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Introduction

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in 
the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, so that teachers can use the materials with some flexibility according to need and student progress. 

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, there’s the thriller style of Gillian Cross’s Calling a Dead Man, the exotic appeal of medieval China in Geraldine McCaughrean’s The Kite Rider and the gentle but powerful emotion of Tim Bowler’s Carnegie Medal-winning River Boy. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum. 

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see pages 6–8) which gives the teacher, at a glance, an idea of how the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources. 

As well as the Overview, teachers are offered a Navigator (see pages 9–11), which highlights key aspects in each chapter of the particular novel. There is a plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.

Unique components
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In addition to its comprehensive Teaching Packs, Rollercoasters offers some unique components. 
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•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel.
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•
An accompanying CD not only contains additional resources such as video and audio clips and visual stimulus, but also includes varied and interesting resources contributed by the authors of the novels. Authors’ first drafts, research materials and correspondence about the novel, for example, provide invaluable background material to enhance and enrich students’ appreciation of the Writer’s Craft. This latter aspect is important for students developing skills in writing as well as reading.

•
The CD resources also include interactive Whiteboard Activities, which are increasingly popular in the English classroom.

Support for lesson planning in the Teacher’s Pack
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Every Lesson Plan within each scheme follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons meet the needs of different ability groups. 
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•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The resources that appear in the free on-line teacher’s materials are shown by the web icon on the Lesson Plan pages.
•
Although all lessons do have starter activities specifically related to the text in question, a bank of Generic Starters is also provided in the scheme to increase the choice. 
The coverage in these starters is also designed to tie in with the moving image Rollercoaster diagram on each CD.

•
For every novel there are carefully planned guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of Independent reading are also provided in the Pathways section (see pages 48–49).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the schemes. 

•
Every scheme ends with its own student Reading Assessment Progress sheet, which the teacher can use to identify areas for development for each student. 

Website support

A dedicated website for Rollercoasters will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read reviews and post their own reviews of novels.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcomes

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1
Narrative hooks; setting and atmosphere


(Chapter 1)
	•
Establish how the cover, etc. allow readers to predict a story

•
Recognize that setting and atmosphere give context and engage the reader
	AF3: Inference and deduction

AF4: Text structure

AF7: Social and cultural context

See images
	Yr 7: R2

Yr 7: S&L2

Yr 8: R4

Yr 8: S&L2
	Starter: Exploring setting; predicting genre

Introduction: Setting and atmosphere

Development: Setting, atmosphere and figurative language; guided tour

Plenary: Guided tour; figurative language
Homework: Descriptive vocabulary; Quick Quiz
	OHT: 1a

WS: 1b, 1c

RG: pp. 4–5

CD: 1.1, 1.2, 1.3

WB: 1.1

WC: 1.1, 1.2, 1.3

	2
Character development; cultural context


(Chapters 2 and 3)
	•
Identify how a writer develops the main character

•
Use various reading strategies to select information

•
Record and structure information for writing tasks
	AF3: Inference and deduction

AF7: Social and cultural context

Reread Empathize
	Yr 7: R6
Yr 7: R8

Yr 8: R4
Yr 8: R7
	Starter: Matching reading strategies

Introduction: Customs and beliefs

Development: Character development and viewpoint; customs and beliefs

Guided work: Character reactions

Plenary: File on Haoyou
Homework: Character’s viewpoint
	WS: 2a, 2b

RG: pp. 5, 6

CD: 2.1, 2.2

WB: 2.1

	3
Narrative style and voice; character development


(Chapter 4)
	•
Identify how narrative style can lead to reader inference and deduction
	AF3: Inference and deduction 

AF5: Use of language

AF6: Reader response

Reinterpret
	Yr 7: S13d

Yr 7: R7
Yr 7: R8

Yr 8: S9

Yr 8: R7

Yr 8: R10
	Starter: Narrative style

Introduction: Sentence-level style; character development

Development: Narrative style; preparation for climax

Plenary: Narrative style
Homework: File on Haoyou
	OHT: 3c
WS: 3a, 3b, 3d, 3e
CD: 3.1

WB: 3.1, 3.2

	4
Narrative style and hooks (complication); character development


(Chapter 5)
	•
Identify and understand the features of instructional texts

•
Further understand narrative style
	AF3: Inference and deduction

AF4: Text structure

Pass comments
	Yr 7: R7
Yr 7: S&L1

Yr 8: R5
Yr 8: R10
	Starter: Instruction text

Introduction: Inventing a plot

Development: Character development; narrative hooks 

Plenary: Character development
Homework: File on Haoyou
	OHT: 4a

CD: 4.1, 4.2

	5
Narrative style; character development; different viewpoints


(Chapter 6)
	•
Identify how word choice and sentence structure encourage readers to identify with the main character
	AF5: Use of language

Reinterpret Empathize 

Pass comments Reread 

Relate to own experience
	Yr 7: R12
Yr 7: R16

Yr 8: R5

Yr 8: R10
	Starter: Narrative voice

Introduction: Narrative style; character viewpoint

Development: Fishbone timeline; comparing non-fiction

Guided work: Comparing non-fiction

Plenary: Appreciating key theme
Homework: Feedback; research
	WS: 3a, 5a, 5b

RG: pp. 8–9

CD: 4.2, 5.1

WB: 3.1

WC: 1.2, 1.3, 5.1

	6
Narrative style, voice and hooks (suspense); narrative structure


(Chapter 7)
	•
Analyse narrative structure

•
Understand how tension is built in a text
	AF4: Text structure

Predict 

Ask questions
	Yr 7: R7

Yr 7: R12

Yr 7: R14
Yr 8: R10
Yr 8: R16

Yr 8: S&L10
	Starter: Narrative hooks

Introduction: Hooks and cliffhangers; predicting characters’ reactions

Development: Narrative structure, style, voice and hooks

Plenary: Great Wall game
Homework: File on Haoyou
	OHT: 6a

WS: 6b

RG: p. 6

CD: 6.1

WB: 1.1, 3.2, 6.1




	7
Narrative structure and style


(Chapter 8)
	•
Recognize how the features of review texts can enhance descriptive writing

•
Understand the use of descriptive vocabulary and noun modification
	AF5: Use of language
	Yr 7: S2
Yr 7: R13

Yr 8: S9

Yr 8: R10
	Starter: Noun modification

Introduction: Descriptive writing

Development: Review text; writing reviews

Plenary: Character development
Homework: Feedback; fishbone timeline; writing reviews
	OHT: 7a

WS: 5a, 7b, 7c, 7d

CD: 7.1

WB: 7.1

WC: 5.1

	8
Narrative voice and style; setting and culture; character development


(Chapter 9)
	•
Identify and understand the cultural context of the novel

•
Identify further features of narrative voice and style

•
Recognize how the writer develops the main character
	AF2: Locating evidence

AF3: Inference and deduction 

AF5: Use of language

Ask questions

Reinterpret
	Yr 7: R12
Yr 7: R14

Yr 8: R7

Yr 8: R10
	Starter: Character development; narrative voice

Introduction: Character viewpoint; narrative style

Guided work: Character viewpoint

Development: Character development; humorous style

Plenary: Planning problem letters and replies
Homework: Writing problem letters and replies; File on Haoyou
	OHT: 8b

WS: 5a, 8a

RG: pp. 10–11

CD: 8.1, 8.2

	9
Narrative style (figurative language); character development


(Chapter 10)
	•
Perform in role using language in context and appropriate degree of formality

•
Recognize the use of figurative language in description
	AF5: Use of language

Hear a reading voice

Rationalize

Ask questions
	Yr 7: R12
Yr 7: S&L15

Yr 8: R10
Yr 8: S&L15
	Starter: Homework feedback

Introduction: Character viewpoint; descriptive writing; sympathetic background

Development: Sympathetic background

Plenary: Fishbone timeline; character viewpoint
Homework: Read Chapter 11; character relationships
	WS: 1b, 5a

WB: 1.1

	10
Narrative structure and voice; character, setting and plot development


(Chapters 11 and 12)
	•
Distinguish between the writer’s and characters’ viewpoints

•
Recognize how characters’ relationships contribute to narrative structure

•
Comment on underlying literary features
	AF3: Inference and deduction

AF6: Reader response

Empathize

Ask questions
	Yr 7: R7

Yr 7: R16
Yr 8: R5

Yr 8: R10
	Starter: Narrative style

Introduction: Homework feedback; character viewpoint

Development: Rhetorical devices and figurative language; character development

Plenary: Characters’ relationships
Homework: Characters’ relationships
	WS: 2b, 10a

RG: p. 12

WC: 1.2, 1.3, 5.1

	11
Narrative structure and style (figurative language); character development


(Chapter 13)
	•
Identify the ways implied meaning is conveyed by the writer and characters

•
Analyse the craft of descriptive writing
	AF3: Inference and deduction

AF7: Social and cultural context

Reinterpret

See images
	Yr 7: S5

Yr 7: R8
Yr 8: R7
Yr 8: R10
	Starter: Inference on word, sentence and text level

Introduction: Visualization; character viewpoint; character relationships

Development: Descriptive writing; active and passive voice; travel writing

Independent work: Active and passive voice; descriptive style; poetry

Plenary: Feedback; inference and description
Homework: Fishbone timeline
	OHT: 11a, 11b

WS: 5a, 10a

RG: pp. 12–13

CD: 11.1, 11.2, 11.3

WB: 11.1, 11.2

WC: 11.1

	12
Themes and patterns throughout Chapters 1–14


(Chapter 14)
	•
Identify how different components drive a narrative

•
Identify the central themes and patterns that hold a narrative together
	AF3: Inference and deduction

AF4: Text structure

Interpret patterns

See images

Ask questions
	Yr 7: R7
Yr 7: R16

Yr 8: R5
	Starter: Themes and patterns

Introduction: Background, setting, characters, action; inference and prediction

Development: Character development; matching task

Independent work: Character development

Plenary: Great Wall game
Homework: File on Haouyou; descriptive writing
	OHT: 12a

WS: 1b, 3d, 5a, 10a, 12b

RG: pp. 5–7

CD: 6.1

WB: 1.1, 12.1


	Lesson

(Book chapter)
	Learning outcomes

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	13
Narrative structure and style; character development


(Chapter 15)
	•
Recognize and use the features of persuasive texts

•
Identify how a writer structures a story to build to a climax
	AF3: Inference and deduction

AF4: Text structure

AF6: Reader response

Reinterpret
	Yr 7: S13e

Yr 7: R13
Yr 8: S7

Yr 8: R8
	Starter: Persuasive text; travel writing

Introduction: Descriptive writing; character development

Development: Character viewpoint; inference; figurative language

Plenary: Fishbone timeline; components of narrative
Homework: Persuasive text writing
	OHT: 12a, 13a

WS: 5a, 10a, 13b

WB: 1.1, 13.1

	14
Character development; narrative structure (cliffhanger)


(Chapter 16)
	•
Perform in role to explore characters, etc.

•
Identify and describe how narrative climaxes
	AF6: Reader response

Hear a reading voice

Speculate

Predict 
	Yr 7: S&L3

Yr 7: S&L15
Yr 8: S&L15

Yr 8: S&L16
	Starter: Read Chapter 16

Introduction: Improvisation; kite fight

Development: Prediction; narrative structure

Plenary: Fight game; character viewpoint
Homework: Fishbone timeline
	WS: 5a, 14a

WB: 14.1, 14.2

	15
Narrative structure (denouement); narrative voice; character development


(Chapters 17 and 18)
	•
Appreciate the overall structure of a narrative

•
Understand the final stages in the main character’s development
	AF4: Text structure

Reinterpret
	Yr 7: R4

Yr 7: R15
Yr 8: R5

Yr 8: R10
	Starter: Narrative structure

Introduction: Inference; character development; denouement

Development: Climax; character relationships; feedback on persuasive writing homework; ordering notes for extended writing tasks; research

Plenary: Narrative structure and voice
Homework: File on Haoyou; research
	WS: 10a, 15a, 15b, 15c

WB: 1.1

WC: 15.1

	16
Narrative structure and style


(Chapters 18 and 19)
	•
Understand how narrative hooks contribute to the overall structure
•
Understand how narrative style contributes to narrative structure
	AF5: Use of language

See images

Empathize
	Yr 7: W14

Yr 7: R7
Yr 8: W11

Yr 8: R10
	Starter: Narrative hooks

Introduction: Read Chapter 19; humorous writing

Development: Narrative style; repetition; figurative language

Guided work: Vizualization; figurative language

Independent work: Poetry
Plenary: Narrative structure; Reader response
Homework: Character relationships
	WS: 2b, 10a, 16a

CD: 16.1, 16.2

WC: 16.1, 16.2

	17
Narrative structure (ending)


(Chapters 20 and 21)
	•
Understand the final stages in the main character’s development

•
Appreciate the use of figurative language
	AF4: Text structure

AF5: Use of language

Predict
	Yr 7: R7
Yr 7: R14

Yr 7: R15

Yr 8: W11

Yr 8: R10
	Starter: Climax; comparing poetry

Introduction: Narrative and poetry styles

Development: Character development; endings; prediction

Plenary: Character development
Homework: Preparation for extended writing task
	WS: 17a, 17b

RG: p. 15

CD: 17.1

	18
Narrative structure (ending)


(Chapter 22)
	•
Understand the structure of the ending of a narrative

•
Identify and reflect on the main theme of the text

•
Write a piece of travel or biographical text
	AF6: Reader response

See images

Interpret patterns
	Yr 7: R7

Yr 7: R15
Yr 8: R1

Yr 8: R5
	Starter: Narrative endings

Introduction: Components of narrative; visualization

Development: Feedback; comparing biography; character development; fishbone timeline

Guided work: Comparing biography; character relationships

Plenary: Great Wall game; Reading Assessment
Homework: Travel or biography writing task; Reading strategies
	OHT: 18a

WS: 5a, 18b, 18c, 18d

RG: pp. 15–16

CD: 6.1, 18.1

WB: 18.1


Navigator

The boxes shaded in this grid highlight aspects focused on within the lesson plans. It should however be noted that this is merely one route through the novel – there are many others depending on the particular learning needs of your students. The novel can be divided into three sections, so that one section of the novel can be used should 18 lessons not be possible; the sections comprise Chapters 1–7 (from Seaman’s son to Sun Swallow; appreciating the text); Chapters 8–14 (from circus to Dadu; from reading to writing); Chapters 15–22 (from heroism and growing up to returning home; structuring writing).

	Chapter
	Plot outline
	Key character references
	Themes
	Language
	Structure

	1
	Gou Pei takes his young son, Haoyou to the harbour as he is about to depart on a voyage. An accident results in him being chosen to test the wind.
	•
Introduction to Haoyou’s family (pp. 1–9)
	•
Leaving home

•
Chinese culture and beliefs
	•
Third-person narrative; Haoyou’s viewpoint
•
Figurative language

•
Descriptive language
	Introduction 1

Dramatic opening: Life in Dagu

	2
	The grief of Haoyou, Qing’an and Wawa at Pei’s death is disregarded by their relatives and their happiness is threatened by Di Chou. Mipeng is the only one to offer assistance and comfort.
	•
Introduction to Di Chou, the villain (p. 8)

•
Haoyou defends his mother (pp. 16–17)
	•
Leaving home 

•
Chinese culture and beliefs

•
Poverty
	•
Third-person narrative; Haoyou’s viewpoint

•
Figurative language

•
Inference of characters’ feelings and implications for narrative voice
	Establishing narrative: Haoyou is responsible for his family

	3
	Di Chou ingratiates himself with Bo and gets permission to marry Qing’an. Mipeng pretends that Pei’s spirit says Qing’an must not marry and Haoyou should become a kite-maker to support the family.
	•
Di Chou is bestial (p. 22)
•
Bo is a greedy bully (p. 19)

•
Qing’an is unhappy and submissive (p. 18)

•
Mipeng is strong and champions Haoyou (p. 22)
	•
Leaving home 

•
Chinese culture and beliefs

•
Poverty
	•
Third-person narrative; Haoyou’s viewpoint

•
Figurative language

•
Inference of characters’ feelings and implications for narrative voice
	Introduction 2: Establishing protagonist and introducing characters

	4
	Haoyou delights in making a room full of fantastic kites, but is reluctant to fly them. Mipeng takes Haoyou out to fly a kite, overcoming his fears that Pei’s spirit seeks revenge. Haoyou decides to set up shop to make their fortune. The Gou house is set alight and, with the kites, it is destroyed. Di Chou rescues Qing’an and Wawa. Haoyou is desperate.
	•
Haoyou is proud to be the bread-winner but scared that Pei’s spirit is angry with him (p. 28)

•
Mipeng reveals her bravery (p. 29)

•
Di Chou continues to bring destruction (p. 34)
	•
Leaving home

•
Kite-flying

•
Characters’ relationships
	•
Third-person narrative; Haoyou’s viewpoint

•
Figurative language

•
Narrative style

•
Features of narrative style at sentence, word and text level
	Character and plot development: Becoming a kite-maker, a trade to support the family

Climax/Complication 1: Haoyou’s trade is destroyed

	5
	Bo accepts Di Chou’s repeated offer to marry Qing’an. Haoyou and Mipeng get Di Chou drunk and they put him on board the Namchi. Desperate to get rid of Di Chou before the wedding, Haoyou offers to be the wind tester to prove to the captain that the wind is favourable.
	•
Bo is all powerful head of the family; all must obey him; only with Mipeng can Haoyou do what is right (p. 37)
	•
Leaving home 

•
Chinese culture and beliefs
•
Characters’ relationships
	•
Third-person narrative; Haoyou’s viewpoint

•
Figurative language

•
Instruction text conventions 

•
Narrative style
	Establishing background Complication 2: Qing’an is promised to Di Chou

Character development: Characters developed through cultural context

	6
	Haoyou is triumphant with a perfect first flight and the Namchi sails. Haoyou is overcome with relief and Mipeng comforts him as they return home.
	•
Haoyou finds courage to fly and rescues his mother 
(p. 49)
	•
Leaving home

•
Striking out; rejecting family control
	•
Third-person narrative; Haoyou’s viewpoint

•
Figurative language

•
Narrative voice at word and sentence level
	Resolution: Haoyou saves his mother from marriage


	Chapter
	Plot outline
	Key character references
	Themes
	Language
	Structure

	7
	Bo is furious at Di Chou’s defection, but Haoyou and Mipeng dread his revenge. Miao Jié arrives, having heard of Haoyou’s flight and offers him an apprenticeship in the circus. Bo accepts. Haoyou insists that Mipeng accompanies him as a medium.
	•
Miao Jié is introduced

•
Haoyou is penniless and Bo is furious, but Miao offers escape (p. 58)


	•
Leaving home

•
Clash of classes

•
Ignorance meets culture
	•
Third-person narrative; Haoyou’s viewpoint

•
Figurative language 

•
Narrative hooks: the highs and lows
	Matching up threads: Joining the circus, another trade to support the family

	8
	Haoyou is prised out of his familiar jacket and given a silk costume. Mipeng returns Little Dog Wu to him and he survives his first flight for the circus. Miao calls him a city dweller because he is uncomfortable with the Mongol way of life.
	•
In the circus, Mipeng and Little Dog Wu are Haoyou’s only comforts (pp. 67–69)
	•
Leaving home

•
Mongol culture

•
Kite-flying
	•
Noun modification
•
Building description
	Plot development: Haoyou joins the circus

	9
	Haoyou takes leave of his mother and is comforted by Mipeng, as the circus moves up river. At Yangcun Mipeng joins the act, wearing a new costume and translating the spirits’ messages from the spirits. The noise of the kite makes Haoyou feel ill and the crowd forces him to fly again.
	•
Haoyou leaves his childhood behind

•
Mipeng and Miao are mutually attracted (p. 76–77)
	•
Leaving home

•
Chinese customs and beliefs
	•
Links between narrative voice and style

•
Humorous writing
	Character development: Haoyou learns his trade and a new way of life

	10
	Haoyou is anxious when Khutulun goes missing. He flies in calm weather and saves her, but is injured himself.
	•
Haoyou settles into the circus and makes his first independent decision, out of kindness and bravery (p. 94)
	•
Mongol culture
	•
Formal writing

•
Figurative language

•
Sympathetic background

•
Role play
	Character development: Haoyou feels loyalty towards his new friends and he is injured

	11
	Haoyou slowly recovers from the accident as the circus members prayer for him. At Dadu he flies again and sees a bright light, which he thinks is Pei’s spirit.
	•
Haoyou learns much that he does not understand and that readers will guess (p. 101)
	•
Obedience, respect, family loyalty
	•
Rhetorical devices

•
Sympathetic background
	Complication 3: Haoyou flies again and thinks he meets his father's spirit, but his eye is failing

	12
	Bo and Mo arrive to profit from Haoyou’s popularity. Bo is anxious to grab Haoyou’s money to fuel his gambling. Haoyou obeys Bo, to Miao and Mipeng’s anger.
	•
Bo shows his true colours

•
Mipeng and Miao point out Bo’s greed to Haoyou

•
Haoyou is still obedient
	•
Duty and obedience

	•
Rhetorical devices
	Character development: Haoyou is torn between loyalty to family or to friends

	13
	Bo and Mo accompany the circus north to Xanadu. Haoyou is torn between loyalty to his family and to Miao and Mipeng. Miao has a secret. Haoyou questions his obedience to family. He decides to turn back, until the Khan’s soldiers insist he flies again.
	•
Miao learns from Haoyou’s obedience

•
Mipeng is angry with Haoyou for making Miao doubt himself (p. 125)
	•
Conflict – questioning self
	•
Descriptive writing at word, sentence and text level

•
Implicit/explicit meaning
•
Active and passive voice

•
Humorous writing
	Character development:

•
Family obedience

•
Miao struggles with his past

•
Miao and Mipeng are in love

	14
	Haoyou is keen to fly again to see Pei’s spirit. Miao is surprised by the Khan’s magnificence and that he has adopted the Chinese culture. Miao is tortured by his secret. Haoyou is determined to fly. Miao confesses that his father made him promise to kill the Khan.
	•
Miao is further torn by the Khan’s acceptance of Chinese culture and behaviour towards the Chinese (p. 132)
	•
Mongol versus Chinese culture
	•
Description

•
Narrative hooks
	Character development: Miao reveals his secret

	15
	Haoyou flies to spot deer for the Khan. Haoyou thinks he sees Pei’s spirit and the Khan’s hunt finds the deer. Haoyou is hailed as a hero. Miao confesses his royal upbringing and that his role is to kill the Khan. He now has a dilemma; he rather admires the Khan. Bo takes the Khan’s payment to Haoyou to wager with the Khan’s knights on a kite fight.
	•
Miao reveals his past to Mipeng in Haoyou’s presence (p. 143)

•
Haoyou does not understand Miao and Mipeng’s relationship

•
Bo sinks to new depths 
(p. 145)
	•
Mongol rule

•
Rich and powerful; poor and obedient
	•
Features and conventions of persuasive writing
	Character development:

•
Miao confesses his past

•
Bo sinks low


	Chapter
	Plot outline
	Key character references
	Themes
	Language
	Structure

	16
	Haoyou is forced to fly in battle against Chiggis, who falls to his death. The Khan’s knights claim that as he is stuck in a tree he has not reached the ground and Bo is pronounced the loser. The Khan is furious with Haoyou for landing on his family altar.
	•
Haoyou discovers that he enjoys power and aggression (p. 151)
	•
Life with the army
	•
Role play
	Cliffhanger 1: Haoyou lands on the Khan’s altar

	17
	The Khan wants to execute Haoyou. Bukhur saves Haoyou by interesting the Khan in the idea of a kite-riding spy. The Khan’s physician says Haoyou’s sight is failing due to the blow to his eye when he flew to save Khutulun. Miao and Mipeng bribe Bo and Mo to hide Haoyou in their cart as they go home. Haoyou is suddenly aware of Miao and Mipeng’s romance. Goaded by Bo, Haoyou reveals Miao’s royal ancestry. Bo gloats and turns the cart around.
	•
Haoyou accepts his fate to die

•
Haoyou discovers Miao and Mipeng’s relationship (p. 165)

•
Bo finally betrays himself 
(p. 162)

•
Haoyou betrays Miao (p. 167)
	•
Mongol rule
	•
Descriptive writing
	Denouement

Complication 4: Haoyou learns that if he flies he will lose his sight in one eye. He escapes but is betrayed by Bo and in turn betrays Miao

	18
	Bo arrives back in camp and triumphs over Miao, demanding ownership of the circus as a bribe for keeping silent. Miao is furious and confesses to the Khan that he had meant to kill him. The Khan orders Miao to lie on the carpet, but Mipeng, Haoyou and all the circus join him. Bo and Mo quickly depart. The Khan forgives Miao. Haoyou is taken away by the Khan’s riders.
	•
Miao confesses

•
The circus supports him

•
The Khan is merciful


	•
Mongol rule

•
Loyalties
	•
Travel writing and biography

•
Characters revealed through actions
	Denouement 

Cliffhanger 2:

•
Miao confesses and his life is spared

•
Haoyou is taken away

	19
	Haoyou travels back to Yangcun with the army. He is flown by incompetent soldiers, and in pain. He is hoisted with bombs to drop on the Yangcun temple, with the citizens inside. Haoyou is caught by the edge of a typhoon, but lets the bombs drop away from the temple as Yangcun is destroyed by wind and water. He descends into the river.
	•
Haoyou is miserable and alone
	•
Life with the army

•
Triumph of the gods/ nature
	•
Humorous take on Yangcun

•
Repetition for emphasis

•
Figurative language
	Resolution: Haoyou’s fate is decided by nature

	20
	Haoyou survives to find he has lost the sight in one eye. He only wants to return home and works his way back to Dagu. He finds the house boarded up and looted; his mother is missing. Haoyou rescues his mother and Wawa from the liquor den, installing them on Di Chou’s old houseboat. Di Chou arrives back for revenge.
	•
Haoyou loses his sight but gains new resolve (p. 188)

•
Haoyou rescues his mother and sister (p. 194)
	•
Survival and poverty
	•
Figurative language
	Ending: Haoyou has grown up and returns home to rescue his mother and sister

Complication 5: Di Chou wants revenge

	21
	Haoyou challenges Di Chou to a wager for the stolen property at Bo’s house. Mipeng is horrified as Di Chou wins everything, even Qing’an. 
	•
Haoyou hatches a plot to get rid of Di Chou (p. 198)
	•
Gambling and retribution
	•
Narrative hooks

•
Poetry appreciation
	Ending

Cliffhanger 3:

Haoyou loses gamble with Di Chou

	22
	Di Chou is beaten up by the warehouse heavies. Bo and Mo return to find everything ransacked. Bo thinks Haoyou and Mipeng will save him, but they disappear, taking Mo with them. Miao has married Mipeng and the whole new family sail off together.
	•
Haoyou’s plot is successful; he has grown up (p. 204)

•
Mipeng is surprised by his new skill (p. 204)

•
Miao takes revenge on Bo 
(p. 210)
	•
A new start
	•
Travel or biographical writing
	Ending:

•
Di Chou and Bo are defeated

•
Haoyou and family sail away with Mia and Mipeng


LESSON 1

Lesson objectives
Yr 7: R2, S&L2

Yr 8: R4, S&L2


AF3, AF4, AF7

AF3, AF4, AF7

Focus: Chapter 1 – Narrative hooks; setting and atmosphere

Learning outcomes

Students will be able to:

1 Establish how the cover, blurb and review comments allow readers to predict a story

2 Recognize that early creation of setting and atmosphere give context and engage the reader

Starter (5–10 minutes)
Engage in this activity before students see the novel or Reading Guide.

1
Show students the picture of the Chinese harbour on OHT 1a (or CD 1.1) to sensitize them to the novel’s setting. (A map of Ancient China is also available on CD 1.2 to help set the scene, and interviews on WC 1.2 and WC 1.3 give insight into some of the locations.)

2
Ask them to imagine where the harbour is situated, eliciting reasons for their ideas. Then pose further questions about people, activities, historical period, etc. encouraging them to elaborate. List some of their suggestions next to the picture.

3
Then allow students to see the cover and read the review excerpts, blurb and writer’s profile. Discuss the clues that these give about the novel. What genre is the novel? Where and when is it set? What is learned about the main character? Are any themes mentioned? What is the evidence? (You could display the foreign edition covers on 
WC 1.1(i), 1.1(ii), 1.1(iii), to give students additional clues.)

Introduction (20 minutes)
Gather comments on what students’ findings suggest about the content, setting and atmosphere of the story, e.g. ‘… to fly among the clouds and the spirits of the dead’. Does this mean the book is about the supernatural? How does Haoyou fly?


Introduce The Kite Rider Rollercoaster diagram on WB 1.1, clicking on Chapter 1 and pulling up the Narrative Hooks box to highlight the aims of the reading. Then read Chapter 1 and draw out text that describes the atmosphere and setting to hook the reader. Ask students to focus on any further relevant information, e.g:

•
the circus disembarking (page 1)

•
the horse-eyed foreigner asking questions (page 4)

•
the indifference of the onlookers (page 6)

•
the vicious first mate (page 8)

•
Haoyou’s reaction to Pei’s flight (page 8)


Worksheet 1b is a prompt for students’ responses to the Rollercoaster diagram (an editable version is on the CD). In this case, ask them to focus on Question 1d and then to assess which reading strategies they used through Question 2.

Development (20 minutes)
Summarize with the class the most significant points that have been established. Focus on time and place, and atmosphere – and on the language used to create them.

•
Time and place

–
It is a long time ago, during the Mongol occupation of China: note the sailing ships, occupations of those on the harbour, testing the wind.

–
It is a busy port: note the watching crowds, merchants, money-lenders, etc.

–
The lives of the poor are cheap: note the flying of a human wind tester against his will, the reaction of the Captain and First Mate.

•
Atmosphere

–
Figurative language is used, e.g. ‘Like a rabbit overshadowed by a hawk’, ‘his spirit had been spilled into the path of the prevailing winds.’

–
Other techniques to create anticipation are used, e.g. the ambiguous pronoun in ‘It happened down at the harbour…’ .


Students read ‘Focus on China’ (Reading Guide, pages 4–5), which gives additional points 
of interest about Chinese culture. (Some information on Chinese history and philosophy is given on CD 1.3.)

Students pair up to complete the guided tour in ‘Down at the waterfront’. One student shuts his or her eyes before the partner takes him or her on an imagined tour of the waterfront, describing the sights, sounds and smells. They describe their experiences to the class. Pairs swap roles and the guide describes the scene on the Chabi as Gou Pei makes his fateful flight and descent, with the crowd watching.

Plenary (5 minutes)
Recap on what students imagined on the guided tour, modelling and sharing:

•
Sounds: the commotion of the circus, the shouts of business people, the murmurs of the crowd watching the flight, the rattle of the wind tester.

•
Sights: the crowds of onlookers, people selling their wares, stevedores loading ships, merchants bartering, children playing.

•
Smells: rotting fish, cargoes of spice, food being cooked, the drains, the sea.

Ask students about their impressions of The Kite Rider now they have actually ‘been’ to Dagu. Have they changed their ideas about the novel?

Leave students with a question/challenge during their reading of the book: Who is the horse-eyed foreigner on the quayside? Put this up on the display board. Use the display board to chart students’ progress through the novel. Headings of ‘Narrative structure’, ‘Narrative style’, ‘Narrative voice’, ‘Narrative hooks’, ‘The writer tells us’, ‘Haoyou thinks’, and ‘We think’ would be useful.

Homework (5 minutes)
Students create a bank of words and phrases to describe the harbour scene, drawing on the lesson activities on Worksheet 1c (an editable version is available on the CD). They are prompted to group ideas for the people, place and action of the novel; some examples are given for each. They are also asked to decide on the overall atmosphere on the waterfront before, during and after the flight.


Students also answer the Quick Quiz questions on page 5 of the Reading Guide.

LESSON 2

Lesson objectives
Yr 7: R6, R8
Yr8: R4, R7

 
AF3, AF7
AF3, AF7

Focus: Chapters 2 and 3 – Character development; cultural context

Learning outcomes

Students will be able to:

1 Identify how a writer develops the main character

2 Use various reading strategies to select information from a text

3 Record and structure information for future writing tasks

Starter (5–10 minutes)
Use Generic Starter 1 to create a set of cards for a pair or group activity matching reading strategies to definitions.

Introduction (15 minutes)
Briefly recap on what was learned about the novel’s setting in Lesson 1. You could use the information on Feng Shui on page 5 of the Reading Guide as a warm-up.


Discuss the introductory text on Worksheet 2a(i) (or editable version on the CD). Write the headings ‘Customs’ and ‘Beliefs’ on the board (or reveal the text and headings on the CD version in stages). Under these headings, draw out what students already know about 13th-century China, using the examples on the chart as prompts. Ask students what reading strategies they are using, e.g. extracting information or reading backwards and forwards, and to make notes on Worksheet 2a(i).

Additional Activity

A reading strategies activity, based on noughts and crosses, is available on WB 2.1.

Development (25–30 minutes)
Read Chapter 2 as a class, adding more points to Worksheet 2a(i).

Discuss what students have found out about Haoyou now. Take a quote from the ending, such as ‘I was going to be swallowed – like a fish!’ to inspire them to comment on what he is feeling. Draw attention to the reading strategies they could use to appreciate what Haoyou 
is thinking: How would you feel if you were going to be swallowed? In groups, students reread Chapters 1 and 2 to see why he feels like this. Explain that they need to use inference and deduction, like detectives.

Groups consider how Haoyou feels at one of the following points:

•
when his father takes him to the harbour (page 1)

•
when his father is hoisted up on the wind tester (pages 4–5)

•
when his father is hoisted down (pages 7–8)

•
at his father’s funeral (pages 10–12)

•
the day after the funeral (pages 13–15).

Ask one student from each group to write his or her findings on the whiteboard and explain why Haoyou feels the way he does, with reference to the text.

Hand out Worksheet 2a(ii). Take answers from each group and ask students to take notes, filling in the table to explain Haoyou’s ideas about customs and beliefs.


Read Chapter 3 and sum up the more hopeful note it conveys.

Guided Group Work

Use this plan to guide a lower ability group in answering: How does Haoyou feel when his father takes him to the harbour? (the full guided plan is on CD 2.1).

	Text
	The Kite Rider, pages 1 and 2

	Introduction to text:

Independent reading and related task:

Return to text:

Review:


	Read pages 1–2 and ask students to highlight ‘Haoyou’s heart quickened’ (page 1), ‘made Haoyou laugh’ and ‘he sensed’ (page 2).

They look back at what may have caused Haoyou to feel these things and highlight everything Pei said.

Discuss each dialogue and what can be inferred about Haoyou’s feelings: Where are they different to Pei’s?

Students add their findings to their file and are prepared to share them with the class. Set reading targets.

	Evaluation:
	Complete in the next session.



Plenary (5 minutes)
Explain that students will start a file, to which they will keep adding as they read the novel, tracking Haoyou’s fortunes and how the writer develops his character. First students read ‘Compiling a file on Haoyou’ on page 6 in the Reading Guide and, in pairs, briefly discuss the Quick Quiz questions. Take brief feedback. Then students record their findings as the first entry in their File on Haoyou. Students should add Worksheet 2a(ii) to their files.

Teacher Gem

Distribute folders or students to make their own. They could decorate them with Chinese birth-year signs (see CD 2.2), which run in a 12-year cycle, each characterized by an animal. Research the signs for the students’ birth years on the Internet.

Homework (5 minutes)
Distribute Worksheet 2b(i) and 2b(ii) (editable versions are on the CD), which lists the members of the Gou family. Explain students should think about what the writer says about characters and then what they think Haoyou feels about each one. Students start to write descriptions of the family members who appear in Chapters 1–3. They should keep their work in their File on Haoyou and add to it as they discover more about each character.

LESSON 3

Lesson objectives
Yr 7: S13d, R7, R8


Yr 8: S9, R7, R10

AF3, AF5, AF6


AF3, AF5, AF6

Focus: Chapter 4 – Narrative style and voice; character development

Learning outcome

Students will be able to:

1 Identify how narrative style can lead to reader inference and deduction

Starter (10–15 minutes)
Distribute Worksheet 3a and briefly go through the features of narrative style. Hand out one or two of the excerpts on Worksheet 3b to groups of students (an editable version is available on the CD); they can refer to the novel to put the excerpts into context. Explain that the excerpts may contain more than one feature of narrative style. Give groups five minutes to read their quotes and discuss the narrative features, referring to Worksheet 3a. Then take feedback and model the features of each quote on Worksheet 3b as an OHT.

	Quote
	Feature of narrative style

	1
	a character’s response to answer the reader’s question

	2
	a range of vocabulary and sentence structures to engage the reader with a character or setting

	3
	short clauses or sentences as a list or trail to build up understanding of the characters or action

	4
	repeated letters, words or phrases to emphasize points

	5
	a cliffhanger to make the reader read on

	6
	a dash of humour to engage the reader

	7
	dramatic irony so the reader deduces what will happen next before the characters know

	8
	figurative language, e.g. metaphor to illustrate/emphasize points



Explain that students will return to these features throughout the novel. You could display a large version of Worksheet 3a as constant reminder or use WB 3.1 to stimulate student interaction with the narrative style.

Introduction (15 minutes)
Read Chapter 4. Highlight the build up of short sentences at the beginning (page 23), which draw attention to Haoyou’s changed status – he has been chosen as a kite maker, has a recognized trade and is now the breadwinner; he is now head of the household and his mother is willing to give up her room for his workshop. This narrative style builds up the reader’s knowledge of the character.

Show how the chapter picks up pace as the kites accumulate, until Haoyou is forced to decide on the next step (another a simple sentence)… ‘And all he could feel was gloom and dismay.’ (page 25). Explain that the writer leads the reader to think that Haoyou has grown up overnight and then brings about the realization that he still needs an adult’s guidance.

Ask students why Haoyou is worried about selling his kites. Guide them to examine the encounter with Mipeng on page 26. The reader might expect Mipeng to gasp in awe at the kites but all she asks is ‘Do they fly?’, voicing the reader’s own question and engaging interest. Haoyou is crushed; he is put to the test. Ask students how Mipeng saves his embarrassment. Guide them to pages 26–27; she shows wisdom by saving his shame and pretending that all along he has been saving them to sell for the Boys’ Festival. Again the pace increases as Haoyou moves on.

Ask how Mipeng pushes Haoyou to confront his fears. She coaxes him to fly the kite until he admits to his fear that his father’s spirit is waiting for him in the sky.

Development (25–30 minutes)
Ask students to consider the narrative style of the rest of Chapter 4. Display the extract from page 29 on OHT 3c (or the annotated version on CD 3.1) and refer students back to Worksheet 3a. Model examples, e.g. the writer uses repetition to engage the reader in Mipeng’s comforting words: ‘Listen. There’s nothing you could have done.’ Draw attention to the way the tone dips at the end of this passage, ready to climax in Haoyou’s bursting hatred of Di Chou just afterwards. Point out that the relaxation into Qing’an and Wawa’s happiness at Haoyou’s success is left behind again as the chapter reaches its crescendo with the fire. You could show these highs and lows on the Rollercoaster diagram on WB 1.1.


Illustrate the narrative highs and lows in this chapter with Worksheet 3d displayed on OHT (also available on WB 3.2). Model one high and one low point from the selected quotes on Worksheet 3e. Then ask pairs to identify where the rest of the quotes belong on the line based on where they occur in the chapter and whether this is a high or low point.

Plenary (5 minutes)
Summarize what students have found out about narrative style and what they now know about Haoyou, his family and Di Chou. Ask them to store Worksheet 3a and Worksheet 3d in their File on Haoyou for future use.

Homework (2 minutes)
Students add anything more they have found out about Haoyou or the other characters to their File on Haoyou. They should remember to think in terms of the two-sided nature of the text – information given by the writer and how Haoyou himself feels – referring to their Narrative Highs and Lows diagram for assistance.

LESSON 4

Lesson objectives
Yr 7: R7, S&L1
Yr 8: R5, R10


AF3, AF4
AF3, AF4

Focus: Chapter 5 – Narrative style and hooks (complication); character development

Learning outcomes

Students will be able to:

1 Identify and understand the features of instructional texts

2 Further understand narrative style

Starter (5–10 minutes)
Use ‘How to Make a Kite’ on OHT 4a (an annotated version is available on CD 4.1) to model the conventions, features, organization and use of the imperative in instruction texts. Draw appropriate analogies with recipes and science experiments.

Introduction (15 minutes)
Teacher Gem

The Chinese invented many medicines still used today and are famous for their use of acupuncture and herbal remedies.

Read ‘Great-Uncle Bo blamed Haoyou’s dead father… Pei had caused him by dying.’ 
(pages 36–37) and ask: What do you think could be done to get rid of Di Chou? Explain that students will write an instruction text for Haoyou to make a spell or plot to get rid of Di Chou. Model this, with contributions from students.

	Things you need/ingredients
	What to do/method

	scraps from the chickens
	cook the ingredients

	old boiled rice
	take them in a dish to Di Chou

	tiny sprinkling of gunpowder
	explain that the food is a gift from Qing’an

	water from the harbour
	watch while he eats the meal

	
	leave and stay close to the harbour


Allow students to speculate on what this meal would do to Di Chou and whether the plot would work. In groups, students invent their own ideas and then feedback, explaining their spell/plot and why it would work, with reference to what they know of the characters.

Development (25–30 minutes)
Read the rest of Chapter 5, focusing on developments in the relationship between Mipeng and Haoyou, and on the use of narrative hooks. Point out the use of the imperative and short sentences in Mipeng’s story about Li Ping (page 38). Ask students what effect this has on the narrative (it increases the tension). Also point out the paragraph about Chinese custom and family authority on page 39. Ask students what effect they feel the story of Mipeng’s marriage has on Haoyou (it shows his youth and the conflict between his friendship with Mipeng and his childhood beliefs).
Discuss how Mipeng’s idea to get rid of Di Chou seems to work initially (page 43). Ask students what Haoyou finds wrong with it. Haoyou starts to think for himself ‘… an idea so black and gnawing that he thought a rat must have broken into his brain.’ At this point the writer gives the reader the clue that some of Mipeng’s rebellious ideas are having an effect on Haoyou.

Point out that, finally, Haoyou shows his growing confidence when, in desperation, he volunteers to test the wind (page 46).

Spend some time looking at the narrative hooks. Explain that they are the points where the writer creates a complication or a turn in the narrative, which draws the reader on to find out what happens next. Identify two of the narrative hooks and ask students to find more, e.g:

•
‘ “Are you ever going to marry, Mipeng?” asked Haoyou.’ (page 38)

•
‘To his amazement she replied, “I already have.” ’ (page 38)

•
‘And then she was climbing the steps again – and knocking on the door!’ (page 41)

•
‘ “We’re going to get him out of there…” ’ (page 42)

•
‘ “The tide is coming in!”’ (page 43)

•
‘ “I know!… I know what to do!”’ (page 44)

•
‘ “I’m going to postpone.”’ (page 45).

Remind students how the writer creates a rollercoaster of emotion to give the story pace and engage reader interest, as the characters lurch from one crisis to the next. Relate this idea to the work on narrative hooks in this lesson. Draw an analogy with current soap operas and their similar approach to story lines; you could use pages from current TV guides or soap ‘features’ in magazines.

Plenary (5 minutes)
Discuss how Haoyou has grown up in Chapter 5, with references from the text to demonstrate the highs and lows.


Start a class fact file and display it so that students can add to it. You could use one of the kite-flyer images CD 4.2 as the focus.

In groups, students find a short quote from Chapter 5 to show how Haoyou is growing in confidence. These can be added to the wall display of the class File on Haoyou.

Homework (2 minutes)
Students add information to their File on Haoyou.

LESSON 5

Lesson objectives
Yr 7: R12, R16
Yr 8: R5, R10

AF5
AF5

Focus: Chapter 6 – Narrative style; character development; different viewpoints

Learning outcome

Students will be able to:

1 Identify how word choice and sentence structure encourage readers to identify with the main character

Starter (5–10 minutes)
Use Generic Starter 4 on narrative voice to help students identify who is speaking in a text and establish the narrative viewpoint.

Introduction (15 minutes)
Recap on the features of narrative style encountered in Chapter 5, referring back to Worksheet 3a.

Read Chapter 6, asking for further examples of the narrative style (use Worksheet 3a or 
WB 3.1 as a reference). For example, the dialogue on page 47 builds up tension. ‘The words were in Haoyou’s throat’ and the captain ‘thinking to himself’ show their individual points of view. Ask students whose viewpoint is shown. Point out that what characters say and think are very different, highlighting the need for both perspectives. The writer’s view is also revealed: the reader can extract the information at surface level or infer meanings that are implied. However the characters’ thoughts give a more personal view and the reader can see through their eyes.


Ask students to look out for what the characters think and how that changes the narrative voice. Some insight into the way characters speak is offered on WC 5.1. Work on formal and informal dialogue may also help.

Development (25–30 minutes)
First discuss Haoyou’s reasons for making the flight for the Namchi (page 47). Remind students of the dangers of kite-riding and the questions the foreigner asked the guide 
(pages 4–5). The interviews on WC 1.2 and WC 1.3 will give students insight into the identity of the foreigner and they could do further research using resources listed in the Pathways section.


Groups of students read the information on kite-flying in the ‘Check out Cathay’s Kites’ panel (Reading Guide, page 8) and look at the fishbone timeline. Hand out copies of the timeline on Worksheet 5a (an editable version is available on the CD) and allow a set time for students to start the task of charting the various times when Haoyou takes to the skies and, especially, his reasons for doing so. Students should keep this timeline in their File on Haoyou.

Give guidance on how to complete the fishbone timeline, as necessary. The continuous line of the backbone is the direction of the story and the main theme of Haoyou’s growing up is the driving force. The segments between the bones above the line note each flight in sequence. The corresponding sections below the line describe Haoyou’s reasons and motivation for flying, as well as his feelings. Remind students to think about both the narrative voice and what the characters think.

Worksheet 5b will give students a different perspective on the benefits of flying kites and their significance in the novel and Chinese culture.


Groups now move on to compare of the narrative style of The Kite Rider and a piece of non-fiction by the hang-glider, Judy Leden. Ask students to first read the two extracts on page 9 of the Reading Guide and then complete the task under ‘Spot the Difference’, referring to Worksheet 3a on narrative style.

Guided Group Work

Use the guided reading plan (the full version is available on CD 5.1) to support lower ability students’ comparison of the texts.

	Text
	Extracts from The Kite Rider and ‘Fly, please fly!’ on Reading Guide page 9.

	Introduction to text:

Independent reading and related task:

Return to text:

Review:
	Ask what students think of Judy’s flight and how it makes them feel. Reread the extract quickly and ask which sentence they reacted to most and why.

Read the extract on Haoyou’s first flight. Ask students to list what happens. Model some points, e.g. it was windy, then it wasn’t.

Go through the list and draw out the writer’s techniques, e.g. the sequence of points in separate sentences and phrases; the action verbs ‘rushed’, ‘rose’, ‘fall’, etc. Compare with the Leden text.

Summarize all the techniques and set reading targets.

	Evaluation:
	Complete in the next session.


Plenary (5 minutes)
Take feedback from all groups, asking the guided group what they discovered about hang-gliding. Add some information from the history of Chinese kite-flying on CD 4.2 and discuss the thrills and dangers of these sports and others such as paragliding and kite-surfing. Ask students about their own experiences.

Homework (2 minutes)
Students find out about one of the sports mentioned and prepare two interesting facts about it to present to the class next time Haoyou takes to the air.

LESSON 6

Lesson objectives
Yr 7: R7, R12, R14


Yr 8: R10, R16, S&L10


AF4


AF4

Focus: Chapter 7 – Narrative style, voice and hooks (suspense); narrative structure

Learning outcomes

Students will be able to:

1 Analyse narrative structure

2 Understand how tension is built in a text

Starter (5–10 minutes)
Use Generic Starter 3 to help students explore the narrative hooks in given extracts and other texts they have read.

Introduction (20 minutes)
Remind students about the highs and lows they explored in Lesson 3 (Worksheet 3d, and WB 3.2). Ask them what they remember about these, giving an example from Lesson 3. Establish that the highs and the lows sustain reader interest and provide the hooks that draw the reader through the novel. Sometimes these are cliffhangers, at other times they just provoke curiosity. For example, when the Namchi finally sails with Di Chou there is a sense of relief, but the reader then wants to know what will happen in Haoyou’s family. You may wish to display the Rollercoaster diagram on WB 1.1 to show this.

Before they read Chapter 7, ask students to work with a partner to predict the various characters’ reactions to Di Chou’s disappearance.

Read Chapter 7, pausing at relevant points to allow students to identify the narrative hooks. Examples may include:

•
when Bo is tempted to send men looking for Di Chou, Haoyou holds his breath and so does the reader (page 56)

•
when there is a knock at the door and Haoyou imagines it is Di Chou, there is much delay before the reader finds out who is there (page 57)

•
after the detailed description of Miao Jié, there is another delay before the reader discovers who he is and the nature of his visit (page 58)

•
the suspense while Haoyou’s fate is decided (pages 60–61)

•
when Mipeng reminds us that kite-flying will probably kill Haoyou, the reader realizes the implications for him (page 65).

Remind students that although the suspense the writer creates here is not as dramatic as some of the other hooks, it does create a sense of tension among the characters and a desire in the reader to find out what happens next.

Development (15–20 minutes)
Recap on what has already been learned about the writer’s craft in terms of narrative voice, style and hooks. Explain that, having read Chapters 1–7, students will explore the answer to the question: How strong are the threads in this narrative?

Explain that a thread helps the reader to follow the action in the story and to believe in the characters and setting. The threads combine to create the narrative structure as a whole. Take ideas about what the threads are from students. Examples might include:

•
narrative style, e.g. at word and sentence level when Mipeng and Hoyou fly the kite (Lesson 3)

•
narrative voice and the differences between what the writer says about the characters and what the characters themselves think and feel (Lessons 2 and 5)

•
narrative hooks and how they encourage the reader to read on (Lessons 4 and 6).

Teacher Gem

The Chinese invented many uses for silk, producing it in vast quantities for themselves and to sell abroad (as they still do). However, it is not as delicate as it looks – silk ropes can be stronger than steel ones.


In pairs, students complete the matching task under ‘City to circus’ on page 6 of the Reading Guide and explain what Haoyou thinks about each character.

Plenary (15 minutes)
Students play the first instalment of the blockbuster-style Great Wall game, either electronically on WB 6.1 or using OHT 6a (also available on the CD) and Worksheet 6b. (Further sections of the game are played in Lessons 12 and 18 at the end of the three main sections of the novel.)

Two or more teams compete to ‘build’ blocks and complete the parts of the wall in their designated colour, creating a path from one end of the wall to the other. As question master, do not disclose the answers.

1
Taking turns, each team selects a letter and you ask the corresponding question. 
The letter gives the team a clue, being the first letter of the correct answer.

2
If the answer is correct, the team gets to colour in a block in the relevant space. They continue until they answer incorrectly.

3
If the answer is incorrect, the next team gets a chance to answer the same question, and then goes on to answer questions of their choosing.

4
The questions and answers continue until one of the teams has built their colour across the wall to win.

Homework (2 minutes)
Students add any new and relevant information to their File on Haoyou.

LESSON 7

Lesson objectives
Yr 7: S2, R13
Yr 8: S9, R10

AF5
AF5

Focus: Chapter 8 – Narrative structure and style

Learning outcomes

Students will be able to:

1 Recognize how the features of review texts can enhance descriptive writing

2 Understand the use of descriptive vocabulary and noun modification

Starter (5–10 minutes)
Students explore the pre- and post-modification of nouns to build description on OHT 7a 
(or WB 7.1, which also focuses on characterization through description). Conceal each part of the text on the OHT until it is needed. Students then apply the same techniques to a description of Haoyou on Worksheet 7b (an editable version is available on the CD).

Worksheet 7b can also form a sorting activity for groups. Students cut out and arrange the adjectives and prepositional phrases before and after the nouns to build up description. Ask for examples and put the best from each group on the board.

Introduction (15 minutes)
Display the picture of the circus on CD 7.1 to flag up the change in Haoyou’s life and circumstances in Chapter 8.

Teacher Gem

Circuses were already an established form of entertainment in 13th-century China and probably spread from there to the rest of the world.

Read Chapter 8, drawing attention to some of the noun phrases and gradually getting students to spot them. Build on this with particular emphasis on the circus performance and then Haoyou’s flight. Examples might include:

•
‘flat waste ground’, ‘noisy pushing spectators’ (page 68)

•
‘a rag of torn cloth’, ‘a clutch of white eggs’, (page 69). Point out how the above examples create a metaphor for the watching crowd.

•
’acrid simmer of terror and glee’, ‘the luminous bay and the jaws of Dagu harbour’, ‘soft, long grass so dark with evening’ (page 70). These descriptions suggest strong imagery.

•
‘The Tartars were drinking…shrieks of temper.’ (page 71). This passage has complex sentences that tumble into each other in one long pacy piece of action; it is a visual description that compares with many films which combine action and comedy. It presents an excellent opportunity for further study on description and humorous turn of phrase.

An additional activity on Worksheet 7c explores the use of animal imagery in description (see also WC 5.1).

Development (25–30 minutes)
Read the review of the Chinese State Circus on Worksheet 7d. Model the annotation of the main features and conventions for review texts. (Annotations are available on CD 7.1.) The conventions include the use of:

•
an opening statement to engage the reader

•
evidence or shared experience to back up assertions

•
humour to engage the reader

•
the pronoun ‘we’ to include the reader; ‘you’ used later also includes the reader without seeming presumptuous

•
simple sentences for effect

•
linked vocabulary to persuade the reader with almost subliminal impressions, here, with superlatives

•
noun phrases such as ‘gravity-defying’ and ‘pole-climbing troupe’

•
paragraph links, here relative pronouns, refer to the previous text and establish a clear progressive structure to engage the reader – what and where the performance is, the dangerous nature of the acts, the quality of the show, the reaction of the audience, the final invitation.

•
connectives, may be different in review texts containing negative comments. A balanced picture calls for connectives such as ‘However’, ‘Nevertheless’, ‘Despite’, and ‘On the other hand’. Model an example with the paragraph starting ‘The lion dance...’. Suggest a change to ‘However, the lion dance was one step too far…’. Ask students to add negative ideas to complete the sentence and then to provide a link back to the rest of the text, e.g. ‘However the lion dance was one step too far. The lions looked so bored and even lethargic that it was hard to feel anything but uneasy at their routine. This didn’t last long, as two plate spinners followed them and soon had the audience back on track...’.
Ask groups to write their own opening paragraph for a review of the Jade Circus’s performance on whiteboards or a blank OHT. Give them some help with an opening statement, e.g. ‘Death-defying feats will stop your breath.’ or ‘Calling out to the spirits in the sky.’ Also read the description of the performance on page 68 again, discussing the action described in the third paragraph.

Plenary (5 minutes)
Take feedback from the groups; they could present their opening paragraphs to the class. Ask students to share their facts on flying sports from Lesson 5.


Discuss the kite ride that follows the circus performance in Chapter 8. Discuss how the fishbone timeline (Worksheet 5a) might be filled in further: on this first flight for the circus, Haoyou is uncomfortable in a thin silk jacket, but comforted when Mipeng cuts off Little Dog Wu from his old jacket to give to him.

Homework (2 minutes)
Students complete the next section of their fishbone timeline and/or write more of their reviews of the Jade Circus’s performance.

LESSON 8

Lesson objectives
Yr 7: R12, R14
Yr 8: R7, R10

AF2, AF3, AF5
AF2, AF3, AF5

Focus: Chapter 9 – Narrative voice and style; culture; character development

Learning outcomes

Students will be able to:

1 Identify and demonstrate an understanding of the cultural context of the novel

2 Identify further features of narrative voice and style

3 Recognize how the writer continues to develop the main character

Starter (10–15 minutes)
Briefly recap on Haoyou’s initiation into circus life in Chapter 8, focusing on his fear of losing his jacket and little Dog Wu (page 67), the Mongol roustabouts being inexperienced wind testers compared to the sailors (page 69), his mother’s disapproval (page 70) and Miao Jié’s announcement of the circus moving on (page 72).


Then turn attention to the narrative voice. It may help here to display WB 1.1, the Rollercoaster diagram, clicking on Chapter 9 and pulling up the Narrative Voice box to focus on the point of view. Consider ‘Haoyou felt found-out, ashamed, childish’ (page 72). Write this quote on the board. Allocate one page from pages 67–72 to each group of students, asking them to respond to two questions: What is the writer telling us? What does Haoyou think?

Students must supply evidence to back up their findings. For example: ‘Haoyou pulled free again, fists tightly clenched around his ragged revers. “I’ll wear it over the top.”’ and ‘The Miao would brook no argument; … and the woman wrestled Haoyou out of his old faded jacket.’ (page 67). Both excerpts are written in the third-person but the first gives Haoyou’s feelings, while the second describes Miao’s response. From the first quote, readers infer that Haoyou does not want to part with his old wadding jacket. The choice of ‘wrestled’ in the second reinforces Hoayou’s reluctance, even though the sentence seems focused on Miao.

Take feedback and emphasize that changes in the narrative voice and style match Haoyou’s new situation in the Jade Circus, with only Mipeng to support him.

Introduction (20 minutes)
Hand out Worksheet 8a and explain that students will analyse two extracts. The first describes Haoyou leaving his mother (pages 74–75); the second tells about the budding attraction between Mipeng and Miao Jié (page 75–77). First read the two excerpts and give students discussion time in pairs at the end of each. Then ask them to work on the questions on Worksheet 8a in groups.

Guided Group Work

Give guidance in working through the questions on the first extract. A full plan is provided on CD 8.1 and an annotated version of the extract on CD 8.2.

	Text
	The Kite Rider, pages 74–75

	Introduction to text:

Independent reading and related task:

Return to text:

Review:


	Read the text, noting Haoyou’s viewpoint.

Ask how the writer grabs attention here and why. Ask students to highlight all the mother’s actions and speculate on why she doesn’t speak and what effect this has on Haoyou and the readers.

Ask students to highlight the repetition of short sentences, and explain that they are for emphasis. Ask who is telling the reader what Haoyou has done for his family in the past (page 74). Also look at Mipeng's reaction and the use of simile.

Students look out for repetition for emphasis and a change in voice giving insight into Haoyou’s thoughts. They deduce and comment on the characters’ emotions.

	Evaluation:
	Complete in the next session.



Gather feedback from all the groups, revealing possible responses on OHT 8b as each question is considered.

Finally, reinforce the importance of the narrative style in this chapter. For example, because Haoyou is oblivious to Mipeng and Miao Jié’s attraction, the writer uses the action between the other characters to create dramatic irony – the reader cannot know for certain what Mipeng is thinking, but can deduce what is happening, based on existing knowledge and the relationships between the characters. This narrative style presents Haoyou from another point of view.

Development (15–20 minutes)
Read to the end of the chapter. Ask students to discuss in pairs what they think of Mipeng’s new role as ‘Tongue of Fire’.


Ask students to read ‘Agony Aunt Special’ (Reading Guide, pages 10–11), including the letters. Model the role of Mipeng orally, while students look at the glossary. Invite students to tell you similar problems in character using ideas from the text on pages 80–82. Draw out an appreciation of the humour and style the writer uses. In pairs, students then work on the task on page 11 of the Reading Guide.

Plenary (5 minutes)
Model the planning of a problem letter. Ask students to share their ideas for a response, using the glossary. Allow time for pairs of students to plan the content of their own problem letters and responses, first agreeing who will write each letter.

Homework (5 minutes)
Students write their problem letters or responses as agreed, using the vocabulary and style covered in the lesson (the letters are needed in Lesson 9). They also add details of Haoyou’s second flight to the fishbone timeline on Worksheet 5a for their File on Haoyou.

LESSON 9

Lesson objectives
Yr 7: R12, S&L15

Yr 8: R10, S&L15


AF5

AF5

Focus: Chapter 10 – Narrative style (figurative language); character development

Learning outcomes

Students will be able to:

1 Perform in role using language in context and an appropriate degree of formality

2 Recognize the use of figurative language in description

Starter (10 minutes)
Students should come prepared with their problem letters and responses. Ask some pairs to read their problem letters and responses in role. Then allow other students to pose relevant questions, also in role, as if a whole community was responding as at Yangcun.

Introduction (20 minutes)
Prior to reading Chapter 10, you could introduce the Rollercoaster diagram on WB 1.1 and pull up the Narrative Style box to highlight the aims of the reading. Read pages 89–93, drawing out responses to the following:

•
What are Haoyou’s feelings in the middle paragraph on page 89? The still, hot weather gives him time to think. He fears the spirits have calmed the wind and stopped him flying because of his performance at Yangcun, and thinks that if the wind does blow again he will be too scared to fly.

•
How does the description of the surroundings on pages 90–93 create a good background for the story? Consider the figurative language:

–
‘Fat black flies converged like pilgrim worshippers’ (page 90)

–
‘a cool, refreshing breeze, like a spilled tumbler of water’ (page 91)

–
‘The wind itself joined in the search, now and then sucking the air through its teeth in an anxious hiss’ (page 92)

–
‘All the captured birds, one moment as shrill as fifes and whistles...’ (page 93).


When considering these points and the following task, students can use Worksheet 1b as a prompt sheet. In this case, ask them to focus on Question 1e and then to assess which reading strategies they used through Question 2.

Now consider how a sympathetic background to the action is created through these images and noun phrases, and the sentence variety. Draw out the following: it is a time of calm and heat in summer and Haoyou, Mipeng and the rest of the circus are catching up with jobs; as the wind lifts, a mother calls to her missing child; then, as the wind increases, so does anxiety for the child until all sound is suspended, waiting for action.

Ask students to look out for the creation of sympathetic background when moving on to the next part of the chapter, and tell them that this aspect of the text’s structure will come up in further lessons.

Teacher Gem

The Chinese have always eaten rice as a main part of their diet, but did you know that they also invented spaghetti?

Development (15 minutes)
Read pages 93–98, asking students to pinpoint some of the characteristics discussed in the Introduction. For example, what comparisons can they find in the description of the countryside and Haoyou’s flight? Explain that these comparisons often use the word ‘like’, but that sometimes the writer just describes the picture Haoyou sees as something else familiar to him, e.g:

•
‘The monastery stood oddly aloof’ (page 94)

•
‘The paddy lay like a chessboard, the village a cluster of captured pawns, the monastery the box in which the pieces were kept.’ (page 95)

•
‘Fear dragged on his stomach like a great sea anchor’ (page 96)

•
‘the greening wilderness of water’ (page 96)

•
‘falling, like a swan shot down by hunters’ (page 97)

•
‘clear of the water like a whale scooping a seal out of the surf’ (page 98)

•
‘never again prey like a hawk on the spread table of the world’ (page 98)

•
‘blackness deeper than mud welled up and swallowed him’ (page 98)

Plenary (5–10 minutes)
In pairs, students fill in details of this third flight looking for Khutulun on the fishbone timeline (Worksheet 5a). Then discuss in pairs the different reasons for this flight and the one at Yangcun and how Haoyou’s feelings about flying are changing.

Teacher Gem

The Chinese invented hang-gliding.

Homework (5 minutes)
Students read Chapter 11, focusing on the relationships of Haoyou, Mipeng and Miao Jié by answering the following questions:

1
What does Miao tell Haoyou about himself? (page 101)

2
What does Haoyou feel about flying again? (page 103)

3
What does Mipeng accuse Haoyou of? (page 106)

4
Why does Mipeng behave like this towards Haoyou?

LESSON 10

Lesson objectives
Yr 7: R7, R16
Yr 8: R5, R10

AF3, AF6
AF3, AF6

Focus: Chapters 11 and 12 – Narrative structure and voice; character, setting and plot development

Learning outcomes

Students will be able to:

1 Distinguish between the writer’s and the characters’ viewpoints

2 Recognize how characters’ relationships contribute to narrative structure

3 Comment on underlying literary features

Starter (5–10 minutes)
Ask students the identify the figurative language used in a passage and think about its value. (Generic Starter 7 on narrative style may be helpful here.)

Introduction (20–25 minutes)
Recap on the main points in Chapter 11, which was read for homework. Remind students of the questions and ask them for feedback. Draw out the following ideas and guide students to appreciate how the writer makes the reader deduce and empathize with each character’s thoughts and reactions.

1
What does Miao tell Haoyou about himself?


Draw out students’ views of Miao. Ask them about the meaning of the lily painting (pages 100–101). Miao dresses in white and green – is he the lily wandering with the Mongols, with no place to put his roots? Ask if Miao is his usual calm self and if not, why not. Examine the clues to Miao’s unease when they arrive in Dadu, e.g. ‘The Miao was oddly agitated… as though his hands were wrestling one another.’ (page 104) and ‘It was the first time Haoyou had seen the circus master lose his composure.’ (page 105). Remind students of the use of sympathetic background and ask how it is used to point out Miao’s unease, e.g. ‘Heat and light rebounded off its shadeless wasteland like spray off a roof, and the air was full of masonry dust and the noise of rip saws.’ (page 104). For further insight into the way Miao is portrayed refer to WC 5.1.

2
What does Haoyou feel about flying again?


When discussing students’ responses, ask how Haoyou feels about the new kite. Direct them to page 103 for Haoyou’s reaction and ask what the reader learns about him from this.

3
What does Mipeng accuse Haoyou of?


She has realized that Haoyou is afraid to fly again and is irritated with him for letting Miao down.

4
Why does Mipeng behave like this towards Haoyou?


Focus on speculation as to why Mipeng cares more about Miao than Haoyou, who has been ill. Establish that this is due to her growing regard for Miao.

Teacher Gem

Dadu is the name for Beijing, the current capital of China, also called Peking in the 20th century.

Ask students to look at ‘Quest for Romance’ (Reading Guide, page 12). Working in groups, students draw portraits or outlines of Miao for the display board. They should look up the references to Miao from Chapters 7–11 (page 55–109) (the other references will be considered in the next lesson) and discuss their own ideas about him. Ask them write some character descriptors on slips of paper to pin on the display board around the portraits/outlines.


The interviews on WC 1.2 and WC 1.3 gives students the writer’s perspective on Miao. In pairs, they could discuss Miao’s heroic status and decide if they think he is ‘yummy’.

Development (20 minutes)
Read Chapter 12. Ask students to point out the use of rhetorical devices and figurative language to describe the characters and setting, and deepen the reader’s understanding. Focus on Uncle Bo is especially rewarding, e.g. ‘a greedy little Buddha reaching out for enlightenment.’ (page 112), as are the comic effects, e.g. as Mo and Bo try to get into Haoyou’s tent: ‘Mo… mewed peevishly like a seagull’ and ‘Bo… managed… to slide himself under the awning. His straw slippers remained sticking out.’ (page 116).

Point out the values of loyalty, respect and obedience instilled in Haoyou and the contrasting or conflicting responses of Mipeng and Miao. Look at Miao’s actions and his contempt for Bo and Mo: ‘The Miao regarded Uncle Bo as coolly as he might a wayside beggar.’ (page 112); Mipeng’s warnings: ‘You don’t have to give it to him. He isn’t your father.’ (page 112); Haoyou’s thoughts: ‘But he’s like my father now… He’s head of the family. And he is looking after Mother!’ (page 113); Mipeng’s exasperated suggestion that he get rid of his money: ‘just burn it on your father’s shrine.’ (page 113); and Haoyou’s dilemma: ‘Respect is everything.’ (page 117).


This is an opportunity to refer students back to their work on Worksheet 2b and ask two further questions: Have Haoyou’s views been affected by his life away from home? Have Mipeng’s views towards her family changed?

Plenary (5 minutes)
Ask students to work in pairs or groups, to trace Miao and Mipeng’s romance and consider why he confides in her. Distribute Worksheet 10a (an editable version is on the CD) and, taking a suggestion from students’ discussions, model one comment for each character. Students should retain their work on Worksheet 10a for Lesson 11 and beyond.

Homework (2 minutes)
Students complete Worksheet 10a with their deductions about the characters’ viewpoints.

LESSON 11

Lesson objectives
Yr 7: S5, R8
Yr 8: R7, R10


AF3, AF7
AF3, AF7

Focus: Chapter 13 – Narrative structure and style (figurative language); character development

Learning outcomes

Students will be able to:

1 Identify the ways implied meaning is conveyed by the writer and characters

2 Analyse the craft of descriptive writing

Starter (5–10 minutes)
Read Chapter 13 to the top of page 127. Use the quotes on OHT 11a to illustrate the need for inference on word, sentence and text levels. In pairs, students find one more example from the text where inference is needed and explain what reading strategies they used.

Introduction (20 minutes)
Read the rest of Chapter 13. Ask students to visualize and describe what is comical, e.g. the servile Mo tending to Bo in the Mongol camp: ‘Auntie Mo, roused from a doze, hit him with the fly whisk.’ (page 123). Ask why Miao is unsettled here. Haoyou’s stubborn desire to obey his relations unsettles Miao and he is lost in inner conflict: ‘I always knew it would be like crossing into a wilderness.’ (pages 125–126).

Ask what else students notice about Miao and Mipeng’s relationship. Mipeng unnerves Haoyou with her defence of Miao: ‘Mipeng stamped her foot, ablaze with irritation’ (page 127). Ask them to use inference to answer: What does each character think of Haoyou’s conflict between family loyalty and Miao’s position, and how do you know? Ask students for feedback from their work on Miao and Mipeng on Worksheet 10a. Allow time for them to add points from Chapter 13.


Students turn to ‘Quest for Romance’ (Reading Guide, page 12) and look at the references to Chapter 13 (pages 122–137). In their pairs, add more details to Worksheet 10a, using inference to work out what Miao and Mipeng are thinking.

Development (20–25 minutes)
Remind students of previous work on description and its constituents at word and sentence structure. Make the point that the writer’s use of description helps the reader learn and appreciate much about the way of life, customs and beliefs of the Chinese and Mongols.


Students then read the ‘Simply Inspirational!’ panel (Reading Guide, page 13) and work in groups on the activity ‘Seeing is believing…’.

Teacher Gem

Descriptions of Ancient China, its history, landscape and culture, written by travellers such as Marco Polo, had an effect on the Western world for centuries.

Guided Group Work

While the rest of the class complete the Reading Guide activity below, less able students could complete the activity on WB 11.1, referring to the annotated copy of ‘Kubla Khan’ and background information on WC 11.1 and CD 11.1. A full version of the plan is available on CD 11.2.

	Text
	‘Kubla Khan’

	Introduction to text:

Independent reading and related task:

Return to text:

Review:


	Recap on active and passive voice. Read through the texts, noting how just those verbs convey different feelings.

Ask students to note other things that match the mood of the verbs, commenting on descriptive vocabulary. Briefly remind them of noun phrases.

Draw out the characteristics on the annotated text and listen to students’ own points.

Review other uses of the active and passive, noun phrases and modification. Suggest students use these in their own writing.

	Evaluation:
	Complete in the next session.



Prepare students to analyse the effect of the active or passive voice with descriptive language. Use OHT 11b to give a brief explanation and leave it up for student reference. Groups then complete the activity under ‘A lost city?’ (Reading Guide, page 13), comparing the description of Xanadu in The Kite Rider with some modern travel writing (the extracts are on CD 11.3). Emphasize the effects that passive and active descriptions can have on the reader. WB 11.2 provides practice in distinguishing between active and passive verbs.
Plenary (10 minutes)
Take feedback from the group work and draw together the two broad strands of inference and description. Show how they support both the narrative structure and the action. Recap on the key functions of description, writing them on the board:

•
to move the text along

•
to provide tension and anticipation

•
to create a scene visually as a still image

•
to give a sympathetic background to the action and characters’ feelings.

Homework (2 minutes)
Ask students to comment on the kite ride at the end of Chapter 12 on their fishbone timeline on Worksheet 5a.

LESSON 12

Lesson objectives
Yr 7: R7, R16
Yr 8: R5

AF3, AF4
AF3, AF4

Focus: Chapter 14 – Themes and patterns throughout Chapters 1–14

Learning outcomes

Students will be able to:

1 Identify how different components drive a narrative

2 Identify the central themes and patterns that hold a narrative together

Starter (5–10 minutes)
Use Generic Starter 5 to help students recognize how themes and patterns are revealed and to track these in The Kite Rider.

Introduction (20–25 minutes)
Apply the Starter to the text, writing the component parts of narrative on the board. Let students decide on a rank order of how important these components are in The Kite Rider.

•
Background – cultural/historical

•
Setting – place, time

•
Characters – people

•
Action – story


Some debate or disagreement should arise. Use the blank Venn diagram on OHT 12a to help students appreciate how each component impinges on the others. Make the following points and annotate the OHT.

•
Background – the Chinese culture of obedience, respect and loyalty to the family cause Haoyou pain throughout the novel; it alters Miao’s thinking; it saves the lives of others; it angers Mipeng; it moves the story on (put this last point in the Action section).

•
Setting – this creates a sympathetic background, and the description supports both characters and action.

•
Characters – they behave in the way they do because of their background, culture, beliefs and setting, i.e. when, how and where they live.

Now ask students more about the action: What patterns in the action or narrative emerge? Suggest that the fishbone timeline (Worksheet 5a) may help here. Display the Rollercoaster diagram on WB 1.1 as a reminder of the shape of the narrative. Ask students: What or who is the reader following in this rollercoaster pattern of highs and lows? Haoyou? His growing up? What do students consider to be the themes of the story – the main things they will remember? Draw these threads together.

While WB 1.1 is still on screen, pull up the Narrative Hooks box and ask students to note down how tension is built as you read Chapter 14 to ‘…and not an axe.’ on page 134. As part of this, ask them to use inference and prediction to speculate on Miao’s anxiety about the Khan. After a brief discussion, read to the end and discuss the cliffhanger. Conclude by asking students to review the reading strategies they have used. A list of these can be found on Worksheet 1b.

Development (20 minutes)
Independent Group Work

Students fill in more details about the relationships between Miao, Haoyou and Mipeng on Worksheet 10a.

Some students add more comments about Miao around his portrait on the display board. Others investigate the principles of Feng Shui (on page 132, the Khan is having a temple built according to them), reading the information on page 5 of the Reading Guide. They then sketch the objects important to Miao Jié, such as his whip, red gloves and lily picture, placing them on the display board where appropriate to him or his surroundings and explaining their reasons. For example, some items may link him to displays on other characters like Mipeng or Haoyou; others may be positioned in relation to his barge – on the bank facing it, or pointing up or downstream.

Teacher Gem

The Chinese invented the compass – a wooden circle with markings on it and a magnetic spoon to give a reading. When a new house was being built, they used such a compass to check if the house was facing magnetic north, and therefore that it was in perfect harmony with nature.

Ask all groups to turn back to the questions under ‘Giddy heights, sweeping lows’ (Reading Guide, pages 6–7). Allow time for pairs to complete the matching task before taking feedback. Check if there are further points to add to Worksheet 10a.

Plenary (10 minutes)
Play the Great Wall game (see Lesson 6), using the questions on Worksheet 12b and adapting the grid on the CD (or WB 12.1) to end the lesson.

Homework (5 minutes)
Students add to their File on Haoyou. In preparation for Lesson 13, they write a descriptive snapshot of one of these scenes for the stranger on Dagu quayside:

•
Dagu harbour (pages 1–3, 37–42 and work on the guided tour)

•
The flight at Yangcun (pages 78–87 and work on the agony aunt letters)

•
Dadu city (pages 103–108 and work on the circus review)

•
Jade Circus performances (pages 68–69, 138–139 and work on the descriptive passages in the Reading Guide)

LESSON 13

Lesson objectives
Yr 7: S13e, R13

Yr 8: S7, R8

AF3, AF4, AF6

AF3, AF4, AF6

Focus: Chapter 15 – Narrative structure and style; character development

Learning outcomes

Students will be able to:

1 Recognize and use the features of persuasive texts

2 Identify how a writer structures a story to build to a climax

Starter (15 minutes)
Model the conventions of persuasive text, using OHT 13a (or the drop-down menu activity on WB 13.1). Highlight the opening statement, which draws readers in; the use of the pronoun ‘you’ as a direct appeal to the reader; the use of the imperative, engaging the reader with the text; the clear cohesive structure and linked vocabulary, which create images and engage readers in something special; the way the first paragraph attracts, subsequent text gives information, and the final paragraph links back to the first and suggests action from the reader.


Remind students of the descriptions they wrote for their last homework. Hand out Worksheet 13b (also on CD). Students select one of the attractions below and, working in pairs, produce the opening sentence for a text to persuade a traveller to visit.

•
Dagu harbour

•
Yangcun to watch a kite-flight

•
Dadu city

•
A Jade Circus performance

Teacher Gem

The terracotta warriors, uncovered in 1974, are one of the most amazing sights visited by tourists to China. They were ancient in Haoyou’s time because they are 2,000 years old now. Qin Shi Huangdi, the Qin-dynasty emperor who united China, had these thousands of pottery warriors made to guard him in his mausoleum after death. The Great Wall of China was also built during his reign.

Introduction (20 minutes)
Read the first half of Chapter 15, in which the colourful description of the circus performance and the kite flight again have the effect of increasing tension until the perceived threat to the Khan. Point out that the Khan has the power and ability to be cruel – Miao is merely human. Also highlight the rollercoaster effect as Haoyou unwittingly diverts the Khan; the climax does not result in the Khan’s death, but in the slaughter of songbirds by his peregrines and hawks. You could use the Rollercoaster diagram on WB 1.1 again here.

Teacher Gem

The Mongol rulers were great patrons of the theatre, which was full of spectacles, including acrobats, mimes and colourful costumes. The royal court set up a special theatre in Dadu and supported several playwrights.

Ask students to suggest evidence that Miao and Haoyou fear the Khan. The writer makes sure that is understand as she builds up the tension. Textual examples could include:

•
‘Unapplauded, undismissed… terracotta warriors.’ (page 140)

•
‘Haoyou closed his eyes imagining the anger of a barbarian warlord.’ (page 140)

Read the second half of the chapter in which, a crisis having been averted, Miao reveals his past to Mipeng and Haoyou.

Development (20 minutes)
Students work in groups to add more comments about Miao to the display and to Worksheet 10a, describing what the characters are thinking.

In pairs, students read around the text and use their skills at inference to work out the meaning of the following quotes.

•
‘Haoyou had no idea…to hear the secrets of his past.’ (page 141)

•
‘People like my father – people like me – we are just rocks in a river bed. Obstinate obstructions’ (page 142)

•
‘No, to look his demons in the eye.’ (page 143)

•
‘The Khan has always shown scrupulous respect for royal blood. He does not believe it should ever be spilled on the ground…’ (page 144)

Draw attention to Mipeng’s final comment on page 145. Then ask students why the writer does not explicitly reveal the nature of the relationship between Miao and Mipeng. Draw out that the reader is forced to interpret what the writer is not saying, so as to detect what the characters are thinking.

Ask students to look at the passage describing how, while Haoyou is still reeling from the events of the day, the greedy Bo comes to rob his nephew of the Khan’s gold and deliver him up to the Khan’s men (pages 145–147). Ask them to note the change of pace and make comparisons with Miao’s confessions. Ask how the use of figurative language increases the contrast between Miao and the bombastic Bo, e.g. The drunken Bo ‘swaying like a tree in a gale’ (page 146), ‘his big grinning face squeezing itself in between the grease-smeared beards of the Khan’s knights’ (page 147).

Plenary (5 minutes)
Students fill in details of Haoyou’s flight for the Khan on their fishbone timelines 
(Worksheet 5a). Recap on the work in Lesson 12 on the components of the narrative by revisiting the Venn diagram on OHT 12a and the way the characters, setting and background impact on the narrative as it continues its rollercoaster ride.

Homework (2 minutes)
Students use Worksheet 13b to finish the persuasive text started earlier in this lesson to hand in. You will be able to assess how much students have learned about the features of persuasive texts and students can use their work as a draft to help with their final piece of travel writing.

LESSON 14

Lesson objectives
Yr 7: S&L3, S&L15


Yr 8: S&L15, S&L16

AF6


AF6

Focus: Chapter 16 – Character development; narrative structure (cliffhanger)

Learning outcomes

Students will be able to:

1 Perform in role to explore characters, relationships and issues

2 Identify and describe how narrative climaxes

Starter (5–10 minutes)
Read Chapter 16, picking up on the excitement of the fight.

Introduction (20–25 minutes)
Explain that students are going to perform an improvisation of the events in Chapter 16. If there is space the performance can be acted out, but if not, it can be done purely orally. Students do not have to use any language from the text, just their own words and sounds. It does not matter if some speech is simultaneous. Their main focus is on collaborating to produce a performance – no rehearsals, just one effort.

Divide the class into pairs, allocating and explaining the following roles. Your role will be the Khan, making a dramatic end to the improvisation.

•
First pair:

–
Haoyou is calm, amused by Chiggis, eager to join in a fight and pleased with himself for winning

–
Chiggis is frightened, panicked and aggressive.

•
Second pair: a couple of the Khan’s knights, who are arrogant, blaming the Mongol soldiers for their lack of skill and determined to win the wager at all costs.

•
Third pair:

–
Bo, who is blustering and telling everyone else off

–
Miao is startled and apprehensive for Haoyou.

•
Fourth and fifth pairs: Mipeng, the stiltwalker, the Szechwan clown and Bukhur’s son, who are all anxious for Haoyou and looking for ways to help him.

•
Sixth pair: two on-the-spot reporters to follow the moves of each kite, reporting back to the studio and commenting on how the contestants look.

•
Seventh pair: two studio commentators, providing background to the fight: the Khan’s summer camp; the fact that he is on his way to the coast to see how the invasion of Japan is going; the unusual appearance of the Jade Circus and their famous kite rider.

•
Divide the rest of the class into two rope teams, each yelling to their kite rider and giving advice.


Hand out Worksheet 14a and read through the prompts. Display the worksheet as an OHT prompt if possible. Ask students to highlight their own character’s actions on their worksheet and allow a few minutes for them to read it through. Explain to the reporters that they will be responsible for co-ordinating the action and spurring the actors on by interviewing, asking questions or reporting back to the studio. The commentators should set the scene to begin with and then hand over to the reporters who will hand back to them at the end of the scene. Allow pairs a set time to plan an improvised performance, without writing a script. Then students give their performance.

Development (15–20 minutes)
Briefly discuss the ending of Chapter 16 and speculate on its outcome.

Read Chapter 17 to ‘“why he rubs his eye like that.”’ (page 159). Remind students of the rollercoaster style of the narrative and point out how Bukhur is returning Haoyou’s kindness by rescuing him from execution.

Teacher Gem

It was said that in Ancient China large manned kites were used to carry warriors, who fired arrows on the enemy below. Similar kites were also used for spying into enemy fortifications. No wonder the Chinese are known for inventing hang-gliding!

Plenary (10 minutes)
Divide the class into two teams and play the true/false Fight game on WB 14.1 and WB 14.2, as a quick test of students’ comprehension and recall.

Discuss how Haoyou’s attitude to the kite flight in Chapter 16 has changed since his previous flights. He seems to enjoy the fight (page 151) and is happy and triumphant when he lands (page 155).

Ask students to comment on the feelings and actions of the four people who attempt to save Haoyou. Mo’s intervention is especially unusual. What do the students predict will be Haoyou’s fate as a result of this?

Homework (2 minutes)
Students fill in their fishbone timelines (Worksheet 5a) with details of Haoyou’s latest flight.

LESSON 15

Lesson objectives
Yr 7: R4, R15
Yr 8: R5, R10

AF4
AF4

Focus: Chapters 17 and 18 – Narrative structure (denouement); character development

Learning outcomes

Students will be able to:

1 Appreciate the overall structure of a narrative

2 Understand the final stages in the main character’s development

Starter (5–10 minutes)
Students arrange a selection of the cards from Generic Starter 8 in sequence to reflect the structure of a familiar narrative such as a fairytale.

Introduction (10–15 minutes)
Read Chapter 17 up to ‘“It is beyond my powers to say.”’ (page 160). Ask students to deduce what the physician’s pronouncement means for Haoyou. They should explain their reasoning and offer evidence for the assumption that Haoyou damaged his eye after landing to save Khutulun and not that he is seeing his father’s spirit. Ask them whether Haoyou believes this.

Return to the text and read up to ‘…very grateful he was to her for the lie.’ (page 163). Mo has intervened again. Ask students if she is changing.

Explain that the threads of the story are being pulled together as it draws to an end and that this is called the denouement – the winding up of the action. It provides Haoyou’s final rite of passage into young adulthood.

Development (25–30 minutes)
Read the rest of Chapter 17 and Chapter 18, which provides a dramatic ending to Haoyou’s circus life.


Ask students what they could add to their chart on Worksheet 10a about Miao’s relationship with Haoyou (pages 164 and 169–170) and his relationship with Mipeng (pages 165 and 173). Allow students time to make additions to their charts.

Then hand back the marked persuasive texts students wrote for Lesson 13 Homework. Display suitable excerpts on OHT.


Explain that at the end of Lesson 18 students will prepare a piece of travel writing entitled ‘Visit Haoyou’s Cathay’. Explain that the homework and the activities in this lesson will help them. Read through Worksheet 15a with students and make sure they understand which materials they need to extract and sequence from their File on Haoyou. Explain that they already have notes in several planning formats and now need to collate the information.


Alternatively, students could write a biographical text entitled ‘A Life in the Air’, about Haoyou’s development, based on his kite rides. Students should approach the task in a similar way to ‘Visit Haoyou’s Cathay’, using Worksheet 15b (an editable version is available on the CD).

In relation to either task, students may also like to find out further information on Ancient China and they could look at the non-fiction texts suggested in the Pathways section (page 51). Marco Polo’s Adventures in China and Your Travel Guide to Ancient China might be especially useful. There are also further suggestions on planning and writing on WC 15.1.


Use the Rollercoaster diagram on WB 1.1 to help students analyse the highs and lows at this point in the narrative.

Plenary (5 minutes)
Hand out Worksheet 15c and also display as an OHT (editable version available on the CD). In pairs students should plot the key elements of The Kite Rider narrative on the flow chart. Invite one pair to work on the OHT version. This can be used as the basis for class feedback. (You may like to refer to the Structure column of the Navigator on pages 7–10 for a recap of the key events.)

Teacher Gem

In order to ingratiate himself with Confucian China, Kublai Khan restored the music and dance rituals that were part of Confucian ideology at the royal court.

Homework (2 minutes)
Students begin to sort out their File on Haoyou for the written assignment, either at home or in the school library as most appropriate. They could also research further background information or review Worksheet 15a or 15b, making notes on what they will need for their assignment.

LESSON 16

Lesson objectives
Yr 7: W14, R7
Yr 8: W11, R10 


AF5
AF5

Focus: Chapters 18 and 19 – Narrative structure and style

Learning outcome

Students will be able to:

1 Understand how narrative hooks contribute to the overall structure
2 Understand how narrative style contributes to narrative structure

Starter (10 minutes)
Use Generic Starter 3 to consider the use of narrative hooks. These are events such as disasters or triumphs that change the story’s direction, engaging the reader and leaving a question hanging. Allow groups five minutes to find four hooks in Chapter 18. They could include: Miao’s reaction to Bo’s threat, the Khan’s response to Miao, the circus performers’ response to Miao’s action and Haoyou’s departure. Allocate one hook to each group and ask them to identify a few dramatic sentences that focus on it. Each group should explain how the writer has constructed that hook with word choice, sentence structure and narrative voice.

Introduction (15 minutes)
Read Chapter 19, noting the humorous look at Yangcun. Point out that the chapter develops into a battle for survival as Haoyou becomes a pawn in the cruel hands of the Mongol army and then subject to the indifference of the elements.


Briefly tell the story of Icarus, referring to CD 16.1 for information and displaying ‘The Fall of Icarus’ by Breughel. Point out that Icarus’s plight goes unnoticed by the people below. Ask students how the writer achieves a similar situation in this chapter?

Development (20–25 minutes)
Distribute Worksheet 16a. Ask students to examine the narrative style in this extract by examining it at word, sentence and text level. Point out:

•
The repetition in the opening paragraph, emphasizing Haoyou’s longing for home.

•
The visual description – a list of lengthy sentences, which increase the intensity, but deliberately slow the motion as Haoyou looks on.

•
The choice of words – Haoyou is not mentioned, the action happens without his involvement, emphasizing his powerlessness.

•
Language such as ‘portals’ and ‘titanic’ – associated with the gods, drawing a comparison with images from disaster movies as the viewer looks on at impending doom.

•
The figurative language.

•
The mood changes as the wind hits Haoyou and the pace suddenly quickens; the action gets faster and the clauses shorter.

•
The final paragraph describing his feelings, referring to his rope as an umbilical cord – his last contact with life in the circus.

Students should think about what is happening to Haoyou – what he feels and sees.

Guided Group Work

Use this plan to guide a lower ability group (the full plan is on CD 16.2).

	Text
	The Kite Rider, page 183 (Worksheet 16a)

	Introduction to text:

Independent reading and related task:

Return to text:

Review:


	Read the first paragraph, noting the use of repetition for emphasis.

Students imagine they are filming the scene. Allocate individual sentences to each pair. They describe what is happening in sequence, explaining what the camera would show and which words suggested this.

Read the sentence ‘The whole perimeter...’. Explain the increase in pace. Ask students to describe what a camera would show as the action gets faster. Ask if the camera would show Haoyou or the rope for the final paragraph. 

Explain that they have been visualizing the text. Ask students to explain how the writer has made that possible by choosing the words, sentence structure and sequence of events. Suggest that they vizualize when the class next looks at the text. Set reading targets.

	Evaluation:
	Complete in the next session.


Independent Group Work

More able groups may like to look at Auden’s poem, ‘Musee des Beaux-Arts’ (an annotated version is on CD 16.1).

Teacher Gem

Fireworks, made of small bamboo cases filled with gunpowder and lit by fuse, were invented during the T’ang dynasty. Originally displayed as entertainment, later they were used to frighten enemies.

Plenary (10 minutes)
Take feedback and speak about how this close look at narrative style reveals how much the novel is structured. Ask students what effect that has. Although readers may be unaware of the effect of the words and sentences, they are drawn on, feel empathy for Haoyou and are curious about what happens to him. There are also insights on WC 16.1 and WC 16.2 on how the writer made revisions to her drafts to alter dramatic effect and why she wrote some pieces of text separately and inserted them later. Give some time here for homework preparation.

Homework (2 minutes)
Students update Worksheet 2b with information about Bo and Mo, and add to Worksheet 10a on Haoyou, Miao and Mipeng in preparation for the written assignment.

LESSON 17

Lesson objectives
Yr 7: R7, R14, R15


Yr 8: W11, R10

AF4, AF5


AF4, AF5

Focus: Chapters 20 and 21 – Narrative structure (ending)

Learning outcomes

Students will be able to:

1 Understand the final stages in the main character’s development

2 Appreciate the use of figurative language, including in poetry

Starter (10 minutes)
Read ‘The storm which smashed Yangcun…the kite-boy’s body.’ (pages 186–187), in which the writer places the story in its historical context with the account of the Khan’s destroyed fleet and attempt to invade Japan.


Ask students to read ‘Struggles for Freedom’ up to and including the excerpt from the poem ‘Tiananmen’ (Reading Guide, page 15). Explain the background to the poem. (In 1989, students demonstrated in Tiananmen Square, Beijing (then called Peking) against the government of their communist state, seeking democratic reform. The demonstration was timed to coincide with the visit of the Russian leader, Mikhail Gorbachev and the Chinese leader, Deng Xiaoping, who asserted his authority by ordering troops to clear the square. Although there was supposed to be no violence, hundreds or possibly thousands were killed.)

Teacher Gem

A film clip of the protest in Tiananmen Square can be obtained from the bbc website.

Draw comparisons between the events in Tiananmen Square and the Khan only gaining power by destroying those who opposed him, often slaughtering the innocent or unarmed. Discuss similarities with any other relevant events in the modern world.

Introduction (15–20 minutes)
Display the photograph of the student demonstration on CD 17.1 and distribute the poem on Worksheet 17a. Explain that, using a set form and the appropriate choice of words, poems can contain very powerful feelings or snapshots of events. Read the poem with students. Remind them of the characteristics of narrative style (Worksheet 3a) and draw attention to the following points, annotating the text as necessary:

•
the theme of suppressed anger

•
repetition for emphasis, enhanced in poetry form by rhythm and rhyme

•
metaphor in the structure: short lines and jerky rhythm echo the shots in the square

•
irony in metaphor, e.g. ‘broad and clean’

•
linked vocabulary: ‘can’t tell’, ‘secret’, ‘dark’, ‘not speak’, ‘not think’, ‘not dip your brush in ink’

•
the pronoun ‘you’ to make a direct and personal appeal.

Development (20 minutes)
Read the rest of Chapter 20. Ask students what has changed in Haoyou’s attitude on his return to Dagu. He is purposeful, determined and in control; he has grown up. Point out his response to his mother.

Ask students to note the reintroduction of characters and what is learned about them as the story gathers threads to reach a resolution. Ask them to notice the narrative hooks: the empty house, the search for his mother and the return of Di Chou.

Now read Chapter 21. Ask students how Haoyou shows his independence here. The writer draws the reader in with Haoyou’s quick thinking and the talk of revenge that the reader has been waiting for – Haoyou’s patience gives out and turns to cunning – ‘a rim of fire under his ribcage.’ (page 201). Ask how the story gathers pace when Mipeng reappears. Haoyou gains more confidence. Point out the simple clause for dramatic effect ‘Death in his grasp.’ (page 203). The apparent ending of the chapter is disaster, but the reader is conscious of something more. Ask students to predict the outcome, the dramatic irony.

Plenary (10 minutes)
Allow students to work in pairs to fill in the changes in the characters on Worksheet 17b (an editable version is available on the CD). They should write just brief notes for their own reference, in preparation for the written assignment.

Homework (2 minutes)
Students continue with their preparation for their written assignment.

LESSON 18

Lesson objectives
Yr 7: R7, R15
Yr 8: R1, R5

AF6
AF6

Focus: Chapter 22 – Narrative structure (ending)

Learning outcomes

Students will be able to:

1 Understand the structure of the ending of a narrative

2 Identify and reflect on the main theme of the text

3 Write a piece of travel or biographical text

Starter (5–10 minutes)
Hand out sets of cards from Generic Starter 9 on narrative endings so that students can sequence the events in a traditional tale.

Introduction (15 minutes)
Read Chapter 22 and point out the features from the Starter.

Allocate one of the writer’s craft components (narrative voice, hooks, style and structure) to pairs of students. If necessary, recap on the key features of each. Ask each pair to select one passage from Chapter 22 that illustrates their given focus and to report back to the class on it.

Ask if students were filming the final scene where would they focus the camera and how would they shoot the scene. E.g. the camera moves back to take a long shot of the emerging new family, eventually ending up with a bird’s-eye view of the junk sailing out of the harbour. Discuss the ending with students. Allow them a few moments in groups to discuss whether they would have wanted a different ending and what it would be.

Teacher Gem

Chinese kite designs have symbolic meanings – tortoises and peaches symbolize long life, bats are a sign of good luck, butterflies and flowers represent harmony, and a dragon represents power and prosperity.

Development (15–20 minutes)
Ask students to read the text under ‘Focus on Jung Chang’ (Reading Guide, page 15) and work in pairs on the questions that follow.

Allow a set time before taking feedback from all the groups. Make sure students realize that Haoyou’s growing up is the overriding theme of the book. Ask them how they think Haoyou’s family background contributed to his ideas and humanity. Ask if the relationship between his parents made any contribution. (The love of his parents guided him throughout.)

Guided Group Work

A full version of this reading plan is available on CD18.1.


	Text
	Extract from Wild Swans, page 15 in the Reading Guide.

	Introduction to text:

Independent reading and related task:

Return to text:

Review:


	Explain the background to the extract. Ask students to relate this to The Kite Rider and make points about Haoyou’s family’s relationships.

Discuss these points and then ask pupils to work in pairs to find evidence of these aspects of family love.

Take feedback and then ask what effect this love had on Haoyou’s struggle for his family. Draw out that family love comforted him when he was away, drove him on through his adventures and then brought him back to his family. He learned that love was most important and obedience has to be earned through love.

Explain that students have learned about the themes through deduction, by looking at the words and sentences, and how the narrative is put together. Explain they will need this skill for their final writing task.



Use OHT 18a to show how Haoyou’s flights each represent a stage in his development. Cover the explanatory text after each flight and ask students to use their fishbone timelines (Worksheet 5a) to contribute before revealing. (Note that this explanatory text effectively covers the content required for the ‘A Life in the Air’ written assignment – if you prefer not to display the completed OHT, use as a prompt only.)

Plenary (10–15 minutes)
Play the final part of the Great Wall game (see Lesson 6) using the questions on Worksheet 18b and adapting the grid on the CD (or WB 18.1) to consolidate students’ understanding of this last section of the novel.


Also distribute the Reading Assessment Progress Sheet on Worksheet 18c (available on the CD as an editable worksheet), encouraging students to consider the reading activities they have undertaken for The Kite Rider and how these relate to the Assessment Focuses that are used in SATs to assess their skills as readers.

Homework (5 minutes)
Students take home their File on Haoyou to complete their written assignments ‘Visit Haoyou’s Cathay’ or ‘A Life in the Air’. They also assess their skills as readers using Worksheet 18c and reflect on the particular reading strategies they used for each of the activities, using Worksheet 18d (an editable version is available on the CD).

Pathways

WAYS OF EXPLORING THE THEMES OF THE NOVEL

Work on themes in The Kite Rider, such as loyalty and respect for family, self-discovery through experience and reflection, and Chinese culture. These timeless themes of human development and rites of passage, invite discussion as to how much is expected by history and tradition and how much is earned by example and action. Discussion could be initiated by students tracking the themes column in the Navigator or, as a way of developing the work, students could create a mind-map breaking the novel down by its themes. 

The suggestions below could be used in a variety of ways.

•
Set up a group reading project. Groups of about six students read a related or contrasting text to The Kite Rider; the bulk of the reading would need to take place at home. Students then present their text to the class.

•
Set up an individual reading project, encouraging students to read other texts relating to The Kite Rider. Once they have completed the text, students then share their responses, make recommendations, etc.

•
Give students the opportunity to undertake a research project on an aspect of the novel or the author.

Works by the Same Author

Plundering Paradise by Geraldine McCaughrean (OUP 2001: 0-1927-187-6)

Gold Dust by Geraldine McCaughrean (OUP 2004: 0-19275-359-2)

The Stones are Hatching by Geraldine McCaughrean (OUP 2000: 0-19275-091-7)

Stop the Train by Geraldine McCaughrean (OUP 2002: 0-19275-266-9) 
A small, hopeful community in Oklahoma faces extinction from the ruthless Red Rock Railway Company. The fight is on!

Daedalus and Icarus by Geraldine McCaughrean and illustrated by Tony Ross (Orchard Books 1998: 1-86039-532-5) 
A retelling of the myth about the boy who tries to fly to the sun.

About the Author

OUP website www.oup.co.uk/oxed/children/authors/mccaughrean/ 

You might also find it useful to explore Geraldine McCaughrean’s website www.geraldinemccaughrean.co.uk/ which offers details of all her novels, collections and picture books, as well as biographical details.

Other Gripping Stories

Tightrope by Gillian Cross (OUP 1999: 0-19271-750-2)

Xtreme: Edge v. 1 (Xtreme) by Ben Bo (Bloomsbury 1999: 0-74754-581-2)

Feather Boy by Nicky Singer (Collins 2002: 0-00712-026-5)

Journey to the River Sea by Eva Ibbotson (Longman 2003: 0-58279-592-3)

Storm Catchers by Tim Bowler (OUP 2005: 0-129275-445-9) 
Bowler offers a story of guilt, kidnapping and retribution.
Travelers by Night by Vivien Alcock (Yearling Books 1990: 0-44040-292-1) 
Two former circus children try to save an ageing elephant and land in a series of scrapes.

Great Expectations by Charles Dickens (Oxford World's Classics: 0-19283-359-6 or 
audio cassette, Penguin Audiobooks: 014086041X) 
Pip, a poor, orphaned boy goes to London, rejects his past and learns by hard experience and reflection where his loyalty and respect should lie.

Complementary non-fiction

Books about China

Extend work on China through a variety of routes that look at the country in both the past and present.

China by Noelle Morris (World Tour Series) 
(Raintree 2004: 1-84421-317-X)

Your Travel Guide to Ancient China by Josepha Sherman 
(Lerner publications (U.S.) 2004: 0-82253-073-2)

Kubla Khan by Kim Dramer (World Leaders Past and Present Series) 
(Chelsea House Publishers 1990: 1-55546-812-8)

Marco Polo’s Adventures in China by Milton Rugoff (Cassell 1965: 0-30492-377-X)


For more on China’s recent struggles, try recommending:

Mao Zedong by Christine Hatt (Judge for Yourself Series) (Evans Brothers Books 
for Children 200l: 0-23752-234-9) 
Explains China’s recent history and offers biographical material on Mao.

Tiananmen Square by Jane Bingham (Days that Shook the World Series) 
(Hodder Children’s Books 2003: 0-75024-415-1) 
An information book about the massacre.

Red Scarf Girl by Ji-Li Jiang (Harper Collins 1998: 0-06446-208-0)

Chinese Cinderella: the secret story of an unwanted daughter by Adeline Yen Mah (Puffin Books 2004: 0-14130-487-1) 
The story of a rejected child (told in the autobiography Falling Leaves).

For links to extreme sports, try the following:

Cool Skills (Cool Sports series) (Kudos Books 2003: 1-84229-997-2) 
Includes other sports such as snowboarding, bungee jumping and BMX racing.

Hang Gliding and Parasailing by John E. Schindler (2005 Gareth Stevens 2005: 
0-83684-540-4) Focuses on other extreme sports that use sails.

For extension work on kites and how to make them, try:

Kites and Kite Flying by Ambrose Lloyd and Nicolette Thomas 
(Hamlyn 1978: 0-60035-337-0)






