OXFORD ROLLERCOASTERS
The Skin I’m In

Contents

Introduction
1

Overview for Scheme of Work
3

Navigator
5

Lesson Plans
9

Pathways
33

Writer’s craft
35

Resources
39

[image: image1.jpg]



Introduction 

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, so that teachers can use the materials with some flexibility according to need and student progress.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, in Rollercoasters 1, we included Carnegie medal winner River Boy, a Geraldine McCaughrean favourite, The Kite Rider and Gillian Cross’s tense story Calling A Dead Man. In Rollercoasters 2, we have broadened our scope to appeal to a wider school population – Sharon Flake’s The Skin I’m In is set in an American Middle School and Theresa Breslin’s Divided City weaves football, religion, racial prejudice and illegal immigration into a compelling narrative. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see pages 3–4) which gives the teacher, at a glance, an idea of how the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources.

As well as the Overview, teachers are offered a Navigator (see pages 5–7). There is a clear plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.

Unique components
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In addition, Rollercoasters offers some unique components.

•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel.
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•
The Writer’s Craft material provides invaluable background material to enhance and enrich students’ appreciation of the writer’s skills. These often include varied and interesting resources contributed by the authors of the novels, including original drafts and commentary direct from the author. Activities to support these pieces are woven into each scheme. These resources can be found with the teaching materials, which are designed to enable teachers to cover objectives about writer’s craft in a pertinent way.

Support for lesson planning in the Teacher’s Pack

Every Lesson Plan follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to

tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons to meet the needs of different ability groups.

•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

•
For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section (see page 32).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the teaching materials.

•
Every set of lesson plans ends with its own student Reading Assessment Progress Sheet, which the teacher can then use to identify areas for development for each student.

•
The Rollercoasters website is being substantially updated for Phase 2. This dedicated website will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read reviews and post their own review of the novel they are reading.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1
Setting and character


(Chapters 1–3)


	· Recognize aspects of the social and cultural context of the story 

· Identify some of the qualities and traits of the main characters
	AF2: Locating evidence

AF7: Social and cultural context

Prediction and speculation
	Y8: R1, R16

Y9: R2, R6
	Starter: Speculation on the opening sentences of the story

Introduction: Class reading Chapter 1; look at social and cultural context; pick out details of setting

Development: Class reading Chapters 2 and 3; guided tour of McClenton Middle School; discuss characters

Plenary: Further speculation and predictions

Homework: Write about a first day at the school  
	OHT: 1

WS: 1a, 1b

RG:  pp.4–5



	2
Theme and character


(Chapters 4–5)


	· Recognize a major theme: appearance and image

· Identify and explain how depth of character is revealed
	AF5: Use of language

AF6: Writer’s purposes
	Y8: R5

Y9: R7
	Starter: Matching exercise on sayings related to the theme

Introduction: Class reading of Chapters 4 and 5; identify and explore theme of appearances

Development: Identify and explain aspects of Maleeka’s character

Plenary: Sum up the author’s message about appearances

Homework: Find or create further sayings about beauty/appearance
	WS: 2a, 2b, 2c

RG:  pp.8–9

WC: 1 

	3
Structure


(Chapters 6–7)
	· Determine how Miss Saunders influences Maleeka

· Recognize the device of foreshadowing in the novel
	AF4: Text structure

Identify patterns

Locate and extract information
	Y8: R10

Y9: R1
	Starter: Search for relevant quotations 

Introduction: Class reading of Chapters 6 and 7; improvisation of adults’ conversation

Development: Explore foreshadowing at the end of chapters

Plenary: Summarize the contribution of structure to the building story

Homework: Introduction to Sweets, in preparation for the next lesson
	WS: 3

WC: 2 

	4
Interpreting detail and events


(Chapters 8–10)


	· Define the nature of the problems affecting Maleeka

· Use evidence from the story to interpret aspects of her life
	AF3: Inference and deduction

Read between the lines


	Y8: R5, R7

Y9: R1
	Starter: Review homework, sharing ideas about Sweets

Introduction: Class reading of chapters 8 to 10, discussing what they reveal about Maleeka

Development: Recreate a chat show to examine and interpret the nature of Maleeka’s problem

Plenary: Sum up the main points of the chat show

Homework: Write about the nature of Maleeka’s problems
	WS: 4

	5
Language study and theme


(Chapters 11–13)


	· Recognize and explain how a writer uses language for particular effects
	AF5: Use of language

Comparison between texts
	Y8: R11

Y9: R7 R9
	Starter: Match US slang terms to meanings

Introduction: Class reading of Chapters 11 and 12. Explain the effectiveness of description

Development: Compare Romeo’s views of love with those of Maleeka’s classmates

Plenary: Review their reading, by summarizing their own view of love

Homework: Transform Maleeka’s description of her parents’ love into a poem
	OHT: 5a, 5b, 5c

WS: 5a, 5b

	6
Viewpoint


(Chapters 14–15)


	· Identify and explore alternative viewpoints to Maleeka’s
	AF3: Inference and deduction
	Y8: R4

Y9: R2
	Starter: Infer the viewpoints of some other characters from the story

Introduction: Read Chapters 14 and 15; complete a mind map on Miss Saunders

Development: Role play, recreating Miss Saunders’s interview

Plenary: Miss Saunders’s advice to Maleeka

Homework: Write Miss Saunders’s letter of application
	WS: 6a, 6b, 6c

RG: pp.8–9



	7
Character and diaries


(Chapters 16–18)


	· Recognize how and why the writer uses a diary in the story

· Identify aspects of the historical background to the story
	AF6: Writer’s purposes

AF7: Historical context
	Y8: R10

Y9: R7
	Starter: Create a dictionary definition of ‘diary’

Introduction: Read Chapters 16–18 and consider Maleeka’s progress

Development: Establish the historical background of the story, looking at non-fiction about slavery

Plenary: Focus on the purpose of the diary

Homework: Write some more of Akeelma’s diary
	OHT: 7a, 7b

WS: 7a, 7b

RG: pp.10–11



	8
Theme and character


(Chapters 19–21)


	· Explain some of the difficulties Maleeka has in forming friendships
	AF3: Inference and deduction

Empathy
	Y8: R5

Y9: R7
	Starter: Reread part of the story as students empathize with the characters

Introduction: Read Chapter 19 and consider the impact of Caleb, and others, on Maleeka

Development: Read Chapter 20–21; focus on the nature of friendship; analyse the text for evidence of Maleeka’s attitude to friendship

Plenary: Consider questions about the nature of Maleeka’s problems

Homework: Write a problem page letter from Maleeka 
	OHT: 8

WS: 8

RG: pp.12–1

WC: 3 

	9
Poetic language


(Chapters 22–24)


	· Explain how the writer uses poetry to convey ideas in the story

· Define the issue of ‘colourism’
	AF5: Use of language

AF7: Social and cultural context

Poetic devices
	Y8: R7, R10

Y9: R10, R17
	Starter: Create a poem from jumbled words 

Introduction: Read Chapter 22; compare their poem with the original; look at poetic features

Development: Focus on skin colour; read Chapters 23 and 24; analyse poetry 

Plenary: Explain why poetry has been included

Homework: Write poetry to celebrating colour
	WS: 9a, 9b

RG: pp.14–15



	10
Building tension (Chapters 25–26)


	· Explain how the events in the story build to a climax
	AF2: Locating evidence

AF4: Text structure
	Y8: R10

Y9: R1, R2
	Starter: Word puzzle, focusing on character feelings 

Introduction: Read chapters 25 and 26; play card game focusing on aspects of tension

Development: Create a timeline and graph to chart tension

Plenary: Summing up the main events that create the build up of tension

Homework: Speculation about the end of the story
	OHT: 10

WS: 10

	11
Alternative viewpoints


(Chapters 27–29)


	· Explain the viewpoint of at least one other character
	AF2: Locating evidence

AF3: Inference and deduction
	Y8: R1

Y9: R2
	Starter: Read out the predictions made for their last homework

Introduction: Read Chapters 27to 29; look at Momma’s viewpoint and explore her reactions

Development: Choose one other character and explore his or her viewpoint

Plenary: Hot-seat the characters they have been examining

Homework: Write a diary for their chosen character
	WS: 11a, 11b

	12
Reviewing and evaluation


(Chapters 30–32)



	· Recognize the development of the main character

· Complete a review of the novel
	AF4: Text structure

AF6: Writer’s purposes

Reviewing


	Y8: R13

Y9: R18
	Starter: Identify the features of a book review

Introduction: Read Chapters 30–32; consider Maleeka’s development; review their own reading progress

Development: Analyse a book report for structure and typical features

Plenary: Write the first sentence of a review 

Homework: Compose a written or an audio review of the novel
	OHT: 12

WS: 12a, 12b, 12c, 12d

RG: pp.6–7

WC: 4 


Navigator

	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 1
	Maleeka Madison sees Miss Saunders for the first time and describes her conspicuous appearance. She reveals that her own appearance attracts the taunts of other students. But Maleeka has had enough. She wants her life to change, but doesn’t know whether she has the strength to bring about that change. 
	· Introduction to Miss Saunders

      -  appearance (p1)

      -  start of relationship with Maleeka (p2)

· Introduction to Maleeka

      -  dark skin (p2)

      -  unfashionable appearance (p3)

· Introduction to John-John

      -  taunting of Maleeka (p2, 3)
	· Being an outsider

· Appearance 
	First person narrative (through Maleeka)

Unusual use of present tense throughout

Use of informal, black US slang
	Maleeka has stated her aim: to improve her life.

Maleeka’s progress is tied up with the appearance of Miss Saunders.

The final sentence foreshadows the role Miss Saunders will play in her life.

	Chapter 2
	Maleeka observes Miss Saunders challenging Charlese, who has a reputation for flouting school rules. Neither of them back down from a confrontation, until the maths teacher, Tai, introduces them.
	· We see Charlese for the first time. She is rebellious and loud-mouthed (p5)

· Miss Saunders is introduced as a new teacher. She has a hard edge to her (p5)

· Tai, the unconventional maths teacher, is introduced (p7)
	· Confrontation

· Friendship
	Colloquial language; short sentences for effect
	Future confrontation is being set up

	Chapter 3
	Maleeka meets with Char and her friends in the girls’ toilets. Char loans her clothes to wear, but she’s really mean to her too. Maleeka didn’t used to go around with Charlese. She used to stay on her own. When Caleb starts to show an interest in Maleeka, other kids teased her. The culmination of the teasing was on a school trip, when Caleb eventually got up and walked away. 
	· Maleeka: 

      -  works hard to get along with Charlese (p10)

      -  feels let down by Caleb (p11)

· Caleb is introduced. He seems the perfect boy, but he left Maleeka when she was being teased on the bus (p11)
	· Friendship

· Love and affection
	Colloquial language; short sentences for effect
	Flashback – the romantic interest in the story is introduced.

	Chapter 4
	Maleeka experiences an embarrassing lesson with Miss Saunders where the focus is on appearance. Miss Saunders asks the students to consider what their faces say to the world, and reveals how she has come to terms with her own appearance.
	· Maleeka: she’s learned not to like her own appearance (p13)

· Miss Saunders: shows directness and honesty (p14); she’s popular with the students (p15)
	· Appearance and image

· Self-worth
	Effective imagery, including metaphors and similes
	Development: Miss Saunders confronts Maleeka with the problem that is ruining her life.

	Chapter 5
	Maleeka finds that having new clothes doesn’t solve her problems at school. Miss Saunders pairs Maleeka with Desda, to encourage better working. It works and Maleeka embarks on a stunning piece of imaginative writing, involving Akeelma. 
	· Maleeka: finds something she’s good at (writing) and enjoys the success (p22)

· Desda: a sympathetic character (p19)

· Miss Saunders: skilfully organizes and manipulates the class (p18, 19)
	· Being an outsider

· Self-worth
	Maleeka writes with more sophistication when writing as slave
	Development: The introduction of the diary which helps to reflect Maleeka’s progress. 

	Chapter 6
	Maleeka is wrongly accused of stealing another girl’s boyfriend and finds herself in a fight. Miss Saunders breaks it up, but not before Maleeka is injured by the other girl. Charlese, who is responsible for the situation, stands by and watches. 
	· Maleeka: will not tell on a friend, even if it means she gets into trouble (p23); she is briefly grateful for Miss Saunders (p24)

· Chalese is happy to let Maleeka take the blame (p24)

· Miss Saunders helps Maleeka in a physical situation, reflecting how she is trying to help Maleeka in other ways (p24)
	· Confrontation

· Loyalty and betrayal
	Strong, simple language to describe the fight
	Complication: One of the setbacks that beset Maleeka.

	Chapter 7
	Maleeka is punished at home and given a job in the school office, thanks to Miss Saunders’s intervention. Working in the office reveals that Miss Saunders is irritating some of the teachers as well as some of the students.
	· Momma is introduced. She cares for and disciplines Maleeka (p26) and appreciates Miss Saunders’s concerns (p27) 

· Mr Pajolli: values Miss Saunders
	· Confrontation 

· Order and control
	Dialogue used to establish characters and relationships
	Development: Miss Saunders is resented by some of the staff.

	Chapter 8
	Maleeka’s friend, Sweets, is visiting her. Formerly they were best friends but now they go to different schools. Sweets spends a lot of time working. Maleeka gets her hair cut with the help of Sweets’s cousin.
	· Maleeka: recognizes that she is the equal of Sweets (p31); thinks that a change in hairstyle will help her be accepted (p33)

· Sweets: confident and conscientious (p31)

· Daddy: he’s now dead but one of his legacies to Maleeka is his colour and love
	· Appearance and image

· Self-confidence
	Effective, simple descriptions of appearance
	Development: Maleeka makes a marked change to her appearance.

	Chapter 9
	Maleeka goes to school with her new haircut but is teased again. 
	· Maleeka: initially crumples in the face of teasing from others (p37); finds strength in her father’s words (p38)
	· Appearance

· Self confidence
	Narrative to describe Maleeka’s internal pain
	Development: Maleeka is making progress as she emerges stronger from the incident.

	Chapter 10
	This chapter gives a picture of Maleeka’s home life, as she gets up and has breakfast. She loves and supports her mother, though is sometimes embarrassed by her unconventionality.  
	· Momma: has hopes and aspirations (p40); is determined (p40)

· Maleeka: supportive of her mother (p41)
	· Love and affection

· Family and home life 
	Description of an unconventional, quirky character
	Detail: The story pauses to show and explain Maleeka’s home life. 

	Chapter 11
	When Maleeka is ordered by Charlese to take her lunch back and get it replaced, she nervously does so, but secretly delights in getting one over on her by not replacing everything. 
	· Charlese: domineering and brutal (p43)

· Maleeka: cannot fight against Charlese openly but is starting to get her own back (p44)
	· Confrontation

· Revenge 
	Description of unpleasant canteen lunch
	Development: Maleeka is showing more backbone. 

	Chapter 12
	Maleeka finds that she is punished when Charlese fails to bring clothes in for her. When John-John taunts her again, she confronts him about it. He reveals that Maleeka slighted him  years ago and he has had it in for her ever since. Maleeka realizes he is jealous of her but doesn’t know why. 
	· Maleeka: continues to use the diary to reflect her own life (p48)

· John-John: reveals the silly reason why he resents Maleeka (50)
	· Truth

· Jealousy
	Reading the double meaning into Maleeka’s diary 
	Development: Maleeka confronts John-John about his mean taunts.

	Chapter 13
	Miss Saunders explores the meaning of love with her class as they study Romeo and Juliet. Maleeka reveals the pain her mother suffered when her father died. 
	· Miss Saunders: suffers the taunts of the students still (p53); provides Maleeka with the opportunity to face her problems (p56, 57)

· Maleeka: feels able to speak honestly (p56); sees love between two people as a painful and negative experience (p56, 57)
	· Love and affection

· Truth

· Anger
	The use of humour, sarcasm, painful images, etc. to build to a poignant revelation
	Chapter development builds carefully to a poignant scene.

	Chapter 14
	Charlese has noticed the change in Maleeka, and she strives to keep control of her. She is countered by Miss Saunders who reminds Maleeka to go to the office. Miss Saunders chats to Maleeka about her background and why she took this job. 
	· Miss Saunders: shows firm control over the students (p58, 59); she’s honest with Maleeka (p60)
	· Truth

· Control

· Respect 
	Dialogue reveals the nature of characters’ relationships 
	Development: Maleeka feels that her relationship with Miss Saunders is more positive.

	Chapter 15
	Working in the office, Maleeka picks up on the complaints about Miss Saunders. Maleeka has two visitors to the office: Desda, who needs a note, and Charlese who is sent away by Mr Pajolli. 
	· Miss Saunders is making waves by her demands on the students (p62)

· Mr Pajolli supports Miss Saunders (p62)

· Tai is a good teacher (p65)
	· Confrontation
	Dialogue reveals conflicts and issues
	Revelations: Information on the effect Miss Saunders has on the school.

	Chapter 16
	Maleeka’s Momma tries to keep her busy and Maleeka puts extra time in on her diary. Maleeka visits Charlese at home and finds a house of partying, strangers and disorder. Charlese does not get enough sleep and runs around her sister. 
	· Maleeka: resents the increasing strictness from her mother (p66); is shocked by the conditions that Charlese lives in (p68)

· Charlese: her poor home life is revealed
	· Family and home life
	Contrasting the home lives of Maleeka and Charlese
	Revelations: The underlying reasons for Charlese’s attitude and behaviour are revealed. 

	Chapter 17
	Maleeka is threatened, sexually, by two boys in the street. She fights them off but is badly shaken by the experience.
	· Maleeka: has mental strength and courage to fight them off (p72)
	· Threats and violence
	Descriptive detail and dialogue build up the unpleasant threat from the boys
	Complication: Another set back for Maleeka.

	Chapter 18
	A month after the attack, it’s still on her mind, and Maleeka uses Akeelma’s diary to help her reflect on the incident. Miss Saunders praises her writing, which leads to mocking from Charlese. Back in the girls’ toilets, Charlese and friends are unpleasant to Maleeka. Maleeka holds Charlese’s cigarette as Miss Saunders walks in. 
	· Maleeka: gains strength from the diary (75); suffers taunts from ‘friends’ (p77); doesn’t tell on the others (p78)

· Miss Saunders: pleased with Maleeka  (p75); disappointed in Maleeka (p78, 79)

· Charlese: tries to control Maleeka (p76); tries to disparage Maleeka in front of Miss Saunders (p78) 
	· Confrontation

· Loyalty and betrayal


	Charlese and her friends use language to undermine Maleeka 
	Complication: Maleeka is in trouble again; the reasons Charlese has for disliking Miss Saunders are building.

	Chapter 19
	Maleeka is put into detention. Caleb is also in detention. He persists in trying to make up with Maleeka, revealing that the reason he’s stayed away form her is to stop people teasing her. Maleeka begins to trust him again. She continues to find solace and strength from her diary. 
	· Caleb: has a social conscience (p82); believes in being practical and getting things done (p81); likes Maleeka a lot (p84)

· Maleeka: likes Caleb (p82, 83); is not sure whether to trust him (p83)
	· Friendship

· Love and affection

· Forgiveness
	The boundary between reality and fiction in her diary breaks down
	Development: A positive friendship is promised by Caleb.

	Chapter 20
	When Maleeka is late meeting Miss Saunders after school, she eavesdrops on a conversation between Miss Saunders and Tai.  Miss Saunders confesses that she’s worried about her students ‘flunking’. Maleeka is caught eavesdropping. 
	· Miss Saunders: feels under pressure (p88); has been successfully enthusing her students (p86); has high standards (p87). 

· Tai: is supportive to Miss Saunders (p86)
	· Friendship

· Pressure
	Dialogue reveals characters’ worries 
	Complication: The extra knowledge gleaned by Maleeka could be used unwisely and adds pressure.

	Chapter 21
	Maleeka promises to keep quiet about what she has overheard.  When Miss Saunders keeps her behind to ask her about her work, she also reassures herself that Maleeka has not repeated the confidences she overheard. Maleeka tells her she’s not the only one to be teased.  
	· Miss Saunders: feels uneasy about what Maleeka overheard (p90)

· Maleeka: keeps the confidence (p91); reveals she feels a misfit (p91); stresses the importance of friendship (p92)
	· Friendship

· Appearance

· Being an outsider
	Dialogue to create empathy
	Development: Maleeka speaks honestly to Miss Saunders.

	Chapter 22
	Maleeka signs up for the writing competition and shows her writing to her mother. Momma reveals that her father also wrote and tells her to read a poem her father wrote about Maleeka. 
	· Maleeka: is excited by the poem from her father (p95)

· Momma: still cannot cope with the loss of her husband (p96)

· Daddy: gives Maleeka strength and encouragement (p95)
	· Family

· Appearance

· Love and affection
	Using poetry to convey strong feelings
	Revelation: Maleeka learns about and from her father.

	Chapter 23
	Charlese’s sister, Juju, confronts Mr Pajolli and Miss Saunders about Charlese’s progress. Juju threatens Miss Saunders.
	· Juju:confrontational (p98)

· Mr Pajolli: controls the situation (p98, 99)
	· Confrontation
	Narrative and dialogue describe a tense meeting
	Development: Further pressure on Miss Saunders.

	Chapter 24
	Charlese plans to get her own back on Miss Saunders. John-John teases Maleeka but unwittingly complements her by calling her ‘midnight’. Caleb warns Maleeka about being involved with Charlese. 
	· Maleeka: scared of Charlese (p101); torn between Caleb and Charlese (p104)

· Charlese: determined to get revenge (p100); fights to control Maleeka (p104)

· Caleb: cares for Maleeka (p104)
	· Revenge 

· Love and affection

· Loyalty
	Contrast the words and actions of the characters of Caleb and Charlese
	Complication: Building towards crisis as Charlese plans revenge.

	Chapter 25
	Maleeka accompanies Charlese and her friends when they enter the school early in the morning. Charlese insists on Maleeka being part of wrecking Miss Saunders’s room. They unwittingly set it alight. Maleeka is the only one spotted by the janitor. 
	· Maleeka: scared (p106); wants no part of it (p107)

· Charlese: enjoys wrecking the room (p108); enjoys tormenting Maleeka (p109)


	· Loyalty and betrayal

· Destruction 

· Revenge 

· Threats and violence
	Contrasting the attractively decorated room with the events happening in it
	First crisis point: Maleeka lacks the courage to stay out of trouble.

	Chapter 26
	Maleeka arrives home in a panic. She sets the neighbour’s dogs barking and just about makes it into the house as the phone rings. 
	· Maleeka: panics (p111, 112)
	· Fear

· Deception
	The writer maintains high tension in this chapter
	Crisis: Continued from last chapter.

	Chapter 27
	Maleeka is suspended from school. Initially, her mother is very angry and hits her. Later she says that Maleeka must face the consequences of her actions and pay for the damage herself. Charlese calls and begs her not to tell on her. 
	· Maleeka: feels let down by her mother (p115); agrees to cover for Charlese (p116); loses hope (117)

· Momma: distraught (p114); puts the responsibility on Maleeka (p115)

· Charlese: selfish reaction (p116); promises to help pay (p116)
	· Fear

· Loyalty

· Responsibility


	Charlese’s persuasive techniques to get her own way
	Complication: Maleeka takes sole responsibility.

	Chapter 28
	On a errand for her mother, Maleeka finds herself witnessing an attack on John-John. She helps him and get attacked herself.  Caleb and some others save her. She wins the writing competition.
	· Maleeka: shows courage and fights (p120); shows loyalty to John-John (p121)
	· Threats and violence

· Loyalty
	Narrative and dialogue reveal strong emotions
	Mini-resolution: Maleeka has the courage to fight against what’s wrong; wins the writing competition.

	Chapter 29
	Maleeka determines to tell Charlese that she will tell the truth.  Charlese reveals that she has planted Miss Saunders’s watch in Maleeka’s locker. 
	· Maleeka: decides to take the right course (p124)

· Charlese: delights in worsening Maleeka’s situation (p124)
	· Fear

· Deception

· Loyalty and betrayal
	Charlese is made to appear particularly nasty
	Second crisis: Maleeka is now made out to be a thief.

	Chapter 30
	Miss Saunders visits Maleeka’s house. Despite the promise of Miss Saunders’s support, Maleeka refuses to admit any one else was involved. 
	· Maleeka: rejects Miss Saunders (p127)

· Miss Saunders wants the truth (p127); offers Maleeka support (p127)
	· Truth

· Fear
	Dialogue hides Maleeka’s fears
	Complication: Maleeka rejects support.


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 31
	Maleeka goes back to school where she is confronted by Charlese and Miss Saunders. They both, metaphorically, pull at her. Maleeka is upset and snaps when Charlese calls her a ‘stupid black thing’ (p184). She finally has the courage to tell the truth. 
	· Miss Saunders: believes in Maleeka (p128); supports Maleeka (p129)

· Maleeka: distraught (p129); realizes her own strength (p129); believes in herself (p129)
	· Truth

· Fear

· Appearance

· Self-worth
	Narrative and dialogue build up to Maleeka’s confession
	Final crisis: Maleeka chooses to tell the truth and accept Miss Saunders’s support. 

	Chapter 32 
	Charlese goes to live with her grandparents; Raina and Raise are suspended and Maleeka finishes her office job. Caleb sends a love poem to Maleeka which she accepts. John-John welcomes Maleeka back to school.
	· Charlese: home situation resolved (p131)

· Caleb: is open about his feelings (p132)

· Maleeka: learns to accept affection (p132)

· John-John: shows friendship to Maleeka
	· Love and affection

· Loyalty

· Friendship

· Appearance
	Caleb’s poem celebrates the colour and beauty of Maleeka
	Resolution: All the characters can now move forward.


LESSON 1

Lesson objectives
Yr 8: R1, R16
Yr 9: R2, R6


AF2, AF7
AF2, AF7

Focus: Chapters 1–3 – Setting and character

Learning outcome

Students will be able to:

1 Recognize aspects of the social cultural context of the story

2 Identify some of the qualities and traits of the main characters

Starter (5 minutes)
At this stage, do not show students the book and do not mention anything about the story. It’s important that they have no clues for the starter task. 


Show extract 1 on OHT 1 and read it aloud to the students (obscure extract 2 at this stage). Explain it is the opening of a story. Give out WS 1a. Organize students into pairs and give them two minutes to brainstorm their ideas for:

•
who the people are (e.g. their sex, age, job, background) 

•
what the story will be about (e.g. specific ideas or general issues that might crop up).

Encourage students to underline significant words and phrases, and to note down what they reveal. Take brief feedback on their ideas. Comment on the nature of their ideas, asking what gave them clues. 

Introduction (20–25 minutes)
Read Chapter 1 aloud to the class. Refer back to the students’ ideas on WS 1a. Did any of them come close to guessing the types of people and story? Ask the questions again and take oral feedback.  

This chapter establishes the setting. Can the students guess where this school is? (The United States) What clues are there? (The dialect, the mention of ‘seventh grader’ and ‘math’)

Refer students to page 4 of the Reading Guide. Read the section on ‘US Schools’ and give them time to discuss the differences between schools in the UK and the US. 


Give students WS 1b. Ask them to note down details of the setting, i.e. where and when the story takes place. They should back up their statements with evidence from the story, e.g. it is a modern-day story – ‘singing a rap song’ is mentioned.

Development (15–20 minutes)
Read Chapters 2 and 3 together, as a class. Look back at the Reading Guide, page 5. It shows some of the people in Maleeka’s class and in the novel. Read the information and point out those we have met already.

Put students into pairs. One chooses to be someone in Maleeka’s class whilst the other is a new student. Maleeka’s classmate must show a new person around McClenton Middle School on a ‘guide tour’. This involves the new student closing his or her eyes, whilst the other student takes their arm and carefully guides them around. As s/he guides the new student, s/he must describe where they are and point out some of the students and teachers, explaining what they are like. They should use the knowledge they have gained from the story so far. After two or three minutes, ask students to swap roles. 

A guided tour can be done in a reasonable sized classroom, providing bags and chairs are out of the way. If your classroom is too small, however, you may wish to book the hall for this lesson.   


After they have completed the tour, ask students about their impressions of McClenton Middle School. What is their impression of Maleeka, Charlese and Miss Saunders? Ask them to make notes about the characters on WS 1b, giving evidence for their statements. 

Plenary (5 minutes)
Show OHT 1 again, this time showing the second extract. This is the final sentence of Chapter 1. Ask students to think about what they have learned about the characters and discuss two things:

•
Why does Maleeka feel like this?

•
What do they predict may happen?

Give students one minute to discuss the questions, then take brief feedback. 

Homework (5 minutes)
Students should imagine they have moved to the United States and they are now in Maleeka’s class. Ask them to write a letter or an email to a friend in the UK about their first day. The message should:

•
describe the school 

•
describe some of the differences between schools in the UK and the US

•
describe some of the people in the school, e.g. Charlese, Miss Saunders, John-John.  

LESSON 2

Lesson objectives
Yr 8: R5
Yr 9: R7


AF5, AF6
AF5, AF6

Focus: Chapters 4–5 – Theme and character

Learning outcome

Students will be able to:

1 Recognize a major theme of the novel: appearance and image

2 Identify and explain how depth of character is revealed

Starter (5 minutes)
Give WS 2a to students and challenge them to complete the jumbled sayings on beauty. The correct answers are: 

•
Beauty is only skin deep

•
Beauty is in the eye of the beholder

•
Small is beautiful

•
Everything has its beauty but not everyone sees it

•
Beauty is not in the face; beauty is a light in the heart. 

For less able students, it may be helpful to cut the worksheet into ‘cards’ for them to physically rearrange. 

Once students have the correct answers, ask them to take one of the sayings and explain it to a partner. Then the partner should explain another one. Share some of their ideas. 

Introduction (20–25 minutes)
Read Chapters 4 and 5 with the class. Chapter 4 deals directly with a key theme: image and appearances. Direct students to page 8 of the Reading Guide and read the section headed ‘Freak’, which explores Miss Saunders self-image. Give students two minutes to think of other things that her face – and therefore Miss Saunders – says to the world.


Look back at pages 25–26 where Miss Saunders asks Maleeka about what her face says to the world. Note that Maleeka does not actually respond, preferring to say nothing. Discuss what this shows about Maleeka, e.g. she is embarrassed, she lacks confidence, she hates her face. But, as will become clearer later, she is a confident writer. Ask students to consider what she might write in response to the same question. WS 2b gives a structure for their responses. Some thought bubbles are completed as examples. Provide the opportunity for sharing their ideas. 

Development (15–20 minutes)

Explain that although Sharon Flake is the author of the novel, she chooses to write as Maleeka (writing in the first person). This makes Maleeka the narrator of the story, and we can learn about her by the way she writes. Point out, too, that the author reveals more about Maleeka, by having her write as Akeelma. She shows a contrasting side to the character (emphasized by the link between their names).

Ask students to note how Maleeka shows different qualities when she writes as the slave girl Akeelma. The down-at-heel schoolgirl, beset by bad luck and disappointment is replaced by a more confident, dignified young woman who feels self-worth.

Hand out WS 2c, and draw attention to the examples. They point to parts of the text that reveal different sides to Maleeka, often contrasting attributes and qualities. Ask students to find and explain what else the writer reveals about Maleeka. Encourage them to comment on short quotations from the passages. Less able students might annotate just one of the passages. More able students can be encouraged to look for further evidence in the book so far of the differences between Maleeka and her alter ego, Akeelma. 


This session could be organized as a guided reading session, as follows: 

	Introduction

Independent reading

Return to the text

Review
	Remind students that the purpose is to look at Maleeka’s words, for evidence of her qualities and attributes, through how she writes as herself and how she writes as Akeelma.

Read through the extracts and examples of annotations on WS 2c.

In pairs, students should continue to annotate the extracts, explaining what the words they highlight/underline reveal about Maleeka. 

Draw attention to how the writer reveals more about Maleeka, and the depth and complexity of her character, by including the diary of Akeelma.


Plenary (5 minutes)
Tell the students that the writer has a strong message about appearance and image. Both the characters of Miss Saunders and Maleeka help to reveal this message. Give them one minute to compose a sentence which sums up what they think the message is. Go around the class and share their sentences. 


An alternative plenary or an additional activity could be focused on WC 1. Explain that book covers often try to sum up the main message of a book. Ask students to look at this alternative book cover for The Skin I’m In. Invite them to comment on whether they think this cover relays the author’s message about appearance and image. Draw out that this alternative cover depicts a light-brown model’s face, who is older than Maleeka, looking made-up and glamorous. Although the cover is eye-catching, it does not reflect the content of the book, which is about how people cope with looking and feeling different or unattractive. It gives no hint of the school setting or the age of the characters in the book. 

Homework (5 minutes)
In Akeelma’s diary she says ‘Beauty is where one finds it, my father used to say’. Discuss the meaning of this saying, and then ask students to do one of the following for homework:

•
Find a further saying on beauty, e.g. from a quotation website, and explain it in a sentence or two. (Suitable for less able)

•
Write a reflective saying about beauty, with an explanation of the thought behind it. (Suitable for more able)

Display their work. 

LESSON 3

Lesson objectives
Yr 8: R10
Yr 9: R1


AF4
AF4

Focus: Chapters 6–7 – Structure

Learning outcome

Students will be able to:

1 Determine how Miss Saunders influences Maleeka

2 Recognize the device of foreshadowing in the novel

Starter (5–10 minutes)
This exercise will encourage students to review the type of interactions so far between Miss Saunders and Maleeka, as well as giving them practice at searching for information in the novel. Write these quotations on the board and ask students to find the page on which they occur. 

1
‘she was a freak like me’  (p1)

2
‘my skin starts to crawl’ (p2)

3
‘I got this feeling Miss Saunders is gonna mess things up for me real bad’ (p4)

4
‘she done embarrassed me again’ (p13)

5
‘She hooks me up with Desda’ (p18)

Here they are given in the order they occur, but you could increase the difficulty by jumbling up the order. For less able students, give the page numbers too, but in the wrong order, so that students must match them up. 

Discuss what they notice about the nature of Miss Saunders’s influence on Maleeka, e.g. it starts with observations and feelings, and moves on to intervening with Maleeka’s work partner in class. 

Introduction (20–25 minutes)
As a class, read Chapters 6 and 7. They reveal Miss Saunders’s deepening impact on Maleeka’s life, including the flawed rescue from the fight with Daphne and her contact with Maleeka’s mother. 

Ask students to consider the chapters from Miss Saunders’s point of view. How does she regard Maleeka? What are her expectations of her? What does she think when she sees Maleeka involved in the fight? How does she want to sort things out? 

Put students into groups of three. Ask them to improvise the conversation that takes place between Miss Saunders, Maleeka’s mother and Mr Pajolli the principal. What do they think was said about Maleeka? Whose idea was the job in the office? How does Maleeka’s mother react to Maleeka being in trouble?

If you have time, ask students to speculate how Miss Saunders’s influence on Maleeka might develop. 

Development (15–20 minutes)
Explain how writers sometimes give us hints, clues or warnings of what is to come. This is called ‘foreshadowing’. Discuss why writers do this, e.g. to help the reader anticipate action, to ‘tease’ the reader, to engage the reader more deeply, etc.

Put students into pairs or small groups. Explain that they are going to investigate how the writer uses foreshadowing.Tell them to:

1

look at the endings of the all the chapters read so far

2
choose three where they think the writer is giving hints or clues about the future

3
explain the impact of each of the endings they have chosen

4
consider why the writer uses the end of chapters to use this technique.

Direct less able students to the most appropriate chapters, i.e. Chapters 1, 5 and 6.

Take feedback from some of the pairs. 

Plenary (5 minutes)
During this lesson, students have focused on aspects of structure: 

•
how the writer structures the growing relationship between Miss Saunders and Maleeka

•
the use of the ends of chapter to foreshadow future developments. 

Ask pairs of students to compose one sentence of exactly 15 words describing how the writer uses structure to build the story. For example, In most chapters, there is more and more evidence of Miss Saunders influencing Maleeka’s life. 


An additional activity could focus on WC 2. In this interview, Sharon Flake explains how writers must keep writing and learning to build up their skills. She gives encouragement and advice on topics to write about, and aspects of writing to focus on, e.g. dialogue and plot. 

Homework (5 minutes)
Give out WS 3. Explain that it contains an extract describing a character – Sweets – they will meet in the next chapter. Ask them to do the following tasks, which both require speculation:

•
Think of three possible reasons why Maleeka did not go to the same school as Sweets.

•
Consider how their friendship may have changed, now that they no longer go to the same school. 

LESSON 4

Lesson objectives
Yr 8: R5, R7
Yr 9: R1


AF3
AF3

Focus: Chapters 8–10 – Interpreting detail and events

Learning outcome

Students will be able to:

1 Define the nature of the problems affecting Maleeka

2 Use evidence from the story to interpret aspects of her life

Starter (5 minutes)
Ask students to discuss their homework responses in pairs, i.e. why Maleeka does not go to the same school as Sweets, and the effect of this on their friendship. Each pair should agree on one idea for each, and share this with the rest of the class.

Introduction (15 minutes)
Read Chapter 8 with the class. Draw out the actual reason for Maleeka not attending the same school as Sweets: she was intimated by the appearance of the school and those people attending the school.  

Read Chapters 9 and 10 with the class. Discuss what the three chapters tell us about: 

•
Maleeka’s looks

•
what she believes will make her popular

•
what the characters mean by ‘attitude’ (p35) and whether Maleeka has this.

Explain that in this lesson, students will be expected to ‘read between the lines’. This means that they will need to put their own interpretations on events, using the evidence from the novel as clues. 

Development (30 minutes)
Maleeka believes that changing her appearance will make people treat her differently, so she gets a new haircut. The haircut does not solve her problems in school. Ask students to think about why not. 

Set up a ‘Trisha’ or ‘Jerry Springer’ style chat show, in which the theme is ‘Why isn’t Maleeka popular?’ Allocate roles to suitable members of the class: Maleeka, Sweets, Maleeka’s mother, Charlese, John-John, Ronnie, etc.

Give each of the allocated characters five minutes to work with a group of other students in preparation for their role. The group of students should help the allocated character by looking for evidence in the story of the character’s attitude to Maleeka, and do their best to establish the role of the character with whom they are working.

The teacher can take on the role of show host. First, give the student playing Maleeka an opportunity to express her predicament, then the other characters should be given the time to say what they think about Maleeka. If there is time, give the ‘audience’ (the rest of the class) the chance to make comments and ask questions.

The rest of the class should also take notes, so that they can feedback in the plenary.

Plenary (5 minutes)
Each student should write a summary of the main points of the chat show, summarizing Maleeka’s plight, and how the other people contribute to it. Finally, ask the students to comment on what they think is the answer to Maleeka’s problem. 

Homework (5 minutes)
Ask students to imagine that they are an ‘expert’ at working on people’s problems. They are also appearing on the chat show and they have listened to everyone’s viewpoint. They must now sum up the situation affecting Maleeka, explaining some of the evidence from the story, and what it shows and means. WS 4 gives a framework for their notes. 

LESSON 5

Lesson objectives
Yr 8: R11
Yr 9: R7, R9


AF5
AF5

Focus: Chapters 11–13 – Language study and theme

Learning outcome

Students will be able to:

1 Recognize and explain how a writer uses language for particular effects

Starter (5 minutes)
Display OHT 5a. Explain that Sharon Flake uses US slang in the novel. Point out that some of the words may be unfamiliar to English students, or may be used in an unfamiliar way. Give the students two minutes to match up the US slang terms to the English meanings. The correct pairs are:

•
bugging/imagining it

•
fess up/confess

•
flunk/fail

•
homies/crowd of friends

•
jack up/mess up

•
pissed/annoyed

•
punk/useless person. 

Ask the students why the use of slang is appropriate to this story. (It is written through a teenage narrator, it gives it realism.) Encourage them to look out for some of these terms during the reading part of the lesson. 

Introduction (20 minutes)
Read Chapter 11 with the class. Draw attention to how effectively the writer describes the unpleasantness of the episode in the school canteen. 


Use OHT 5b to show an example of the descriptive detail and how it is effective. Work through another example with the students if necessary. 


Give students WS 5a and ask them to explain how the descriptions given are effective.  Suggest that more able students create more than one reason for each description. Underline significant words for less able students. 

Read Chapter 12 with the class. 

Development (25 minutes)
Explain to students that, by looking at the story of Romeo and Juliet in Maleeka’s class, the writer explores some ideas about love. Give students a summary of the Romeo and Juliet plot, i.e. the families of two young people, Romeo and Juliet, hate each other. Despite this, the two fall in love. They secretly marry, and when they think they can no longer be together, they both commit suicide. 


Show students OHT 5c and give them WS 5b, containing an extract from the play. Explain that Romeo is complaining about the difficult nature of love. Ask them to look at the images that Romeo uses to describe love, e.g. the oxymoron ‘heavy lightness’. Ask students to: 

•
identify the oxymorons (words which seem to contradict each other) and other images

•
comment on what Romeo is saying about love.

Next, ask the students to compare Romeo’s view of love with the views of some of those in Maleeka’s class by: 

•
reading Chapter 13 to see what the young people in Maleeka’s class feel about love

•
comparing these ideas with Romeo’s view.

You might organize this as a guided reading session, as follows:

	Introduction

Independent reading

Return to the text

Review
	Remind students that the purpose is to look at the views of love described in the Chapter 13 and compare this with Romeo’s speech.

Read through Chapter 13.

In pairs, students should pick out the different views about love from some students in Maleeka’s class. Then they should discuss how they are described (e.g. with humour, sadness, longing) and talk about what they mean. Compare the students’ ideas with Romeo’s.

Draw attention to the fact that the subject of love has been seen as a complicated issue over the ages, and so there are links between how modern and past writers describe it.


Plenary (5 minutes)
Ask students to consider their own view of love. They might agree with a view they have read in the lesson or they may have their own perspective. Ask each student to feed back one word or phrase that sums up their view.  

Homework (5 minutes)
Maleeka’s description of her mother’s breakdown made an impact on her class. Ask the students to look at the description on page 56 and 57 again, and to transform her observations and feelings into a poem. Ways of approaching this task include:

•
Creating an acrostic poem, with the title ‘loss’ or ‘grief’

•
Choosing part of the text and highlighting words to keep and crossing out unnecessary words, before crafting what remains into a poem

•
Choosing key words to repeat as a refrain

•
Turning the words into a rap.

LESSON 6

Lesson objectives
Yr 8: R4
Yr 9: R2 


AF3
AF3

Focus: Chapters 14–15 – Viewpoint

Learning outcome

Students will be able to:

1 Identify and explore alternative viewpoints to Maleeka’s

Starter (10 minutes)
Explain that as the story is narrated by Maleeka, it is told strongly from her viewpoint. Tell the students that they are now going to deduce what other characters are thinking at certain moments in the story. Give out WS 6a, and ask them to note down what they think each character is thinking at the given moment in the novel. Share their ideas and discuss what gave them the clues. 

Introduction (20 minutes)
Read Chapters 14 and 15 with the class. Direct students to page 9 of the Reading Guide, asking them to look at the incomplete mind map about Miss Saunders. It focuses on Miss Saunders’s influence on the teachers and on the students. 


Ask students to finish the mind map, completing the categories and using quotations and examples to support the different points. WS 6b provides a copy of the mind map as found in the Reading Guide. 

Development (20 minutes)
Remind students that Miss Saunders said she wanted to work at the school because she wanted ‘to give something back’ (p6). Explore what this might mean with your students.  Draw out ideas such as she wanted to help people who were less fortunate than herself; she wanted to use her skills to help people, rather than to make money, etc. Miss Saunders has previously told the class why she is at McClenton Middle School (p16). In Chapter 14, she tells Maleeka why she is teaching.  

Flag up some of the qualities Miss Saunders has shown so far, e.g. success, determination, competitiveness, strength of character to challenge things. Ask students to recreate Miss Saunders’s job interview for the job at McClenton.

Role-play: Put students into groups of four. One of them will take the role of Miss Saunders, whilst the other three will be an interview panel. Give them five minutes preparation time, when those playing Miss Saunders will look back at the story for clues about her character and why she wants the job teaching in a school, and the rest of the students agree on nine questions to ask her e.g.

•
What makes you the right person for the job?

•
Which personal qualities will help you to do the job well?

•
How would you deal with a student will not cooperate or is defiant?

At the end of the preparation time, give students ten minutes to recreate the interview. If you have access to recording equipment, it may be worth recording the interviews to reflect on at a later opportunity. 

Plenary (5 minutes)
Ask students to imagine that they are Miss Saunders. What one piece of advice would they give to Maleeka? Go through as many of their ideas as possible.  

Homework (5 minutes)
Refer students back to page 8 of the Reading Guide. A letter of application has been started for the students. Ask them to complete it. They might mention: 

•
which of her personal qualities will help her

•
which of her past experiences and skills will help her

•
how she feels about young people

•
what she wants to achieve with the young people

•
why she wants to work at this particular school.

WS 6c provides the start of the letter. 

LESSON 7

Lesson objectives
Yr 8: R10
Yr 9: R7 


AF6, AF7
AF6, AF7

Focus: Chapters 16–18 – Character and diaries

Learning outcome

Students will be able to:

1 Recognize how and why the writer uses a diary in the story

2 Identify aspects of the historical background to the story

Starter (5–10 minutes)
Give students two minutes, working in pairs, to write down a definition of the word ‘diary’. Compare their definitions with the dictionary definition on OHT 7a. Does this definition cover all types of diary?

Ask the students to consider all the reasons why people might keep a diary, e.g. to keep an accurate record of events, to keep a personal view of events, in order to remember things, etc.  

Introduction (15–20 minutes)
Display OHT 7b, and ask students to consider these questions as you read the next chapters:

•
What does Maleeka learn about Charlese?

•
What does Maleeka learn about herself and her own qualities?

•
Is Akeelma’s situation becoming better or worse? 

•
Is Maleeka’s situation becoming better or worse?

Read Chapters 16 to 18 with the class and discuss answers to the questions.

Development (20 minutes)
Direct students to pages 10 and 11 of the Reading Guide.

1
Ask them to read through the boxed non-fiction information. 

2
Give out WS 7a. Ask students to highlight or underline evidence of information being used from the non-fiction in Extract A of Akeelma’s diary (e.g. ‘they chain us together’, ‘beat us till we bleed’ p66).

3
The diary is about Akeelma’s journey, but it also reflects Maleeka’s journey. Ask them to highlight or underline Extract B for evidence of Maleeka’s own story (e.g. ‘They had me trapped’ p75). 

4
Turn back to the Reading Guide and discuss the questions about Akeelma’s Diary on page 11.  

5
Give out WS 7b which has the suggestions for how the diary helps Maleeka. Ask students to add any other ideas they have, and then ask them to find evidence from the story for the ideas given. You may wish to give page references to support less able students in their search for evidence (e.g. ‘it feels good doing something not everybody can do’ p75; ‘I’m really talking about myself’ p74).  

Plenary (5 minutes)
Ask students to imagine that they are Maleeka. Give them one minute to complete this statement: ‘I write Akeelma’s diary because…’  Go around the class to listen to the range of statements.   

Homework (5 minutes)
Refer students back to the task on page 10 of the Reading Guide. Ask them to write a diary extract for Akeelma once she arrives in the Americas. They should use the information in the Reading Guide to help them, as well as their knowledge of Akeelma’s personality.

LESSON 8

Lesson objectives
Yr 8: R5
Yr 9: R7 


AF3
AF3 

Focus: Chapters 19–21 – Theme and character

Learning outcome

Students will be able to:

1 Explain some of the difficulties Maleeka has in forming friendships

Starter (5–10 minutes)
Put students into pairs. One will focus on Maleeka; the other on Caleb. Tell students that they are going to run a ‘mind movie’ in their heads. You will read part of the story, whilst they close their eyes and imagine the scene in their heads. They should try to see it from their character’s viewpoint, i.e. Maleeka or Caleb. (Caleb’s role is more demanding, as the story is narrated by Maleeka.)

Read the part of the story about the school bus trip, from page 10 ‘He stared at me half the year…’ to page 11 ‘…I don’t ever want to go there no more.’

After you have read it, tell the students to keep their eyes closed for a further 30 seconds and think about how their character feels. Then ask students, in their character’s role, to tell their partner how they feel about the incident. Give them one minute each.  

Take brief feedback on the points made.

Introduction (15–20 minutes)
Ask the pairs to read Chapter 19 together and then discuss whether their opinion of Caleb changes.  

•
Do they think his actions were understandable?  

•
Should he have reacted differently?

•
How did his behaviour impact on Maleeka?

•
Should Maleeka make up with him?


Refer students to page 12 of the Reading Guide and ask them to look at the ‘Rate Your Friends’ quiz. Direct them to complete the task, imagining they are Maleeka, answering the quiz about three of her ‘friends’. They should try to find some evidence from the story for their answers. (Less able students might focus on just one ‘friend’.)

Discuss the results of the task.  

Development (20 minutes)
Read Chapters 20 and 21 as a class. 

Ask students to look back at Chapter 20 and pick out all the clues that Miss Saunders and Tai are close friends, e.g. Tai helps her out, Miss Saunders confides in Tai, she accepts encouragement and advice from Tai. 


Maleeka still sees her looks as the root of her problems. WS 8 contains an extract from Chapter 21. In it, Maleeka compares her situation with Miss Saunders’s. Ask students to annotate it to show Maleeka’s thoughts and feelings. 

You may wish to help less able students by drawing out the following suggestions:

•
‘look at me’ – she feels overlooked and wants attention

•
‘some of us is the wrong colour’ – she is not proud of her skin colour

•
‘that don’t make us wrong people’ – she feels she is treated as though she’s wrong in some way

•
‘I’m glad you’ve got one friend’ – she doesn’t feel she’s got one good friend. 


Explain that Maleeka values and feels the loss of friendship. This is revealed when she says ‘I’m glad you’ve got one friend’ (p92). Again, Sharon Flake uses the end of the chapter to emphasize the point. Use OHT 8 to focus students on the significance of this remark. 

Plenary (5 minutes)
Give pairs of students two minutes to think of answers to these two questions:

•
What does Maleeka see as her main problem? 

•
What do you think is her main problem?

Listen to a selection of responses.


An alternative plenary, or an additional activity could focus on WC 3. In this extract from an interview, Sharon Flake explains why she thinks her books have universal appeal. Basically, she thinks that anyone who has been picked on at any time in their life (and that’s most of us), can sympathize with Maleeka and her situation. 


Homework (5 minutes)
Look at the examples of problem page letters on page 13 of the Reading Guide. Ask the students to write a problem page letter, from Maleeka. More able students could also be encouraged to write a response to Maleeka’s letter, giving advice.
LESSON 9

Lesson objectives
Yr 8: R7, R10
Yr 9: R10, R17


AF5, AF7
AF5, AF7

Focus: Chapters 22–24 – Poetic language 

Learning outcome

Students will be able to:

1 Explain how the writer uses poetry to convey ideas in the story

2 Define the issue of ‘colourism’

Starter (5–10 minutes)
Give students WS 9a. It gives the words from Maleeka’s father’s poem, although they are jumbled up. It is important not to let the students see the original poem (p95) first. 

Ask the students to create a poem, using only the words on the sheet. Encourage them to think carefully about the presentation and layout, as well as the order of the words. Remind them that some poems have lines which consist of just one word. You might wish to start off less able students with the first four lines:

brown

beautiful

brilliant

my my Maleeka… 

Introduction (15 minutes)
Read chapter 22. During this chapter they will read the original poem. Give them time to compare their efforts with the original. Did anyone come close? Share some of their efforts.

Ask students to pick out some of the features of the poem, e.g. its simplicity and clarity; its focus on colour; the repetition; the balance of its structure.

Give students two minutes to think and talk about what the poem says and its effect on Maleeka. Take some feedback. 

Development (25 minutes)
Refer students to page 14 in the Reading Guide. Read the article on colourism and ensure students’ understanding. (You may wish to draw attention to the American spelling ‘colorism’ in the article.)

Ask students to look for examples of how colourism has affected Maleeka. Give less able students page numbers to look up, e.g. pp 2, 3, 11, 13. Ask them to identify the student who incites most of the comments: John-John. Can they suggest why John-John has it in for Maleeka? (See pp 49, 50 for clues.) Tell them to look out for further examples in their reading. 

Read Chapters 23 and 24 with the class. As well as giving a further example of John-John taunting Maleeka, we are presented with another poem related to colour (pp 102, 103). Ask students what they think the poem is about and why it pleases Maleeka.


Give out WS 9b and ask students to complete the table, showing features of one of the poems included in the story. More able students can look at both poems, noting the similarities and differences.

Plenary (5 minutes)
Ask students to compose a sentence explaining why the writer has chosen to use poetry in the story; what difference does it make? Share some of their ideas. 

Homework (5 minutes)
Look at the extract from the poem ‘Harlem Sweeties’ in the Reading Guide (p 15). The writer uses comparisons with sweets and fruits to praise the variety of skin colour. Ask students to create their own lines of poetry celebrating people’s colour, e.g. skin, hair, eyes. They might use comparison with sweets, or something else such as weather, plants or other aspects of nature.

LESSON 10

Lesson objectives
Yr 8: R10
Yr 9: R1, R2


AF2, AF4
AF2, AF4

Focus: Chapters 25–26 – Building tension

Learning outcome

Students will be able to:

1 Explain how events build to a climax

Starter (5–10 minutes)
Show the top part of OHT 10. Give the students the clue that the words are all feelings, and ask them to fill in the missing letters. 

Once they have had time to work out the words, reveal the answers at the bottom of the OHT. Explain that these are all feelings that will affect Maleeka in the next chapter. Encourage the students to look out for them as they read. 

Introduction (15 minutes)
Read Chapters 25 and 26 with the class.  


Explain that you are going to play a game which focuses on how the writer builds tension in these chapters. Cut up the cards on WS 10, and distribute a set to pairs of students. Ask students to shuffle them, and to put them in a pile face down. They should turn one up, read it and discuss how the extract on the card contributes to the rise of tension in the episode. They should then continue with the next card, and so on, until the pack is finished or the time is up. 

Development (25 minutes)
Explain that tension in a story doesn’t just happen but needs to be built up by the writer. The cards they have been looking at show some of the techniques this writer has used, e.g. the character laying awake worried, setting the incident very early in the morning, etc.

The timing of the events is important too. Ask students to put the cards in the right sequence. (The page number of each extract is on the card and so should aid them in the task.) Next, ask students to use the cards to help them retell the story.  Working in groups, each group should choose one of the lines, and create a short mime or tableau bringing that line to life. It’s important that they don’t actually say the line. Ask each group to show their mime or tableau to the rest of the class. Challenge the students watching to guess the actual line. Comment on how well they create a tense scene.  

Plenary (5 minutes)
Look back at the feelings on OHT 10. Ask students to recall the build up of events, through Maleeka’s eyes. See if they can put events into simple steps, saying what happened and how she felt, e.g. 1) I lay in bed feeling scared 2) outside school, the janitor called and I froze in fear…  

Homework (5 minutes)
As they draw near to the end of the novel, ask students to predict what they think will happen to Maleeka. Points for them to consider:  

•
Has she been through the worst or is there more to come? 

•
What will happen to her friendships?

•
What about her relationship with Miss Saunders? 

Give the students a 50-word limit for their predictions. Remind them that they will need evidence from the text to base their predictions on. Tell the students that they will need their predictions for the beginning of the next lesson.
LESSON 11

Lesson objectives
Yr 8: R1
Yr 9: R2


AF2, AF3
AF2, AF3

Focus: Chapters 27–29 – Alternative viewpoints

Learning outcome

Students will be able to:

1 Explain the viewpoint of at least one other character

Starter (5–10 minutes)
Ask volunteers or selected students to read out the predictions they wrote for homework.  Encourage them to refer back to clues from the text that support their predictions. Comment on whether there are common ideas and outcomes, or whether any unexpected predictions emerge. 

Introduction (20 minutes)
Read Chapters 27 to 29 with the class. Briefly discuss whether they are surprised at the events and whether any of the details (e.g. Char’s threats) tie in with their predictions. 

Look back at Chapter 27, and in particular at Momma’s reaction. Tell students that they are going to look at the events from her point of view. In order to assess and understand her viewpoint they will need to look for clues from the text. They will also need to infer her viewpoint from what they know of her already.


Give out WS 11a. Explain that the first column lists extracts that describe some of Momma’s reactions. The second column gives students space to explain the reaction and Momma’s probable thoughts and feelings. Talk through the example given, and work through the next extract, if necessary. Then allow students to complete the worksheet either in pairs or individually. When they have finished, go through their answers to check their understanding.

Development (15 minutes)
Explain to the students that they are going to examine another viewpoint. Give them the choice of exploring either John-John’s or Charlese’s viewpoint. This time, they will first need to find the evidence from the story, and then explain what it reveals about the character’s reactions and feelings. They can use WS 11b to record their extracts and ideas. 

You may wish to draw less able students towards the following examples: 

•
John-John: ‘John-John’s smiling. He’s happy as can be.’ (p118). John-John is delighted with Maleeka’s situation because he resents her, as he feels she looks down on him.

•
Charlese: ‘She just wants to know if she can count on me keeping my mouth shut.’ Charlese doesn’t care about Maleeka, but only wants to make sure she doesn’t get into trouble herself.

Plenary (5–10 minutes)

Hot-seat some of the students in the character of their choice: John-John or Charlese. Do this by inviting the chosen student to sit at the front, in the role of their character, and allowing other students to ask them questions about recent events in the book.  

Homework (5 minutes)
Ask students to write a diary of one of the characters examined in the lesson: Momma, 
John-John or Charlese. They should write about the incidents covered in these chapters. The notes they have made on WS 11a or 11b should help them. 

Encourage students to:

•
retell the events from their viewpoint

•
comment on Maleeka’s actions

•
explain their reactions and feelings.

LESSON 12

Lesson objectives
Yr 8: R13
Yr 9: R18


AF4, AF6
AF4, AF6

Focus: Chapters 30–32 – Reviewing and evaluation

Learning outcome

Students will be able to:

1 Recognize the development of the main character

2 Complete a review of the novel 

Starter (5 minutes)
Explain that one of the key features of this lesson will be reviewing. The students will be reviewing the novel and what happens to Maleeka, as well as their own reading skills. 

Give out WS 12a and ask students to circle those features commonly found in a book review. Display OHT 12 to reveal the answers.

Introduction (25 minutes)
Read Chapters 30 to 32 with the class. Take brief feedback on their reactions to the ending and the story as a whole. 


Explain that the book is about Maleeka’s journey of self-discovery. Ask them to think back to the different stages of her journey – the steps she takes to accepting and valuing herself. Refer students to pages 6 and 7 of the Reading Guide. This shows puzzle pieces with some of episodes on her journey jumbled up. Give pairs of students time to work out the order of the events. Ask them to sum up what she has learned on her journey.

Next, ask the students to consider what they have learned during the reading of the novel. They should review their own learning and development by completing WS 12b, which is a Reading Assessment Progress Sheet. This will guide them through the reading assessment focuses and asks them to evaluate their performance. WS 12c gives students a chance to check the reading strategies that they have been using. 

Development (20 minutes)
Explain that they are going to revise how a book review is put together. They will do this by examining a book review – WS 12d – and looking at how the different elements make up its structure. 

This part of the lesson could be organized as a guided reading session, following this structure:

	Introduction

Independent reading

Return to the text

Review
	Remind students that the task is to identify the structure of a book review. They will have read and probably previously written book reviews, so this is revision.

Ask students to read through Worksheet 12d.

In pairs, students should use the second column to identify the different elements of the review. More able students can move on to evaluate the effectiveness of the review. 

Ask students to discuss how they could use this format with The Skin I’m In and what parts of the story they would refer to in a review.


Plenary (5 minutes)
Tell students that they are going to write a review of The Skin I’m In. Give them two minutes to compose the first sentence or two of the review. Encourage them to write a sentence that will entertain and hook the interest of a reader. 

Go around the class and ask students to read aloud their sentences.

Homework (5 minutes)
Ask students to compose a review of the novel The Skin I’m In. The review could be written or recorded orally. Encourage students to follow the model they have explored in class. 


If you wish to provide further stimulus for the review, give students WC 4, which contains extracts from other reviews of The Skin I’m In. 

Pathways

Ways of exploring the main themes of the novel

•
Encourage students to explore what appearances say about us. Students are good at categorizing each other (e.g. into goths, chavs etc,). Discuss whether appearance and image is important, and the danger of stereotyping in this way.

•
Look in particular at skin colour and beauty, perhaps surveying images of colour in the media. What images of colour and beauty do the media present us with? Is it thought beautiful to have very dark skin, very pale skin, red hair?

•
Friendship can bring both joy and pain for young people. Explore what friendship is all about. 

•
Take a closer look at slavery. Look at the records and find out about actual victims of slavery and the life they suffered.

•
The Skin I’m In gives us a snapshot of school life in a US middle school. Ask students to provide the same sort of picture of school life from their own experiences, either orally or as written work.

Works by the same author

Who Am I Without Him? Short Stories About Girls and the Boys in Their Lives by Sharon G. Flake ISBN 0786815043

A short story collection, for older teens, about teenage life and adolescent love.

 

Money Hungry by Sharon G Flake ISBN 0613942345

This story follows thirteen-year-old Raspberry Hill who is desperate for money and will do just about anything legal to get it.

Generically linked texts

Chains by Frances Mary Hendry ISBN 0192751662

An historical story of Juliet, a girl who becomes entangled in her father’s business: slave trading.

I Know Why the Caged Bird Sings by Maya Angelou ISBN 0-86068-511- X

A moving autobiography of a woman who grew up in the American south in the 1930s. As a child she dreamed of having lighter skin, but like Maleeka she grows up to celebrate her colour.

Noughts and Crosses by Malorie Blackman ISBN 978-0552555708 

In this novel, Blackman switches the usual perception of racism – the darker your skin, the more successful you’re likely to be. Of course, it’s equally destructive. 

The Outsiders by S.E. Hinton ISBN 978-0141314570

Ponyboy knows what it feels to be an outsider. He's a greaser – and looked down on my the Socs. But he's intelligent too. Should he stick with his gang or look out for himself? And then he gets caught up in murder. 

The Penalty by Mal Peet ISBN 978-1844280995

A mystery story set in South America, involving corruption and murder, with some powerful descriptions of the bitter history of slavery.

Pirates! By Celia Rees ISBN 978-0747564690

An adventure which sheds light on the cruel eighteenth-century world of slavery and exploitation, as well as the life of pirates on the high seas.

Slave Girl: The Diary of Clotee, Virginia, USA 1859 by Patricia C. McKissack 
ISBN 978-0439981866

Written in the form of a diary, this book tells the story of 12-year-old Clotee.  Born into slavery, Clotee secretly teaches herself to read and write, but will she find what she longs 
for – freedom?

 

Star Girl by Jerry Spinelle ISBN 978-0679886372 

When she arrives at the local high school, Stargirl is determined to be herself. She's different to the other kids – she just acts herself. But can the rest of the school put up with someone so different?

Underground to Canada by Barbara Claassen Smucker ISBN 978-0435123024 

This book tells the story of Julilly, a slave girl who works on cotton plantations but who dreams of escaping to the north.

Complementary non-fiction

Black Peoples of America by Ann Kramer ISBN 978-0749644352

A non-fiction book charting the history of black Americans from African roots.
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