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Introduction

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, so that teachers can use the materials with some flexibility according to need and student progress.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, in Rollercoasters 1, we included Carnegie medal winner River Boy, a Geraldine McCaughrean favourite, The Kite Rider and Gillian Cross’s tense story Calling A Dead Man. In Rollercoasters 2, we have broadened our scope to appeal to a wider school population – Sharon Flake’s The Skin I’m In is set in an American Middle School and Theresa Breslin’s Divided City weaves football, religion, racial prejudice and illegal immigration into a compelling narrative. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see pages 3–4) which gives the teacher, at a glance, an idea of how the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources.

As well as the Overview, teachers are offered a Navigator (see pages 5–7). There is a clear plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.

Unique components

[image: image2.jpg]


In addition, Rollercoasters offers some unique components.

•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel.

•
The Writer’s Craft material provides invaluable background material to enhance and enrich students’ appreciation of the writer’s skills. These often include varied and interesting resources contributed by the authors of the novels, including original drafts and commentary direct from the author. Activities to support these pieces are woven into each scheme. These resources can be found with the teaching materials, which are designed to enable teachers to cover objectives about writer’s craft in a pertinent way.
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Support for lesson planning in the Teacher’s Pack

Every Lesson Plan follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to

tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons meet the needs of different ability groups.

•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

•
For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section (see page 32).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the teaching materials.

•
Every set of lesson plans ends with its own student Reading Assessment Progress sheet, which the teacher can then use to identify areas for development for each student.

•
The Rollercoasters website is being substantially updated for Phase 2. This dedicated website will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read 
reviews and post their own review of the novel they are reading.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.
Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1
Character


(pages 1–3)
	· Infer the content and theme of the novel from the cover, blurb and preambles
· Use a KWL grid to structure ideas on Nelson
	AF2: Locating evidence

AF3: Inference and deduction

Predict

Infer and deduce
	Yr 7: R2, R8

Yr 8: R2, R4
	Starter: Analysing title and cover; predicting content

Introduction: Exploring mood and tone

Development: Gathering information about Nelson

Guided work: Gathering information about Nelson

Plenary: Feedback

Homework: Finding more facts about Nelson and collecting naval phrases
	WS: 1a, 1b, 1c

RG: pp. 4–5

	2
Viewpoint

(Pages 5–26)
	· Identify how the author has shaped the response to Molly and her family
· Identify the narrative hooks and links between two narratives
	AF3: Inference and deduction

AF6: Reader response

Empathise

Speculate
	Yr 7: R6, R8

Yr 8: R4, R5


	Starter: Identifying narrative voice

Introduction: Exploring Molly’s feelings

Development: Focusing on links and hooks

Guided work: Finding links and clues

Plenary: Feedback on narrative hooks

Homework: Making notes on Molly and family
	WS: 2a, 2b, 2c

	3
Double narrative

(Pages 27–54)
	· Explain the author’s reasons for using a double narrative
· Locate evidence about the characters and their relationships
	AF3: Inference and deduction

AF4: Text structure

Interpret patterns

Infer and deduce
	Yr 7: R7, R8

Yr 8: R5, R7
	Starter: Discussing double narrative

Introduction: Exploring Sam’s character and family

Development: Drawing parallels between Sam and Molly

Plenary: Reading and predicting

Homework: Reading in preparation for hot-seating
	WS: 3a

	4
Character and place

(Pages 72–95)


	· Use their knowledge of the text to decide whether Molly or Sam has the most reasons to be cheerful
	AF2: Locating evidence

AF7: Social and cultural context

Relate to own experience

Retrieve information
	Yr 7: R2, R12 

Yr 8: R5, R16

	Starter: Exploring Molly’s homesickness

Introduction: Interviewing Molly and Russell

Development: Collecting details on Sam’s early naval life

Plenary: Discussing responses to Molly’s and Sam’s experiences

Homework: Researching naval life and pictures of the Victory
	WS: 4a

RG: pp.6–7

	5
Making connections

(Pages 96–124)


	· Make connections between the two narratives and main characters

· Visualise to select kernels in the plot
	AF4: Text structure

Interpret patterns

Visualise


	Yr 7: R6, R7
Yr 8: R4, R5

	Starter: Discussing sympathy with, and connections between, Sam and Molly

Introduction: Identifying links to Sam in Molly’s narrative

Development: Storyboarding the visit to the Round Ponds

Guided work: Visualising for the storyboard

Plenary: Sharing storyboards

Homework: Listing links between narratives and continuing research
	WS: 5a

WC: 1

	6
Empathy

(Pages 125–148)


	· Locate further information about naval life in 1800
· Recognise how empathy with Sam engages the reader in key aspects of naval life in 1800
	AF2: Locating evidence

AF6: Reader response

Empathise

Retrieve information
	Yr 7: R2, R6

Yr 8: R1, R4

	Starter: Sharing naval phrases

Introduction: Exploring how the reader is engaged in naval history

Development: Focus on life in the navy and why Sam is happy

Plenary: Hot-seating Sam on the good things about the navy

Homework: Writing a letter from Sam to his mother
	WS: 4a, 6a


	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	7
Narrative pace

(Pages 148–178)
	· Identify how the author maintains pace and variety to keep the reader’s interest
	AF2: Locating evidence

AF4: Text structure

Feel

Retrieve information 

Interpret patterns
	Yr 7: R2, R6

Yr 8: R5, R10
	Starter: Mapping Sam’s journey by sea

Introduction: Focusing on how tension is built

Development: Discussing naval punishments

Plenary: Focusing on Nelson as hero

Homework: Analysing Molly’s journey to Portsmouth


	WS: 7a, 7b



	8
Language

(Pages 179–209)
	· Analyse reader response to the author’s choice of language
· Construct a mental image of the Victory and describe it to others
	AF2: Locating evidence

AF5: Use of language

Visualise

Empathise
	Yr 7: R6, R14
Yr 8: R4, W11

	Starter: Exploring the writer’s craft in early drafts

Introduction: Focusing on Sam’s love of HMS Victory

Development: Touring the Victory

Plenary: Reading about Molly’s tour of the Victory

Homework: Completing the chapter and/or touring the Victory
	WS: 7a, 8a, 8b

WC: 2, 3



	9
Reader response

(Pages 210–222)
	· Explain how the author shapes reader’s response to the events and characters


	AF6: Reader response

Interpret patterns

Pass judgements


	Yr 7: R7, R14
Yr 8: R10, W11
	Starter: Tracing the narrative structure

Introduction: Recognising reader engagement in the battle scenes

Development: Focusing on the Battle of Trafalgar and heroes

Plenary: Discussing reader response to Nelson

Homework: Recording how the author engages the reader in the battle
	WS: 9a, 9b

RG: pp.12–13

	10
Structure

(Pages 223–240)
	· Identify how key features of the plot are developed
	AF4: Text structure

AF6: Reader response

Interpret patterns
	Yr 7: R7, R12
Yr 8: R5, R10
	Starter: Sharing ideas about engagement in the battle

Introduction: Comparing historical sources with fiction

Development: Tracing the links between Sam’s and Molly’s narratives

Plenary: Adding to the links

Homework: Predicting what will happen to the piece of flag and why
	WS: 9a, 10a, 10b, 10c, 10d

	11
Author’s choices

(Pages 241–262)


	· Analyse and evaluate the author’s choices for the ending of the novel and the double narrative


	AF4: Text structure

AF5: Use of language

Pass judgements
	Yr 7: R14, R15
Yr 8: R10

	Starter: Responding to the second description of Nelson’s funeral

Introduction: Exploring how the author is preparing for the ending

Development: Responding to the final chapter

Plenary: Focusing on ancestral voices from the past

Homework: Summarising the novel and choosing a cover design
	WS: 9a, 11a, 11b

RG: pp.4–5, 14–15, 16

	12
Review and evaluation

(Pages 1–262)


	· Clarify their responses to the novel as a whole

· Evaluate their achievements during the study of Victory

	AF4: Text structure

AF6: Reader response

Reread

Reflect

Pass judgements
	Yr 7: R17

Yr 8: R10, R13
	Starter: Exploring the writer’s craft on the title and cover choices

Introduction: Reviewing the novel, with models

Development: Beginning to write a review

Guided work: Beginning to write a review

Plenary: Assessing reading progress

Homework: Completing the review
	WS: 12a, 12b, 12c, 12d

RG: p.16

WC: 4, 5, 6, 7, 8, 9


Navigator

The boxes shaded in this grid highlight aspects focused on within the lesson plans. It should however be noted that this is merely one route through the novel – there are many others depending on the particular learning needs of your students.

	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Preamble

Pages 1–3

Nelson’s funeral
	Nelson’s funeral in 1806.
	· All of England is mourning the death of one man (p. 1)
	· Heroism

· Death
	· Densely patterned, sensuous language that recreates the mood and atmosphere of Nelson’s funeral
	Introduction 1: This description is repeated near the end of the book; it’s subject informs the whole novel 

	Chapter 1

Pages 5–26

Molly

In Connecticut


	Molly Jennings – an 11-year-old English city girl – is living in Connecticut in America. Her father died some years ago and Molly’s mother married an American, Carl Hibbert, who has a son, Russell. There is now another child, Donald. The family has recently moved to America where Molly is unsettled, a feeling made worse by her step-family’s love of sailing, which Molly finds difficult. A sailing trip with Carl and Russell ends in embarrassment and discomfort when Molly falls overboard. One day, Carl takes the whole family on a trip to Mystic Seaport where Molly buys a book about Lord Nelson from a bookshop owned by an English man, Mr Waterford. The book holds a strange fascination for her.
	· Introduction to Molly:

–  ‘But this is home now… Never, says a rebellious small voice’ (p. 5)

– ‘ Molly scarcely remembers her real father; he died in a plane crash when she was four years old’ (p. 10)

· Introduction to Kate: ‘She and Kate were a two-person team’ (p. 10)

· Introduction to Carl: ‘the widower with the son five years older than Molly’ (p. 10)

· Introduction to Russell: ‘who still treats her like a baby’ (p. 10)

· Introduction to Mr Waterford: ‘almost boyish, and yet somehow wise’ 
(p. 23)
	· Families

· Belonging
	· Contrasting modern narrative focused 
on introducing characters and setting a scene
	Introduction 2: to Molly

Complication: Molly is forced to leave England

Novel alternates between Molly and Sam, connections growing close as the novel proceeds. Molly sees a picture of HMS Victory

	Chapter 2

Pages 27–54

Sam

January 1803


	Eleven-year-old Sam Robbins narrates the story of his young life. He comes from a poor farming community in Kent, has a loving, hard-working mother, a brutal father and many siblings. His uncle Charlie arrives, unexpectedly, to offer one of his nephews a job in the rope-making business. Sam is chosen and travels to Chatham to start his new life, but he and his uncle are surprised by a press gang. Sam finds himself boarding HMS Victory.
	· Introduction to Sam: ‘I was eleven years old, though I looked older, being tall and sturdy for my age’ (p. 27)

· Introduction to Sam’s father: ‘all shouting and hitting’ (p. 29)

· Introduction to Sam’s mother. ‘My mother hugged me… I shall remember that hugging till the day I die’ (p. 36)

· Introduction to Uncle Charlie: ‘a short, stocky man, with broad, powerful shoulders and a cheerful kind of face’ 
(p. 32)
	· Leaving home
	· Contrasting historical narrative focused on establishing Sam’s life and family before he is whisked off to sea, including historical and period detail

· Hardships emphasised
	Introduction 3: to Sam

Complication: Sam is also forced to leave England and serves on the Victory


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 3

Pages 55–71

Molly 

In Connecticut
	Molly is dreadfully homesick, a feeling increased by Russell’s talkative friend, Jack, who makes fun of her English accent. In anger, she throws her book about Nelson at him. Kate tries to comfort Molly, referring back to the death of Molly’s father as a time when she too felt desperately unhappy. We learn that Molly’s father drowned when his plane crashed in the sea. Later, Russell returns Molly’s book, the cover of which was loosened when she threw the book. Inside the cover they find a folded piece of browned paper, in which is wrapped a tiny fragment of coarse frayed cloth. According to the paper covering, it is a piece of the flag of HMS Victory belonging to an Emma Tenney, who inherited it from her father, Sam Robbins. Molly feels comforted by this link with England and asks Russell not to tell anyone else of the discovery.
	·  Molly ‘misses England… she is overwhelmed by America’ (p. 56)

· ‘Part of the terror is due to the fact that Molly is epileptic.’ (p. 56)
	· Missing home
	· Important plot detail of the flag fragment buried in a narrative that tells of Molly’s prejudices against Americans

· Fragment described: ‘You got a piece of history, Moll’ (pp. 68–70)
	Development: Molly has a fragment of cloth, taken at Nelson’s funeral, which belonged to Sam Robbins

	Chapter 4

Pages 72–95

Sam

May 1803
	Sam is employed by Lieutenant Quilliam as an ordinary seaman on the Victory, which is captained by Samuel Sutton. At first, Sam works for the cook. He falls foul of an evil midshipman called Oliver Pickin, who causes Sam to break eggs meant for the captain. Sam answers back when Pickin reproves him and has an iron bolt fixed into his mouth as a punishment. His uncle rescues him from continued suffering and Sam changes messes to be with his uncle and the ropemakers.
	· Oliver Pickin: ‘mean-spirited’ (p. 88)

· Stephen: ‘a small, weasely little fellow with darting black eyes’ (p. 79)

· Mr Carroll, the cook: ‘nearly always half drunk’ (p. 87)

· William: ‘The leader of the boys seemed to be a redhead called William’ (p. 84)
	· Finding out about the new home
	· Sam’s first-person narrative engages the reader in naval history

· Relationships developed
	Development: Sam’s early days on HMS Victory


	Chapter 5

Pages 96–124

Molly

In Connecticut


	Molly’s interest in her book and its special treasure increases. She writes to Mr Waterford to tell him of her finding. Kate announces that she, Donald and Molly are to visit the grandparents in London. Having received Mr Waterford’s blessing and his suggestion that she visit HMS Victory when she is in England, Molly prepares for her journey. She decides to leave the fragment of flag with her books in America, an action which makes her think about its original owner, Sam Robbins, who also left it behind when he went on a journey across the sea. Molly is delighted to be reunited with her grandparents in London. They go to the Round Pond in Kensington Gardens where they meet Alex Stewart, an old London neighbour. In conversation, Alex reveals that his interest in boats came from Molly’s father when Alex was a small boy. Momentarily, Molly recalls sailing a boat on the pond with her father.
	· Grandad: ‘the neat figure and smiling bearded face of Molly’s grandfather’ (p. 113)

· Granny: ‘her lean athletic Granny who is likely to be found changing a fuse or washing the car, while Grandad is baking bread’ (p. 115)

· Alex Stewart: ‘almost grown-up, with a faint dark shadow on his upper lip’ (pp. 121–122)
	· Returning home


	· Molly’s return to London reveals details about what it is to be English

· Key moment when she returns to the Round Pond and recalls her father: ‘A boat on the water, moving…’ (p. 124)
	Development: Molly learns that her father liked sailing model yachts

	Chapter 6

Pages 125–167

Sam

1803–1805


	Sam becomes a practised sailor, learning both the best and the worst about the navy. He’s transferred from cooking to work with the sailmakers. Captain Sutton is replaced by Lord Nelson and Captain Hardy. At first the ship travels round the Mediterranean, but then the call comes to chase the French across to the West Indies and Sam and the Victory set sail. Sam is now a powder monkey and part of one of the ship’s gun crews. Sam’s friend Stephen steals fruit and, caught by Pickin, receives a painful flogging. Sam narrowly misses a flogging of his own when Lord Nelson intervenes in his action to defend Stephen from Pickin’s continuing bullying.
	· Jonathan Stead: ‘a tall, stooped man with a thin fringe of hair round his bald head and a sad, lined face’ 
(p. 128)

· Nelson:

–  ‘a voice, soft and rather light, with a faint country accent’ (p. 154)

–  ‘Our Admiral is a small little man too, but a lion inside’ (p. 156)

· Nelson says of Sam as he runs for the guns, ‘That’s the face of my fleet, Hardy, look at the joy in it!’ (p. 154)
	· Belonging
	· Variety in Sam’s descriptions of naval experiences: description of place, characters, events and experiences, including Nelson (pp. 154 and 166)

· Sam’s allegiance to his comrades, the ship and to Nelson is developed
	Development: Sam’s experience of the navy grows


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 7

Pages 168–178

Molly

In England
	Molly visits HMS Victory, travelling there by train with her grandfather, who has a friend who is a guide on the Victory.
	· Granny is ‘endearingly English’ (p. 169)


	· Belonging
	· Development of Molly’s close association with the Victory and the events of Trafalgar

· Molly keeps the fragment of flag and her odd dreams a secret from Grandad: ‘do not say anything about her piece of flag. Nor about the strange fragments of dream’ (p. 175)

· Molly hears ‘The wind singing in the rigging… timeless noise’ (p. 177)
	Development: Molly travels to see the Victory

	Chapter 8

Pages 179–194

Sam

1805
	The Victory completes its hunt for the French in the West Indies and returns to Europe. Nelson is put ashore in England for a brief period before he returns to the ship – a big battle is imminent. The whole ship – indeed the whole fleet – prepares. Sam and his mates are ready to serve their country, devoted to their leader, Lord Nelson.
	· Jonathan Stead says, ‘If Horatio Nelson can lead us all with one arm and one eye, anyone can do anything’ (p. 193)
	· War

· Loyalty
	· Building of tension as the battle is anticipated, with a variety of activity, humour, tension, fear, loyalty

· Key passages about Sam’s love of the Victory (pp. 182–184)
	Development: Sam learns to love HMS Victory, his comrades and Nelson

	Chapter 9

Pages 195–209

Molly

Aboard HMS Victory
	Molly goes on a tour of HMS Victory and experiences strange feelings of having been there before, which develop into moments when she almost enters Sam’s mind. She wanders off on her own as her grandfather is talking to his friend and finds herself experiencing the Battle of Trafalgar through the memories of Sam Robbins.
	· Molly says to Grandad on the Victory, ‘We belong’ 
(p. 196)

· She feels close to Sam: ‘the wind sings in from the other world, joining then and now’ (p. 200)
	· War

· Death
	· Descriptive detail to recreate the ship from p. 195, partly through Grandad’s speech, partly Molly’s thoughts

· Vivid detail as Molly imagines Sam’s life on the Victory: Molly is ‘caught in a haunting’ (pp. 200–209)
	Crisis 1: Molly experiences Sam’s feelings when aboard the Victory

	Chapter 10

Pages 210–222

Sam

21 October 1805


	Sam and the Victory are about to go into battle. Sam and his comrades wait for orders. When the battle commences, it is ferocious. Sam is wounded, but as he waits to be treated by the surgeon, Lord Nelson is carried onto the orlop deck – he has been mortally wounded and Sam finds himself tending to his great hero as Nelson dies.
	
	· War

· Death
	· Variety of style: the opening tension (p. 212) gives way to frightening, frantic and loud action (p. 213), followed by sorrow as Nelson dies (p. 221)

· Contrasting moods contribute to the pace and variety to engage reader

· Intense involvement through Sam’s first-person account in the historical event
	Crisis 2: Sam is wounded, but Nelson is killed

	Chapter 11

Pages 223–240

Molly

In England


	Molly’s grandfather is alarmed when he cannot find her. She is discovered in a semi-conscious state, mumbling about the Admiral dying. Back in America, Russell tells Carl about the bit of flag in the book and they discover it is still in Molly’s room. Carl is interested in the name of Emma Tenney on the accompanying note. Meanwhile Molly convalesces, remembering in brief snatches her strange experiences connected to Sam’s role at the death of Nelson. Grandad presents Molly with a newly framed photograph – it is a picture of her father with a model yacht, which is called the Victory.
	
	· War

· Death


	· Interweaving of Sam/Molly’s experiences
	Some resolution: Molly learns that her father’s model yacht was called Victory


	Chapter 

(Location)
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 12

Pages 241–243

Sam

January 1806
	The second description of Nelson’s funeral.
	
	· Death

· Heroism

· Love
	· Repeats the opening description

· The reader’s relationship with Sam alters the response
	Repetition: the reader shares Sam’s sorrow now that the story is known

	Chapter 13

Pages 244–255

Molly

In Connecticut


	Molly is back in America. Carl offers to take her to Mystic Seaport and she jumps at the offer so she can take her flag fragment to 
Mr Waterford. Under a magnifying glass, Mr Waterford shows her that the name on the note is not Emma Tenney, but Emma Jennings. Without Molly knowing, Carl has been doing some research. He has discovered that Sam Robbins is related to Molly’s family, there having been a long tradition that an ancestor fought on the Victory at the Battle of Trafalgar. Suddenly, so much in Molly’s life seems connected. She has an overwhelming feeling of belonging and is no longer homesick.
	· Mr Waterford reappears to play a part in Molly’s discovery

· Carl plays an important role when he contacts Molly’s Grandad: ‘He is looking at her… like a dog who has brought some well-meant offering but is prepared for rejection’ (p. 252); this confirms his love for Molly
	· Belonging

· Family

· Death

· Love
	· Fast pace to the narrative – the plot is winding up

· Diverse strands are resolved
	Resolution: Molly discovers that her father’s family was related to Sam Robbins

	Chapter 14

Pages 256–258

Sam

1832
	Nelson’s funeral being over, Sam returns for a time to his home In Chatham. His father has changed to a mild man, having suffering a head injury some years before. Sam stays in the navy, but marries and has a daughter. His last recorded sea journey is to Antigua on the Vagabond.
	
	· Family

· Returning to and leaving home
	· Chapter ends with reference to the piece of flag, ’Remember that, remember that if you will’. Adds a sense of poignancy to the narrative, as Molly is indeed remembering the past.
	Resolution: Sam goes on his last voyage, and other details tied up

	Chapter 15

Pages 259–262

Molly

In Connecticut
	Molly goes for a sail with Carl and Russell – she no longer fears the sea or sailing. She has taken with her the fragment of sail from the Victory. In an act that commemorates both Sam Robbins and her father, she lowers the little bit of cloth into the sea. Then the boat heads for home.
	· Molly’s internal conflict is resolved when she ‘buries’ her father in the sea with Sam’s fragment of flag

· Her last words in the novel are ‘Let’s go home’
	· Family

· Home

· Death

· Love
	· Language draws threads together over time and generations: sensuous description as cloth is slipped into the sea – repeated use of simile to create atmospheric sound (guns, wind), reminiscent of Nelson funeral (p. 262)
	Final resolution: Molly ‘buries’’both Sam and her father by casting the fragment of the ensign into the sea


LESSON 1

Lesson objectives
Yr 7: R2, R8
Yr 8 R2, R4

AF2, AF3
AF2, AF3

Focus: Pages 1–3 – Character

Learning outcome

Students will be able to:

1
Infer the content and theme of the novel from the cover, blurb and preambles

2
Use a KWL grid to structure ideas on Nelson

Starter (10 minutes)
Prepare an empty display board with the title ‘Victory’. Explain that students will also be keeping notes and storing completed resource sheets, which will form the basis of their final assessment. Share your particular expectations about keeping records of their responses to Victory, beginning with their predictions based on the novel’s title and cover. Dwell on the caption ‘Two Lives, Two Struggles, One Battle…’. What does it mean? Look at other early clues – the title and capstan on the title page and the quote from The Tempest. Read the back cover.

Introduction (20 minutes)
Share read the opening recount of Nelson’s funeral on pages 1–3. Ask students to use WS1a and, as you read, text mark all references to a) colour and b) sound. After reading, ask which sense dominates.

Then ask students how the writing makes them feel. If necessary, prompt ideas about mood and atmosphere. What does the mood/tone tell us about Nelson? Tackle this briefly: the emphasis is on what the passage tells us about Nelson. For example, the repetition of sounds and patterns of words suggests a sombre, grand occasion (‘all the air was filled with the slow beat…’); vivid similes (‘like the sound of the sea…’) create the sense of a hushed crowd; carefully selected noun phrases (‘soft jungle of harness’, ‘creaking gun carriages’) add to the sombre mood; a sense of a hugely important moment is suggested by the attendance of royalty and massive crowds; the strong personal emotion at the end (‘Will gave a kind of sob’, ‘the coffin went down into the crypt… for ever’) suggests enormous respect and love for Nelson.

Ask these questions.

•
Who is telling us about the funeral and what was his relationship with Nelson?

•
How can you tell?

•
How far is this what we were expecting of the opening after looking at the cover?

Development (20 minutes)
Distribute the KWL grid on WS1b. Ask students what they already know about Nelson and what they have learned from pages 1–3. Ask them to fill in the K column of the grid. Then, working in pairs, they should share ideas and identify three questions they’d like to ask about Nelson to fill in the W column.


Distribute the Reading Guide and ask students to open pages 4 and 5. In groups of 4 or 5, students read about Nelson and record in the L column of their grid both the facts that answer their questions and any other facts they learn. What questions remain unanswered?

For this task, you could work with a guided group, possibly to foster the initial engagement of less able students with the text. They could be primed to feed back what they learn to the rest of the class. This task targets the skill of gathering information.

Guided Group Reading Plan

	Text:
	Victory – pages 1–3

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Focus students by repeating the activity. They are selecting facts about Lord Nelson and recording them on their grids, for example he was born in Norfolk.

Students read the pages in pairs, spotting points to record.

Ask students to feed back what they have recorded, selecting five key points they will share with others in the plenary.

Ask students to decide how WS1b helped them.



	Evaluation:
	Complete in the next session.


Plenary (5 minutes)
Take brief feedback from students, reviewing what has been learned about Nelson. Ask them how WS1b helped them to structure their findings.

What will Victory be about? Why do we think so?

Homework (5 minutes)

Set the homework task, checking that students can and know how to access the relevant resources. The first task should be completed before Lesson 4; the second will be discussed in Lesson 6 – give students timely reminders.

Ask students to collect five more details about the life of Nelson, using reference books as well as the Internet. They should record their research points on WS1b and set aside space in their notebooks for collecting further information.


Ask students to start collecting and writing down everyday phrases that they think might owe their origins to a life at sea or in the navy (for example ‘sail close to the wind’, ‘clear the decks’). Tell them to ask family and friends, look in reference books and on the Internet. WS1c offers a framework to support and record this research.

LESSON 2

Lesson objectives
Yr 7: R6, R8
Yr 8: R4, R5


AF3, AF6
AF3, AF6

Focus: Pages 5–26 – Viewpoint

Learning outcome

Students will be able to:

1
Identify how the author has shaped the response to Molly and her family

2
Identify the narrative hooks and links between the two narratives

Starter (10 minutes)
Explore the idea of narrative voice. Who are we expecting to tell the story of Victory? What tense will it be written in – past or present? What person – first or third? Will the view of events be critical or sympathetic, from the perspective of a child or adult, male or female? WS2a offers students some options to choose from. Students must justify their predictions.

Introduction (20 minutes)
Read page 5 up to ‘Never, says a rebellious voice silently in her brain’ to the class.

•
Who is telling the story?

•
Whose viewpoint do we see?

•
How is she feeling?

•
What else do we learn about her?

Pick out the third-person narrative: point out that it is through Molly’s eyes and reveals her homesickness (‘like none she ever saw at home’, ‘a rebellious small voice’) and bookishness.

Continue reading to page 16, pausing to note ideas about Molly. Question how Molly is feeling and what she feels about the other characters, for example, her closeness to her mother and Donald, wariness of Carl and Russell (both keen sailors), annoyance at Jack’s ‘silly laughter’ and his prejudice against green tomato chutney and ‘super-pooping pigeons’.

Conclude the shared reading by asking:

•
With whom is the reader invited to sympathise, and for what reasons? Why does Molly dislike America and all things American so much (deep homesickness, perhaps not real prejudice)?

•
Do you sympathise with her?

•
Why or why not? Students may say she ought to be happy – her family and step family are lovely to her and she has a fine life-style (‘big white kitchen’, sailing trips in boats they own, garden with big trees and birds, rich London life before).

Development (15 minutes)
Ask students to read pages 16–26, either in small groups or for themselves.


Ask them to note, using WS2b:
•
What links with the italic preamble are there in this section?

•
What clues are there that what Molly sees and finds in the bookshop will be important in this story?

•
Why has the author planted all these clues?

A guided group could be used here to support weaker readers. In this case, ask independent students to give feedback, warning them that they may be asked to feedback in the plenary.

Guided Group Reading Plan

	Text:
	Victory – pages 16–26

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Check that students understand the questions and then model finding a link (see the examples below).

Either read to students or use pair work. Students could use sticky notes to mark selected points in the text. If necessary limit the number of clues you wish them to select to three.

Check students’ answers, asking them to explain their choices.

Ask students how the focus on clues helped them to read for meaning.

	Evaluation:
	Complete in the next session.


Plenary (10 minutes)
Share the links and clues. For example, Lord Nelson is a key link. The clues include:

•
‘Molly finds herself gripped suddenly by an extraordinary wave of emotion…’ (page 17).

•
Mr Waterford’s roots are in Portsmouth (‘We are all members of a secret society’, page 19) and has a strange manner. He thinks Molly is ‘the right person for this book’ and sells it to her cheaply (page 25).

•
Molly sees a picture of the death of Nelson and ‘some powerful emotion clutches at her again’ (page 21).

•
A crack of thunder seems to prompt her to take down a particular book: ‘Yes, says a soundless voice’ (page 22).

•
The final paragraph hints at more mystery (page 26).

Suggest that the author has planted the clues as narrative hooks to stimulate the reader to look for explanations of things that seem to be mysterious.

Homework (5 minutes)
Ask students to make notes on Molly’s family in America, using WS2c. For each character they need to find one piece of evidence about Molly’s feelings for that character. Model finding evidence, for example ‘she makes a happy face at Donald’ as she feeds him – she loves her little baby brother (page 8).

LESSON 3

Lesson objectives
Yr 7: R7, R8
Yr 8: R5, R7


AF3, AF4 
AF3, AF4

Focus: Pages 27–54 – Double narrative

Learning outcome

Students will be able to:

1
Explain the author’s reasons for using a double narrative

2
Locate evidence about the characters and their relationships

Starter (10 minutes)
Ask students what narrative voice they are expecting for the next chapter. Read just the first two paragraphs on pages 27–28. Have we met this character before? What’s different about him?

Draw students’ attention to the change of tense, narrative viewpoint and person from the previous chapter. Compare the ship motif with the one on page 5. Why have these been included? How might they relate to the book title? In what ways are these ships similar, and in what ways different? You could point out the interesting cultural change – the sea is part of many people’s leisure time now, but in 1800 it was strictly for business and hard work.

Then stimulate a discussion about double narratives. Why have them (multiplies narrative hooks, increases suspense, gives wider range of settings/characters)? Help students to record some key points for later reference.

Introduction (20minutes)
Continue to read to page 45. Ask students to focus on what we learn about Sam (and his family). Pause to model identifying key factual points or to prompt students to infer and deduce. Record key points on the board or flip chart, for example Sam is 11, is from a poor labouring family, has a brutal father and loving mother, can sew and hunt animals. Draw out inferences about his relationships with his mother, for example Sam sees her ‘in my mind’ (page 28) so she’s very precious to him and he helps her with her sewing (page 31) so he knows how hard she has to work to keep them warm and fed.

Briefly, point out how the author suggests a different time and culture, for example: lifestyle – ‘cottage was made of wattle and daub’, ‘For the seven in our family there were two rooms’, ‘All of us slept… on straw mattresses’ (page 28); relationships – Sam is taken to live and work with uncle because Sam’s family is poor (page 35); language – ‘the bailey’ (bailiff), ‘broth’ (soup).

Development (15 minutes)
Display two rough silhouettes, one for Sam and one for Molly, side by side on the display board but with a gap between them. (Keep the display so that it can be added to in subsequent lessons.)

Ask students, in pairs, to work on one of the two characters (half the class on each) and to skim and scan the text for no more than three key character features with quotations to support them. They must write their points and quotations on cards or sticky notes to pin round the silhouettes. Model this on the board for one simple point. Remind them that they can include stated facts about the characters such as ‘Molly is 11’ or inferences and deductions like Molly is proud of being English: ‘It’s not a pole, it’s made of stone… Nelson’s Column’ (page 16) or Sam hates his father: ‘He was all shouting and hitting’ (page 29). Students can draw on the board list and their last homework on Molly to assist them. 
Re-clarify the differences between facts and inferences if this is appropriate at this stage.

Give pairs time to scan the text and sort their ideas, supporting students who are less confident about skimming and scanning, or selecting brief, appropriate quotations.

Students then share one point at a time, before pinning up each one around the outsider edge of the appropriate silhouette, until no new points are available.

Ask students to decide which points can be placed in between the two characters as things they have in common, for example they are both 11, both separated from home. If possible, leave this display for future work.

Plenary (10 minutes)
What do students think has happened to Sam at the top of page 45? Read pages 45–54.

What will happen next? Is there another connection between Molly and Sam? Prompt students to link the references to the ship, HMS Victory. Add to the wall display of the two main characters.

You may wish to take in students’ notebooks to check they are keeping their notes 
as required.

Homework (5 minutes)
Students read Molly’s narrative on pages 55–71. Ask them to be prepared to be hot-seated as Molly in the next lesson. They will be asked about her dislike of all things American 
and what she found in the book on Nelson after throwing it at Carl. They can record points on WS3a.
LESSON 4

Objectives:
Yr 7: R2, R12
Yr 8: R5, R16


AF2, AF7
AF2, AF7

Focus: Pages 55–95 – Character and place

Learning outcome:

Students will be able to:

1
Use their knowledge of the text to decide whether Molly or Sam has the most reasons to be cheerful

Starter (10 minutes)
Ask students to read pages 6 and 7 of the Reading Guide in pairs or small groups. They should explore any further ideas about Molly’s homesickness in small groups. The pages have been designed to develop ideas before interviews of Molly and Russell, and to foreground the cultural stereotypes of America and England on which the author is drawing. You may wish to ask students if they consider the stereotypes a little old-fashioned, and why this might be so. The author may be relying on her own experiences of England before she moved to America.

Introduction (20 minutes)
Students then work in pairs and interview each other, taking it in turns to be Molly to answer the questions set for homework. Before moving on, ask students if anyone has mentioned Molly’s epilepsy. Check that everyone knows what this is and ask them why it might be a useful narrative device for the author. The occasional loss of consciousness and the dreams that might attend that experience could be useful in the plot.

As a contrast, ask students to a) prepare to be hot-seated as Russell and b) prepare a few questions to ask him. How will his ideas about America and England differ from Molly’s? What will he think of her?

End this section by asking about the piece of cloth in Molly’s book. What is its significance?

Development (20 minutes)
Remind students of their research on Nelson. Ask them to decide on their two best ideas in pairs, then fours and add them to their research notes. Remind them about the naval language research. Have they found any phrases yet? Offer them another example: ‘like rats leaving a sinking ship’.


Share read from page 72 to ‘… all the men cheered’ on page 89, in which Nelson appears. As you read, ask students to use WS4a to note particular things they find out in this chapter about the navy in 1803 (for example about punishment, food, daily routine, the different jobs men did on ship, living quarters, clothes). Divide the different topics between the class if you wish, but warn students that this is an ongoing task and not everyone will find things in every chapter. Model or prompt a few points to get students started, for example how the mess was organised (page 86).

Then ask students to read pages 89–95 for themselves and to focus on whether they think what happened to Sam was fair.

Plenary (5 minutes)
Briefly, explore students’ responses to the injustices and hardships of life in the navy, but also prompt them to recall Sam’s home life. Was it any better?

Ask students which of the two main characters they think has the most reasons to be cheerful and why. Allow a brief time to open up this issue, which will be picked up again in the next lesson.

Homework (5 minutes)
Ask students to follow up their learning about the navy by finding more information on the topics studied in the lesson. Students could be limited to one topic or a certain number of points, depending on ability. They can continue to use WS4a or reserve pages in their notebooks, but they should keep all this work for use in future lessons.

You could suggest to a more able group of students that they see if they can find out whether any of the named sailors on Sam’s Victory were actually historical figures. The names of all the men serving on the Victory are recorded on several websites (see page 263).

Suggest that students also might find pictures of the Victory, at anchor or in battle, in their research. Ask them to see if they can save one or two images, which will be used in Lesson 8.

These tasks are ongoing and will form part of students’ records of reading for this text.

LESSON 5

Lesson objectives
Yr7: R6, R7
Yr 8: R4, R5

AF4
AF4

Focus: Pages 96–124 – Making connections

Learning outcome

Students will be able to:

1
Make connections between the two narratives and main characters

2
Visualise to select kernels in the plot

Starter (10 minutes)
Return to the question of whether Molly or Sam has the most reasons to be cheerful. Ask students to identify which character they have most sympathy with, and why. Ask them to consider briefly if this affects the way they read the chapters on that character.

Tell students that their focus in today’s reading will be the growing connections between the two narratives.

Introduction (20 minutes)
Read from page 96 to the break on page 114 with the class. Pause to draw out the significant narrative hooks and hints of links with Sam, for example Molly’s dream (page 96), her book on Nelson with its square of cloth (pages 97 and 109) and the imagined tall ship (page 107).

Development (20 minutes)
Tell students that on the first day back in England Molly chooses to go to the Round Pond in Kensington Gardens (they will have seen a picture on page 7 of the Reading Guide and further images can be located on the Internet for display).


Ask students, working in groups of three or four, to read pages 114–124. As they read they must imagine how this section might be filmed. They must then show the key moments in this section on a storyboard of just three frames on WS5a. They must add a caption to each frame, which is a quotation from the text. They must also make notes on whether their frames are close-ups or distance shots and from whose point of view. For example they might include a distance shot of Kensington Gardens with the caption ‘And the sun is shining on Kensington Gardens’ or a closer shot of the Pond with model ships sailing on it, captioned ‘It is just as she remembered it’ (page 119). Decisions must be discussed and agreed by the members of each group, and the storyboard completed as collaboratively as they can manage. Working in groups allows students to pool ideas so the task is not stressful and the less able are usually especially good at this type of activity.

If guided work is needed, offer support on the reading skill of visualisation and on negotiating ideas about the three frames.

Guided Group Reading Plan

	Text:
	Victory – pages 114–124

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Check that students understand the task and agree who will do what.

Either read to students or use pair work. Students could use sticky notes to mark the moments they’d like to include and mark the words that create the frame best.

Check students’ decisions and agree who will do what in the time left.

Evaluate ideas for the frames.

	Evaluation:
	Complete in the next session.


Plenary (5 minutes)
Each group should send envoys to explain their frames to another group. If time allows, repeat this twice so that students see a range of storyboards. Show the whole class one or two excellent examples. Draw out Molly’s delight in the very English picnic and setting, the links she makes between Russell and Alex, and the association of her own father with yachts.

You may wish to question the whole class. Does this suggest new links between Sam and Molly or is the author developing another theme? Is Molly coping with time and change?

Homework (5 minutes)
Ask students to draw up a quick list of as many links between Sam and Molly as they can recall, for example they are both 11 and English, both forced to leave the familiar for new places, their homesickness, the Victory, and Nelson.


Continue to collect facts about Nelson’s navy – again students can be limited to one topic or a limited number of points. More able students could be give WC1, the author’s research on rope-making at Chatham, and asked to make notes on how the craft of rope-making was important to the navy.


Warn students they will be looking at naval phrases in the next lesson, so they should finalise their work on WS1c.

LESSON 6

Lesson objectives
Yr 7: R2, R6
Yr 8: R1, R4

AF2, AF6 
AF2, AF6

Focus: Pages 125–148 – Empathy

Learning outcome

Students will be able to:

1
Locate further information about naval life in 1800

2
Recognise how empathy with Sam engages the reader in key aspects of naval life in 1800

Starter (10 minutes)

Begin by briefly checking some of the links between Molly and Sam that students have identified.

Share with the class some of the naval phrases they have been collecting. Ask students to explain why there is so much naval vocabulary in the English language? Suggestions could include the importance of the navy to an island, ships being the only way to travel abroad, the sea supporting a main industry and hence a lot of labour in Britain, ships being the link with the developing empire and slave trade, Britain’s dependence on trade for raw materials, ships being used for the exploration of ‘unknown’ lands.

Introduction (20 minutes)
Ask students to turn to pages 8 and 9 of the Reading Guide. Use the quick quiz to key them back into Sam’s experiences in the navy. Then ask them to read and discuss the rest of pages 8 and 9 in pairs. Allow some brief whole-class discussion, if you wish. Students could also share their own findings about the navy at this stage.


Then share read from page 125 to the top of page 137. Model how you notice points about the navy and allow or prompt comment on new information. Continue to use WS4a for students to record their points, dividing responsibilities as before if you wish. Do these pages confirm their own research findings?

Draw out how empathy with Sam (and others) engages the reader in the history. If this has not been mentioned before (in Lesson 4), you could tell students that the author chose the names of real crew members for all the characters in Victory (see page 263). Ask them why they think she did this.

Development (20 minutes)
Ask students to read pages 137–148 independently or, to assist weaker students, in pairs. They should a) continue to focus on what they learn about the navy, filling in WS4a for their category again and b) collect evidence that Sam is happy on the Victory, for example his pride in being part of the ship (page 136), his pigtail (page 141), the comradeship (page 134) and the beauty of the moon at sea (page 126). Suggest they record any vocabulary that shows Sam is happy in their notebooks, which will make both the plenary and homework easier for them. Warn them that you will be asking them questions about Sam at the end of the lesson.

Plenary (5 minutes)
Even if some students have not completed the reading, they will have read sufficient to participate in the plenary and will pick up any missed details from that activity.

Tell students that they are going to answer questions in role as Sam. Ask ‘Sam’ (several students) what he likes about the Victory, and collect three or four good points from the class.

Ask students:

•
Why does the author choose to present Sam’s positive responses to the navy at this stage in the novel?

•
How would readers feel if he had been entirely negative?

•
If Sam wrote a letter to his mother, do you think he would have been positive too?

Homework (5 minutes)
Explain the homework task. Students will write a letter home from Sam to his mother, telling her all the good things about being in the navy and on the Victory.


Distribute WS6a, which supports this task; you may wish to modify it first to suit your class. Briefly model how students might plan and begin their letter.

LESSON 7

Lesson objectives
Yr 7: R2, R6
Yr 8: R5, R10

AF2, AF4
AF2, AF4

Focus: Pages 148–178 – Narrative pace

Learning outcome

Students will be able to:

1
Identify how the author maintains pace and variety to keep the reader’s interest

Starter (5 minutes)
Display a large, markable map of the area from the West Indies to Central Europe and from the British Isles to North Africa on the display board. Ask students to scan Sam’s narrative on pages 125–148 and pick out the places he mentions passing on the voyage (France, Portugal, Spain, Gibraltar, Mediterranean Sea, Toulon, Maddalena Islands, Sardinia). Ask them to identify where each place is on their own copy of the map on WS7a, before a whole-class marking of the main map, if preferred. Student copies of the map could be stored in their notebooks.

Introduction (20 minutes)
Share read from page 148 to the break on page 162. As the text is shared, tackle these different tasks, dividing them between the class as you think suitable, 1 being the most challenging task.

1
Note how the author builds a sense of expectation and tension (for example on tension, the amount of detail on guns and gun practice, and about the surgeon and stripping the ship for action pages150–154).

2
Continue to mark where the Victory on WS7a.

3
Note what Sam’s new job involves, paying particular an attention to his role in the gun crew.

Development (15 minutes)
Ask students to read pages 162–167 in groups of four or five and discuss:

•
Did Stephen deserve his beating? (Students should debate this as both a moral dilemma and as a question of naval and any other organisation’s discipline.)

•
Drawing on what has been told about naval discipline, what punishment might Sam have received if he had not been prevented from hitting Pickin (pages 166–167)?

•
What is it about this section that engages the reader? Responses can be both personal and evaluative, and bound up with the other two questions. The focus is on the way Nelson is introduced and characterised, and the tension before he intervenes.

Plenary (15 minutes)
Take brief feedback on the questions, spending most time on what engages the reader.

Then focus thoughts on Nelson as Sam’s hero. Ask four students to volunteer to be sculpted into position for the moment when Nelson says ‘I should be obliged if you would apologise’ (page 167). Four other students will sculpt them and the class will confirm if they are accurate. Use questioning to explore Nelson’s wisdom as a naval officer. Does the figure of Nelson in the novel match the person they have found out about in their own research?

Homework (5 minutes)
Ask students to read pages 168–178 and complete WS7b, which asks them to find:

•
three pieces of evidence to illustrate Molly’s relationship with Grandad

•
one negative comment she makes about America

•
two things she notices about England that she loves

•
two short quotations that show Molly’s first impressions of HMS Victory.

In addition, remind them about the pictures of HMS Victory they have been collecting and which will be helpful in the next lesson.
LESSON 8

Lesson objectives
Yr 7: R6, R14
Yr 8: R4, W11

AF2, AF5
AF2, AF5

Focus: Pages 179–209 – Language

Learning outcome

Students will be able to:

1
Analyse reader response to the author’s choice of language

2
Construct a mental image of the Victory and describe it to others


Starter (10 minutes)
Ask students to open the Reading Guide at page 10. Share pictures of the Victory, including those in the Reading Guide and on WC2.


Distribute WC3 and ask students to read it through. Ask them if they have read this section before. Explain that it is an early draft.

Ask pairs to compare this draft with the published text. Explain that the author wrote the draft on her own visit to HMS Victory. What is different? Which version is more mysterious, and why? Which makes you see the Victory most vividly, and why? For example, in the published novel, Molly’s response to the Victory is greater and more mysterious, the wind singing in the rigging is given greater emphasis and the atmosphere is charged because ‘she’s been there before’; the draft is descriptive, but lacks the feelings. The reader needs to be emotionally involved in Molly’s response to the Victory.

Ask the class what this has shown them about the way writers work. Draw out how real experience has to be shaped when placed in a particular narrative for a particular purpose.

Introduction (20 minutes)
Explain that students will be giving further thought to how a writer makes choices about language and its effects on the reader. Read pages 179–194 with the class, focusing on the changes in Sam’s feelings and moods. Dwell on pages 182–184, (‘Perhaps that lack was one reason… either side of the bow’). Draw out how the author’s use of verbs, technical vocabulary, adjectives, metaphors and similes create atmosphere and convey Sam’s love of the sea. The features identified can be tailored to suit your students’ needs. Different groups of students could be given responsibility for noting particular features such as verb use. The passage is given on WS8a for student’s use and WS8b picks out the main features.

Draw out how the wind in the rigging is a motif in both narratives: ‘The wind is singing in the rigging’ (page 177) and ‘her rigging sings in the wind’ (page 181). You could mention how when Nelson joined the navy, he was terrified of climbing the rigging, but he did it to order. He always made new recruits climb to the top to conquer their fear because he knew it would help them.


Continue to mark the map, on the display board and student’s copies of WS7a, to trace the journey of the Victory before Trafalgar.

Development (15 minutes)
Ask students to turn to pages 10–11 in the Reading Guide and study the pictures and labels that show HMS Victory. They should then take it in turns to be a tourist and a naval guide (for which they can use their acquired naval history to add interesting detail). Suggest that they choose vivid language to help their partners imagine being on the real ship. You may wish to use some sea sound effects or music to build appropriate atmosphere for this task.

Alternatively, you might want to book the computer suit and allow students to try one of the virtual tours on the Internet.

Plenary (10 minutes)
Students begin to read Molly’s tour of the ship from page 195, tracing where she is being taken from their knowledge of the ship.

Very briefly at the lesson end, ask students how their own guided tour helped them to imagine the scene more vividly. What has the author done to give this section a special atmosphere? Ask them what they think is happening to Molly – hearing drum beats, the wind in the rigging, hearing Sam’s words. If necessary, students should complete their responses for homework.

You may wish to take in students’ notebooks for checking at the end of this lesson.

Homework (5 minutes)
Either, students finish reading to page 209. They should be ready to explain what has happened to Molly.

Or, students could take a virtual tour of the Victory on one of the websites, reporting back their responses in the next lesson and adding to their research notes as a result.
LESSON 9

Lesson objectives
Yr 7: R7, R14
Yr 8: R10, W11

AF6
AF6

Focus: Pages 210–222 – Reader response

Learning outcome

Students will be able to:

1
Explain how the author shapes the reader’s response to the events and characters

Starter (10 minutes)
Briefly, check on students’ responses to the text if the reading was completed for homework and, if they tried a virtual tour on the Internet for homework, ask them to add to the class’s sense of the Victory.

Draw attention again to the link between Molly and Sam in these chapters through the language: for example, both characters think about ‘belonging’ on the Victory (pages 184 and 196), both comment on the haunting and pervasive sound of the wind in the rigging.


Distribute WS9a, which provides a grid for tracing narrative structure. Ask students to make entries on how the two narratives are developing so far. (Example notes have been filled in on the grid for the first few chapters, but you could keep or delete these depending on the needs of your students.) This task could be carefully guided if appropriate to the class or more able groups could be asked to work in pairs or independently. Students should have already collected some basic points from previous tasks.

Introduction (20 minutes)
Tell students they will now be reading pages 210–222, again paying attention to the quality of the language. Before reading, ask them what they are expecting this section to cover. How has the author prepared them for this? Remind them of the build-up of tension in both Sam and Molly’s narratives. The focus for this reading is: How has the author used language to make this chapter vivid and engaging for the reader?

Record ideas as they emerge through the reading. You may wish to use some background sound to add drama to your reading – music, sound effects or film soundtrack could be suitable. Prompt students to make comments as you read, for example on the sense of comradeship and pride (pages 211–212); the build-up of tension with ‘rumbling and thumping’ (page 212); the sense of confusion, with appeals to the senses in verbs such as ‘staggering’ and ‘stumbling’, adjectives like ‘screaming men’ and ‘gaping wounds’ (page 214) and long sentences on page 214 conveying confused activity; snatches of personal detail as when Pickin the enemy becomes a friend in battle (page 215), Sam’s personal confusion is conveyed through the obsessive repetition of ‘run, run…’ (page 216); Sam’s disorientation when he is wounded and the hell of the orlop deck (page 217); the vivid, detailed description of the orlop deck with ‘candles flickering’, ‘dark space’, ‘sawing off the shattered leg’ (page 217); then the dramatic entry of Nelson and the emotional response of all.

Development (20 minutes)
Ask students to read pages 12–13 of the Reading Guide and discuss, in pairs or fours, the section on History’s Heroes. Take responses, focusing on the questions about modern heroes and exploring it as openly as time allows.

Plenary (5 minutes)
If the question has not arisen in the first part of the lesson, ask students how the author makes the reader care about Lord Nelson. Is this important to the novel? Why, or why not? Prompt students to notice the author’s careful, spare use of language; later they will see how she has drawn on her historical sources for Nelson’s death.

You may wish to point out that, like modern heroes, Nelson had his faults. So why does the author present him in such a favourable light? This is an open topic and well worth exploring at some stage. You may wish to point out that she chooses to present him through Sam, who is young but has served under Nelson. Historical sources tell us that although Nelson was a public hero, it was his men that loved him most fiercely. The novel reflects this fact.

Homework (5 minutes)
Students record between three and five ways in which they think the author makes Sam’s chapter on Trafalgar engaging and involving for a reader, using WS9b. Briefly explain the task, modelling possible responses as appropriate for your students.

LESSON 10

Lesson objectives
Yr7: R7, R12
Yr8: R5, R10

AF4, AF6
AF4, AF6

Focus: Pages 223–240 – Structure

Learning outcome

Students will be able to:

1
Identify how key features of the plot are developed

Starter (10 minutes)
Share ideas on the author’s handling of Trafalgar from the previous homework. If appropriate for your class, work with WS9b or on the board and use responses from the class to develop students’ ideas further. Or, if you prefer, pair review students’ responses before sharing selected comments.

Introduction (20 minutes)
Develop the idea of a writer’s attention to reader response by sharing the reading of a historical source for the Trafalgar section of the novel on WS10a (WS10b provides an annotated version) and filling in WS10c on the selection of facts and details, viewpoint, language and how the history has been woven into the plot. Depending on your class, students could then study one further historical source on WS10d, filling in another blank copy of WS10c for themselves or will suitable support.

Encourage students to recognise how a fictional narrative can draw upon historical material, which has to be woven into the plot.

More able students could tackle this question: How has the author involved the reader in the action and events, and educated the reader about history?

Development (20 minutes)
Return to WS9a. Briefly add to the ideas about the narrative development of each strand of the plot. Based on their resulting plot maps, ask students to predict what the remaining chapters will cover.

Read pages 223–240, focusing on how the author connects Sam and Molly’s experiences. Reading can be as a class or in groups, according to time and preference at this stage.

Plenary (5 minutes)
Ask students to add to WS9a, filling in more of the links that the author makes between Sam and Molly’s experiences. Allow them to work independently or scaffold the work, depending on the class. Details to note include:

•
Molly’s deep misery echoes Sam’s misery at Nelson’s death (page 225)

•
Molly is asking for Uncle Charlie

•
In her delirium, she says ‘blood’ and ‘The Admiral is dying’ (pages 228–229)

•
Carl has noticed something odd about the signature on the note with Molly’s bit of flag, which she left in Connecticut (page 232)

•
Grandad’s thoughts link being in the navy, Molly’s dad and her response to the Victory (page 235–236)

•
Molly feels she knows how Sam felt about Nelson and the Victory (page 237)

•
her dad’s model yacht was also called Victory (page 240).

Homework (5 minutes)
Ask students to write a prediction in their notebooks in answer to the question: What will Molly do with Sam’s piece of the flag? They must explain in writing what they would do with it, and why.

LESSON 11

Lesson objectives
Yr 7: R14, R15
Yr 8: R10

AF4, AF5
AF4, AF5

Focus: Pages 241–262 – Author’s choices

Learning outcome

Students will be able to:

1
Analyse and evaluate the author’s choices for the ending of the novel and the double narrative

Starter (10 minutes)
Read the repetition of the funeral on pages 241–243. Do students recognise it? Use pages 4–5 of the Reading Guide to remind students of the enormous state funeral for Nelson. Ask them if they feel differently about this funeral after having read the novel.


Distribute WS11a. Give groups of students a particular language focus from the worksheet to note, suited to their level of attainment, as you reread the passage. Share observations.

Then ask students why the author has chosen to repeat this event. Diverse reasons are quite acceptable, but it could be argued that the central character of this novel is really Nelson. Students may not yet have connected Trafalgar Square with Nelson – you might like to point this out to them as the way Britain commemorated Nelson, but also point out to that it took nearly 50 years to raise the money to build Nelson’s column – so much for being a national hero!

Introduction (20 minutes)
Read pages 244–258. As you read, briefly address the question of how the author is preparing the reader for the ending. Model finding devices to resolve issues and confirm the links between the two narratives before asking students to raise their hands when they can see a link that needs mentioning, such as Jack’s apology (page 245) or the return to Mystic (page 246). Pause to draw out points as the reading is covered, but keep up the pace.

Ask students how they would like the novel to end.

Development (15 minutes)
Read the final chapter, pages 259–262, and draw out students’ personal responses to the ending. Did anyone predict Molly’s choice about the piece of flag? Focus particularly on how students feel that issues have been resolved, for example Molly’s hatred of America, her fear of sailing, the death of her father, her sense of belonging or not belonging (the final words of the novel being ‘Let’s go home’).


Ask students to complete their mapping of the double narrative and plot on WS9a. Either guide a less able group or offer whole-class support, as appropriate for your class. Use of version of WS9a either as an OHT or on the board to check responses together. Why do students think the author chose to write with this double narrative? Is it successful? You could ask more able students how well the author uses the switch from one narrative to the other to increase reader involvement. WS11b will help them develop their ideas. Have they read similar books? (The Pathways… to Another Good Read on page 16 in the Reading Guide offers some titles that could be mentioned here.)

Plenary (10 minutes)
Ask students to read pages 14–15 in the Reading Guide in pairs.

As a class, briefly explore the idea of ancestral voices from fragments of the past. Do students have family possessions that might hold interesting stories?

Homework (5 minutes)
Using WS9a to support the task, students write a summary of the novel in no more than 150 words. Depending on the needs of your class, you could offer students starters such as ‘When 11-year-old Molly, buys a book on Nelson…’ or ‘When sam Robbins joins the navy…’

In addition, students must decide what they would have wanted on the cover and whether they would have called the novel Victory if they had been the author.

LESSON 12

Lesson objectives
Yr 7: R17
Yr 8: R10, R13

AF4, AF6
AF4, AF6

Focus: Pages 1–262 – Review and evaluation

Learning outcome

Students will be able to:

1
Clarify their responses to the novel as a whole

2
Evaluate their achievements during the study of Victory
Starter (10 minutes)

Re-examine the blurb on the back cover. Do students think it is a fair summary? How does do their own summaries compare?


How do students feel about the title and the cover? Ask students to read the author’s exchange with the editor about the title on WC4. Now how do they feel about the title and the cover? Point out the importance of the quotation from The Tempest. What does this add to students’ thoughts about the novel?


Show students some covers designs for the novel, on WC5–WC8, as a way of refining their concept of what the novel is really about (for example: the navy, hero worship, the importance of ancestors and history, belonging, family, growing up, step-families, death).

Introduction (20 minutes)
Distribute copies of WS12a, which offers short evaluative comments on the novel. Ask students, working in pairs, to agree or disagree with the comments. What are the major points that they would include in a review of Victory? Does the double narrative work? Do we need Molly and Sam? Is Nelson well presented or idealised? Record these points on the board or flipchart for student reference.


Outline a framework for writing a review by showing students the reviews on WS12b, identifying the key features of a review with the help of WS12c and modelling how they might begin a review of Victory.

Set them the task of writing a 150-word review of Victory for Books for Keeps and/or to post on the Rollercoasters website. The word limit is deliberately brief to make students selective and pointed in their comments.

Development (20 minutes)
Students begin to write their first drafts, using the sample reviews and WS12c for support.

A group of students who need specific additional help could be selected for guided writing or a group that will be certain to have excellent ideas that could be developed through close discussion could be selected. For example, the most able group could be asked to consider the cultural context of Victory (it was written at the time of the bicentenary of Trafalgar).

Guided Writing Plan

	Text:
	Victory – pages 1–262

	Introduction to text:

Writing task:

Return to the text:

Review (reading target and next steps):
	Check that students understand the task and see how WS12c will help them.

You may choose to work with particular students to support their writing.

Sample some writing.

Evaluate the reviews.

	Evaluation:
	Complete in the next session.


Read out some of the ‘best bits’ from the draft reviews or share evaluative comments.


Distribute the author’s proof corrections on WC9 (or display a small selection of points to suit your group). What does this tell students about a good writer? Use this to remind them about refining vocabulary, punctuation or expressions in their own writing.

Plenary (8 minutes)
Explain the Reading Assessment Progress sheet on WS12d. Students could be asked to check over all their notes on the novel, to tidy up all the resource sheets used and be ready to hand them in for review. This will help them complete WS12d.

You may wish to make some summary comments on student achievement over the whole unit; individual summary assessments will later be completed on students’ individual Reading Assessment Progress sheets.


Share the Pathway… to Another Good Read on page 16 of the Reading Guide.

If you wish to pursue the option of a further writing task, a starting point is given on page 15 of the Reading Guide.

Homework (2 minutes)
Ask students to complete their reviews, ready to hand them in the following week (allow 7 days for the task). They should also complete WS12d.

Pathways

Books on the theme of life in the British navy

Powder Monkey by Paul Dowswell (2005) ISBN 0-7475-8033-2

This story focuses on the hard life and dangerous exploits of the gunning crews on ships during the Napoleonic Wars.

Ramage’s Diamond by Dudley Pope (2003) ISBN 0-7551-1346-2

Susan Cooper dedicates Victory to this author, who also writes extensively about Nelson’s navy. This is one of many books about Lord Ramage.

Peter Raven Under Fire by Michael Molloy (2005) ISBN 1-904442-44-7

Peter Raven is a brave and ambitious young sailor. He soon finds himself involved in dangerous espionage.

Secrets of The Fearless by Elizabeth Laird (2005) ISBN 1-405-04890-5

Not only does this novel feature the adventure of being at sea and in battle during the Napoleonic Wars, it also involves a beautiful young French aristocrat and a family cheated of their rights to their land in Scotland.

Sword of Honour by Alexander Kent (1999) ISBN 0-7493-2530-5.

Just one of a series of adventure stories set at sea in the Napoleonic era.

Master and Commander by Patrick O’Brien (1996) ISBN 0-0064-9915-5. Also one of a series

Books by the same author

King of Shadows (2000) ISBN 0-1413-0799-4

This novel also combines two different historical periods, but here an American teenager finds himself transported from the rebuilt Globe theatre in modern London to the original Elizabethan building.

The Dark is Rising sequence: Over Sea, Under Stone; The Dark is Rising; Greenwich; The Grey King; Silver on the Tree (1984) ISBN 0-1403-1688-4

This classic fantasy sequence combines the eternal struggle between good and evil, Arthurian legend, time shifts, adventure and danger.

Complementary non-fiction

Sea Life in Nelson’s Time by John Masefield (1971) ISBN 0-85177-047-9

Life in Nelson’s Navy by Dudley Pope (1981) ISBN 1-86176-034-5

Horatio Nelson by Tom Pocock (1994) ISBN 0-7126-6123-9

A biography of Lord Nelson

Trafalgar by Tim Clayton and Phil Craig (2004) ISBN 0-340-83026-3

Chiefly about the famous battle

The Life of Nelson by Robert Southey (HarperCollins edition: 2004)

ISBN 0-0071-1170-3

Modern historians say it includes some myths about Nelson, but it paints the picture of the man as he was seen in his own time.

Susan Cooper also recommends www.hms-victory.com. 
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