OXFORD ROLLERCOASTERS
Warlands     Lesson 1

Worksheet 1a

Which Reading Strategies Do You Use?

We all use a range of strategies when we read. The list below summarizes the key reading strategies required for both written and visual texts.

Reading Strategies:   [image: image5.jpg]
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predicting
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questioning
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visualizing

I

inferring

E

empathizing
C

making connections
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reading forwards and backwards

Analysis of a Still Graphic Image
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Annotations

· Textures: natural setting, rough bark of tree, natural shapes of leaves and grasses, dips in ground as dugouts for soldiers’ protection, smooth, taut texture of material, smooth metal of gun. Realistic and convincing photo of modern guerilla warfare

· Shapes: figure cuts a strong diagonal shape across the whole image, dominates our attention, second figure mimics shape of main soldier

· Body language: main figure – focused, intent, confident, calm, determined, looking away from the camera, Asian girl, unaware of audience, aggressively aiming gun at unseen enemy

· Lighting: main figure – strong contrast in black and white photo, shadow on figure makes her more striking; lighter background softens second figure in the distance

· Viewpoint: camera strongly identifies with girl soldier as she prepares to fight, clean image of war, no evidence of bloodshed, no real background distractions 

The Horror

Sometimes he watched a soldier’s thigh eaten by maggots. The man was alive and wept. Sometimes he saw a baby lying in the dirt, its mouth full of dirt. Sometimes he saw women escaping down the smashed road, time after time, and running away towards the green trees. He saw children without faces. He saw tall men with weapons. He saw aircraft descending from the sky. He felt the up-wind of rotating blades. He saw the skull and bones painted on the door. Figures came and went. They never waited with him in the dark places.

Some days he could remember nothing, other days he remembered too much…..     
(Warlands, page 101)
Annotations

Variety of sentence structures:

· Short, sharp sentences: create the impression of oral storytelling – simple and direct; also state shocking details

· Sentence four: uses compound sentence, joining two clauses together to maintain simple storytelling style

· Last sentence: uses complex sentence structure to contrast the conflicting memories of the main character; also adds detail and contrast
Juxtaposition of one image with another: or using contrasts of setting or opinion to highlight the differences between the two items

An omniscient author (he/she…): tells the story through the eyes of the writer who knows what every character is thinking, doing and saying. (NB: the contrast of ‘he’ with ‘they’ – Who are they? Are they the enemy?)

Repetition: repeating the word ‘sometimes’ at the start of sentences to make it sound like spoken text; repeating the words ‘he saw...’ at start of sentences concentrates the reader on the shocking and dramatic content
Role on-the-Wall for Uncle Ho

Use this outline to record information about Uncle Ho. Record facts about Ho inside the body outline and any predictions, inferences or guesses around the outside.

Dingo’s Voice

I am going to cross the seas, and travel half way round the world to the far side. I am off to watch the Yanks trash the gooks.

And I’m taking my little camera with me and I’m going to snap! snap! snap! all I see, of the soldiers slaying one another deep in green jungle. I’m going to send those pics back to the newspapers and I’m going to make so much money I won’t know what to do with it and I’m going to have me some wild fun at the greatest war party there ever was. 
(Warlands, page 16) 

One two three step. Pause. Step. And suddenly, it’s Whooma Sploosha Banga for the fellow in front. Fifteen minutes ago, I was talking to him on the chopper. Now, everything gone. Picked off by a sniper. Just a heap of tattered fatigues lying in the dirt.


So what? The first time it happens, you force yourself to hold it in, to stop yourself howling like a lost dog, so you’ll seem like a grown man. And after a while this holding back and holding in becomes real. The feelings don’t happen any more. You’re tough and hard and mean as a dingo right through.


When your friends get killed right in front of your eyes, you just have to make new friends. In war, that’s easy. 
(Warlands, pages 18–19) 

So What do We Mean by War?

Consider the photos of war and its victims collected for homework. 

Using the information gained from ‘reading’ the visual and written texts, add your findings on the part-completed grid.

	Text type
	Audience: 

Who are the pictures or stories aimed at? 
	Purpose:

Why have the pictures or stories been chosen? 

	Still graphic images: newspaper or magazine source
	· People in Britain

· People in the street

· Internet readers


	· To inform people about world events

· To change people’s views about a situation



	Fictional text: 

Warlands
	· Readers worldwide

· Children who will decide the future of the world


	· To share the way in which war affects the people who live there




So What do We Mean by War?

	Text type
	Audience: 

Who are the pictures or stories aimed at? 
	Purpose:

Why have the pictures or stories been chosen? 

	Still graphic images: newspaper or magazine source
	· People in Britain

· People in the war zone

· People worldwide

· Politicians

· Government leaders

· People in the street

· Internet readers

· Those who buy newspapers

· TV and magazine companies

· Those who want to be informed


	· To make money for individual photographers

· To inform people about world events

· To raise awareness of issues

· To prevent wars

· To raise money or support for the victims

· To sell newspapers

· To change people’s views about a situation

· To give a one-sided view of an important event in history



	Fictional text: 

Warlands
	· Readers worldwide

· Children from British and Vietnamese cultures

· People who might help victims to recover from war

· Those who want to give everyone the freedom to be themselves

· Children who will decide the future of the world


	· To provide a personal view of a war zone

· To share the way in which war affects the people who live there

· To empathize with war-torn countries and their victims

· To try to understand the suffering which some people experience




Ingredients of Good Narrative Writing  

This list of the ‘essential ingredients’ of quality narrative writing can be used to help with many of the activities on Warlands. 

· short, sharp sentences to focus the reader’s attention

· longer, more complicated sentences to add detail and contrast

· juxtaposition of one image with another, or using contrasts of setting or opinion to highlight the differences between the two items

· imagery, such as metaphor or simile, to create strong, powerful word pictures which describe things as if they were real objects which we can see

· multiple narration telling the story through the eyes of the different characters; to make the story seem more convincing to us, or to highlight differences in opinion

· verbal irony, or sarcasm to say the opposite of what the writer means, to make us think or to be rude 

· dramatic irony to tell us, the reader, about the likely outcome of events before the characters are aware what will happen

· an omniscient narrator (‘he/she…’) to tell the story through the eyes of the writer, who knows what every character is thinking, doing and saying

· first person narration (‘I…’) to tell the story through one character’s eyes so that it sounds like a personal account

· repetition of words or phrases to draw our attention to certain ideas, emotions, themes or values

· humour to deflate tension or make serious moments seem more dramatic 

· rhetorical devices e.g. rhetorical questions which do not need an answer, but which highlight a particular point

· description of a setting through the senses so that it seems as if we can see it, smell it, feel it and touch it

· emphasis of strong links between chapters and paragraphs so that we want to read on

Evaluating Our Dramatic Performances

	Stage of the evaluation
	Our thoughts
	Summary of evaluation stage

	Aim: to improve reading and understanding of a text through dramatic interpretation


	We have used …..
	Simple statement explaining technique used

	Task set: to develop, evaluate and extend dramatic techniques which enable us to ‘read’ and respond to a text in a variety of ways


	 First we ….
	Add description of task set: use past tense and connectives, e.g. first, next, then, finally


	Outcomes: how we used our dramatic skills in order to understand themes and values in a text, and the author’s views of individuals and society from different cultures
	As a result of…

We were able to…
	State how the aims were achieved: use past tense and connectives, because, so, as a result, consequently, thus, therefore


	Improvements within the class: make suggestions so that the group can improve its performance


	In order to improve, we…
	Comment on other groups: use future tense, third-person and connectives, e.g. because, consequently, as a result, thus, so, therefore


	Development: make suggestions about how you could improve your dramatic performance


	In my opinion, I could improve by….
	How you could improve: use future tense, first-person and connectives, e.g. because, consequently, as a result, thus, so, therefore



	Word bank of technical vocabulary

movement, improvize, complementary, contrasting, dramatic, manner, motive, comic ideas, stylistic, artificial, happy mood, morality, style, 
technical performance, compositional devices, slow, fast, position, close, adjacent, distant, moderate, low status, height, range


Techniques to Build Tension

They walked back together, eating chocolate, in a contented silence. Amy wondered what Uncle Ho thought about the stories of his life, whether he liked them, or even remembered them. They were practically 

home, already in through the garden gate and going up the path. She decided to seize her chance.

‘Uncle Ho,’ she began, ‘what was it like, I mean really like, to be born in a war?’

Uncle Ho glanced sideways at her. For a moment, Amy thought he hadn’t understood what she’d asked. Then he fixed his brown dark eyes on hers. He stared without blinking, almost without seeing her. Amy was afraid. She’d never been afraid of her uncle before. What was he going to do to her? She should never have asked anything. She looked away to keep Uncle Ho’s eyes from boring into hers.

‘It –` he began. ‘It – ` But whatever it was, he couldn’t finish saying it.

Instead, he opened wide his mouth which was filled with its gaps and rotten toothy stumps, and out of the dark red depths of his throat came a low howl. It didn’t stop. It went on and on like the wailing of a hundred, a thousand, a million crying babies.


Warlands, page 28–29

What do We Really Know about Uncle Ho?

Take the notes about Uncle Ho from your role-on-the-wall diagram and decide for each whether it is:

· a fact about Ho, or

· a guess or inference about Ho’s life  

Record your ideas with evidence (quotations) from the text in the grid below.

	Facts about Uncle Ho

	Fact 1

Evidence


	Fact 2

Evidence



	Fact 3

Evidence


	Fact 4

Evidence



	Inferences about Uncle Ho

	Inference 1

Evidence


	Inference 2

Evidence



	Inference 3

Evidence


	Inference 4

Evidence



	Inference 5

Evidence


	Inference 6

Evidence




Granny’s Bedtime Stories - Folk Tales or True Stories?

The ingredients of folk tales and the features of Granny’s bedtime stories are listed below, but they are jumbled up.

Many of the stories are based on facts.

There are very few descriptions of the setting, those given are brutal, gruesome or unpleasant. 

The audience for the stories is young children and their family.  

The stories are about horror, soldiers, bombings, killings and death.

Good characters live in beautiful, magical settings whereas the evil characters inhabit dark and haunted places. 

The stories all have a beginning, middle and end.

The journey is painful, resulting in despair and some hope.

The purpose is to present a warning about the destructive power of war.

The stories are not true.

The writer/narrator often says the opposite of what he or she means.

The stories are about magic, princes, princesses, dragons and castles.

Some of the stories have moderately happy endings.

The stories are told in the third-person by an omniscient narrator.

The style is simple and direct in order to engage with young children.

The stories all have happy endings.

Good triumphs over evil.

Evil triumphs over good in at least part of the story.

There is often a journey, quest or trauma, which gives the character self-knowledge.

The style is simple and direct in order to make the brutal facts seem more extreme.

The audience for the stories is the main character and young adults.

The purpose is to give children some examples of how they should behave as adults.

The stories have a clear moral message.

The characters in the stories learn from their adventures.

Comparing Granny’s Tales with Folk Tales and True Stories 

Based on your discussions in class, complete the comparison chart below, listing at least 10 items in each column. See how the features of Granny’s Tales overlap with both Folk Tales and Factual Recounts. 

	Features of a typical folk tale
	Features of Granny’s Tales 
	Features of a factual recount

	Plot

· It is not a true story

· There is usually a journey…

· Always has a happy ending 

Characters

Setting
· Good characters live in beautiful, magical settings; bad characters inhabit… 

Audience
· Young children

Purpose

Style 
· The style is simple and direct in order to engage young children
	Plot
· Many of the stories are based on facts

Characters
· The characters in the stories learn…

Setting
Audience

Purpose
· The purpose of the stories is…

Style 
· 
	Events

People

Setting

Audience

Purpose

Style 

· The writing is organized in chronological order

· Time connectives used, e.g. when, later, after some hours…

· First- and third-person narration  




War Photographer

In his dark room he is finally alone

with spools of suffering set out in ordered rows.

The only light is red and softly glows,

as though this were a church and he

a priest preparing to intone a Mass.

Belfast. Beirut. Phnom Penh. All flesh is grass.

He has a job to do. Solutions slop in trays

beneath his hands which did not tremble then

though seem to now. Rural England. Home again

to ordinary pain which simple weather can dispel,

to fields which don’t explode beneath the feet

of running children in a nightmare heat.

Something is happening. A stranger’s features 

faintly start to twist before his eyes,

a half-formed ghost. He remembers the cries

of this man’s wife, how he sought approval

without words to do what someone must

and how the blood stained into foreign dust.

A hundred agonies in black-and-white

from which his editor will pick out five or six

for Sunday’s supplement. The reader’s eyeballs prick

with tears between the bath and pre-lunch beers.

From the aeroplane he stares impassively at where

he earns a living and they do not care.

by Carol Ann Duffy 1985

Listening Frame

As you listen to the text, imagine you are in the scene described.  

Record your thoughts, impressions and the images you can see in these boxes as instructed. Then share your impressions with your A/B partner.

	What can you see? What can you imagine? Sketch your impressions here:


	What can you smell, hear or taste? Write the sounds, scents, textures, motion here:

	What are you thinking of? Write the words which you remember from the text, the spoken words or the words you are thinking of:


	How are you feeling? Describe your feelings here or sketch images which capture your emotions:


Think the Link

Using words taken from ‘Ben Speaks Out…’ – the next section of Warlands you will be reading – imagine how the story might unfold.  

Literally ‘think the link’ between two or three of the sets of words by guessing possible connections and how they might link together in Ben’s story. Complete two or three examples where you record the link along a connecting line as shown in the example. 

sirens





youngest child







old-born child 



feet dragged



strange and different and familiar all at once






spoiled



ambulance




police car

lorries 
Ben’s Story 


new brother
rattles




muddly empty box




making strange bird noises

rocked himself



plastic undersheet



‘The green-eyed monster!’


thick black hair 



light brown fizz




like a pendulum inside a clock ticking away time

trembling



chucking them out



babyish


bare gums



rubbish






Comparing the Brothers’ tales of Ho: Focus on Jamie

Record three key points from ‘The Ho-Yell: Jamie’s Tale’. Read the story through once, then reread it to look for key facts. You may want to skim read it a third time to pick out the most telling details which give us a clear picture of Ho’s behaviour.

The Ho-Yell: Jamie’s Tale (pages 92–99)

	The sections of the story
	Point 

– choose a fact
	Evidence 

– include a quotation
	Explanation 

– deduce or guess what it tells us

	The opening section
	Ho did not react as an ordinary child. In fact when he was apparently reading a book…  


	‘He was tearing tiny strips off each page and stuffing them into his ears.’ (page 23)
	His baffling behaviour suggests that he was very troubled and was attempting to block out noises or memories in an unusual way. But this was not a solution, because his problems were inside his mind as a result of the traumas of his early life.



	The middle section
	
	
	

	The final section
	
	
	


Comparing the Brothers’ tales of Ho: Focus on Ben

Record three key points from ‘Ben Speaks Out’. Read the story through once, then reread it to look for key facts. You may want to skim read it a third time to pick out the most telling details which give us a clear picture of Ho’s behaviour.

Ben Speaks Out: How Two Brothers Gained a Third (pages 79–92)

	The sections of the story
	Point 

– choose a fact
	Evidence 

– include a quotation
	Explanation 

– deduce or guess what it tells us

	The opening section
	
	‘But when you get an old-born child, people are different. They aren’t so pleased.’ (page 80)
	

	The middle section
	
	‘He squatted down and rocked himself from side to side like a pendulum inside a clock ticking away time.’ (page 83)


	

	The final section


	
	
	


Writing Frame: A Comparison of Ben and Jamie’s Tales

	Paragraph 1:

Opening statement: summarize how the stories are similar and different



	Paragraph 2:

In the opening section of Jamie’s story, the account suggests that Ho did not react as an ordinary child, in fact when he was apparently reading a book, ‘he was tearing tiny strips off each page and stuffing them into his ears.’ His baffling behaviour suggests that he was very troubled and was attempting to block out noises or memories in an unusual way. But this was not a solution, because his problems were inside his mind as a result of the traumas of his early life.  However in the opening of Ben’s story, the younger child takes a simpler view of Ho, describing how the family was treated when they acquired another child, ‘But when you get an old-born child, people are different. They aren’t so pleased.’ Ben comments on the way in which Ho’s arrival made a negative impact on his life.


	Paragraph 3: 

In the middle section of Jamie’s story…
Whereas, in the middle section of Ben’s story…


	Paragraph 4:

In the final section of Jamie’s story…

Meanwhile in the final section of Ben’s story…



	Paragraph 5:

Summary statement: reflect on the ways in which the stories are similar and different, commenting on how style has contributed to the differing tales.



Reviewing Warlands

Your task is to review the whole novel, using your personal notes and recollections.  

· Your audience will be parents who are looking for interesting books for teenagers.  

· Space is tight, you have been asked to write three focused paragraphs and your total word limit is 150–200 words.  

· Use the prompts below to plan your review, adding your own ideas in place of the examples if you prefer.

	Section of the review
	Useful advice!
	Example 

	Opening section

Remember your audience and purpose for writing
	Make a catchy opening which summarizes the novel and engages with the reader – make comparisons to similar texts here.


	Warlands, another exciting novel by Rachel Anderson , has been released this week…



	Middle section
	Focus on specific parts of the story and provide examples to support your response, possibly using short quotations to highlight the style. Remember PEE, even though your comments are more general.


	A plethora of narrators relate Ho’s ‘story’, giving us a dramatic, gruesome and engaging view of his life…

	Final section
	Summarize the novel, providing reasons why it would engage a teenage reader.
	The shock tactics used in the novel to describe the aftermath of the Vietnam War, focus the mind and demand the attention of the reader as it outlines the life of one small boy….




Reading Assessment Progress Sheet

Tick the column that applies to your reading of Warlands.

	
	AF description
	You practised this when:
	I do this well
	I can do this sometimes
	I need to 

practise this


	Teacher comment

	AF2


	understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text


	You collected ideas and quotations on the character of Ho.

You compared pictures, poems and texts with the same message.

You explored ideas and quotations about Ho and Dingo.
	
	
	
	

	AF3
	deduce, infer or interpret information, events or ideas from texts


	You thought about the events that had affected Ho’s life and what that might mean about them.

You interpreted meaning in the novel, a poem and pictures, all focused on the topic of war.

You tried to work out what the different stories meant.

You collected repetitions of ideas or language, that suggested ideas or described events.
	
	
	
	

	AF4
	identify and comment on the structure and organisation of texts, including grammatical and presentational features at text level


	You commented on the ways in which the different stories were organised and sequenced.

You commented on the ways in which the stories were similar and different to folk tales.
	
	
	
	

	AF5
	explain and comment on writers’ uses of language, including grammatical and literary features at word and sentence level
	You commented on the simple use of repeated description.

You talked about the writer’s choice of words, the use of repetition, contrasts and simple language as in folk tales.
	
	
	
	

	AF6
	identify and comment on writers’ purposes and viewpoints and the overall effect of the text on the reader 


	You commented on Dingo’s use of verbal irony.

You compared the use of multiple narration when studying Ben and Jamie’s stories.

You commented the use of dramatic irony in Ben’s story.

You reviewed the text and compared it with other texts you have read. 
	
	
	
	

	AF7
	relate texts to their social, cultural and historical contexts and literary traditions
	You thought about how the text related to your understanding of the Vietnam War.

You considered the impact of the media in reporting war, in contrast to the impact of the novel.
	
	
	
	


Reading Strategies

Tick the Reading Strategies that you have used in your work on Warlands.

	STRATEGY
	· 
	I DID THIS WHEN

	See images
	
	

	Hear a reading voice
	
	

	Predict what will happen next
	
	

	Speculate
	
	

	Ask questions – tease at puzzles
	
	

	Pass comments
	
	

	Feel
	
	

	Empathize
	
	

	Rationalize what is happening
	
	

	Reread
	
	

	Reinterpret
	
	

	Interpret patterns
	
	

	Relate to own experience
	
	

	Pass judgements – likes, dislikes
	
	

	Relate to previous reading experience
	
	

	Establish a relationship with the narrator
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signs that a person  (Ho?) is scared 
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