a response partner, students then read and comment on the paragraph written by another pair, offering advice for improvement.

Homework (5 minutes)
Students complete their essays.

LESSON 9

Lesson objectives
Yr 7: R6, SpL15
Yr 8: R10, SpL15


AF4
AF4

Focus: Chapters 15 and 16 – Text structure, exploring the layers

Learning outcome

Students will be able to:

1 Start to identify the way in which a writer develops a story by building up different layers

Starter (5–10 minutes)
Summarize ‘To Petrovsk… she peered through the snow, into the darkness ahead.’ (pages 124–9). Make reference to the journey from Tomsk to Petrovsk, the poor road quality, snow, cold, arrival at the river and waiting for the boat, the attempt to persuade Annie and Hayley to tell Yuri the grid reference and return to Tomsk, getting the Niva onto the boat and setting off along the river.


Read the rest of the chapter aloud. Then set the iceberg activity on CD9.1 for pairs where the text and subtext are considered on either side of a waterline. In the section above the water, write Hayley’s words when Yuri challenges her after seeing the face on the train: ‘It’s nothing. Really. I’ve just been a bit unsettled. Ever since John died.’ (page 130). In the section below the water, students write Hayley’s thoughts, e.g. Why can’t he leave me alone?… Why am I still imagining things? Share ideas.

Introduction (15 minutes)
Read Chapter 16. Identify the main events and update the map on Worksheet 5b. Discuss how Gillian Cross is building tension in the story. Key questions to consider are:

•
the structure of the story – draw out reference to: dual narrative, alternating chapters, cliff-hanger chapter endings, some chapters represent a stage on the journey while others link with the next but one chapter to tell the complete story of a particular stage

•
the themes and patterns in events at each stage of the stranger’s journey – consider: his initial suspicion of each new person, their willingness to help despite the danger, the attempts to communicate despite language difficulties, the limited resources of those helping him.

Development (25–30 minutes)
Narrative layers activity

Introduce students to the origin of the word ‘text’ (from the Latin verb texere, meaning to weave). Explain they are going to explore different layers of the story, their development and the way they change position and are covered up or revealed as the story unfolds. Divide the class into five groups to focus on different episodes.

1
Hayley and Annie’s journey from Tomsk to the river

2
Hayley’s experience on the boat and of seeing John’s face in the train

3
The stranger’s arrival at Petrovsk railway station and visit to the police station with Ivan

4
The evening in Ivan’s home

5
The ‘memories’ section at the end of Chapter 16

Give each group some sheets of coloured paper. Use three main colours with a deep, medium and light shade of each. Give Groups 1 and 2 the same colour in all three shades, Groups 3 and 4 the second colour and Group 5 the third. Ask each group to identify the following three layers, writing each set of ideas/aspects on a sheet of coloured paper:

1
what they definitely know about the characters or events at this point in the story (‘facts’ – explicit/literal information) on the deep shade of paper

2
what they think they know (‘probables’ – inferences and deductions) on the medium shade

3
what they would like to believe or know (‘mysteries and possibilities’ – predictions and questions) on the light shade.

Ask groups to cut each sheet into separate ideas/aspects and each group member takes one slip. Students then decide which layer would be in the foreground according to the chronological order of story, the reader’s view and the writer’s intention.

Plenary (5 minutes)
Organize students into three rows from front to back across the room; the front line represents known facts, the middle inferences and deductions, and the back line predictions and questions. Students should also keep in numerical sequence according to their group within each line.

Explain that the class will now see how the layers fit together. Students on the front row read their slips, then the middle and finally, the back row. Ask all students to sit down in their rows. Explore the way in which standpoint affects which layer is important at any one time: Which row is most important from the reader’s viewpoint? What difference would there be from the writer’s viewpoint? Students stand when their viewpoint is in the foreground.

Reflection

Ask students to reflect on: What have we learned about how Gillian Cross involves the reader by creating a number of layers in the story?


Add the ideas to the Writer’s Craft File on WB1.2 or to the Fiction Explorer board under the heading ‘Weaving the layers’, labelling the axes and showing how the different colours/shades are woven to create the story.

Homework (5 minutes)
Students either summarize the story, showing the different layers on Worksheet 9a or write a short paragraph explaining the layers and how they heighten tension.


WC4.2 contains material that focuses on the writer’s craft and links well with the work in this lesson (see Lesson 4 Homework for more detail).

LESSON 10

Lesson objectives
Yr 7: R12, SpL15
Yr 8: R7, SpL15


AF5
AF5

Focus: Chapters 17 and 18 – Narrative style, portraying emotions through speech and description

Learning outcome

Students will be able to:

1 Recognize a character’s emotions and feelings, and show how a writer conveys these

Starter (5–10 minutes)
Either use Generic Starter 7 or use this thought-tracking activity to show how the reader’s empathy for the characters’ behaviour and motivation is developed. Remind students of the dilemmas Yuri faces when he has to translate for his father. Suggest that Gillian Cross makes these clear by the way the text is written.

In pairs, one student reads aloud Yuri’s spoken word and the other voices his private thoughts/feelings. Focus on three situations:

•
as Yuri translates for his father at the airport (pages 54–5)

•
as he talks to Hayley as they walk to the car (pages 55–6)

•
as he follows Hayley across the demolition site (page 61).

Select three pairs to ‘perform’ the thought-tracking in sequence. Discuss Yuri’s dilemmas and how he attempts to resolve them.

Introduction (15 minutes)
Read ‘She woke when they stopped… He listened for a moment and then started to interpret.’ (pages 144–7).

Select students to represent the characters of Leonid, Yuri, Annie, Hayley, Misha and the two Russian women. These students create a tableau of the scene when Hayley and the others arrive in front of the cottage (pages 146–7). Bring the characters to life and question them about their thoughts and feelings. Follow up each question with: How did you know? The aim of this question is to focus student attention on the vocabulary. Expect them to select appropriate words from the text to reveal their understanding of how Gillian Cross has conveyed each character’s emotions.


Summarize responses by focusing on the writer’s craft using the question: How does Gillian Cross convey the characters’ feelings and emotions? Model how to record this information on Worksheet 10a; the technique is through the words spoken by the character.

Read the rest of the chapter as a playscript, from ‘ “Please –” Yuri said quickly…’ (page 148). Draw attention to the verbs/adverbs that indicate how the words should be spoken. Explain that the words also reveal the characters’ emotions/feelings. Encourage the readers to use the intonation signalled by the vocabulary. Add information to Worksheet 10a; the technique is through words to indicate how a character speaks.

Development (25–30 minutes)
Independent work

Students read Chapter 18. In groups or pairs, they then identify the techniques Gillian Cross uses to convey emotion. Record the techniques and examples on Worksheet 10a or using WB10.1. Consider the question: How are the techniques used in Chapter 18 different from those in Chapter 17? The writer uses words to describe how a character behaves and to describe actions and events.

Plenary (5 minutes)
Share findings. You could use WB10.1 to reinforce understanding of how a writer uses verbs and adverbs to indicate the way a character speaks. In addition, student responses will reveal their ability to infer and deduce. Select the version appropriate to your group: the open-ended version will accept any suggestion and you or the class will need to decide whether it is acceptable; the alternate version will only accept a limited number of suggestions.


Add information about techniques to the Writer’s Craft File on WB1.2 or the Fiction Explorer board under the heading ‘Techniques to Portray Emotion’. Invite two or three named students to say which technique they find most powerful and why.

Homework (5 minutes)
Students write the next entry in their journal for their selected character, endeavouring to use at least two of the identified techniques for portraying emotion.

LESSON 11

Lesson objectives
Yr 7: R6, R15, SpL5

Yr 8: R4, R10, Wr17


AF4

AF4

Focus: Chapters 18–21 – Endings and making predictions

Learning outcome

Students will be able to:

1 Identify the techniques a writer uses to end a chapter, providing clues to prepare the reader for the story ending

Starter (5–10 minutes)
Explain that students are going to examine the two extracts from the end of Chapter 18 (pages 161 and 162) on OHT 11a to find out how Gillian Cross finishes one section of the story and gives the reader clues about what is going to happen (an annotated version is available on CD11.1).

Reveal Extract 1 and read it aloud. Students use the think–pair–share reading strategy to predict. Individually they think for one minute: What will happen next? How do you know? In pairs, they take three minutes to explain their idea to a partner. Invite three students to share their partner’s prediction.

Reveal Extract 2 and read it aloud. Allow one minute for students to decide whether this confirms their prediction and if so how; if not, what alternative it does suggest. Take feedback.

Invite suggestions as to the technique that Gillian Cross uses to close a section of the story and prepare the reader for the final ending.

Introduction (15 minutes)
Read Chapter 19. Then repeat the think–pair–share activity. In pairs, students use either the card pack on Worksheet 11b or the drag and drop activity on WB11.1 to select the technique that Gillian Cross used for the chapter ending (looking to the future). Invite two or three pairs to share their ideas and explain their choice of technique. Using the note-making frame on Worksheet 11c, model how to record this information.

Read Chapter 20. Then pose the following questions: Was the prediction made at the end of Chapter 18 correct? How effective was the ending to Chapter 18 in terms of hooking readers and preparing them for the events in Chapter 20? Using the card pack or whiteboard list, identify and explain the techniques used for the endings of Chapters 18 (Extract 1: a comment from one of the characters; Extract 2: a cliffhanger) and 20 (main story: Ivan has changed; memories: asking a question). Add this information to the note-frame on Worksheet 11c.

Development (25–30 minutes)
Remind students of the criteria for an effective paragraph: a clear topic sentence linking to the title; series of points relating to the different techniques used, each with evidence from the text and an explanation of what the evidence shows (PEE); a concluding sentence. Perhaps put these on the board as a checklist if students need an extra scaffold.

Independent groups/pairs

Read Chapter 21. Examine the ending, make a prediction and identify the technique used (looking to the future). Add this information to the note-frame on Worksheet 11c. Draft a paragraph to explain the techniques Gillian Cross uses to hook the reader and link chapters.

Guided group

Work with students to draft a paragraph to explain the techniques Gillian Cross uses to hook the reader and link chapters. Model how to take information from the note-frame on Worksheet 11c for Chapter 18–20 and write it into a coherent paragraph.

Plenary (5 minutes)
Peer assessment

Invite two pairs to read their paragraphs aloud. After each reading ask a named student to say what is good about the paragraph and how it might be improved.

Technique review

In pairs, each student selects a ‘technique’ card from Worksheet 11b and explains to a partner what he or she has learned about how a writer can use this technique to close a section of the story and make a link to the next chapter.

Homework (5 minutes)
Drawing on the ideas from the Plenary, students revise their own paragraphs explaining the techniques Gillian Cross uses to hook the reader and link chapters.


WC4.1 contains material that focuses on the writer’s craft and links well with the work in this lesson (see Lesson 4 Homework for more detail).

LESSON 12

Lesson objectives
Yr 7: R12
Yr 8: W11, R16

AF5, AF7
AF5, AF7

Focus: Chapters 22 and 23 – Social and cultural context

Learning outcome

Students will be able to:

1 Identify how a writer can create a sense of time and place through choice of vocabulary

Starter (5–10 minutes)
Pose the question: What do we know about when and where this story takes place? Ask students to select a card from the set on Worksheet 12a or a prompt on WB12.1 and respond with appropriate information to demonstrate a knowledge of the cultural, social, economic or political context. Ensure that students are able to identify the location (Russia/Siberia), then ask the supplementary question: What words does Gillian Cross use to tell the reader that this story is set in Siberia or Russia?


In pairs, students take two minutes to respond to the prompts and to brainstorm words and phrases from the novel so far. Ideas about these lexical choices can be recorded on Worksheet 12b or as class activity on WB12.2. Share ideas.


Read aloud the extract on OHT 12c, asking students to highlight words and phrases that provide clues about the location, and the social or cultural context (there is an annotated version on CD12.1). Use cards as prompts if necessary. Summarize the findings. Additional extracts showing how other writers have evoked Siberia or other snow-bound places are provided on CD12.2.

Introduction (15 minutes)
Read Chapter 22. Discuss the following questions: What else do we learn from this 
chapter about the cultural and social context in which this novel is set? What clues does Gillian Cross provide? How does this fit with the earlier image of the Russians (link back to Lessons 7 and 8 on writer’s viewpoint)? Model how to record on the note-frame on Worksheet 12d.

Development (25–30 minutes)
Independent groups

Students either use ‘Living in Siberia’ (Reading Guide, page 12) to look at the evocative language used to convey life in Siberia, and compare this with the genre of poetry or they read Chapter 23, adding to the note-frame on Worksheet 12d.

Extension task

Students identify other relevant information about the social and cultural context from earlier in the book. They add this information to the note-frame on Worksheet 12d. They then consider ‘Explosive’ on CD12.3.

Guided reading

Use visualization to analyse how Gillian Cross evokes time and place, and look at religion in the novel (the full plan is provided on CD12.4).

	Introduction to text:

Independent reading and related task:

Return to text:

Review:
	Establish the purpose of using visualization to see how the words a writer chooses can help to create a sense of place in readers’ minds. Sometimes a writer uses his or her knowledge of time and place. Set the scene of Frosya and Hayley in the church. Read aloud ‘They came on the church quite suddenly… a ribbed archway filled with a heavy, studded door.’ (pages 199–200). Suggest that students focus on words describing the outside of the chapel. Ask them to describe it or to do a quick, labelled sketch.

Students read silently ‘The key was underneath the stone… Come and see.’ (pages 200–1). They draw a sketch of the inside of the church, labelling it with key words and phrases.

Share sketches, comment on the identification of key descriptive vocabulary and stress how this description is in contrast to the writer’s depiction of Russian cities. Read ‘Living with Religion’ (Reading Guide, page 13) and ask whether this information helps students understand the picture Gillian Cross has painted. Address the question: What has the writer’s description of the chapel taught us about life in Russia? Add information to Worksheet 12d.

Review the reading strategies used (visualization, relating to cultural/historical background) and set reading targets.

	Evaluation:
	(complete following the session)


Plenary (5 minutes)
Share the different groups’ findings on how Gillian Cross conveys social and cultural context and uses it to increase the tension in the story.


Record ideas in the Writer’s Craft File either on the Fiction Explorer board or on WB1.2 under the heading ‘Drawing on Social and Cultural Context’.

Homework (5 minutes)
Students write a paragraph to explain the techniques that Gillian Cross uses to convey the social and cultural context in Calling a Dead Man. They draw on information recorded in the note-frame on Worksheet 12d for ideas.


WC12.1 reveals some of Gillian Cross’s sources for ideas and WC12.2 shows some of the topics and level of detail she was concerned with. Students could consider how she used this information in the novel.

LESSON 13

Lesson objectives
Yr 7: R6, R14, SpL15

Yr 8: R4, R7, SpL15


AF6

AF6

Focus: Chapter 24 – Building tension; reader response

Learning outcome

Students will be able to:

1 Identify the different sentence types a writer can use to create particular effects

Starter (5–10 minutes)
Use OHT 13a to focus on using sentences for effect, displaying the sentences one by one. Ask students to identify the sentence type, explain the effect and justify the writer’s choice. Draw out the following points.

1
This sentence is complex and fairly short, a concise statement of fact about time and place. The reader needs to infer who ‘the men’ are and what the implication of this might be. In this way Gillian Cross hooks the reader into events, making him or her ask questions and predict what is going to happen.

2
This longer complex sentence sets the scene for action by building up detail and tension; it slows the pace of the narrative.

3
This is a simple sentence that signals action, increases the pace and heightens tension.

Introduction (15 minutes)
Cast students as Grigory, the tourist and the six men (deciding who is the young man and the sixth man). You might wish to group other students as commentators or experts.

Set the scene for a dramatic reading of Chapter 24. Clear a space and place Grigory on a table, looking out of the window. Explain that at certain points during the reading you will pause to:

1
allow other characters to take up appropriate positions (as part of a freeze frame)

2
ask specific characters to share their thoughts/words at this point in the action (thought-tracking)

3
ask other students (commentators) to share their own feelings at this point or the words they would like to say to particular characters (ask questions, pass comments, feel involved, empathize)

4
invite students (experts) to comment on how Gillian Cross is building up tension, drawing particular attention to sentence variety and choice of vocabulary

5
invite students to predict what will happen next, linking their ideas to precise textual clues.

Development (25–30 minutes)
Read the text aloud, breaking it into the following sections:

1
‘It was early morning… he tuned in to them.’ (page 202) Pause and ask Grigory to share his thoughts. Discuss what Gillian Cross is trying to achieve in this section.

2
‘But that morning…. and the colours that grew out of the darkness.’ (pages 202–5) Instruct the characters to move silently into appropriate positions as the story proceeds. Ask Grigory, the tourist, the fifth man and two or three of the other men (not the young one) to take up position and share their thoughts. Invite the commentators to share their reactions and the experts to comment on the writer’s techniques. Invite students to predict the next event.

3
‘When they gave up at last… and at that second, the knocking started.’ (pages 205–6) Ask Grigory and the young man to share their thoughts. Invite the commentators to share what they would say to each character and the experts to comment on the writer’s technique. Invite students to predict the next event.

4
‘The noise was so loud… “It’s finished,” he said curtly. “Kill him.”’ (pages 206–8) Ask the leader, Grigory, the tourist and the young man to track their thoughts, the commentators to pass comment and the experts to comment on the writer’s technique. Invite students to predict the next event.

5
‘He stayed just long enough… who had wrecked his flat and beaten him up.’ (pages 208–9) Ask the commentators to share their thoughts.

6
‘He is lying trussed up…’ to the end (page 209). Ask the experts to comment on the writer’s technique.

Plenary (5 minutes)
Assessment for Learning: Reflection

Working with a response partner, students complete the statements on Worksheet 13b about using sentences for effect. Invite one or two pairs to share their ideas. Review how Gillian Cross uses sentences for effect and add ideas to the Writer’s Craft File either on the Fiction Explorer board or WB1.2 under the heading ‘Structure to Heighten Tension’.

Homework (5 minutes)
Students read Chapter 25, focusing on how the text is working towards a climax.

LESSON 14

Lesson objectives
Yr 7: R6, R15, SpL15

Yr 8: R4, R10, SpL15


AF3, AF4

AF3, AF4

Focus: Chapters 25 and 26 – Text structure, building to climax

Learning outcome

Students will be able to:

1 Identify how a writer structures a story to build up to the climax

Starter (5–10 minutes)
Review the key events in Chapters 24 and 25. Give each pair/group a complete set of the cards for sequencing elements of a story on Worksheet 5a and ask them to select those that are relevant to either Chapter 24 or Chapter 25. Nominate pairs to read the cards, justify their choice and provide examples from the chapter. The relevant structural elements are: chronological sequence, place, fiction trigger, problem, solution, viewpoint.


Alternatively, review students’ knowledge of Chapters 24 and 25 using the multiple-choice questions on WB14.1.

Introduction (15 minutes)
Pose the question: What do we still want to know about this story? Quickly brainstorm any unanswered questions or read them from the Fiction Explorer board.
Read ‘Viktor Orlov was reading… “…. loss of memory and how to treat it.”’ (pages 218–23) as a playscript, using three voices for the narrator, Viktor and the messages. Pose the question: What stage of the story is this? What is Gillian Cross doing at this point? Explore students’ ideas, ensuring they see how this section is building up to the climax and denouement. Point out how it provides the answers to many of the previous questions and mysteries that hooked and puzzled the reader.

Model how to explain this, using the oral frame: One thing that had been puzzling me was…. Now I know… because Viktor…. Then ask students to use the same frame to explain their own insights. Invite students to predict what will happen next and identify the clues that support their ideas.

Development (25–30 minutes)
Independent group work

Divide the class into groups of five and hand out copies of OHT 14a. Instruct each group to read silently ‘It was Leonid’s Englishman all right… “as much as you do.”’ (pages 223–5). Then allocate parts: three readers (narrator, Viktor and ‘the man’); two commentators (Viktor’s inner voice and the man’s inner voice). Students then reread the text as a playscript, with commentary from the inner voices after each character speaks. Each group should consider:

1
What else do we know now?

2
How has Gillian Cross created tension in this chapter?

3
How does the overall text structure contribute to this?

Take feedback, asking groups to share their ideas.

Read aloud ‘It is death… doesn’t work this time.’ (pages 225–6). Pose the questions: Who is the Wolf? Who is the Bear? What makes you think this?

Plenary (5 minutes)

Reflection

Pose the question: What have we learned about how Gillian Cross structures this story? Revisit the card set on Worksheet 5a. Each pair selects those that best represent Chapter 24 and explains how Gillian Cross has achieved this (see the Starter).

Assessment for Learning

Ask students to consider the reading strategies they have used during the lesson. After a short while for thought, use the following prompt: How has the use of multi-voiced reading and/or the addition of commentary from the ‘inner-voices’ of Viktor and John helped to develop the reader’s response to the story and heighten understanding?

If students need support with this, strategies could be presented as cards from Generic Starter 1 or as a list on the whiteboard. Each student selects one strategy, explains when it was used, why this approach was chosen at this point and why it was effective, e.g. I used the strategy of… when… . I chose this strategy because… . It was effective because… .

Homework (5 minutes)
Students annotate the extract on Worksheet 14b to explain how it links to the main story and answers some of the outstanding questions/mysteries.

LESSON 15

Lesson objectives
Yr 7: R8, R15, SpL15

Yr 8: R5, R10, SpL15


AF4, AF6

AF4, AF6

Focus: Chapters 27 and 28 – Text structure, patterns, build to climax; reader response

Learning outcome

Students will be able to:

1 Identify the patterns a writer uses to structure a story and build up to the climax

Starter (5–10 minutes)
Go through students’ annotated extracts from Lesson 14 Homework. Either quickly recap on strategies used to structure a story and build tension (draw on work in Lessons 14 and 5 in particular) or consider patterns in the novel. For the latter, tell students they are going to revisit one pattern that occurred early in the novel. Show the extracts on OHT 15a describing the airport arrivals (pages 32 and 52–4). Annotate them to highlight the contrasting moods evoked through imagery, lexical choice, sentence structure and style (an annotated version is available on CD15.1).

Introduction (15 minutes)
Read Chapter 27. Ask students to comment on how Gillian Cross builds up tension during the chapter. Encourage them to make links with similar events earlier in the story, specifically the occasions when someone has arrived at the settlement in the forest (as in Chapters 2 and 17): What does this scene remind you of? What pattern is being repeated? What are the similarities and differences between the arrival of the stranger; Annie, Hayley, Leonid and Yuri; Leonid for the second time; and this one of Viktor and John? Explain that students will now explore two instances of this pattern in greater detail.

Split scene

This approach to developing reader response involves students presenting two scenes which occur at different times but in the same place. ‘Directors’ cut backwards and forwards between the scenes as in film or on television.

Divide the class into two groups of actors. Also identify two students as directors and two as commentators. Group 1 prepares a role play of the arrival of Hayley, Annie, Leonid and Yuri at the cottage in the forest (Chapter 17). Group 2 prepares a role play of the arrival of Viktor and his entourage, disembarking from the helicopter in the clearing (Chapter 27).

While groups prepare their role-play, brief the directors and commentators. Directors, responsible for directing the action and switching between scenes at crucial moments, need to spend time identifying when the switches will occur. Commentators, who will provide the commentary on the action and identify the points at which to stop the action, decide on the points they want to make and what questions to ask the characters.

The actors perform the two scenes with the directors instructing the actors when to move backwards and forwards between the scenes. At each cut the other group freezes. The commentators freeze both scenes at the identified points, explain the context and question the characters about their thoughts and feelings.

After the performance invite students to comment on how this activity helps to see the effect of repeating the pattern. Explain that students should now have a clear idea of how the characters felt as the action unrolled. The purpose of the next task is to identify characters’ emotions and the textual clues revealing them.


Complete the first part of Worksheet 15b, focusing on characters’ emotions and the textual clues. Model completion of one box. Draw attention to patterns in the way a group of characters reacts, e.g. similarities between the emotions of Hayley and Annie, and between Leonid and Yuri, and the differences between the two groups.

Development (25–30 minutes)
Independent group work

Students read ‘Irina Petrovna was in the shadows… at it in the dim light.’ (pages 232–5). They complete the second part of each box on Worksheet 15b to record the characters’ thoughts and emotions as John is given the notebook by Frosya, again paying attention to any patterns of response. Invite different groups to share their ideas for one character/group. Read ‘He takes the book… with great dark eyes…’ to the class (pages 235–6).

Plenary (5 minutes)
Link to the previous lesson, discussing the structural function of Chapters 27 and 28, and the patterns, devices and stylistic features used by the writer. Add information to the Writer’s Craft File either on the Fiction Explorer board or on WB1.2 under the heading ‘Using patterns’.

Homework (5 minutes)
Students produce a storyboard containing eight shots to show how a director might juxtapose the two scenes of arrival (Chapters 17 and 27, as acted) in order to bring out the patterns that structure the story. The final shot should capture the moment when Frosya hands the notebook to John. Captions should aim to capture the recurring pattern.


WC4.2 contains material that focuses on the writer’s craft and links well with the work in this lesson (see Lesson 4 Homework for more detail).

LESSON 16

Lesson objectives
Yr 7: R8, R15, SpL5

Yr 8: R10, R13, Wr18


AF4, AF6

AF4, AF6

Focus: Chapters 29 and 30 – Text structure, endings

Learning outcome

Students will be able to:

1 Explain how a writer holds reader interest by the way in which he or she structures a story

Starter (5–10 minutes)
Use Generic Starter 9.

Introduction (15 minutes)
Read Chapters 29 and 30. During the reading draw attention to and discuss the way in which Gillian Cross builds up tension and brings the story to a conclusion. Comment particularly on the following events, linking them to the techniques considered in the Starter. List the events on WB16.1 as they are discussed, commenting on their effect.

Chapter 29
•
John regains his memory and reveals what Leonid expected him to do.

•
Hayley and Viktor realize what happened.

•
Leonid pushes Annie’s wheelchair.

•
Frosya is thrown out of the cottage.

•
Leonid holds the gun to John’s head.

•
Frosya arrives with the hunting rifle.

Chapter 30

•
The text switches to the present tense and the narration becomes more graphic, easily visualized and more film-like.

•
John attempts to rescue Frosya.

•
Frosya dies.

•
The police arrive.

•
John reflects on blowing up the hotel.

•
John stays in Siberia.

•
Annie buys a bicycle.

In pairs, after the reading, students share ideas about what they consider to be most effective about the ending and which technique(s) Gillian Cross has used. Share ideas as a class.

Development (25–30 minutes)
Text structure activity

In pairs, students identify the writer’s techniques to structure the entire story of Calling a Dead Man, commenting on their effectiveness and providing exemplification. (They may draw on previous note-making frames used when examining other aspects of the narrative structure, such as Worksheets 5a, 9a, 11b, 14b and information on the Writer’s Craft File on WB1.2).

Differentiation

Select from Worksheets 16a (writer’s technique), 16b (narrative sequence) and 16c 
(story summary), which provide note-making frames on different aspects of text structure, 
as appropriate to student ability level or the emphasis desired. Students use their notes 
to start writing the essay: Explain how the narrative structure of Calling a Dead Man is effective in retaining reader interest throughout the novel. A writing frame is available 
on Worksheet 16d as a scaffold to help less able students structure the essay.

Plenary (5 minutes)
Assessment for Learning

Working with a writing response partner, students read their first drafts of the essay and comment. Response partners make statements such as: X’s essay is good when… . He or she could improve it by… .

Homework (5 minutes)

Students complete the essay, drawing on the advice of their response partner.


WC4.1 and WC4.2 contain material that focuses on the writer’s craft and links well with the work in this lesson (see Lesson 4 Homework for more detail).

LESSON 17

Lesson objectives
Yr 7: R8, SpL1, SpL5

Yr 8: R5, SpL5, SpL10


AF2, AF6

AF2, AF6

Focus: Themes and ideas throughout the novel

Learning outcome

Students will be able to:

1 Identify themes in a novel and how a writer develops these and makes the reader empathize with the characters

Starter (5–10 minutes)

Either use Generic Starter 5 or students think–pair–share themes in Calling a Dead Man. For the latter, individuals spend one minute jotting down the main themes in the story. Each student explains their ideas to a partner. The partners decide on the three main themes and their reasons for their choice (e.g. disability, religion, personal responsibility/morality). Invite pairs to share their ideas with the class. Compile a master list of the themes on the board or the Fiction Explorer board.


WB17.1 could be used at this juncture with students selecting and then ranking themes in order of importance to the story. A wide range of themes are offered and the selection process should lead to debate and review of the whole novel.

Introduction (15 minutes)
Recognize the validity of the students’ list of themes and indicate that they will have the opportunity to explore others later. Explain that students will now explore one of the themes in depth around the idea of coping with adversity.


Before students read ‘Coping with Adversity – Who faces the greatest challenge?’ (Reading Guide, pages 14–15), their understanding of terms within it could be checked using the matching activity on WB17.2.

Then read the introductory paragraph of the Reading Guide to set the scene. Ask six students to read the characters’ statements in the speech bubbles. After each reading invite students to identify which character faced each challenge and what it was. Key to the speech bubbles:

•
‘It’s so cold…’ – John: amnesia and tick fever

•
‘Who is this poor man…’ – Frosya: adversity and dilemma

•
‘Reckon this girl realizes…’ – Yuri: challenge and dilemma

•
‘I really want to know what happened…’ – Hayley: grief and challenge

•
‘I’m fed up of people staring at me…’ – Annie: physical disability and challenge

•
‘This man needs help…’ – Ivan: dilemma.


Consider how each character copes with his or her challenge and the techniques Gillian Cross uses to make the reader empathize with the character in this situation. Model how to record ideas for one character on Worksheet 17a.
1
Evaluate the character’s actions in this difficult situation: How wisely did the character act when faced with a challenge? Did he or she respond well to the challenge? What words would you use choose to describe his or her behaviour and reactions?

2
Select two or three phrases or short extracts from the text that show what the challenge was and how this character coped with it.

3
Explain the techniques that Gillian Cross used to make the reader empathize with the character and admire his or her response to the challenge.

4
Consider the questions to ask this character if he or she was in the ‘hot seat’?

Allocate one speech to each pair/group. Students complete the note-frame for their character, using information from the relevant chapter to evaluate the character’s actions and the writer’s techniques. Share the findings. As each group reports back, students fill out the relevant sections on Worksheet 17a.


Development (25–30 minutes)
The focus here is on the ‘International Challenge Award’ (Reading Guide, page 15) where students compete, championing their character to receive the award for the person who has best ‘risen to the challenge’. Groups can retain the same character.


Read the activity instructions and allow students 5–10 minutes to prepare their case, using the prompts on Worksheet 17a. Set the scene for the Award ceremony. Invite each character to present their case, then allow students to question him or her. At the end, students vote for the character who has best ‘risen to the challenge’.

Plenary (5 minutes)
Assessment for Learning 

Review students’ performance as speakers and listeners, and especially their contribution to group work and use of language as a tool for thought.

Homework (5 minutes)
Students choose another theme from the book. They produce a poster to explain the theme, illustrate it with examples from the text and include an evaluation of the writer’s techniques for developing the theme.


CD17.1 contains material that links well with the work in this lesson. On WC17.1 Gillian Cross acknowledges the people who inspired and advised on the story. Students could think about the differences between the influence of these people and more conventional research, e.g. it would not have been easy to search websites to decide on the type of boots Frosya should wear.

LESSON 18

Lesson objectives
Yr 7: R8, SpL10, SpL11
Yr 8: R5, SpL10, SpL12


AF2, AF6

AF2, AF6

Focus: Themes and patterns throughout the novel; Assessment for Learning, reflection and target setting

Learning outcomes

Students will be able to:

1 Use textual evidence to explain how a writer develops a theme or idea throughout a novel

2 Evaluate their own skills as a reader and set targets for future development

Starter (5–10 minutes)
Share the theme posters created for Lesson 17 Homework. Divide the class into four or five groups. Individuals have one minute to show their poster and explain its message and design to the group. Each group then selects one poster to present to the class (alternatively, they may merge the best ideas into one poster if time allows). Two or more members of each group present their poster, using prompts such as: This poster represents the theme of… . It does this by… . We think it is good because… . It could have been improved by… .

Introduction (15 minutes)
Introduce the idea of a continuum to show how different characters portray different characteristics and behaviour according to particular themes within the story. Draw a continuum line on the board labelling the ends ‘Trust’ and ‘Deceit’ (or use WB18.1). Discuss where students would place the following events on the line:

1
Hayley’s belief that John would never blow up a building that might still contain people

2
Leonid’s VIP welcome for Annie and Hayley

3
Other incidents/actions suggested by students.

Mark each event on the line and label it.

Identify other themes that could be represented in this way, such as:

•
loyalty and betrayal (Grigory’s unquestioning taking in and protection of the ‘foreigner’ at his brother’s request vs. Leonid’s double-crossing of his brother to acquire power);

•
coping with grief (the differing reactions of the mother, Hayley and Annie);

•
willingness to share and care for others (contrasting the differing attitudes and actions of the wealthy mafiya boss, Viktor, with the generosity of the poor Siberian peasants);

•
exploitation.

Allocate a theme to groups and ask them to create a continuum to illustrate that aspect of the story.

Extension task

Students create a tension graph to illustrate the way in which tension mounts or is reduced as the story progresses. The graph should have twin tracks to represent the dual narrative viewpoints presented in Calling a Dead Man. Structural labels related to particular events in the story should be attached to enable interpretation of the graph. Possible labels include: build-up of tension, relieving of tension, cliffhanger ending, slow pace/description, fast-paced dialogue, action, leaving the reader with unanswered questions.

Optional/Additional activity

The Blockbuster game on WB18.2 could be played to consolidate knowledge of the text and foreground how well students have read the novel.

Development (25–30 minutes)
Assessment for Learning

Use the Reading Assessment Progress Sheet, Worksheet 18a to encourage students to consider the reading activities they have undertaken while studying Calling a Dead Man and how these relate to the Assessment Focuses that are used in SATs to assess their skills as readers. This sheet is also available on CD for students fill in and save.

If students are unfamiliar with the Assessment Focuses, go through Column 1 explaining each. Ask a confident student to suggest where he or she would place him or herself for AF2. Discuss the reason for their choice of column. Repeat the process with a less confident student.

Ask students to work individually and decide where to place themselves for each AF. Then, in pairs, students consider each other’s choices and suggest possible amendments.


Use Reading Strategies Worksheet 18b to encourage students to reflect on the particular reading strategies they used for each of the activities. Show how the list headed ‘You practised this when’ can be used to provide ideas for the activities. This sheet is also available on CD in editable format for students to fill in and save.


Plenary (5 minutes)

Use either the ‘Pathways to Another Good Read’ (Reading Guide, page 16) or the Pathways section of this pack to introduce students to ideas for independent reading. Invite students to set reading targets for either independent reading or for the next occasion when the class study a novel together.

Homework (5 minutes)
Students select a text from the reading list and start to read it.


WC12.1 and WC17.1 contain material that focuses on the writer’s craft and links well with the work in this lesson (see Lessons 12 and 17 Homework for more detail).

Pathways

WAYS OF EXPLORING THE THEMES OF THE NOVEL

Similar location

Siberia by Ann Halam (Orion 2005: 1-84255-129-9)

The Endless Steppe by Esther Hautzig (Harper Trophy 1995: 0-0644-0-577-X)

These titles are useful for providing alternate images/different techniques for the creation of setting and atmosphere or the comparison of techniques for evoking social, cultural and historical context. Extracts could be used in shared reading sessions for exploration of authorial craft. More able students could be encouraged to read independently and make presentations to the class based on these themes.

Involving a journey, facing a dangerous situation and discovering personal strength through adversity

Journey to the River Sea by Eva Ibbotson (Macmillan 2001: 0-330-39715-X)

Saskia’s Journey by Theresa Breslin (Doubleday 2004: 0-385-60482-3)

The Wanderer by Sharon Creech (Macmillan 2001: 0-330-39292-1)

Each offers a different type of journey, useful for contrasting styles and exploring the evocation of time and place; The Wanderer also offers dual viewpoints. They are also ideal for wider reading, leading to a comparison of narrative styles and the use of journey as a means to present characters with challenging situations.

Multi-narratives

The Edge by Alan Gibbons (Collins 2002: 0-00-717864-6)

Truth or Dare by Celia Rees (Macmillan 2000: 0-330-36875-3)

These novels provide alternative ways of presenting a story from different viewpoints, contrasting styles and themes; Truth or Dare also addresses autism. They are both appropriate for wider reading, perhaps in a group reading situation, with the former offered to more able or more mature readers.

Disability

Me & My Electric edited by E. Laird (Mammoth 1998: 0-7497-2922-8)

This collection of short stories, inspired by the Children, Images & Disability Conference in which eight disabled children told their stories to well-known writers, is an easy read. A single story could be used to explore how disability impacts on real life, or different groups could be asked to read different stories and then review/summarize, highlighting key themes and contrasting this with the view of disability presented by Annie Glasgow.

Killing the Demons by Jay Ashton (OUP 1994/2000: 0-19-275110-7)

Quick and easy for independent reading, this provides another example of how a wheelchair user demonstrates determination. The novel is useful as a point of comparison with Annie Glasgow’s characterization.

Whispers in the Graveyard by Theresa Breslin 
(Heinemann Educational 1997: 0-43512-470-6); on dyslexia

My Left Foot by Christy Brown (Collins Educational 1998: 0-00330-320-9); 
a difficult read on cerebral palsy

These are books for wider, independent reading, offering different images of disability/learning difficulties and showing how others react to these.

WORKS BY THE SAME AUTHOR

Wolf by Gillian Cross

(OUP Modern Classics 1998: 0-19-271784-7)

Pictures in the Dark by Gillian Cross

(OUP Modern Classics 1999: 0-19-271741-3)

Dark Ground by Gillian Cross

(OUP 2005: 0-19-275381-9)

The Great Elephant Chase by Gillian Cross

(OUP Modern Classics 1998: 0-19-271786-3)

Tightrope by Gillian Cross

(Puffin 2000: 0-14-130535-5)

Shared reading and starter activities could be based on a comparison of openings/endings to see how the author’s style has developed or whether her techniques have remained consistent. These novels also present opportunities for group reading of different titles, comparing themes, characters, narrative style and structure. Student book reviews could be displayed on the Fiction Explorer board to encourage wider reading while studying the main novel.

WORKS BY AUTHORS WITH SIMILAR OR CONTRASTING STYLES

(Books written by authors admired by Gillian Cross)

Colossus by Lesley Howarth (OUP 2004: 0-19-275330-4); embedded narratives; a story within a story within a story

The Sterkarm Handshake by Susan Price (Scholastic 2003: 0-439-01408-5)

His Dark Materials trilogy: Northern Lights, The Subtle Knife and Amber Spyglass by Philip Pullman (Scholastic Point 2001: 0-43999-434-9)

These represent a range of texts for wider reading, perhaps shared through a literature circle, posters, book marks or the Fiction Explorer ‘Book trail’.

GENERICALLY LINKED TEXTS – THRILLERS


Milo’s Wolves by Jenny Nimmo (Mammoth 2001: 0-7497-3675-5); also involves a journey

Jigsaw by Carol Hedges (OUP 2002: 0-19-275171-9)

This is another choice of texts for wider reading, perhaps shared through a literature circle, posters, book marks or the Fiction Explorer ‘Book trail’. Extracts could also be used to draw out contrasts in narrative structure, character development, strategies for hooking the reader, themes or narrative style.

· Beyond the further reading opportunities outlined here, Gillian Cross’s own account of her research in the Writer’s Craft section is a good source and in addition offers ideas for complementary non-fiction (see WC12.1).
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