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Introduction

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in 
the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, 
so that teachers can use the materials with some flexibility according to need and student progress.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, in Rollercoasters 1, we included Carnegie medal winner 
River Boy, a Geraldine McCaughrean favourite, The Kite Rider and Gillian Cross’s tense story Calling A Dead Man. In Rollercoasters 2, we have broadened our scope to appeal to 
a wider school population – Sharon Flake’s The Skin I’m In is set in an American Middle School and Theresa Breslin’s Divided City weaves football, religion, racial prejudice and illegal immigration into a compelling narrative. Each novel is accompanied by innovative 
and engaging teaching materials, specifically designed to help students access the texts 
and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws 
on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills also are embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see pages 3–4) which gives the teacher, at a glance, an idea of how 
the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources.

As well as the Overview, teachers are offered a Navigator (see pages 5–9). There is a clear plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.

Unique components

In addition, Rollercoasters offers some unique components.
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•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel.
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•
The Writer’s Craft material (pages 40–42) provides invaluable background material to enhance and enrich students’ appreciation of the writer’s skills. These often include varied and interesting resources contributed by the authors of the novels, including original drafts and commentary direct from the author. Activities to support these pieces are woven into each scheme. These resources can be found with the teaching materials, which are designed to enable teachers to cover objectives about writer’s craft in a pertinent way.

Support for lesson planning in the Teacher’s Pack

Every Lesson Plan follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to

tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons meet the needs of different ability groups.

•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

•
For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section (see pages 38–39).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the teaching materials.

•
Every set of lesson plans ends with its own student Reading Assessment Progress sheet, which the teacher can then use to identify areas for development for each student.

•
The Rollercoasters website is being substantially updated for Phase 2. This dedicated website will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read 
reviews and post their own review of the novel they are reading.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading 
for pleasure, and we feel confident that it will contribute to those memorable experiences 
of reading together in the secondary classroom.

Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1

Opening and reader empathy

(Chapters 1 & 2)


	· Consider why and how the author creates empathy with Tom.

· Explore the imagery used by the author to establish setting.
	AF3: Inference and deduction
	Yr 7: R6

Yr 8: R5


	Starter: Understanding key terms

Introduction: First impressions and prediction activity

Development: Class reading of Chapter 1; independent reading of Chapter 2, focusing on introduction of a character and imagery. Includes Guided Group work

Plenary: Recap on how author has directed reader response; reflecting on predictions

Homework: Creation of collage of words/pictures and quotations
	OHT: 1a, OHT1b

WS: 1a

	2

Character study

(Chapters 3–5)


	· Consider how the author’s language choices establish the character of Tom
	AF2: Locating evidence


	Yr 7: R7

Yr 8: R10
	Starter: Identify objects from Tom’s perspective

Introduction: Set up a Role on the Wall for Tom’s character. Class reading of Chapters 3–5

Development: Investigating the groups of characters, finding evidence in the text

Plenary: Share findings and reflect on the learning outcome

Homework: Describe items in their own homes as if from Tom’s point of view
	RG: pp 4–5

WS: 2a

	3

Imagery & character

(Chapters 6–8)
	· Demonstrate how the writer shows characters from Tom’s point of view.

· Explain the importance of effective imagery in establishing character and setting.
	AF3: Inference and deduction

AF6: Reader response


	Yr 7: R6, R9

Yr 8: R13
	Starter: Feedback on homework, describing objects from Tom’s point of view

Introduction: Class reading of Chapter 6; quality of description; use of pronouns

Development: Class reading of Chapters 7–8; drama activity considering relationships of characters, reader and writer

Plenary: Quick quiz

Homework: Using worksheets, describe characters from Tom’s point of view
	RG: pp 4–5

WS: 3a,b or c

	4

Tension & setting

(Chapters 9–13)


	· Explain how the writer creates tension.

· Investigate the contrast in setting.
	AF4: Text structure

AF5: Use of language
	Yr 7: R7, R14

Yr 8: R10, R13
	Starter: Big picture activity

Introduction: Look at the different environments in the text, class reading of Chapter 9; 
text annotation

Development: Class reading of Chapter 10; independent reading of Chapters 11–13

Plenary: Reflecting on reading and agreeing statement

Homework: Read Chapters 14 and 15 and complete Worksheet 4b
	RG: pp 6–7

OHT: 4a

WS: 3a,b or c

WS: 4a

WS: 4b

	5

Relationships

(Chapters 16–21)
	· Identify features of the theme of family relationships.

· Work out how Anna and Joe feel about each other through their words and actions.
	AF2: Locating evidence

AF3: Inference and deduction
	Yr 7: R4, R8

Yr 8: R3, Wr17, R4
	Starter: comparing notes on Worksheet 4c

Introduction: Class reading of Chapters 16 and 17; form opinions of Joe

Development: Group reading (inc. Guided Group) Chapters 18–21, focus on points of view

Plenary: Feedback and explanation of choices

Homework: Character profile
	WS; 4c

WS: 5a

WS: 5b



	6

Character study

(Chapters 22–24)


	· Use drama and reading techniques to trace the nature and make-up of Joe’s character
	AF3: Inference and deduction
	Yr 7: R6

Yr 8: R4
	Starter: Card grouping activity

Introduction: Class reading of Chapters 22–24; note how the writer builds the climax

Development: Reading Guide activity, investigating Joe’s character and hot seat activity

Plenary: Quick quiz

Homework: Bullet points about Joe’s character
	RG: pp 8–9
WS: 6a



	7

Setting

(Chapters 25–29)
	· Comment on how the writer conveys setting, mood and character trough word choice and sentence structure.

· Explain how key ideas are developed through the organization of the content.
	AF4: text structure

AF5: Use of language
	Yr 7: R12

Yr 8: R10
	Starter: Text marking extract from Chapter 25

Introduction: Class reading of Chapters 25–27; discuss the way the setting is described from Tom’s point of view

Development: Pair discussion, then independent reading of Chapters 28 and 29 following discussion points

Plenary: Feedback to the class with explanation and justification

Homework: Report writing
	OHT: 7a

WS: 7a


	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	8

Writer’s Craft

(Chapters 30–32)
	· Show how the writer’s language choices can enhance meaning.

· Explain how the writer demonstrates, often through dialogue, tensions in the family relationship.
	AF4: Text structures

AF5: Use of language
	Yr 7: R12, R14

Yr 8: R5
	Starter: Linking quotation to effect

Introduction: Class reading of Chapter 30; focus on sentence length and dialogue

Development: Pair or group reading of Chapter 31; focus on Bernard

Plenary: Read Chapter 32; focus on imagery and relationship between father and son

Homework: Written account of the incident in the garden
	WS: 8a

	9

Use of language

(Chapters 33–25)
	· Comment on how the writer uses language to visualize action and convey emotion to create empathy with the reader.
	AF5: Use of language

AF6: Viewpoints
	Yr 7: R14

Yr 8: R13
	Starter: Exploring images and emotions

Introduction: Class discussion of extended images and reading Chapter 33

Development: Independent or pair reading of Chapters 34–35, focus on the way the use of language directs emotional response

Plenary: Feedback to explain understanding and to share questions raised

Homework: Create a graph showing tension in the novel
	OHT: 9a

WS: 9a

WS: 9b

	10

Dialogue & imagery

(Chapters 36–39)
	· Use a range of reading strategies to consolidate their understanding of characters.

· Discuss how character is established and developed through dialogue.
	AF3: Inference and deduction

AF4: Text structures
	Yr 7: R6, R15

Yr 8: R4
	Starter: Domino character game

Introduction: Class read chapters 36–38 focusing on understanding character through dialogue

Development: Group reading of Chapter 39, focus on contrasts between the family and Tom

Plenary: Predict what might happen to Tom and what Anna might do next

Homework: Continue the story from Anna or Tom’s point of view
	OHT: 10a

WS: 10a



	11

Viewpoint, mood & tension

(Chapters 40–44)
	· Identify the main points in a paragraph and see how the viewpoint, mood or tension changes within a chapter.

· Use to use key terms when analyzing language.
	AF4: Text structures

AF5: Use of language
	Yr 7: R7, R14

Yr 8: R10, W8
	Starter: Read Chapter 40 with students, then activity to identify mood/viewpoint

Introduction: Teacher reads Chapters 41–44; focus on emotional response of reader and how the writer created this response

Development: Drama activity to visualize writer/reader’s relationship to key moments

Plenary: Sharing of drama

Homework: Research the legend of Tam Lin
	OHT: 11a

WS: 11a



	12

Representation of character

(Reading Guide and Ballad)
	· Show how writers use knowledge from their own reading in their writing.

· Recognize that narratives can be presented in different forms.
	AF4: Text structure
	Yr 7: R19

Yr 8: R14
	Starter: Share texts brought in from homework. Model completing ‘Ingredients of a Ballad’ grid

Introduction: Group work, identifying features of the ballad

Development: Group work, included Guided – looking at possible idea sources for the novel

Plenary: Consider how much the elves in the novel match those in the Reading Guide

Homework: Re-writing part of the novel as a ballad
	RG: pp 10–11

WS: 12a

WS: 12b



	13

Representation of views

(Reading Guide)
	· Select information from the novel to represent the views of various characters in an oral activity
	AF2: Select and retrieve information from texts

AF3: Inference and deduction
	Yr 7: R1, R2, R8

Yr 8: R4, R5
	Starter: Brief discussion about dangers to the common, read cartoon history of common land

Introduction: Looking back through the novel to find information for the debate

Development: Public meeting with students representing the views of various characters

Plenary: Discuss potential decision resulting from the meeting

Homework: Consider how the novel might end
	RG: pp 12–13



	14

The ending of the novel

(Chapters 45–48)
	· Consider how the reader has been prepared for the end of the novel.

· Evaluate the effectiveness of the ending.
	AF4: Text structure
	Yr 7: R15

Yr 8: R13
	Starter: Card sort activity – beginnings and endings

Introduction: Class read Chapters 45–47, focus on how the story is brought o an end

Development: Class read Chapter 48, consider why this chapter is the longest in the book

Plenary: Questions regarding how effective the final chapters are

Homework: Plan a cover brief and think of a phrase to sum up their opinion of Cold Tom
	WS: 14a

	15

Reading Guide pages 14–15, the whole novel up to Chapter 35 – The importance of an effective book cover 
	· Evaluate the success of the different features of a book cover.

· Demonstrate an understanding of the novel by writing a review.
	AF4: Text structures

AF3: Deduce, infer and interpret
	Yr 7: R7

Yr 7: R11

Yr 8: R8

Yr 8: Wr14
	Starter: Share ideas for book covers and class discussion a cover from the Reading Guide
Introduction: Small group analysis other covers presented in the Reading Guide
Development: Students write a blurb for Cold Tom
Plenary: Analysis of reviews of Cold Tom and optional Reading Assessment

Homework: Write a review of Cold Tom
	RG: pp 14–15

WS: 15a

WS: 15b

WS: 15c


Navigator

The boxes shaded in this grid highlight chapters focused on within the Lesson Plans. It should however be noted that this is merely one route through the novel – there are many others depending on the particular learning needs of your students.

	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 1
	Tom is introduced as part of a Tribe. He has failed in his guard duty to alert the Tribe to the approach of demons. We see that Tom’s fear of the Tribe is greater than that of the demons when he runs away to his nest.
	· Introduction to Tom

- repelled by demons (p1)

- unusual religion, thanks the stars (p2)

- not human? Lives in a nest (p2)
	· Role in society

· Responsibilities
	· Third person narrative from Tom’s viewpoint
	Problem 1: Tom lets the Tribe down

	Chapter 2
	Failing to catch a bird, Tom creeps back to the Tribe and eats raw stag’s liver. The Tribe declare their intention to punish Tom, but it is only after the punishment has been described that the reader learns it was meted out by demons, not the Tribe. 
	· Introduction Sia, Tom’s mother

- beautiful

- harsh to Tom (p4)

· Introduction to Larn, Tom’s father

- skilled huntsman (p4)

· Tom is afraid and tries to excuse his mistake (p5)
	· Self esteem

· Retribution
	· author uses description to develop character

· author uses dialogue to create empathy for Tom
	Development: Tom faces the Tribe’s ridicule and anger

	Chapter 3
	Tom is in pain and fears that the taunts of being deaf and blind may be true. He has no skill in hunting. He feels he may be in less danger from demons than the Tribe and heads towards the city. We learn that the Tribe is nocturnal.
	· Tom is different to others in the tribe; his singing voice, his hearing and recently his view of the stars
	· Self doubt

· Self esteem
	· Excerpts from a ballad give background clues

· Vivid imagery to create setting and atmosphere

· Italics used to emphasize criticisms
	Problem 2: Tom leaves the Tribe

	Chapter 4
	Tom’s view of demons is presented. The reader sees the environment through Tom’s eyes. The city appears dangerous and alien. He realizes the danger is in becoming enslaved and flees. We learn that Tom has the power to become invisible.
	· Demons introduced as a group

-stupid (p10)

-bound together (p11)

· Tom is repelled by the sight of affection
	· Different society/culture

· relationships
	· description used to show the environment is alien to Tom
	Problem 3: Demon world is totally alien to Tom

	Chapter 5
	Tom is lost in the city. He becomes invisible and steals meat. Two youths are accused and in the ensuing confusion, Tom is knocked over and reappears and is seen. He is chased and takes refuge in a shed.
	· Further information about demons

- sour face, fat, horrible smell (p12)
	· Self preservation

· Opinions about other cultures
	· description to develop character

· short sentences to create mood and atmosphere
	Development: Further exploration of demon city

	Chapter 6
	Tom eats onions and has to become invisible again when a demon enters the shed. He only just manages to remain invisible until the demon leaves the shed. Having been close to capture twice, Tom decides the city is too dangerous and plans to return to the common.
	· Introduced to female demon and another by reference, called Joe. These two characters appear not to get on

· The female wants to get away from Joe (p17)
	· Relationships

· Other cultures
	· Unusual use of pronouns. The female character is referred to by Tom as ‘it’. The pet is referred to as ‘a sophie’
	Further development: Continuation of Tom’s view of demons and their environment

	Chapter 7
	Tom returns to the common and overhears a conversation between Larn and Sia, saying that Tom is dangerous and must be dealt with as Edrin had been.
	· The self preservation and dangerous aspects of Larn and Sia are shown
	· Protecting ones own culture
	· Note the slight difference in the sentence structures of Larn and Sia’s speech from those of demons
	Problem 4: Tom is in danger from Sia and Larn

	Chapter 8
	Tom asks Tribe members about Edrin. He learns that she was a cripple and a danger who suddenly disappeared.
	· Edrin introduced as a cripple and a danger to the Tribe
	· Social outcasts
	· Repetition for emphasis
	Development: Further evidence of the danger from Sia and Larn

	Chapter 9
	The demons are increasing in number, coming closer to the common. Tom is losing the skills and physical attributes to survive on the common. The reader learns that Edrin had the same mother as Sia.
	· It is revealed that Larn killed Edrin
	· Decline of the countryside

· Power of one person over another
	· Adjectives and imagery to emphasize the nature of the Tribe
	Further development: More revelations about the ruthlessness of the Tribe and the danger to Tom

	Chapter 10
	Tom is chased by Larn and Sia; he escapes to the city. Whilst he is invisible, a demon falls on him and crushes his ankle. Tom limps away to hide.
	· Tom is reduced to blind panic by Larn and Sia
	Fear
	· Sentence length for effect
	Further development: Tom moves from one danger to another

	Chapter 11
	Tom heads towards darkness and seeks refuge in the shed he had been in previously. He is afraid that something in a demon house is searching for him.
	· Instinct compels Tom to look for shelter
	Survival
	· Contrast of light and darkness
	

	Chapter 12
	Tom is seen by the female demon – Anna. She finds him and holds onto him while he is invisible. The pain in his ankle is so great that he becomes visible again.
	· The first individual demon is introduced, described from Tom’s point of view

- massive, blaring voice

- hands hot enough to burn him
	Power
	· Use of italics and short sentences to convey panic and fear

· Continued use of ‘it’ in reference Anna
	Complication: Revelation of Tom to Anna

	Chapter 13
	Anna questions Tom and learns his name; that he calls on the stars to become invisible and that he is lost. Tom learns that the girl demon is a human.
	· Description of Anna from Tom’s viewpoint

- great bones worked by heavy muscles

information about Tom from Anna’s point of view

- difference in their temperatures

- not human
	Identity
	· Use of questions to reveal information about Tom
	Revelation: Anna and Tom begin to make discoveries about each other

	Chapter 14
	Tom asks Anna where he can go to live alone. He thinks of Anna’s pet, Sophie, as meat. Anna suggests that Tom might be an elf. Anna warns Tom to be wary of Edie and Joe. Tom tells Anna that those who gave him birth are trying to kill him.
	· Alerted to Edie Mackintosh, nosey neighbour and Joe, nasty step brother
	Power/
independence
	· Use of vocabulary with precision, e.g. Tom’s repetition of the word ‘nice’

· Use of possessive pronoun ‘my’ is abhorrent to Tom
	Development: Anna and Tom reveal more about themselves

	Chapter 15
	Anna brings food for Tom. He is terrified of becoming enslaved and keeps her at a distance. Joe has arrived. Tom plans to leave as soon as his ankle is stronger.
	· Tom describes Edie, who seems eccentric

- a riding hat tied on with a scarf
	Independence
	· Use of hyphens and italics to emphasize Tom’s feelings about relationships
	Further development: Tom becomes suspicious of Edie

	Chapter 16
	Tom prepares to leave, but is interrupted by the arrival of Anna and Joe. Anna lets slip to Joe that she is hiding something in the shed, putting Tom in danger.
	· It is revealed that Joe is aggressive and a bully
	Bullying/power
	· Use of dialogue to establish character
	Further development: Joe’s behaviour to Anna suggests he could be a threat to Tom

	Chapter 17
	Tom almost escapes Joe’s notice, but during an argument with Anna he hits his elbow against the invisible Tom. Tom bites Joe. Tom would have got away had Anna not blocked his exit.
	· More details are revealed about Joe’s unpleasant character.
	Bullying
	· Description of argument intensifies tension between the characters 
	Complication: Fears that Joe may be a threat to Tom are borne out

	Chapter 18
	Anna and Joe discuss Tom who feels that they are trying to get into his brain and enslave him. Joe is fascinated by the science of becoming invisible. Tom admits he doesn’t know where to live alone, enabling Joe to gain control. 
	· Characters still depersonalized by Tom at the start of the chapter. Anna becomes ‘she’ as Tom empathizes with her

· Joe’s nastiness and laugh remind Tom of Larn
	Power
	· Dialogue develops characters
	Mini crisis: Joe takes control of Tom

	Chapter 19
	Joe catalogues the evil of humans to Tom, including scientific experiments on unknown species. Joe offers to take Tom to safety after he has completed his experiments on him.
	· It is revealed that Joe is very bitter about the break up of his family

- ‘Dad? He’s practically abandoned me.’
	· Power/bullying

· Broken home
	· Repetition of the word ‘demons’ demonstrate Joe’s intention to intimidate
	Development: Joe’s bullying intensifies

	Chapter 20
	Joe bullies Anna into doing as he says and blackmails Tom into becoming invisible.
	· Tom feels helpless

· Joe’s nastiness escalates
	· Bullying/power
	· Impersonal pronoun ‘it’ is still applied to Joe
	Further development: Joe achieves his aim

	Chapter 21
	Tom briefly has power over Joe while he is invisible. Anna tells them that Edie has been asking questions. Tom puts a thermometer in his mouth which comes out covered in frost.
	· Tom’s non-human quality is shown by his remarkably low temperature

· Tom likens Joe to one of the Tribe
	· Fear of discovery
	· Dialogue emphasizes the danger from Edie
	Mini crisis: Edie is closing in on their secret

	Chapter 22
	Edie questions Joe and Bernard. The division between father and son is highlighted and they both end up walking off.
	· Tom again likens Joe to one of the Tribe

· Bernard, Joe’s father is introduced, described from Tom’s viewpoint, in an unflattering way

- huge – broad, and hot with fat
	· Broken home
	· Animalistic adjectives to describe Bernard 
	Problem 5: the division between Bernard and Joe becomes very apparent

	Chapter 23
	Tom begins to notice the cold and feels ill. Joe continues to experiment on him and uses the threat of physical violence to force Tom to obey him.
	· Joe’s behaviour becomes more evil than unpleasant
	· Cruelty/bullying
	· Joe’s character shown by his dialogue and descriptions of him
	Continued development: Joe’s intimidation of Tom

	Chapter 24
	The experiment fails and there is a fire. Tom is hurt. The shed is burnt down. People rush out to rescue Joe. Tom is captured.
	· Tom is terrified and aware of things being terribly wrong
	· Fear
	· Gap in page 62 to emphasize the first part of the chapter
	Climax: The experiment goes wrong and Tom is hurt and captured

	Chapter 25
	Edie takes Tom into her house. The heat is overwhelming. Tom refuses to speak so that his voice doesn’t give him away. Edie phones the social services.
	· Edie is revealed as strong and stern
	· Survival
	· Description of Edie’s house from Tom’s viewpoint – fresh view of familiar objects
	Complication:

- Edie has Tom

- social services are called

	Chapter 26
	A social worker visits Tom and decides he is mute or very disturbed. Edie offers to look after Tom who is feeling very ill.
	· Tom is shown to suspect that Edie knows more about him than she should
	· Fear/protection
	· Description of social worker from Tom’s viewpoint

· - flaccid blood-red mouth
	Development: The social worker allows Edie to foster Tom

	Chapter 27
	Edie feeds Tom meat and he begins to feel better. She places alder twigs at every door and window. 
	· Tom is convinced that Edie knows too much about him

· Tom believes Edie is afraid of the Tribe
	· Fear/protection
	· Further descriptions of the house from Tom’s viewpoint
	Mini crisis: Tom is unable to leave the house because of the alder branches round the exits

	Chapter 28
	Another demon visits Tom. Tom is surprised that Edie has guessed his name. Edie comments about the heat leaving the house. She warns Tom to start talking in order to avoid doctors taking a very close look at him.
	· Edie shows a deeper knowledge of Tom
	· Tom’s confusion
	· Dialogue about Tom reveals that Edie knows more about him
	Development: More investigations into Tom

	Chapter 29
	Tom feels he is captive in the house because of the alder twigs, the Tribe and demons. He looks out of the window through a mirror to avoid the alder. Tom sees Anna is searching for him and worries that he is becoming enslaved.
	· Tom begins to empathize with Anna
	· Tom’s confusion
	· Description of Edie’s house from Tom’s viewpoint

· Use of figurative language
	Mini crisis: Tom is losing his independence and beginning to empathize with demons

	Chapter 30
	Anna questions Joe to find out what happened to Tom and discovers that Joe forced Tom to become invisible. Anna hits Joe.
	· Anna’s feelings for Tom are expressed in her anger towards Joe
	· Relationships 
	· Dialogue shows Anna’s feelings
	Development: Anna and Joe argue bitterly over Tom

	Chapter 31
	Anna and Joe fight. Bernard intervenes, leading to accusations of favouritism from both children.
	· Anna and Joe show their resentment of each other

· Bernard finds it difficult to deal with the children
	· Relationships 
	· Dialogue shows the depth of emotion of each character.

· Imagery of vines beginning to bind Joe and Bernard
	Complication: The rivalry between Anna and Joe puts Bernard in a difficult position

	Chapter 32 
	Tom sees thick vines hanging around Joe and Bernard and leading off in all directions as they talk.
	· Bernard doesn’t know how to deal with Joe’s feelings
	· Relationships 
	· Dialogue reveals the tension between Bernard and Joe
	Development: Joe’s feelings about Bernard are expressed

	Chapter 33
	Tom senses danger from a figure by his bedroom door and makes for the open window. Edie tells him to close the window and as he does so, he sees a figure in the apple tree.
	· Tom is anxious and on edge, fearing that he is being hunted
	· Isolation 
	· Description shows Tom’s fear and feeling of claustrophobia
	Development: Tom continues to feel that he is losing control of his life

	Chapter 34
	Edie puts more alder in Tom’s room but it makes him feel worse. He has a fever. He watches the garden through the mirror and watches Anna and Joe, wondering what they are doing. Edie sings a song that reminds him of the Tribe.
	· Edie sings the song of the Tribe, her voice also goes very high, making Tom think of his time with the Tribe
	· Isolation
	· Use of repetition to emphasize Tom’s feelings
	Continued development: Tom feels trapped and ill

	Chapter 35
	A big meal makes Tom feel uncomfortable. He forces his arm through the alder to open the window and sees Larn watching Anna’s mother. Joe and Anna have been on the common looking for Tom. They notice Edie hasn’t been out for a couple of days and plan to visit her.
	· Anna’s mother is introduced, in Tom’s eyes she is unattractive

· - she was purple and fat
	· Relationships
	· Use of dialogue to establish relationships
	Development: Anna’s mother suggests a way to find Tom

	Chapter 36
	Joe and Anna visit Edie who tells them the Tom has not spoken and has been seen by a psychiatrist. Edie leaves them to supervise Tom while she goes out. Tom tells them he is very unwell and they suggest going to the hospital, but Tom is afraid of the Tribe. Joe suggests they ‘kill’ Tom so his parents don’t.
	· Tom feels the pull of the vines between himself and Anna and is revolted by the experience

· Joe’s cruelty is further established when he admits his enjoyment of killing frogs
	· Relationships 
	· Description of Tom’s reactions show his feelings about demons
	Partial resolution: Anna and Joe are reunited with Tom

	Chapter 37
	Edie overhears the plan to kill Tom. She tells them about the Tribe and how people used to avoid being on the common in the moonlight. She explains that the Tribe do not kill humans, but snatch them alive.
	· Edie reveals a detailed knowledge of the Tribe
	· Fear of the Tribe
	· Dialogue reveals background to the Tribe
	Development: Anna and Joe find out more about the Tribe

	Chapter 38
	Edie says people just disappear, but Joe won’t accept it. Edie warns that if Tom leaves the house, he will die.
	· Joe shows his anxiety about the relationship with his parents
	· Fear of the Tribe
	· More information about the Tribe is revealed through dialogue
	Continued development: Further information about the dangers from the Tribe

	Chapter 39
	Tom is taken to Anna’s house when Edie goes out. Tom sees Sophie, but feels too ill to want to eat her. Bernard and Joe work on the train set. Anna takes him back to Edie’s but he doesn’t want to go in. He realises the stars will never hear him again and he walks away.
	· Tom shows his hatred of the bonds between humans as he sees the vines joining them all together.
	· Relationships/
independence
	· Description of family life contrasts with Tom’s life with the Tribe
	Mini crisis: Tom leaves the security of Edie’s and walks into the night

	Chapter 40
	Tom heads back to the common, and thinks about the Tribe and demons. He realises that demons are happy in their slavery. He sees Sia and Larn with his spear. The Tribe sing.
	· Tom is confused in his feelings about the Tribe and demons. He feels strength in belonging to neither.
	· Relationships/
independence
	· Description of Tom’s return to the common reveals the extent of his change
	Crisis continues: Tom walks into danger

	Chapter 41
	The Tribe sing of the legend of Tam Lin, making Tom wonder how the Tribe would deal with such an offspring. He realises that a demon would not normally kill its own child. Tom gives himself up to the Tribe. 
	· Tom realises that he no longer fits in with the Tribe or the demons and wants to die.
	· Relationships/
independence
	· Use of imagery to explore the concept of a changeling
	Partial resolution: Tom gives himself up to the Tribe

	Chapter 42
	Larn thrusts his spear into Tom, he feels its icy coldness, but this is soothed by the warmth from the humans who hold him. They try to remove the spear, but can’t actually grasp it. A voice tells them they can’t help him, only remember him.
	· The depth of Larn’s cruelty is demonstrated.
	· Fear 
	· Contrasts of the warmth of the demons and the cold of the Tribe

· Short sentences to show panic
	Crisis: Tom is dying

	Chapter 43
	Edie explains to Anna and Joe that the Tribe are all around and that nothing can be done to save Tom. The stars have disappeared.
	· Tom feels sorrow for Anna’s pain.
	· Fear/sorrow
	· Dialogue shows fear and panic as Joe and Anna look for a way to help
	Crisis continues: there seems no way to save Tom

	Chapter 44
	Joe and Anna realize the spear is part of another dimension and try to find ways to get into the mind of the Tribe. Edie tells Joe he should let Tom die. Joe sees something that makes him freeze.
	· Joe feels huge anger at Edie’s attitude.
	· Anger/
frustration
	· Dialogue shows Joe’s anger
	Crisis continues: continued, futile efforts to save Tom

	Chapter 45
	Joe is bewitched by a Tribeswoman. Edie forces him to look away and Anna fights for Tom and Joe. A vine begins to curl around the spear in Tom’s chest. Joe is pierced by a spear
	· Anna’s strength is shown as she defies what is happening to Tom and Joe.
	· Power/love
	· Description shows the bewitching of Joe
	Further crisis: Joe is pierced by a silver spear

	Chapter 46
	Tom regains consciousness. Voices have changed. The stars are tiny. He realizes he is different and turns to Anna for comfort.
	· Tom realizes he has changed and is more like Anna.
	· Relationships
	· Use of variety of sentence structures to describe changes in Tom
	Partial resolution: Tom returns

	Chapter 47
	Tom is back at Edie’s. Everything has lost its glare and brightness. Anna and Joe notice the change in Tom as he does in them.
	· Edie shows an almost gentle side as she explains that everyone changes.

· Joe allows a glimmer of his inner self to surface.
	· Friendship
	· Dialogue reveals aspects of character
	Further resolution: relationships and character are clarified

	Chapter 48
	Tom realizes that demons are nothing to fear. He works out the nature of family life. Anna realizes that Edie is actually Tom’s aunt. Edie tells her story. Joe describes what he had seen on the common. Tom finds out that he Is part of a big family.
	· Tom feels trapped at the prospect of being a demon and longs to run away. He begins to lose his memories of the Tribe.
	· Relationships/
change
	· The longest chapter in the book, which pulls all the stories together
	Final resolution: Edie’s story is told. Tom becomes a demon, Anna and Joe become closer.


LESSON 1

Lesson objectives
Yr 7: R6
Yr: 8 R5

AF 3
AF 3

Focus: Chapters 1–2 – Opening and reader empathy

Learning outcome

Students will be able to:

1
Consider why and evaluate how the author creates empathy with Tom

2
Explore the imagery used by the author to establish setting

Starter (5 minutes)
Odd one out activity – put the following words on the board: empathize, sympathize, identify, understand. In pairs, students decide which word is the odd one out. They must be able to explain their choice (one minute allowed).

Take feedback. Afterwards, explain that there is no ‘right’ answer, but that the point of the activity was to discuss the meanings of the words and to be able to justify their choice. This is an important skill when making comments about texts.

Introduction (20–25 minutes)
Explain that you will be reading the novel together over the next few weeks. Ask pupils to give their first impressions and expectations of the book from their examination of the front cover (three minutes). It is worth avoiding reading the blurb if possible, to keep the fact that demons are actually humans, as a surprise. There is further opportunity to discuss the cover in Lesson15, using the Reading Guide.


Show extract from Chapter 12 on OHT 1a and handout copies of Worksheet 1a to students. Explain that the extract is not from the beginning of the novel. Read it aloud.

Write the following questions on the board and ask students in pairs/small groups to agree predictions in response:

•
What do we know?

•
What do we guess has happened?

•
What do we want to know?

Students record their ideas on the grid provided on Worksheet 1a. During feedback, encourage students to develop their ideas and annotate the extract on whiteboard or OHT.

Development (15–20 minutes)
Read Chapter 1 aloud to the class. Half of the class should make notes about the imagery (some may wish to do this in graphic form), the other half should make notes about how the character of Tom is introduced and how the author wants the reader to perceive him.

Take brief feedback, to clarify understanding.

Students read Chapter 2 independently. Using the plan below, you or a LSA could work with a small group who may need support in this task. They should again focus on the imagery used to create setting and on the way Tom is presented (they could change to the other focus).

Guided Group Reading Plan

	Text:
	Chapter 2

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that in this lesson you are looking at how the writer creates empathy for Tom as he is introduced. Ensure that all the students are confident with the terms empathy and sympathy.

Support students as they read Chapter 2, encouraging them to notice the imagery and the mood it creates, e.g. The clouds slowly darkened into tender bruises… What kind of mood is this creating? How might Tom be feeling at this point?, etc. After the break on page 4, encourage students to continue the reading and task in pairs, with support as required.

Ask each pair to share one of their points with the rest of the group. Group members should ask questions or add to the point, developing ideas as necessary. Clarify understanding where necessary.

Ask each member of the group to explain either sympathy or empathy and give a brief example.

	Evaluation:
	Teacher or LSA to complete this after the session



Use OHT 1b to create a Role on the Wall – project the image onto a large piece of paper so you can trace over the lines to create a life-size image of Tom.

During feedback, guide students to make links between the setting and the character. Relevant points should be placed on the Role on the Wall, along with appropriate quotations. Thoughts should be written in the head area; emotions and feelings in the body and actions on the limbs.

Plenary (5 minutes)
Ask what are their feelings about Tom? Remind students that writers want readers to share the emotions felt by their protagonists. How has the author directed their responses? Opinions must be justified by reference to the text. Students should use the terms empathy and sympathy correctly as part of their response.

Think back to the predictions they made after reading the extract. How far have their predictions been developed? Any additional points can be added to the Role on the Wall.

Homework (5 minutes)
Ask students to create a collage of words, pictures or both to demonstrate how the character of Tom fits into his surroundings. They should include quotations or close reference to the text as part of the collage. These can be used later as wall displays and referred to as the novel progresses.

Lesson 2

Lesson objectives
Yr 7: R7
Yr 8: R10

AF 2
AF 2

Focus: Chapters 3–5 – Character study

Learning outcome

Students will be able to:

1
Consider how the author uses language to establish the character of Tom


Starter (5 minutes)
Students attempt the first Pair activity of Reading Guide pages 4–5, Picture This! – working out what it is that Tom is describing. You could present this as a timed challenge to see who can identify the most objects in the given time (2 minutes).

Feedback – discuss students’ suggestions and the way in which the descriptions have been composed, without naming the object. Do not tell the students whether they are correct, as they can look out for the objects as you read the novel.

Introduction (20–25 minutes)
Explain that as you read the next few chapters together the students will be building up the profile of Tom, using the Role on the Wall to gather their ideas and evidence, e.g. the old song is special to Tom, so it could be placed in the heart region of the Role on the Wall.

Read Chapters 3–5 with the class. Ask questions to prompt students to focus on Tom:

•
On page 8, the word perhaps is used repeatedly. What does this show about Tom’s state of mind?

•
What do you discover about Tom’s lifestyle as part of the Tribe?

•
How does the author show us Tom’s opinions of demons?

•
On page 12, which words show that Tom does not like demons or their city?

Add notes and quotations to the Role on the Wall as appropriate.

Development (15–20 minutes)
Divide the class into groups of 3 or 4. Half of the groups will investigate the Tribe, the other the demons, to show the differences between them. They should take evidence from the chapters read today.


In their groups, the students complete Worksheet 2a. They write a quotation from the text and explain what it shows about the characters and their lifestyles. They prepare an agreed statement to feedback to the class about their group of characters, including a quotation or close reference to the text to support their opinion.

More able students can explain the extent to which they feel that Tom ‘belongs’ to each group.

Plenary (5 minutes)
Ask each group to share one of their findings. The students who have considered Tom’s role should give their feedback last.

Reflect on the Learning outcome to sum up how the author’s language choices are establishing the character of Tom.

Homework (5 minutes)
Ask the students to think back to the starter activity and the way Tom viewed the world around him. Tell them to choose three items in their own homes and describe them as Tom might. Tell them not to name the object so they can keep their classmates guessing what they’re describing when they read out their descriptions in the next lesson.

Lesson 3

Lesson objectives
Yr 7: R6, R9
Yr 8: R13

AF3, AF6
AF3, AF6

Focus: Chapters 6–8 – Imagery and character

Learning outcome

Students will be able to:

1
Demonstrate how the writer shows characters from Tom’s point of view

2
Explain the importance of effective imagery in establishing setting and character

Starter (10 minutes)
Students share their homework descriptions with a partner or small group and work out what is being described. Feedback on which were the most successful descriptions and why.


Students work on the second Pair activity of Reading Guide pages 4–5, Picture This!. They describe the pictured objects from Tom’s point of view. Present this as a challenge to see who is able to compose the most effective description.

Feedback – discuss students’ suggestions and the way in which the descriptions have been composed.

Introduction (15 minutes)
Explain that as you read the next chapter together, you will be looking at the way Tom sees the world.

Read Chapter 6, asking students to consider:

•
The quality of the description – how has the author created such vivid images from Tom’s point of view?

•
Tom’s use of pronouns – what does this say about his opinion of demons?

Add notes and quotations to the Role on the Wall as appropriate.

Development (20 minutes)
Explain to the pupils that after reading Chapters 7 and 8, they will be taking part in a drama activity to explore part of Tom’s journey and his relationship with other members of the Tribe and the landscape of the common.

Read the two chapters, pausing to ensure the students have a clear understanding of the plot and characters.

•
Following the reading, select three students and ask another student to ‘sculpt’ them into the attitudes of Tom, Larn and Sia as Tom comes upon them on the common.

•
Ask the class to consider the distances between the characters and the positioning of them in relation to one another. Make adjustments as necessary.

•
Position three more students behind the characters – these will deliver the words spoken by the characters.

•
A further three students stand alongside the speakers; their role is to deliver the thoughts of the characters – this will involve inference and deduction and is appropriate for the more able students.

•
The remainder of the class then place another pupil as the writer. They must decide which of the characters the writer is closest to at this point in the text and must be able to give their reasons for the position they choose. There will be some debate at this point as students decide which is the most appropriate positioning.

•
Finally, the class decide where the reader is during this scene and again, justify their choice.

If a camera is available, the freeze frame can be recorded and used as a wall display. Students can complete speech and thought bubbles to record the talk which took place.

If there is time, a second freeze frame exploring Tom’s search for information about Edrin could be carried out

Plenary (10 minutes)
Quick Quiz:

•
What evidence do you have that Tom has no empathy with demons?

•
What description shows that the onion is very strong?

•
What does Tom think of ‘the sophie’?

•
What unusual movement does Larn make to show that he is paying attention to Sia?

•
What do you think might have happened to Edrin? Find some evidence in the text to justify your opinion.

Students could work in pairs to decide these answers. Use the no hands up rule (give students 30–40 seconds to think, then you or a student choose someone to answer the question – this ensures that everyone has to think of an answer).

Homework (5 minutes)
The students work from Worksheet 3a, b or c, showing Sia, Larn, or the Tribe as a group. Looking at all the chapters read so far, they must surround the illustration with words and phrases to show how Tom views them, e.g.

•
Worksheet a: Soon the Tribe would come and sniff him out. This suggests that they will look for revenge. (p 2)

•
Worksheet b: Tom was slow, and his voice was ugly. Sia had told him so. This suggests that Sia is not a caring mother as she is cruel to Tom. (p4)

•
Worksheet c: Larn was unpredictable, and sometimes dangerous, too. This suggests that Tom is very wary of him. (p19)

They should then write a paragraph to show Tom’s view of the character they have focused on. They can use some of the words and phrases they have found. Remind them that to make a point, they must give some evidence and explain what is suggested by the writer through the point.

Lesson 4

Lesson objectives
Yr 7: R7, R14
Yr 8: R10, R13


AF4, AF5
AF4

Focus: Chapters 9–13 – Tension and setting

Learning outcome

Students will be able to:

1
Explain how the writer creates tension

2
Investigate the contrast in setting

Starter (10 minutes)
Big picture activity: Divide the class into groups of 4 or 5. Number each group member 1 – 4 or 5. Explain that as a group they must replicate, exactly, the picture you will show them. You need just one copy of Worksheet 4a, which has the picture you are going to use.

•
Students take turns to come up and memorize the picture. All those numbered 1 look first for 15 seconds, return to their group and draw or write what they can remember.

•
Those numbered 2 come forward to look at the picture for 15 seconds and make additions to the picture the first student drew, and so on.

•
When everyone in the group has taken a turn, they choose one person to take a final look. They add any further details or make any final changes to the picture. The pictures are then compared with the original.

(The idea of the activity is to enable the groups to work out a strategy to replicate the picture in the most effective way possible. You should not give any clues as to how they might do this.)

Following the activity, ask students to explain how they organized the task, whether it was effective and what they might improve if they were to attempt a similar task in the future.)

Introduction (20 minutes)
Explain that as you read the next chapters together you will be noticing the contrasts between the world of the Tribe on the common and that of the demons and how Tom is affected by both. You will also be exploring how the writer creates tension.


Turn to pages 6–7 in the Reading Guide, What Does Your Environment Say About You?, and look at the images of Tom’s world on the common and that of the demons. Ask students to notice the differences and any similarities between the two. Do they share the same viewpoints? Can they find evidence to further support or contradict these viewpoints?

For fun, students could answer the quiz questions.


Put up the opening of Chapter 9 on OHT 4a. As you read, annotate the text with the students’ suggestions based on the following suggested prompts:

•
Which words or phrases suggest that the Tribe are under threat from demons?

•
What is the author suggesting when she uses the word scour
•
What is the effect of the dash before the word but towards the end of the first paragraph?

•
What do you notice about the first sentence of each paragraph? Why do you think the writer uses this technique?

•
Which words in the second paragraph suggest that the Tribe dislike demons?

•
What is the effect of the dash and the rhetorical question?

•
What is the tone created by the final sentence in the second paragraph?

Finish reading Chapter 9, pausing as appropriate to discuss the way in which the writer establishes Tom’s fear of the Tribe and Larn in particular. Ask students to notice effective imagery and description and the way character is established through dialogue. Focus particularly on the way the chapter ends, discussing with the students the impact of the long and short sentences and the shocking final statement. Ask students to predict how Tom will react to the statement.

Development (20 minutes)
Read Chapter 10 with the students, exploring the techniques used by the writer to create a sense of fear and panic, beginning with his initial inability to move, closely followed by his flight and the way the chapter builds to a climax. Consider also the way the setting both helps and hinders Tom as he tries to escape from Larn and Sia.

The students independently read Chapters 11–13. As they read, students should notice the following:

•
Tom’s observations about demons – which words does he use that shows he views them as a different species from himself?

•
Look out for images of cold and heat; how do these relate to the characters and setting?

•
The differences between Tom’s habitat on the common and the city.

•
The differences between Tom and Anna.


Working with a partner, students complete Worksheet 4b, giving quotations from the novel about Tom’s views of demons, the differences between Anna and Tom, the Common and the city.

Plenary (5 minutes)
Using Worksheet 3a, b or c from the last homework and Worksheet 4b students work in pairs to agree a statement which encapsulates an aspect of Tom, based on information gathered.

Take feedback from one or two pairs and collect in the statements to add to the Role on 
the Wall.

Homework (5 minutes)
Tell the students to read Chapters 14 and 15 and complete Worksheet 4c.

Lesson 5

Lesson objectives
Yr 7: R4, R8
Yr 8: R3, Wr17, R4

AF2, AF3
AF2, AF3

Focus: Chapters 16–21 – Relationships

Learning outcome

Students will be able to:

1
Identify features of the theme of family relationships

2
Work out how Anna and Joe feel about each other through their words and actions

Starter (10 minutes)
Using Worksheet 4c from the homework activity, students compare notes and discuss 
any differences. Take feedback and make notes of key points on a flip chart or whiteboard. Clarify or elaborate on points as necessary. Any new points about Tom can be added to 
the Role on the Wall.

Introduction (15 minutes)
Explain that the next few chapters focus on establishing Joe’s character and his relationship with Anna and treatment of Tom.

Read Chapter 16 then pause for pupils to make a note of their first impressions of Joe. 
They should use a quotation or make close reference to the text to support their opinion. Continue reading, asking students to be aware of how Joe’s character is developed and to see whether their first impressions are borne out.

At the end of Chapter 17, ask students for a word to sum up Joe’s character so far, then ask them to look back over the chapter to find words/phrases to support this. These words can be added to their notes about Joe.

Development (20 minutes)
Put students into groups of 4 or 5 to read Chapters 18–21. Each group should have an able reader where possible. A guided reading group should work with an adult (see notes below). Each group should read with a particular point of view in mind (the 4Ms): Mood, Manner, Motivation or Morality, using the appropriate card from Worksheet 5a for support.

Groups should consider the following:

•
Joe’s reaction to Tom in Chapter 18

•
Joe’s views about science in Chapter 18

•
Joe’s description of how humans are likely to treat Tom in Chapter 19

•
Joe’s feelings about his parents in Chapter 19

•
Joe’s treatment of Tom in Chapter 20

•
Further revelations about Joe’s character in Chapter 21.

Guided Group Reading Plan

	Text:
	Chapters 18–21

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Explain to the group that they will be reading the text with a particular viewpoint in mind. The morality viewpoint is more appropriate for an able group. Ensure that the group understands the viewpoint they are considering.

Read the chapters, focusing on the bullet points in the main lesson plan for each chapter. The adult should model the first bullet point, then work with individuals or pairs within the group as the remainder of the task is completed; supporting others in the group if necessary.

Ask each student to offer a response to one of the six bullet points. The other students should check that the given point of view has been kept in mind.

Ask the students how the writer wants the reader to feel about Joe. How do they know this? (They should provide a quotation or close reference to the text)

	Evaluation:
	Teacher or LSA to complete this after the session


Plenary (10 minutes)
Use a planning frame with four sections on a flip chart or white board, to collect students’ responses to the text. Each section should be labelled with one of the 4Ms. Students can use cards from Worksheet 5a for support. Ask a spokesperson from each group to make their contribution, requiring them to explain why they reached the conclusions they did.

Homework (5 minutes)
Using the information that has been gathered about Joe so far, the students complete the character profile about him on Worksheet 5b. Tell them to remember to give evidence from the text.

Lesson 6

Lesson objectives
Yr 7: R6
Yr 8: R4

AF3
AF3

Focus: Chapters 22–24 – Character study

Learning outcome

Students will be able to:

1
Use drama and reading techniques to trace the nature and make up of Joe’s character

Starter (5 minutes)
Card sort: Put the students into groups of 3 or 4 and give each group a set of the vocabulary cards from Worksheet 6a (you may want to give a particular selection to some groups, if appropriate, according to ability). Ask them to sort the cards into categories of their own choice (all the cards relate to Joe). They should decide on a heading for each group of 
cards and be able to explain to the class the criteria they used to categorize the cards. 
If appropriate, you may wish the students to enter some of the words on the Never Heard 
the Word Grid on Worksheet 6b.

Introduction (15 minutes)
Read Chapters 22–24, focusing on the way Joe treats the other characters and the way he responds to them. Explain that this is a crucial part of the novel and students should notice how the writer builds up to this climax. Ask students to offer adjectives to describe Joe.

Development (30 minutes)
Turn to pages 8–9 in the Reading Guide – Joe – Scientist in the Making or Cruel Bully? 
Ask two students to read the radio script aloud. As they do so, the other students should look out for evidence which shows an aspect of Joe’s character, e.g. It was Tom who made the shed blow up, suggests that Joe is unable to accept responsibility for his actions. Discuss the various points raised by students, extending their ideas by effective questioning 
(10 minutes).

In groups of 3 or 4, students should work through the second part of pages 8–9 in the Reading Guide, agreeing answers to the two bullet points and giving evidence for their views. Explain that Evelyn is Anna’s mother. Tell the students that they will be:

a)
Sharing their thoughts with the rest of the class

b)
Preparing two questions to ask Joe about his behaviour, attitude or feelings 
(10 minutes).

Select two able pupils to take the role of Joe in a hot seat activity. While the groups are preparing questions, they should work together to anticipate the questions they may be asked. They should consider:

•
What their answers might be

•
What evidence from the novel they might use to support their answers

•
Whether they share the same opinion of the character or have different interpretations.

Each ‘Joe’ takes a turn to sit before the class who are, ideally, seated in a semi circle around ‘Joe’. Each answers half of the questions, in as much detail as possible, as if they were Joe, and with close reference to the text. Make a brief note of Joe’s responses on a flip chart or whiteboard, recording the key words and phrases they use (10 minutes).

Plenary (5 minutes)
Quick Quiz:

Using mini whiteboards or A4 paper, ask students to jot down answers to the following questions:

•
Which adjective, best describes Joe?

•
Think of a word or phrase to sum up Bernard’s feelings about Joe.

•
How do you think the writer feels about Joe?

For each question, allow 30 seconds to write the answer, then call for boards up in order to make a quick assessment of the students’ understanding.

Homework (5 minutes)
Tell the students that from all that has been read so far about Joe, they must compile a list of bullet points to sum up his character. With each bullet point, they should give a reason as to why they believe this to be the case. If necessary you could start the students with an example: bully – Joe forces Anna to let him in her shed.

Lesson 7

Lesson objectives
Yr 7: R12
Yr 8: R10

AF5
AF4

Focus: Chapters 25–29 – Setting

Learning outcome

Students will be able to:

1
Comment on how the writer conveys setting, mood and character through word choice and sentence structure

2
Explain how key ideas are developed through the organization of the content

Starter (10 minutes)
Remind students of the activity Picture This! in the Reading Guide. Ask if students can recall any of the descriptions. Explain that you are all going to look at a piece of text from Chapter 25 (on OHT 7a) to explore how the setting has been created and to try to produce a summary of the overall atmosphere. Use the students’ suggestions to further annotate the extract.

Introduction (15 minutes)
Read Chapters 25–27, pausing to discuss the way in which the setting is described from Tom’s point of view. You could prompt further student response by focusing on:

References to heat and cold – what is the impact on the reader?

•
The way in which Tom responds to his situation – e.g. in Chapter 25, although he doesn’t speak, Edie’s questions and comments are interspersed with Tom’s thoughts.

•
The impact on the reader of Tom’s descriptions of the visitor to Edie’s house.

•
The two questions posed by Tom at the end of Chapter 27.

Development (20 minutes)
In pairs, students write a brief description, in their own words, of the visitor in Chapter 26.

Share the description with another pair and assess which manages to give the closest impression of the character to the original. Decide why this might be and consider what is lost from the quality of the original description.

Students continue to read Chapters 28 and 29 independently, bearing the following points in mind:

•
The continuing imagery of heat and cold

•
What type of man the visitor in Chapter 28 seems to be – refer to the text

•
The question asked by Edie at the end of Chapter 28 – what does this suggest about Edie? (This point may be more suitable for more able students)

•
Tom’s thoughts about Anna in Chapter 29 – how they change and how he reacts. Ensure in feedback that they have noticed the change in pronoun and the significance of that (more able students should be given this focus).

Plenary (10 minutes)
Students feedback their responses to the class, based around the focus of the learning outcome. Teacher or student questioning should encourage students to develop and explain their thoughts, with references to the text.

Homework (5 minutes)
From the point of view of one of the visitors, write a brief report about your meeting with Tom. Worksheet 7a may be used to support students where necessary.

Lesson 8

Lesson objectives
Yr 7: R12, R14
Yr 8: R5

AF5
AF4

Focus: Chapters 30–32 – Writer’s Craft

Learning outcome

Students will be able to:

1
Show how the writer’s language choices can enhance meaning

2
Explain how the writer demonstrates, often through dialogue, the tensions in the family relationship

Starter (10 minutes)
Using Worksheet 8a, draw lines to link the quotation to the appropriate effect. This could 
be done as a shared activity if the worksheet is copied as an OHT and projected onto the whiteboard.

Introduction (15 minutes)
Explain that in this lesson you will be exploring the relationships between Anna, Joe and Bernard. Ask the students to recap the family situation, i.e. Joe’s father lives with Anna and her mother. Joe rarely sees his father. Discuss possible problems that might exist, based on evidence in the text so far.

Allocate the roles of Joe and Anna to two of the more able readers. As you read Chapter 30, they will read the dialogue in a dramatic way, to enhance the tensions created by the dialogue. Students should note how the writer varies sentence length and vocabulary 
choice to make the conversation convincing.

Reflect on the points made at the beginning about the type of family situation and whether this chapter has changed or supported that view.

Development (20 minutes)
In pairs or groups of 3 or 4, read Chapter 31 with a focus on how Bernard deals with the situation. Consider the following points:

•
How Bernard breaks up the fight

•
The way he speaks to Anna (is he angry, sympathetic, blaming, etc.?)

•
The way he speaks to Joe and the impact this has on him.

•
Which words show whether Bernard is in control, or feels unable to deal with the situation?

•
What is Joe’s intention in this chapter? Consider the things he says to Bernard in relation to Anna. What do you find out about Joe’s relationship with his mother?

•
How does Anna react when Bernard wants to speak to Joe alone? What does this 
show about her relationship with them?

Plenary (10 minutes)
Read Chapter 32 to the class. Discuss the relationship between father and son, focusing on how the descriptions of their relationship are in contrast to the imagery of the vines, e.g. he began, hopelessly…, Joe’s teeth gleamed with contempt. What is the writer trying to show here?

Homework (5 minutes)
Ask students to take the viewpoint of Anna, Joe or Bernard and write an account of the incident in the garden.

Success criteria – students should:

•
Write in the first person

•
Keep to the point of view of the character

•
Explain how they feel during the incident and why – it is likely that they will have 
mixed feelings

•
Write two or three paragraphs.

Lesson 9

Lesson objectives
Yr 7: R14
Yr 8: R13

AF5
AF6

Focus: Chapters 33–35 – Use of language

Learning outcome

Students will be able to:

1
Comment on how the writer evokes reader empathy by using language to visualize action and convey emotion

Starter (10 minutes)
Explain that you will be looking at the language the writer has chosen and exploring the images and emotions created as a result.


On OHT 9a explore the language used and the impact it has on the reader. Consider the following:

•
The effect of words like jangling in relation to gritted teeth
•
The way a claustrophobic atmosphere is established

•
The effect of the connective phrase But then…

•
The image of the sun, winter-weak.., caught in a net of branches.
Introduction (15 minutes)
Explain that images are sometimes continued over a whole paragraph or sometimes longer and that this is known as an extended image. Discuss the extended image of Tom caught or trapped in the house enveloped in alder, and the sun, trapped in the branches.

Continue reading the rest of Chapter 33, asking students to note further imagery and the effect it has on the reader. Comment on the way the writer relieves tension, by the anti climactic speech – I thought I could feel a draft… Why does she do this?

Consider the impact of the final, two-word sentence in the chapter.

Development (20 minutes)
Independently, or in pairs, students read Chapters 34 and 35. They can use Worksheet 9a to make notes during reading. They should focus on the way the use of language directs the reader’s emotional response and the images they see. Some students may find it helpful to consider how the writer is appealing to the senses and use of patterns, e.g. the pattern of three repetitions. They should also be encouraged to make the link between Edie’s song and that of the Tribe in the earlier part of the book (Chapter 3).

Students should notice in Chapter 35 how a new demon character is introduced, whilst maintaining the presence of the Tribe.

What questions are raised by these chapters?

Plenary (10 minutes)
Students feed back their thoughts about Chapters 34 and 35. They should explain their understanding of the writer’s use of language and also share some of the questions raised by their reading.

Homework (5 minutes)
Using the information from the three chapters read today, the students complete the graph on Worksheet 9b to show how the tension changes as the chapters progress. They can add in extra points if they wish.

Lesson 10

Lesson objectives
Yr 7: R6, R15
Yr 8: R4

AF3, AF4
AF3

Focus: Chapters 36–39 – Dialogue and imagery

Learning outcome

Students will be able to:

1
Use a range of reading strategies to consolidate their understanding of the characters

2
Discuss how character is established and developed through dialogue

Starter (10 minutes)
How well do the students know the characters? Make up the cards from Worksheet 10a and laminate if possible. Tell the students to match the cards, as in a domino game but here by association, e.g. Joe and bully. If a card applies to more than one character, the students decide which character it most strongly represents and explain their choice.

Students will briefly discuss the best place for the card, thereby deepening their understanding of the text. They will need to use several reading strategies, e.g. reread and reinterpret, read between the lines, predict and speculate, etc. Students can be referred to the book, the Role on the Wall and any notes they have, for quick reference, but the aim is 
to work quickly and see how much they can remember.

Introduction (20 minutes)
Explain that you are going to read on, focusing on how dialogue is used to reveal information about characters.


Using OHT 10a, ask questions about the dialogue which will encourage students to reach conclusions about the characters, e.g. How does Anna show her concern for Tom? How do you think this dialogue might make Tom feel? Why? (He may find it irritating and suffocating – he doesn’t like to feel connections with people. This is an effective way to differentiate, enabling the most able students to be challenged while those who need support are given opportunities to show what they know. Annotate the OHT with the students’ responses.

Read Chapters 36–38. Pause briefly to ensure that students understand the story. Take time to discuss the effect and implications of the final sentence of each of the chapters – they are all connected with life and death:

•
Chapter 36 – We’ll kill him ourselves. Discuss Joe’s apparent attitude to killing and the difference in the way Tom and Anna respond to this attitude.

•
Chapter 37 – They want them alive. Discuss the implications and sense of mystery and threat in this statement from Edie.

•
Chapter 38 – I doubt he’ll live very long after he leaves.

Development (20 minutes)
In groups, read Chapter 39. Ask students to look out for the contrasts between the family and Tom. He is shown very much as an outsider – look for evidence of this. Not understanding the relationship between father and son, not understanding the idea of keeping a pet, not wanting to be shown affection, etc. The more able group can focus on 
the imagery of the vines binding the family together and the way Tom resists them.

Emphasize the importance of the final two pages where Tom feels so claustrophobic in the demon houses that he is drawn back to the moonlight, the stars and the Tribe.

Plenary (10 minutes)
Ensure, by careful questioning and discussion, that each group has understood the importance of the chapter. Reread from Through Edie’s door… (p108) to the end of the chapter, then ask students to predict what they think will happen to Tom and what Anna might do. Encourage them to think back over previous chapters for clues as to what might happen. Keep a record of their ideas on a flip chart or post its, to refer to as the end of the novel is revealed.

Homework (5 minutes)
Students should choose to continue the story from the point of view of Anna or Tom.

Success criteria – students should:

•
Write one paragraph of approximately 100–120 words

•
Use their knowledge of the way their character thinks, speaks and behaves to ensure their ideas are convincing

•
Include aspects of the setting from what they have read so far

•
Finish with a mini cliff hanger.

Lesson 11

Lesson objectives
Yr 7: R7, R14
Yr 8: R10, W8


AF4, AF5
AF4, AF5

Focus: Chapters 40–44 – Viewpoint, mood and tension

Learning outcome

Students will be able to:

1
Identify the main points in a paragraph and see how the viewpoint, mood or tension changes within a chapter

2
Use key terms when analyzing the language

Starter (15 minutes)
Read Chapter 40 with the students, asking them to notice how the mood, viewpoint and tension change as the chapter unfolds. After reading, allocate a paragraph to each student (there are about 20 places where the text can be divided, some students will work on the same section of text), who has to choose one word to sum up their piece of text, e.g. for paragraph one; the word might be ‘relieved’ or ‘decided’.

Students then work in groups of 4 to choose one of their words to put forward to the class as a word that applies to the whole chapter. These words are put on the flip chart or whiteboard and a class vote is taken to decide which word best suits the chapter. Students may only vote once.


Having identified one word, students go back to their original paragraph and decide to what extent the word applies to their paragraph. This is recorded on the graph on OHT 11a. When the graph is complete, students can see that the mood or viewpoint in a paragraph is dynamic.

Introduction (20 minutes)
Read Chapters 41–44 continuously in order to build the suspense and to enable the students to empathize with the characters and feel the fear and sadness. If there are very able readers in the class, they could read the dialogue.

Ask students to think about their emotional response to the chapters, how they felt at key moments; what the writer did to create this response? Think about the effect of language choice and variety of sentences. Students should use key terms when describing and analyzing the language, e.g. noun, adjective, subordinate clause, etc.

Development (15 minutes)
Organize the class into five groups. Model how to use the description on one of the cards from Worksheet 11a to sculpt a group into a tableau to represent the description. Choose 
a word or phrase as a title for the tableau.

Ask the remaining students to place someone near the tableau, where they think the writer is standing at that moment in time and then place someone to show where the reader is in relation to the events/characters in the tableau.

All groups create their tableau.

Plenary (10 minutes)
Each group show their tableau, and give it a title. The rest of the class should decide where the reader and writer are at that moment in the story.

Homework (5 minutes)
Ask students to try to find the legend of Tam Lin by typing the title into a search engine such as Google. They should highlight or underline parts of the ballad which are familiar, having read Cold Tom.

Lesson 12

Lesson objectives
Yr 7: R19
Yr 8: R14

AF4
AF4

Focus: Ballad and Reading Guide – representation of character

Learning outcome

Students will be able to:

1
Show how writers use knowledge from their own reading in their writing

2
Recognize that narratives can be presented in different forms

Starter (10–15 minutes)
Ask if anyone found the story of Tam Lin for homework; take a few minutes to look at the different versions that have been found. Explain that the legend of Tam Lin is an old tale, which has been carried through the years, often in song form. If you have a recording from Steeleye Span or Fairport Convention you could play a few verses. Explain that Sally Prue was inspired by a version of the ballad and share the extract from The Writer’s Craft section.


Read the ballad together (Worksheet 12a). Discuss any difficult vocabulary and ensure 
that the storyline is understood. Ballad summary: a maiden goes to the forbidden woods 
of Carter Hall to pick flowers. This makes Tam Lin appear and they argue over who owns 
the land. Eventually, he explains that he was captured by the queen of fairies and will be sacrificed – but that he can be saved. He says he must be pulled from his horse as the fairies troop by one night. She does this and holds him as he transforms. Tam Lin is saved, enraging the queen of fairies.

Explain that the ballad of Tam Lin runs through the whole story of Cold Tom; it is a very old tale, which has been told down the years, not only as an oral narrative, but it has also been the subject of folk songs.


Give out the Ingredients of a Ballad grid (Worksheet 12b) and ask students to suggest how it could be completed. Copy the grid onto OHT to use on the whiteboard for modelling and feedback. Model how to put one or two of the suggestions onto the grid.

Introduction (20 minutes)
Allocate a section of the grid to each group of students to complete with their findings from the ballad. Take feedback from each group, clarifying and developing their ideas by effective questioning. Ask students what connections they can see between Tom and the legend of Tam Lin. Why do they think it punctuates the story?

Development (20 minutes)
Ask students what they think of ‘fair folk’, based on their reading of Cold Tom and the extract from the Tam Lin legend.


Turn to pages 10–11 in the Reading Guide, Do You Believe It? Allocate sections to individuals or groups and tell them they will be sharing what they have read with the rest of the class in the plenary. Students should consider how closely Sally Prue’s elves compare with those described in the Reading Guide.

This provides an opportunity for Guided Reading. Use the Guided Group Reading Plan below to support the adult leading the group.

Guided Group Reading Plan

	Text:
	Reading Guide – Do You Believe It?

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that in this lesson you are looking at the representations of fairy folk in different text types. Ask students to reflect on the impression of the Tribe that has been created in Cold Tom and explain that as they read the extracts from the Reading Guide, they will be looking for similarities and differences.

Read through the extracts in the Reading Guide, asking students to attempt the Quick quiz questions. You may wish to leave out some sections for a particular group of students.

‘The Danish View’: ask students whether there is any evidence in the novel that Sally Prue shares these ideas about elves.

Ask each group member to share their Quick quiz responses with a partner, before listening to one response from each student as a whole group. Check the text for evidence and refine any answers, developing ideas as necessary.

Ask the group to agree a comment to share with the class about how closely Sally Prue’s representations of elves, matches those shown in the Reading Guide.

	Evaluation:
	Teacher or LSA to complete this after the session


Plenary (10 minutes)
Ask students to consider how closely Sally Prue’s representations of elves match those in the Reading Guide. Find examples to show that the elves in Cold Tom are similar to those in the Reading Guide. Have they noticed any differences?

Homework (5 minutes)
Using part of the plot from Cold Tom and the ballad worksheets from the first part of the lesson, the students re-tell the story as a ballad.

Success criteria:

•
3 to 6 verses of 4 lines each (depending on ability)

•
Close reference to the story

•
The same rhyme scheme as the Tam Lin extract

•
Use of colour.

Lesson 13

Lesson objectives
Yr 7: R1, R2, R8
Yr 8: R4, R5

AF2, AF3
AF3

Focus: Representation of views

Learning outcome

Students will be able to:

1
Select information from the novel to represent the views of various characters in an oral activity


Starter (10 minutes)
Read the first part of Urban Sprawl in Reading Guide pages 12–13. Discuss briefly the reasons for building on green land and gauge students’ views on this activity. Read the cartoon history of common land.

Introduction (20 minutes)
Explain to students that there is to be a public meeting in which the proposal of building on the common is to be debated. They should decide which characters might be in favour of such an idea and which are more likely to be against it.

In pairs or small groups, students should skim through the novel to find quotations or references which could be used to support a particular point of view. (You may find it helpful to allocate particular chapters to students to make the task manageable in the time.) Each pair or group should prepare a brief statement as a character from the novel, giving their opinion about the proposed development and include a piece of supporting evidence.

You may wish to ask a small group of able students to take on the role of the developer. This will require them to think of reasons why the development should go ahead. They will have to develop an argument by reading between the lines; focusing on areas of the novel which describe the way housing is growing in the area.

Development (20 minutes)
Set up a public meeting forum with a chairperson to lead the debate. Students make their statements in role, explaining why they hold the view, using words from the novel as far as possible. A time limit should be imposed for each group.

Plenary (5 minutes)
Having heard each character’s contribution, students should decide whether the planning permission is likely to be granted, based on the evidence and quality of persuasion.

Homework (5 minutes)
Reflect on all that has happened in the novel so far and consider how you think the story will end. Think about the Tribe, Tom and Anna and her family. You will be able to compare your own ideas to the end of the novel in the next lesson.

Lesson 14

Lesson objectives
Yr 7: R15
Yr 8: R13

AF4
AF4

Focus: Chapters 45–48 – The ending of the novel

Learning outcome

Students will be able to:

1
Consider how the reader has been prepared for the end of the novel

2
Evaluate the effectiveness of the ending

Starter (10 minutes)
In pairs, students do the card sort activity (Worksheet 14a) to decide which cards are beginnings and which are endings. Students should note how they make their decision 
and be able to explain it.

Introduction (20 minutes)
Explain that as you read the last four chapters of the book you will be focusing on how the writer brings the story to an end. The students should consider:

•
Are the problems resolved?

•
Is the ending satisfying?

•
Is there an element of surprise?

Read Chapters 45–47.

•
Pause at the end of Chapter 45 to discuss how the writer maintains the tension, by putting Joe into danger and the shocking way the chapter ends.

•
Draw the students’ attention to the way the word ‘And’ is used repeatedly in the first paragraph of Chapter 46 – why does the author do this? What is the impact on the reader?

•
This is a crucial moment for Tom in the novel – what happens to him? Note the momentary lapse when he calls Anna ‘it’ again, what does this show about Tom at this point?

•
Is the reader left asking any questions at the end of this chapter? (What has happened to Joe?)

•
In Chapter 47, consider the changes to the way Tom sees things, e.g. Edie’s house. What does this suggest has happened?

•
How does the writer create a feeling of relief in this chapter? (We discover that Joe is still alive.)

•
How does the author draw everything together in this chapter?

•
Do students think that the novel could end at this point? What else is there left to say? Students could predict what they think the final chapter will do.

Development (20 minutes)
Following the predictions, read Chapter 48. This is the longest chapter in the book – 
why might that be? As a lot of information unfolds in this chapter, it should be read by 
the teacher.

Ask students to put bullet points on the board to show the key information from the chapter.

Have all the questions raised through the novel been answered? Have all the loose ends been tied up?

Plenary (10 minutes)
Pose the question: Is this a happy ending?

How does the ending compare with the ideas students had for homework? Are they surprised by the ending? How does it make them feel?

Homework (5 minutes)
Ask students to imagine that they have been asked to produce a design brief for a cover for a new edition of Cold Tom. Based on their reading so far, they should decide on the audience they are targeting; the background colour; appropriate illustration; font size and positioning of the title and author’s name. They should be able to explain the reasoning behind their ideas.

Ask students to reflect on their reading of the novel and think of a phrase or sentence to sum up their opinion, e.g. the statements on the back cover from newspapers: enthralling and original (The Bookseller).

Lesson 15

Lesson objectives
Yr 7: R7
Yr 8: R8

AF4
AF4

Focus: Reading Guide pages 14–15, the whole novel up to Chapter 35 – The importance of an effective book cover and review

Learning outcome

Students will be able to:

1
Evaluate the success of the different features of a book cover

2
Demonstrate an understanding of the novel by writing a review

Starter (10–15 minutes)
Share your ideas for your book cover with your partner. Decide which aspects work well and which could be more effective.

Explain that publishers consider several covers for books before choosing the one that they think will have the greatest impact on the audience. Explain also that the cover may change for different editions, or if it is published in different countries or following a film or television adaptation, etc. Discuss why this may be the case. (Encourage students to the view that publishers need to sell books and the cover is one of the main ways that this can be achieved.)


Turn to pages 14–15 in the Reading Guide, Cover Story. Explain that these are some of the covers that were designed for Cold Tom. Discuss one in detail with the students, modelling for them the process of analyzing a cover, for example, ask questions to guide the students in their examination of the cover, e.g. what is the first thing you notice about the cover? Why was that? How effective is the illustration? What does the font of the title suggest about the book? To which audience is the cover likely to appeal? Explain why you think that.

Read the comments made by Sally Prue on a cover that she was sent (see the Writer’s Craft section). Ask the students to identify the aspects of the cover that she liked and those that she didn’t. Discuss how she explains her opinions, with reference to characters.

Introduction (10 minutes)
In pairs or small groups, students discuss the remaining covers in the Reading Guide, following the model you demonstrated. The task could be shared between the groups so 
that each group considers one cover.

Development (25 minutes)
Students reflect on the story and, using any notes they have made, write the blurb for Cold Tom. They could use Worksheet 15a for this.

Success criteria:

•
It must contain not less than 50 and no more than 100 words

•
It must give some clues about the main characters and their relationships

•
It should suggest or hint at some of the themes in the story

•
It should be written in the present tense

•
It must not give too much information to spoil the surprises in the story

Plenary (10–15 minutes)
The writing triplet used for reviews is analyze, review, comment. Give students two examples of book reviews from the Writer’s Craft section as models and

demonstrate how to identify the features of a review.

Explain to the students that they will be writing a review for homework and talk through the success criteria.

Success criteria:

•
They should use all the information and discussion from their study of the novel, to inform their opinion.

•
They should include quotations and close reference to the text to support their opinions.

•
The audience is people in the school – the reviews could be displayed in the library or dining hall to give sufficient information to enable other students to decide whether they would like to read the book.

•
The phrase or sentence that they wrote for the previous homework should be included at some point in the review – it could be the first or final statement, anywhere it will make an impact on the reader.

•
As the reviews are to be read by other students, they need to be long enough to give sufficient information to arouse interest, but not so long that people stop reading. Possibly 3 – 4 paragraphs.


At this point you might like to do a final review of the reading the students have achieved. Ask students to complete Worksheet 15b, the Reading Assessment Progress Sheet.

Homework (5 minutes)
Remind the students that they are to write a review of Cold Tom for homework and give them Worksheet 15c to remind them of the success criteria.

PATHWAYS

Ways of exploring the themes in Cold Tom

There are several themes in the novel that students might wish to explore independently or in groups.

•
Students could investigate the bullying behaviour of Joe and compile a report on his behaviour, possible causes and suggested ways to help him change his behaviours.

•
Students could look more closely at the theme of being an outsider like Tom and Edie. They could collect leaflets and news clippings to prepare a presentation for an assembly about the problem

•
Some students may wish to research some of the versions of the Tam Lin story using the internet. They could choose verses which have some differences and discuss the possible reasons for this and the impact on the audience.

•
Students who are interested in environmental issues may use the encroachment of urban life into rural areas as the starting point for investigating environmental issues in their own area.

•
Those with an interest in science or magic could investigate the possibility of invisibility and its uses.

•
Students could complete a timeline of their reading of stories and poems featuring creatures of other realms such as elves, fairies and changelings. Most students will have heard or read stories that feature these creatures from a very young age.

This additional research is an ideal way to enrich the learning of students; particularly the more able. It will also provide opportunities for cross-curricular links in areas such as citizenship, PSHE, ICT, and science, for example.

Much of the research could be completed as alternative homework, with students given responsibility for finding imaginative ways to share their findings, e.g. a web page, power point presentation, wall display for the library etc.

Texts on Line

The Legend of Tam Lin – if students enter the title into a search engine, many versions will be listed.

Works by the same author

Students could read one or more of these novels and compare style, plot or character with Cold Tom. This could lead to a review website put together by the students, or be the subject of a reading group.

Goldkeeper

ISBN 0192719505

Sebastian is a boy who revels in mischief, so it is a shock to everyone when he is apprenticed to the High Priest at The Temple of Ora. Does he get down to his studies, or is life in the temple changed beyond recognition?

James and the Alien Experiment

ISBN 0713674571

In Cold Tom, Joe experiments on Tom the changeling, but in this book it is earthling James who is experimented on by his kidnappers!

Thematically linked texts

The Merrybegot by Julie Hearn ISBN 0-19-2791575-5

An extract from this book can be found on page 11 of the Reading Guide. Julie Hearn tells the story of a young girl who is different. Like Tom she inhabits two worlds; she too has links with the fairy world, but in this world, she lives in danger, accused of being a witch!

Skellig by David Almond ISBN 0340905549

A stranger found in a crumbling garage; he doesn’t hold conversations in the usual way and he has wings! Michael and Mina befriend him and bring him food. This is the start of a new life for them all.

Works about folk lore and fairies/creatures of other realms:

Sir Gawain and the Green Knight; The Hobbit by J R R Tolkien; The Artemis Fowl series by Eoin Colfer; The Harry Potter series by J K Rowling; The Chronicles of Narnia by CS Lewis

Family Life

The Suitcase Kid by Jacqueline Wilson ISBN 0440863112

In Cold Tom, Joe is finding life hard, now that his Dad has remarried. Here is another story which looks at life when parents have divorced and the children have to learn to live with new family members.

Goggle-Eyes by Anne Fine ISBN 0-582-29260-3

Drama on a similar theme

A Midsummer Night’s Dream by William Shakespeare

The Tempest by William Shakespeare

Step by Wicked Step by Anne Fine ISBN 0-00-717896-4
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