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INTRODUCTION

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. 

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, Noughts and Crosses takes a very contemporary slant on racism, Firestarter features a modern-day compulsive arsonist, whilst Fire, Bed and Bone is set during the Peasants’ Revolt. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview which summarizes the scheme at a glance, including the necessary resources for each lesson. 

The Navigator offers a clear plot summary, linked to relevant chapters, to help speedy location of particular parts of the novel.

Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

The practice of keeping some form of Reading Journal during the study of the novel is encouraged in many of the schemes, and there are several attractive models for such record-keeping across the teaching materials.

Every set of lesson plans ends with its own student Reading Assessment Progress Sheet, which the teacher can then use to identify areas for development for each student.

Reading Guide

Each of the novels has its own student Reading Guide, which contains a rich variety of material to help to engage students in their study of the novel. Each one features unique author’s craft material, giving students an insight into the writing, editing and publishing process.

Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section at the end of the Reading Guide.

Website support

The Rollercoasters website provides access to the free on-line teacher’s resources, sample chapters of the novels and further author information. 

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Frances Gregory

Series editor

OVERVIEW FOR SCHEME OF WORK

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Rollercoasters resources 

	1
Presentation and character


(Chapters 1–2)
	· Identify features of presentation used on the book cover

· Make deductions and inferences about the main character (Bug) 
	AF2: Locating evidence

AF3: Inference and deduction
	Yr 7: R8, R10
	WS: 1a, 1b

	2
Presentation and structure


(Chapters 3–4)
	· Identify similes in texts and write their own

· Explain the use of ‘cliffhanger’ chapter endings 
	AF5: Use of language

AF6: Writer’s purposes
	Yr 7: R7, R12
	WS: 2a, 2b

RG: p. 3

	3
Theme and humour


(Chapter 5)
	· Recognize some of the attributes of Bug’s job

· Use information to create a job advert and take part in a role play
	AF4: Text structure

AF5: Use of language
	Yr 7: R1, R15
	WS: 3a, 3b

RG: pp. 4–5

	4
Genre


(Chapters 6–7)
	· Understand the word ‘genre’ and use it correctly

· Discuss aspects of detective fiction and identify features in extracts
	AF3: Inference and deduction

AF5: Use of language
	Yr 7: R7, R14
	WS: 4a, 4b

RG: p. 6

	5
Character development and relationships


(Chapters 8–9)
	· Select details from text to support opinions

· Use role play to develop ideas about characters
	AF2: Locating evidence

AF4: Text structure
	Yr 7: R8, R16
	WS: 5a, 5b

RG: p. 8

	6
Structure: building suspense


(Chapters 10–11)
	· Recognize and explore the ways in which a writer builds suspense

· Use different techniques to locate information in the text
	AF4: Text structure

AF5: Use of language
	Yr 7: R2, R12
	WS: 6a, 6b, 6c

	7
Setting and theme


(Chapters 12–13)
	· Recognize how vocabulary is chosen for specific effects

· Make links between the writer’s concerns and their own lives
	AF5: Use of language

AF6: Writer’s purposes 
	Yr 7: R14, R15
	WS: 7a, 7b, 7c, 7d

	8
Setting and character


(Chapters 14 –15)
	· Use details from the text to produce a visual representation of the setting

· Select details about specific characters to support opinions
	AF3: Inference and deduction

AF6: Writer’s purposes 
	Yr 7: R2, R6
	WS: 8a, 8b

RG: p. 9

	9
Planning and editing


(Chapters 16–17)
	· Understand how planning and editing are used in fiction books

· Plan a fiction story
	AF2: Locating evidence

AF5: Use of language
	Yr 7: R3, R13
	WS: 9a, 9b

RG: pp. 10–11

	10
Action sequences and sentence structure


(Chapters 18–19)
	· Recognize how a variety of sentence structures are used for effect

· Use drama techniques to explore action sequences
	AF4: Text structure

AF5: Use of language
	Yr 7: R7, R12
	WS: 10a, 10b, 10c

RG: p. 7

	11
Research and endings


(Chapter 20)
	· Recognize how the writer prepares the reader for the ending of the book

· Carry out first-hand research using a variety of sources
	AF4: Text structure

AF6: Writer’s purposes
	Yr 7: R1, R15
	WS: 11a, 11b

RG: p. 12

	12
Review and opinions


(Epilogue)
	· Appreciate the opinions of other readers of the novel

· Review the novel, forming their own opinions about it
	AF6: Writer’s purposes
	Yr 7: R17, R18
	WS: 12a, 12b, 12c

RG: pp. 14–16


NAVIGATOR

	Chapter 
	Plot outline

	Chapter 1
	Introduces Bug. He had taken on the case of missing earwig, Eddie, who may have gone to the meadow for a better life. He learnt Eddie was friendly with wasps.

	Chapter 2
	Bug outlines the investigation. He meets Shaky Jake, a sugar addicted housefly. He says an earwig was seen by the spider’s web and something weird was happening in the Garden. Bug sees a body in the web and tells the others that Eddie’s gone to the meadow.

	Chapter 3
	Bug goes to Dixie’s Bar. Ants arrive in force to take him with them. Bug tries to get one to talk to him and calls him ‘Frank’, but he is ignored and just taken into the Ants’ Nest.

	Chapter 4
	Bug is squeezed down into the Nest. He goes to meet the old Ant Queen. She asks him to investigate a group of individualist ants. Soldier ant Commander Krag wants Bug to find an ant with a white patch on its head, or he will have Bug killed.

	Chapter 5
	Bug meets Billy the caterpillar who wants to be a detective. They are attacked by a magpie. Bug saves them with a piece of bubblegum. He finds Shaky Jake who tells him a grasshopper in another part of the Garden could perhaps help him.

	Chapter 6
	Introduces Velma the grasshopper. They meet Dax and Dex, the earthworms, who know about a secret ant meeting.

	Chapter 7
	Bug and Velma hide on a windowsill. They watch the ant meeting and see different ants introduce themselves with names and do a ‘turn’. Clarissa sings beautifully. Wasps arrive.

	Chapter 8
	Bug runs after Clarissa. She agrees to meet him later. Wasps question Bug. He goes to meet Clarissa but is knocked out by someone and left floating upside down in the pond.

	Chapter 9
	Shaky Jake saves Bug from being eaten by a fish. They meet Velma who has brought an ant called Leopold to answer questions. He says Clarissa has disappeared. He is scared.

	Chapter 10
	Bug sees Krag but tells him nothing. He spots something odd about the Queen’s food and finds out another Queen is being raised in secret. He is nearly caught spying on her.

	Chapter 11
	Bug traps a wasp in a flower. He waits for the wasp to answer some questions and spots Billy has turned into a chrysalis. The wasp admits there’s a Plan, but then five more wasps arrive.

	Chapter 12
	Bug flies off. He hides in an apple. A maggot betrays him. He loses one wasp in the pond; two more are killed by the lawnmower. The last two wasps capture him and take him to their nest. 

	Chapter 13
	Bug is taken to the Wasp Queen – but finds she’s crazy! She’s about to let him go when Krag appears. He’s a traitor to the Ant Queen. Clarissa has also been captured. They’re taken to die.

	Chapter 14
	Bug and Clarissa are dropped into the spider’s web. Clarissa explains how she’d overhead Krag plotting so he wanted her dead. Before the spider arrives, earwig Eddie suddenly appears.

	Chapter 15
	Eddie explains how he’s been involved with the wasps’ plot. He’s been hiding near the web. He starts to cut them free, but the spider arrives. Eddie frees them, but is eaten by the spider.

	Chapter 16
	Bug and Clarissa tell Velma, Jake and Leopold the plot. Clarissa tells Leopold that the choice to be individual brings responsibility. They agree to persuade other bugs to fight off the wasps.

	Chapter 17
	Bug pretends to be dead so the ants can take him in their nest. They arrive to see the Ant Queen reviewing her troops. Krag starts the rebellion. The fighting begins.

	Chapter 18
	Bug fights to protect the Ant Queen. Velma brings more bugs to help. The new Ant Queen tries to kill the old Ant Queen, but Leopold dives in to save her. Krag escapes.

	Chapter 19
	Bug chases Krag. He persuades Krag’s soldier ants that Krag is seeking power for himself, so they turn against their leader and refuse to kill Bug. Krag, infuriated, escapes again. On the surface lots of other bugs have been fighting the wasps. They won the battle. Bug decides to kill the spider. 

	Chapter 20 and Epilogue
	Bug goads the spider into following him. He climbs up the Man’s leg and the Man kills it. Clarissa explains her part. Bug explains everything else. Billy hatches into a butterfly.


LESSON 1

Lesson objectives

Yr 7: R8, R10
Yr 8: R4
AF2, AF3


Focus: Chapters 1–2 Presentation and character

Learning outcome

Students will be able to:

1
Identify features of presentation used on the book cover

2
Make deductions and inferences about the main character 

Starter 

Introduce the book. Explain it is an unusual story as the main character is not human. Ask students in pairs or small groups to spend a couple of minutes looking at the cover and picking out any aspects that support that information. Encourage each pair/group to report back one feature. 

Responses should include references to:

· image

· title – ‘Bug’

· strap line – ‘Insect Detective’.

Introduction 

Read the blurb on the back of the book. Invite students to comment on the notion of an insect detective. Ask what new ideas this has given about the character shown on the front. Focus attention on the background of the image on the front cover (the shadow of a large spider). Ask students to suggest why it is shown in darkness with Bug holding a torch. Encourage them to predict what sort of character Bug is.

Read Chapter 1. Comment on the way the story is told in the first person. Remind students that this means using ‘I’ and ‘we’. Ask why this is effective for readers (personal viewpoint; aware of how a character is feeling and thinking). 

Invite students to sum up their first impressions of the character of Bug based on what they have seen on the cover and read. Encourage them to select details from text to back up their ideas.

Draw attention to the way Bug talks. How does the reader know Bug has had a lot of experience as a detective? (‘heard a zillion times’…’I knew better’) Remind students of their predictions about Bug, and compare them with their current impressions.

Development 

Read Chapter 2 with the class. Talk about the different insects that Bug comes across in his investigations and how the writer gives different information from each one. Ask students to pick out the names of the different bugs that are mentioned. 

Discuss responses to what has been discovered – Eddie’s body in the web and the suggestions that the ants are up to something. Compare the ‘crimes’ with TV/film/books seen which feature detectives and crime. What elements of those stories do students expect to find in the book? (Chases; secrets coming out; more deaths) Ask students to predict what the ants could be doing and how Bug may get involved.

Focus on the record keeping done by detectives working on a case. Display WS1a as an OHT. Explain that it is how Bug records what he has come across during each day of the investigation. This record focuses on the first day. Model how to complete the first row. Then ask students to complete the rest of record, referring back to Chapters 1 and 2. This could be done as a paired activity.

More able students should try to answer to the question at the bottom of the worksheet.

Plenary 

How does the character of Bug live up to expectations created by the cover? Go round the class and ask students to explain their views of Bug in one sentence.

Homework 

Distribute the research sheet WS1b. Explain that as the book is all about bugs, students are going to do some research over the next few days to find out which bugs live in or near their homes.

Suggest pupils look in their homes for bugs such as flies, spiders, woodlice and in their garden or street for things like beetles, worms, bees and wasps. They should make a simple tally chart adding on any creatures they find which are not listed.

Keeping a Record

This is a record of what Bug did during the first day of his investigation. 

Use Chapters 1 and 2 to complete it.

	Time of day
	Place
	Bugs involved
	Outcome

	Morning


	Bug’s Office
	
	

	Late morning


	
	Some young earwigs

Crane – fly


	

	Early afternoon


	
	
	No other bugs have seen Eddie. Bug thinks something strange is going on in the garden.

	
	A sod of turf
	Shaky Jake 
	

	Early evening


	
	
	Bug finds the remains of a bug trapped in the spider’s web. He thinks it is Eddie.

	Night


	
	Earwigs – brothers of Eddie
	


Why do you think Bug lies to the earwigs about their brother Eddie going to the Meadow?

_________________________________________________________________________________

_________________________________________________________________________________

Survey of Bugs

Do a survey of bugs at home. Use the chart below to record how many you find. 

Add any different sorts of bugs and insects you find. You could also draw them.
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Bug type
	Where found?
	How many?

	Fly
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	Indoors

Outside
	

	Spider


	Indoors

Outside
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Woodlouse


	Indoors

Outside
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Beetle
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	Indoors

Outside
	

	Bee


	Indoors

Outside
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Wasp


	Indoors

Outside
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Grasshopper


	Indoors

Outside
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Daddy-long-legs
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	Indoors

Outside
	

	Worm


	Indoors

Outside
	

	
	Indoors

Outside
	

	
	Indoors

Outside
	

	
	Indoors

Outside
	

	
	Indoors

Outside
	


LESSON 2

Lesson objectives

Yr 7: R7, R12
Yr 8: R4
AF5, AF6


Focus: Chapters 3–4 Structure and sequence

Learning outcome

Students will be able to:

1
Identify and write similes

2
Comment on effective chapter endings

Starter 

Remind students what a simile is, using examples such as ‘as hard as stone’ and ‘like a wild animal’. Explain that they are comparisons using the words ‘like’ or ‘as’.

Refer to end of Chapter 1 and ask students to pick out the simile used to describe the earwigs. (‘like a trio of amber torpedoes’) Encourage students to make up similes using the following phrases: ‘as red as..’; ‘she shouted like…’. Praise any reasonable suggestions, particularly for originality. Ask why writers might use similes. (To make interesting comparisons; create pictures in the mind of the reader.)

Introduction 

Introduce the word ‘cliffhanger’. Check whether students are familiar with term and if necessary remind them what it means. For visual learners, sketch a picture of someone hanging over the edge of a cliff. Discuss what feelings being in that situation would provoke. (Being on the brink of a disaster/danger/drama.) Link to the structure of chapter endings which leave the reader feeling something dramatic is about to happen. Ask students to re-read the end of Chapters 1 and 2, and to look out for cliffhanger endings in subsequent chapters.

Ask in which country the story seems to be set – point out clues such as ‘trash cans’ p. 2; ‘so long’ p. 9; ‘sleuth’ p. 1. (The tone is mock–American.) Draw out ideas about why the story may be set in America. (Lots of detective fiction – books and TV – are based there; different style to UK detectives; more interesting for readers.) Test students’ knowledge of Americanisms using WS2a.

Read the author’s letter on p. 3 of the Reading Guide where he explains his ideas. Discuss the way he describes the setting as being like a jungle, and the American books that he wanted to emulate.


Development 

Read Chapters 3–4, asking students to pick out similes and Americanisms. 

Discuss what new information is learnt from the interview with the Ant Queen and what reasons Krag might have for being so aggressive towards Bug. Look at the use of humour – sarcasm especially – and Bug’s response to a hostile situation. 

Focus attention on the cliffhanger endings of the chapters. Ask why Chapter 3 ends with a line of dots. (It shows an undeveloped idea; things left unsaid.) Explain that this use of dots is called ‘ellipsis’ and generally means something has been left out.

Chapter 4 ends with Bug speaking to the same ant as Chapter 3, but the tone is different. What message is the author giving the reader about the ants’ way of following orders? (Sometimes they might have to make a choice; following orders is not always the right thing to do.)

Refer to homework done after last session. Find out which types of bugs have been the most predominant and where they have been found. Has anyone found an ant’s nest? Were any unusual bugs found? If there is time it may be suitable to have the tally charts drawn as graphs to represent the local bug population (This could activity could be linked with Science.)

Plenary 

Compare chapter endings with soap opera endings. Ask students to explain why soaps also end with a cliffhanger. (to keep the audience guessing; encourage viewers to watch the next episode.) What features do they have in common? (Unresolved difficulties; new problem emerging.) 

Homework 

Give out WS2b and ask students to complete the simile starters. Encourage them to think carefully about how to create interesting, unusual comparisons.

Challenge more able students to write a description, including similes.

American English

American English is not always the same as the English we use in the UK. 

See how much American English you know. Underline the right answer for each word. 

1)
The ‘trunk’ of a car means 


a) the middle section







b) the engine








c) the boot

2)
If you have ‘bangs’, you 


a) have a fringe in your hair







b) have a bruise







c) have got headlice

3)
When you wear ‘galoshes’, you wear
a) sandals







b) Wellingtons







c) trainers

4)
In the UK ‘French fries’ would be called
a) chocolate buttons







b) crisps







c) chips

5)
When you eat ‘jelly’, you would eat

a) jelly







b) syrup







c) jam

6)
A ‘diaper’ is another word for 

a) a nappy







b) a sort of shoe







c) a hat

7)
The ‘faucet’ in the house is


a) furniture







b) a sort of knife







c) a tap

8)
If you had a ‘stroller’ you would have
a) a push-chair







b) a walking-stick







c) a rucksack

Write down any other American English words you know – with their meanings.

_________________________________________________________________________________

_________________________________________________________________________________

Similes

A simile is a phrase describing something which uses the words ‘like’ or ‘as’. 

It helps a reader get a better image in his or her head.

Complete the similes below. Try to make them unusual so they give a clear image of what you 
are describing.

Similes using colours

Her eyes were as blue as 


His face went as white as 


The horrible green T-shirt was just like 


My brother’s knees were so black they were like 


The sunset was as red as 


Similes using animals

The huge spider was as hairy as 


My dog is so fierce, it’s like 


The panda was as shy as 


Cheetahs can run as fast as 


Can you describe someone using similes? Write three sentences on these lines.

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

LESSON 3

Lesson objectives

Yr 7: R1, R15
Yr 8: R4
AF4, AF5


Focus: Chapter 5 Theme and humour

Learning outcome

Students will be able to:

1
Recognize some of the attributes of Bug’s job

2
Use information to create a job advert and take part in a role play

Starter 

In pairs, brainstorm what jobs as a detective Bug has done in the chapters read so far. Students should skim back over previous chapters to refresh their memories. Write a list and report back orally. Discuss which ones seem to have been difficult/easy for him and reasons why that might have been so.

Introduction 

Explain that the students are going to try writing an advert for a job as a detective, and also interview each other for the jobs. They will need to use clues from the text about Bug’s job to give them some basic ideas. Read Chapter 5. This could be done in pairs or small groups. Remind pupils of the need to look out for what Bug does as part of his job. 

Discuss the character of Billy and his desire to be a detective. Refer back to the starter activity – ask students whether Billy seems to have the necessary qualities or aptitude for the job. Encourage justification for their answers. 

Focus on the humour in the book. (Caterpillar wanting to be a detective/not believing he’ll turn into a butterfly; magpie with blob of gum on its beak; Bug’s use of comparison with other type of beetle.) 

Re-read the reference to the bombardier beetle. Ask students why Shipton might have included those details. (To build up tension; create a mini-cliffhanger; make a joke about what Bug can’t do.) Explain the notion of a ‘theme’, and point out that humour runs all the way through the novel. Even quite serious events have some humour, e.g. the interview with the Ant Queen in the previous chapter. 


Development 

Refer to the Reading Guide, p. 4 ‘Career Choice’. Ask students to do the quiz, recording their answers so they can calculate their scores and results. Discuss whether any of them might follow it as a career option. Draw out the reasons for or against their preference. 

Move on to look at the cloze exercise on p. 5, where students are asked to complete the advert. Encourage them to use ideas from the book, earlier discussion and the quiz, in order to complete the blanks. Invite students to share their responses after completion. Discuss differences in ideas.

Explain that the students will now work in pairs to develop a mini job interview for being a detective, using all the information and ideas from earlier work. Discuss the suggested questions from the Reading Guide linked to this activity. Allow about 10 minutes for this preparation and encourage pupils to commit ideas onto paper if they feel they need a ‘script’ as security.

Lower ability students may benefit from using the questions in the Reading Guide as a starting point and WS3a which provides other sentence starters and scaffolding.

Plenary

Go round the class and encourage all pairs to present their role plays. Allow some constructive feedback about the suitability of questions, use made of earlier material and any effort to include humour.

Praise students who have tried to maintain the job interview format – posing of questions and suitable responses rather than lapsing into simple yes/no answers or inappropriate questions.

Homework 

Ask students to do some independent research about fictional detectives. More able students can research the names of other fictional detectives and find out something about their creator and their setting. 

For less able students, you may wish to give them WS3b to complete.

Job Interview – Private Detective

Use this sheet to record your ideas for the interview you are going to role play. 

Write down what you agree you are going to say.

Interviewer:
Hello. My name is ………………….. and I am going to interview you for a job as a private detective. Can you tell me what part of the job most interests you?

Interviewee:
I would be very interested in 



because I think 


Interviewer:
How well do you get on with people? 

Interviewee:
Well, usually people are 



and I think that I’m good at 


Interviewer:
How do you tell if someone is telling you the truth or not?

Interviewee:
I have noticed that when people tell lies they 



so when I speak to them I check to see if 


Interviewer:
Sometimes in this job you have to 



How would you cope if
?

Interviewee:
I have never had to 
 but if I was in 


hat situation, I think I would 


Interviewer:
Can you explain how you would 
?

Interviewee: To start with I think I would 
 then


I might 


Interviewer:
Thank you. Do you have any questions for me before we finish?

Interviewee:
Yes, please can you tell me 


Interviewer:
Of course – 


Interviewee:



Fictional Detectives

Bug Muldoon is just one example of a fictional detective. There are many other fictional detectives. 

Using your research skills – perhaps with a computer or an encyclopaedia –match up these detectives with the name of the person who created them. 

Detective





Creator (Writer)
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You might know about other detectives from films or TV programmes. 

Choose one detective and complete the sentences below about him or her. 

I am writing about a detective called 


This detective is a character in a ……………………….. called 


The story takes place in 


The detective has help from 


The things that make this detective different are 


LESSON 4

Lesson objectives

Yr 7: R7, R14 


AF3, AF5


Focus: Chapters 6 and 7 Genre

Learning outcome

Students will be able to:

1
Understand the word ‘genre’ and be able to use it correctly

2
Discuss aspects of detective fiction and pick out features in texts

Starter 

Write the word ‘genre’ on the board and explain it is a French word. Use dictionaries to locate the word and find the meaning. Ask students to suggest different genres of films/books that they know. 

Alternatively, give students WS4a which lists different genres. Ask pairs/small groups to record two titles for books/films/TV programmes that would be classed as belonging to the groups listed. Share the results. Discuss what the word ‘genre’ means, based on this activity. 

Introduction 

Discuss the homework done for Lesson 3. Give the correct pairings for each detective and creator, and take students’ feedback about their chosen detective.

Refer to pp. 6–7 in the Reading Guide, drawing attention to the definition of ‘genre’. Move onto the extracts from the opening of the novels. Remind students of the author’s letter on p. 3 in which he explains his inspiration from The Big Sleep. Ask students to read the opening paragraph of Bug again. Draw out similarities. (Both describe physical aspects, give details about time of day and refer to the sun.)

Compare these extracts with second extract, from The No1 Ladies’ Detective Agency, using the prompts in the Reading Guide. 

Development 

Read Chapters 6 and 7 with the class. Then split students into pairs/threes and ask each pair/three to read the conversation with the 


earthworms between them, with each taking a different reading part (Dax/Dex/Bug).

Refresh knowledge about speech punctuation by pointing out that each speaker in the conversation is set on a new line. Discuss the ways in which Dax and Dex talk – ask students who read parts to say why the conversation was hard to follow.

Focus on what new tasks Bug has done as part of his job (tracking down new sources of information; taking risks to spy on someone; following a suspect). 

Discuss why ants may have wanted to form an Individualist Club. (Life in the nest is too regimented; personality quashed; want chance to show talents.) Link the Individualist Club to programmes which feature members of the public performing. Ask why the Club (and similar programmes) are often an anti-climax. How do students react to hearing people perform who have limited talent? Draw out that embarrassment and ridicule is sometimes a result of hearing poor performances. Ask how responses differ when someone can do something well. Encourage students to see that admiration and enjoyment can be evoked. 

Plenary 

Play the ‘matching game’. Instruct students to think of a genre of book/film. Go round class selecting individuals to state their chosen genre and challenge someone else to say two things about features of that genre. (For example, Horror – lots of blood; probably scary character/killer. Western – set in America; has cowboys.) If lower ability pupils struggle to think of genres, use the lists made during the Starter activity as prompts.

Homework 

Give out WS4b. Encourage students to imagine that they are one of the Individualist Club. They need to complete the sheet to explain what they would do to show they are an individual. If possible, give students opportunity to do their performance. 

Students who are visual learners may prefer to do the planning as a mind map.

Genres

This is a list of some different genres of films, books or TV programmes. 

Name two films, books or TV programmes as examples of each genre. 

Genre




Example

Comedy



………………………………………………………………………






………………………………………………………………………

Children’s



………………………………………………………………………






………………………………………………………………………

Documentary (Fact)


………………………………………………………………………






………………………………………………………………………

Sport




………………………………………………………………………






………………………………………………………………………

Horror




………………………………………………………………………






………………………………………………………………………

Crime/Detective



………………………………………………………………………






………………………………………………………………………

Now you have completed these lists, try to guess what the word ‘genre’ means. Finish this sentence:

We think the word ‘genre’ means ………………………………………………………………………………

………………………………………………………………………………………………………………………

Be Yourself! 

Imagine you are going to perform something at the Individualist Club!

Decide what you would do to show that you are an individual. It could be something like one of the ants in the book – reciting a poem, juggling or doing a dance. Or you could do something quite different.

Plan what you would do and fill in the boxes to explain what it would be and why you choose it.

For the Individualist Club I would choose to 


I have chosen to do this because 


I think it shows that I am 


To do it well at the Individualist Club, I would need to 


This is a drawing of me at the Individualist Club doing my turn. 


LESSON 5

Lesson objectives

Yr 7: R8, R16


AF2, AF4


Focus: Chapters 8 and 9 Character development and relationships

Learning outcome

Students will be able to:

1
Select details from the text to support opinions

2
Use role play to develop ideas about characters

Starter 

Invite students who have prepared for Individualist Club (homework from last lesson) to present their performances. Discuss other ideas people may have had for showing their individualism. Explain that this lesson will focus on individual characters and their relationships.

Ask students to work in small groups/pairs to write an explanation of what they think a friend is, using no more than 20 words. Allow time to discuss and refine before feeding ideas back from groups and comparing suggestions.

Introduction 

Ask students to identify which characters they would say are friends, and explain why they think that. Encourage them to think about how the writer shows the relationships developing. (Build up of understanding about characters from ways they behave; examples of what they say to each other.)

Read Chapters 8 and 9. Focus attention on Leopold and Jake. Ask students to share what else they have learnt about the characters from these chapters. What do they think about the actions/words of these characters? Encourage reference to the text to support their points. 

Development 

Work through p. 8 in the Reading Guide, focusing on Bug and his friends. This extends some of the ideas introduced above. 

Ask students to develop a role play based on their reading and work done in the Reading Guide. Explain that each will take the role of one 


character from the book, and try to describe another character giving reasons why they are friends. This could be done as a scripted activity using WS5a.

More able students should be encouraged to plan their role play and be prepared to answer questions in role, preferably without recourse to a script.

Encourage students to use appropriate details from the text to support their characters’ presentation, even if this means some sections are copied out by weaker pupils, as this will provide additional security. 

Emphasize that ideas about the characters need to be kept within what is known from the book where possible, though it may be possible to create details that are not mentioned (e.g. how old the character is; likes/dislikes; where they hatched). This is meant to be a ‘fun’ activity to help students understand more about the characters and the nature of friendship.

Plenary 

Allow time for students to present their role plays, either ‘hotseating’ or as a reading from a script. Encourage other students to pose questions to those being ‘hotseated’ or to offer constructive comments for those reading their scripts.

Once all presentations have been shown, recap on the Starter activity and ask students to add one further aspect to their ideas about friendship. 

Homework 

This task is a piece of writing requiring a personal response to the issue of friendship.

Follow up the lesson by asking students to think about friendships they have made and to write about the person they consider to be their ‘best friend’. This could take the form of a narrative account of how they met, why they are/were friends and significant/amusing incidents that they have been involved with.

Less able students may benefit from using the scaffold and storyboard provided as WS5b.

Friends

Write a script, pretending you are one of the characters in Bug Muldoon and the Garden of Fear.

The character you choose is going to talk about their friend – another character in the book. 

Your partner will need to pretend to be that character.

Write the script between you, making sure you both have something to say. 

Characters chosen: ……………………………..……… (1) and ………………………….……………… (2)
Fill in the gaps. Use details in the book to help you.

(1): My name is ……………………….…………… and my friend is 


(2): We have been friends since 


(1): We get on well because 


(2): Sometimes we argue. We fell out once because 


(1): We both live 
 and this can be good because

(2): When we are together 


(1): I can’t imagine not being friends 


(2): The best thing about our friendship is 


(1): Well, I think it’s 


(Continue on the back of this sheet.)

My Best Friend 

Use the storyboard and scaffold to write about your best friend. 

Think about when you first met, why you are friends now and anything that has happened to you both that was funny or scary.

I met my best friend when … 

I was ……….. years old and … 

This is a drawing of my best friend. We …

We are best friends now because …

In the picture we are …

We both …

One thing that happened to us that was quite funny/scary was when …

The picture shows us …

LESSON 6

Lesson objectives

Yr 7: R2, R12


AF4, AF5


Focus:.Chapters 10 and 11 Structure: building suspense

Learning outcome

Students will be able to:

1
Recognize and explore the ways in which the writer builds suspense

2
Use different techniques to locate information in text

Starter 

Recap on work done in Lesson 2 about ‘cliffhanger’ chapter endings. Explain that the author has used different ways to create cliffhanger endings in each chapter and that the students are going to match some techniques he used with extracts from the text. This could be done as a class using WS6a as an OHT, or in pairs, using print outs of the same worksheet.

Introduction 

Explain that the next two chapters have events that build suspense further. Ask students to try and identify these features during the reading.

Read Chapter 10. Draw attention to the word ‘labyrinthine’ (p. 50). Encourage students to look it up in a dictionary if necessary. Discuss the link with the root word ‘labyrinth’, being from Greek, and the story of Jason and the Minotaur. Draw out the image of being in maze-like tunnels.

Point out that Bug has to go into dark, unfamiliar tunnels. Ask the students how that builds tension. (Fear of the dark; no control over where one is going; disorientation, vulnerability, etc.)

Discuss subsequent events in Chapter 10. Ask students to skim through the text again and pick out where the author increases tension. Focus attention on methods already identified and suggest that these may be used again here. Students could be asked to suggest the methods being used and support their point with a quote.

For example: p. 53 ‘…if any other ants saw me and raised the alarm, I was done for.’ This is a prediction about possible outcomes and suggests Bug is aware his actions could have very serious consequences and he is at risk; 


p. 55 ‘What is going on?’ This is a rhetorical question and shows Bug is confused about what he has seen and does not know what to think.

Development

Read Chapter 11. Compare start of the chapter (slow moving; ‘waiting’; nothing much happens) with the end of the previous one (plan to talk to a wasp; escaped from situation in tunnels). Ask students why they think the author reduced the level of suspense here. (To increase anticipation; to focus on what the character is thinking; to introduce the Human at a distance.)

Discuss what has happened to Billy. Ask students to scan the text to find the word (with a Greek root) describing Billy’s change. Discuss what ‘metamorphosis’ means, again referring to dictionaries if necessary. Link with the idea of ‘morphing’ used in computer games/graphics, and point out the connection between terms. 

Discuss what effect the episode has on the reader – does it contribute to suspense? (Gives feeling of sadness; character has disappeared; character will not be the same again; makes reader feel something bad might happen.) 

Discuss how individuals might feel if a friend disappeared/changed drastically or the relationship ended unexpectedly.

Focus on how tension is built up again towards the end of the chapter. Ask students to pick out clues from the wasp about what is going to happen in the Garden.

Explain that students are going to create a short piece of writing which tries to build up suspense by using some of the techniques already identified. Give the setting as being in a dark place which is unfamiliar. Encourage students to draw on personal experience or nightmares to create a sense of tension. Use WS5b to support students and to provide ideas for vocabulary and structure.

Plenary 

Encourage students to read their work aloud, either to each other or the class. Discuss which techniques have been used to create suspense.

Homework 

Distribute WS6c. Explain to students that the aim of the task is to consider in which direction the story might develop and to predict what may happen to the different characters.

Suspense Builders

Paul Shipton uses different techniques to keep the reader interested. Many of these occur 

at the end of a chapter, creating a cliffhanger ending. 

Match the correct technique from the box, with the correct extract from the chapter endings.

Suggest what sort of tension the author is trying to create. The first one is done for you.


	Extract
	Technique
	Type of suspense

	‘They told us.’

(Ch 6)


	short sentences
	Not much information given to the reader, so he/she has to wait or guess.

	‘But I knew one thing for sure – I needed a drink.’

(Ch 2)


	
	

	‘The only question was – where was she?’

(Ch 9)


	
	

	‘Unfortunately I am not a great diving beetle. I was in trouble.’

(Ch 8)


	
	

	‘I tried to sound chirpy, but I was starting to get a bad feeling about this…’

(Ch 3)


	
	

	‘And with that we began to crawl down the wall.’

(Ch 7)


	
	


Building Suspense – Writing Task

Experiment with building suspense in writing. Use some of the words in the 

Vocabulary Box, as well as the Sentence Starters.

Vocabulary Box

quiet

    creep

    sound

  tiptoe

  hurry

 hide

pounding

shake

unseen


follow


run

gloomy

dark

unclear


scrabble

shadow

dim

trouble


dash

drip
 
fear

grab

silent


sprint

slip

whisper


tremble

   slow

        shiver

Sentence Starters

Opening

I realized I was not alone in the dimly lit alley when …………………………

The gloomy woods were the quickest way home so …………………………

When I looked round, I seemed to be underground in …………………………

Continuing

My heart pounded as …………………………

I knew now I was in serious trouble because …………………………

Without any warning, something unseen …………………………

A shiver of fear ran through me …………………………

The dark place I was now in seemed to drip with …………………………

Shadows ran across the ground in front of …………………………

Try to end your writing with one of the features you have identified in Paul Shipton’s story.

Predictions 

Paul Shipton creates suspense in order to make readers think about what is going to happen next.

Make your own predictions about some of the events and characters in the book by completing the sentences below.

Bug is trying to find Clarissa. The wasp tells him ‘…she was snooping where she didn’t belong…’

I think Clarissa might have been 


I would guess the wasps have 


It could be that 


The wasp that Bug captures says ‘The Garden is on the threshold of a new era..’ He is talking about the wasps and the ants working together.

It seems to me that this could mean 


I think the Garden could change because 


I predict that it will be 


Bug has spotted five wasps flying in his direction. He thinks he is in ‘…deep, deep trouble’.

I think the wasps will 


They might want to 


I predict Bug could 


He will need 


LESSON 7

Lesson objectives

Yr 7: R14, R15


AF5, AF6


Focus: Chapters 12–13 Setting and theme

Learning outcome

Pupils will be able to

1
Recognize how vocabulary is chosen for specific effects

2
Make links between the writer’s concerns and their own lives

Starter 

Discuss the homework done on predicting what will happen next in the novel. Encourage students to share ideas and justify them with reference to the text.

Display WS7a as an OHT or distribute individual copies. Explain that the words on the sheet are used in the next two chapters. Ask students to sort them into verbs and nouns. 

Focus on the verbs and ask what they all have in common. Draw out that they all give the impression of quick movements. More able pupils may be able to identify onomatopoeia and discuss how this enhances the effect of words. 

Introduction 

Read Chapter 12. This could be done in small groups with pupils taking turns to read. It is an opportunity for Guided Reading. See WS7b for further details. 

Continue reading Chapter 13, asking students to pick out words or phrases that show how suspense is being built up. Encourage a comparison of the two chapters based on the language chosen. (The verbs in Chapter 12 give a sense of freedom and excitement; Chapter 13 contains more emotive words to increase tension and give the impression of hostility.)

Development 

Compare the descriptions of the two different nests – the ants’ (Chapter 4) and the wasps’. Focus on the different ways the descent into each is described and the feelings that Shipton tries to bring out. Ants – military organization; all have same purpose; small spaces; no light; lots of twists and turns ‘labyrinthine’; wasps – individuals not soldiers; hexagonal cells; wasps bad tempered; aggressive atmosphere.)

Link the description of the wasps nest with the focus on suspense in the previous lesson. How is suspense increased at end of Chapter 13? Ask students to predict (based on their knowledge of other books/films) what may happen next.

Recap on the meaning of the word ‘theme’ (i.e. an image or idea that runs throughout). Explain that the idea of individuals and society is one of the main themes of the story. Contrast the behaviour of wasps/ants and notions of ‘individual’ or ‘society’. Discuss ways that being an individual and being part of a society affect people (as well as insects). 

Give students 5–7 minutes to plan a short drama or mime showing an aspect of ideas about ‘individual’ or ‘society’. Present these to the rest of the class and discuss the different ideas shown. 

Ask students what problems might occur if people have different ideas about individuals/society. Start with concerns about Individualist ants, then compare attitudes in the Third Reich or the totalitarian regime under Stalin with our society now.

Draw out the fact that each individual and society has rights and responsibilities. Start with asking about these in the context of the ants/wasps in the book. Extrapolate to human society and ask for 2 or 3 suggestions of rights and responsibilities everyone has. 

Plenary 

In small groups ask students to complete the phrases on WS7c. Then share these ideas with the rest of the class.

Lower ability students could be supported in discussing their ideas while the recording is done by a supporting adult.

Homework 

Distribute WS7d. This worksheet should encourage students to think about their own actions in relation to individual/society and to stimulate awareness of how everyone is affected by other people’s actions. More able pupils may prefer to write without the sentence starters.

Action!

Verbs are ‘action’ words. Nouns are words which give names to things.

All the words in the text box are taken from Chapter 12. Some are used by Bug to explain how he is moving; some are used to name some of the places where the event is taking place or name the things that are used by Bug. 

Sort the words into the correct column in the grid below.

scuttled 
wings

appletree
zigzagged
climbing
leaves 

swooping
branches
flapping 
banked

maggot 
looped

skin

circled

zipping

body

plummeted
fish

lawnmower
blades

swerved
raced

air

shot

	Verbs
	Nouns

	scuttled
	wings

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


With a partner, explain what you think will happen in the next chapter, looking at the verbs that Shipton has used. Complete these sentences.

From these words I think that Bug 


The best three verbs that make me think that are ……………………………, 



and 


These give the impression of 


Guided Work

Introduction to text – Remind them that they are only drawing Chapter 12 which they should read before attempting the activity. 

Strategy checks 

· Check that students understand the task (to use details in the text to produce a graphic/diagrammatic response) 

· Check that they understand that they are going to need to focus on the verbs for an accurate result.

· Reading for meaning. Ask students to support each other with unfamiliar words. Outline some strategies that may assist with decoding unfamiliar words – for example, looking for familiar beginnings and endings of words or breaking the word down into smaller words /syllables.

· Remind students that the writer intends for the readers to think about more than just the story. Ask students to look out for what the author might have been trying to say to the reader in this section.

Independent reading and related task – Ask them to work in small groups and agree on how the reading is to be shared between them, so all are involved. Following the reading, each group should use Chapter 12 to produce a diagram or timeline to show the sequence of events. Some groups may also be able to use either single verbs or phrases at appropriate points. 

Return to the text – Ask students to choose one verb or phrase that they thought worked well to explain what was going on at a particular point. Discuss what effects the vocabulary choice creates as it is read. Focus attention on the vocabulary used for the chase where Bug is feeling powerless at the start of the chapter, compared with that used when he takes control of the situation towards the end of the chapter. 

Ask if students were able to pick out any ideas the author was trying to convey to the reader, as well as the story. Model this process by going back to the opening paragraph (and earlier examples in the text) and suggest that by comparing Bug with other beetles and insects, the author is trying to show readers that even if you are not the same as other people in your abilities, you can still do things, and that trying to achieve is part of being successful.

Review (reading target and next steps) – Ask the group how confident they feel about commenting on the effects of vocabulary having completed this task. Check what they understand to be the writer’s concerns and ask how useful they think this knowledge will be in reading this novel. Encourage students to understand that most novels have an underlying ‘message’ to the reader about life or people – even when the book is about insects!

If you wish, you may prepare the group for feeding back to the rest of the class.

Individuals and Society

Being an individual means 


Being part of a society means 


Two rights we have as individuals are:

1) 


2) 


Two responsibilities we have as individuals are:

1) 


2) 


Two rights we have as members of society are:

1) 


2) 


Two responsibilities we have as members of society are:

1) 


2) 


Are You a Wasp or an Ant? 

Complete this quiz and work out the points to see if you are more like a wasp 

or an ant.

1)
You like to



a) follow fashion

b) wear your own style

2)
You spend your time

a) playing computer games

b) with your mates

3)
You generally


a) agree with other people

b) have your own ideas

4)
You don’t like 


a) being on your own

b) being in a crowd

5)
You believe 


a) working as a team is most successful

b) working alone gets the best results

Scores: 1a = 2, 1b = 1; 2a = 1, 2b = 2; 3a = 2, 3b = 1; 4a = 1; 4b = 2; 5a = 2, 5b = 1

Results:

Score 5–7

Your attitude is more like that of a wasp. You don’t mind other people, but usually like to ‘do your own thing’. You’ve got clear ideas about how you want to do things and though you may listen to others, you do what suits you rather than someone else.

Score 8–10

Your view on life is more like an ant. You prefer to work and socialize with other people who have similar interests. You sometimes may do things on your own but generally you enjoy being around friends, and even family occasionally!

Your opinion!

Do you agree with the results of the quiz? Write your ideas here:

The quiz result says I am like a ……………………

I agree/disagree with that because 


Although sometimes 


I also 


Overall, 


LESSON 8

Lesson objectives

Yr 7: R2, R6


AF2, AF6


Focus:.Chapters 14–15 Setting and character

Learning outcome

Students will be able to:

1
Use details from the text to produce a visual representation of the setting

2
Select details about specific characters to support opinions

Starter

Use WS8a to encourage students to reflect on information already known about the characters of Eddie and Clarissa before reading the next two chapters. Students should work in pairs/small groups and use quotes from the text.

Less able pupils may find it difficult to locate the details they want so may benefit from additional adult support or paraphrasing.

Introduction 

Ensure students understand the idea of the ‘setting’ of a text. 

Use p. 9 of the Reading Guide to examine the ways that the author presents the garden at different points in the text. Take the opening to Chap 13 as the starting point. Draw out the contrasting images, but point out that there are more descriptions of it as an unpleasant place than a pleasant one. How does this setting reflect the mood of the story? (Rather tense; hints of danger; lots of fears/worries about what is going on.)

Allow time for drawing the diagram of the garden based on the extract on p. 66. Encourage pupils to use the details creatively. Discuss how a drawing can help with understanding the text and events.

Development 

Read Chapters 14 and 15. This could be done silently by individuals, depending on the ability of the students. Recap on reading strategies that can be used for decoding unfamiliar words before embarking on this.


After the reading:

· take responses from students about their reactions to the information Clarissa has given, plus the way Eddie dies. 

· Focus on how the characters have changed from the first time they are introduced. Encourage students to think about the ways the author has built up expectations of characters through hints and comments from other characters.

· Describe the writer’s technique of giving information to readers in small ‘bites’. Ask more able students to locate details from earlier chapters; less able students may simply be able to recall in general terms what was said.

· Discuss homework set the previous lesson about perceived character and actual. 

· Consider what use is made of the Meadow in the text. Discuss how the idea of the Meadow contrasts with the Garden. (It’s an aspirational place; an idealized refuge.) Link to the popularity of aspirational programmes about property. Ask students to consider why these programmes are so popular. (The common desire for something ‘perfect’; the chance to improve one’s life and status; the feeling of control over events)

· Encourage students to discuss their aspirations about where they would like to live. Explain that, like Eddie’s family, many people expect their children to want to move to a ‘better’ place to improve their life chances.

Plenary 

Ask students to give one example of other settings in the story, or how different settings have affected the events. For example, the spider’s web has been used by the wasps to ‘get rid’ of insects who knew too much – it is a threat throughout the book. 

Homework 

Give out WS8b to provide support for students in writing about a place they aspire to live. Encourage them to think creatively.

More able students may prefer to work without the help offered on WS8b.

Character Clues

The characters of Eddie and Clarissa have been shown mainly by what other characters have said about them. 

Use the boxes below to record what we know so far. 











An Ideal Home?

Write a paragraph describing somewhere you aspire to live. 

It doesn’t have to be a real place. Include features that would make it perfect for you. 

Use some of the vocabulary in the box below to help you.


If I could choose, I would like to live 


My ideal place would be 


I would live there with 


Outside there would be 


I think this would suit me because 


LESSON 9

Lesson objectives
Yr 7: R3, R13


AF2, AF5

Focus:.Chapters 16–17 Planning and editing 

Learning outcome

Students will be able to:

1
Understand how planning and editing are used in fiction books

2
Plan a fiction story

Starter 

Recap on ways students know how to plan for a piece of written work. This should cover writing in various subject areas, so include non-fiction as well as fiction. 

Invite individuals to either explain a method they know about or to demonstrate on a board how they could produce a plan. (Draw out possibilities such as linear plans, mind maps, brainstorming, grids, notes, etc.) Discuss if these methods are equally suitable for fiction and non-fiction writing.

Encourage students to see how all methods have pros and cons and that individuals may use different methods to address the same task, without either being ‘wrong’. Explain that this lesson will focus on how Paul Shipton planned and edited the novel Bug Muldoon and the Garden of Fear. 

Introduction 

Refer to Reading Guide pp. 3 and 10. Focus on how Shipton started to plan his ideas for the book. After looking at the list of ideas that the author originally jotted down, encourage students to look back to check on which features actually appear in the novel. (Point out that as the students have not completed the novel, their conclusions are based on what has been read so far.)

Encourage students to share retelling of an event from the book in pairs or small groups, with adult support if necessary. This will boost confidence for less able pupils and encourage them to be able to speak to the whole class.

Direct students to the section on p. 10 ‘Get Creative!’. Provide large (A3) sheets of paper and coloured pens/pencils for each group of students to carry out a brainstorming exercise. 


Remind them that they are not actually writing the story at this point, just planning what might go into it.

Encourage the groups to share their plan and ideas with the rest of the class.

Development 

Read Chapters 16–17. Then look at the ‘Editing’ section on p. 10 of the Reading Guide. Discuss the extracts from the editorial letter and encourage students to use the text to locate appropriate examples of how they were eventually used.

Encourage students to work through the tasks, using WS9a to support the activities.

More able pupils should progress through the ‘Further Investigation’ section at the bottom of the worksheet. 

Re-read Clarissa’s speech on p. 82 about individual freedom. Discuss with students to what extent they agree/disagree with what she says. Refer back to work done previously on individuals and society in Lesson 7. 

Plenary 

Refer to p.11 of the Reading Guide. Go over the character traits selection and quick quiz answers. Discuss how the selection of character traits for the soldier ants (as opposed to the Individualist ants) has affected the plot. Look at ideas that were not included in the text and discuss why these would not have been appropriate to include. 

Ask students to look again at their story planning ideas and suggest elements which they would now cut or expand. Emphasize that editing involves both cutting and expanding parts of the text in order to improve the overall effect.

Homework 

This follows up the group task on story planning. Students need to plan another story, but independently rather than with the group support. Use WS9b as a framework.

Planning Characters

Look at the characteristics in the diagram below. Decide which describe the soldier ants (not the Individualist ants) in the final version. Think about how the author portrays them in the book. 

Talk to your partner about each one, then write down the word or phrase under the heading 
‘Evidence in book’ or ‘No evidence in book’. 

Soldier ants

Obedient

Follows orders


Free-thinking

Makes choices

No personality

Aggressive

Bossy



Cheerful

Disciplined

	Evidence in book
	No evidence in book

	
	

	
	

	
	

	
	

	
	

	
	


Further Investigation

Paul Shipton wrote that ‘…the suburban garden is a scaled down jungle in which death lurks everywhere.’ Can you find evidence which shows he included this idea? Write out the quote and include the page number.

1) 


2) 


Paul Shipton also wrote he would ‘…hint at the fact that the spider is more than just a hired killer…’ Do you think this was successful? Give a reason for your answer.

Story Planning

You are going to plan a story. This is a similar activity to the brainstorming plan you may have done as part of a group in class. 

Pick from one of these story themes: 

1)
an animal that is taken from its home and has to find its own way back

2)
a computer game that somehow becomes real

3)
a teenager who finds he or she has special powers of some sort (you decide what)

My chosen story: 

Plan out some of the ideas you think you might include in your story. (Remember you are not writing the story – only planning it!) 

You can borrow ideas from films, or TV or another book if you want to. 

Choose what sort of plan you think you could use best and use the space below to draw or write it out.

LESSON 10

Lesson objectives

Yr 7: R7, R12


AF4, AF5

Focus:.Chapters 18–19 Action sequences and sentence structures

Learning outcome

Students will be able to:

1
Recognize how a variety of sentence structures are used for effect

2
Use drama techniques to explore action sequences.

Starter 

Show clips from some of the films mentioned on p. 7 of the Reading Guide (e.g. the bar scene in Casablanca or a ‘running battle’ scene from a Bond or Indiana Jones film). Discuss how these films inspired and influenced Paul Shipton in the writing of Bug Muldoon. Explain that Chapter 18 contains a dramatic action sequence of events. 

Alternatively, use WS10a to revise different forms of punctuation and the ways in which they can be used. These are all examples taken from the text. Encourage students to refer to the text to see the punctuation in context and to decide on its function. More able pupils may be able to do the short extension task ‘What? There’s more?’ 

Take feedback/results from the class and explain that work later in the lesson will also utilise different ways of using punctuation.

Introduction 

Read Chapters 18–19. Discuss the resolution of the issues raised (the ants’ and wasps’ conspiracy; Leopold willing to self-sacrifice; Krag running away; Bug regarded as hero). 

This may be a suitable opportunity to do some guided work with a small group. See WS10b for more detail.

Direct students to re-examine the text on p. 89. Ask how the sentences are structured and punctuated. (Short and medium length sentences, punctuated mainly with full stops and commas.) Discuss the effect of this punctuation and structure. Ask why Shipton kept this section so controlled (tense situation; lots happening). Contrast with the text on p. 96 starting ‘It was a relief…’ Draw out the differences in structure, 


punctuation and effect (longer sentences; more relaxed mood; tension lower; activity ceased). 

Link the contrasting styles with sections from films which have periods of action interspersed with calm.

Development 

Refer students to p. 7 in the Reading Guide. This touches on genre then moves on to think about action sequences in film, TV and the text. 

Give pairs or groups of students a postcard sized piece of paper and allow them 5 minutes to define an ‘action sequence’ and come up with appropriate examples from film/TV. Feedback ideas to the class.

Discuss the idea of ‘borrowing’ ideas from another source to create your own story.

Encourage groups of students to choose an action sequence from the main text, referring to the book to locate something suitable. Ensure they understand the task to make a tableau of their chosen scene.

Less able students may lack confidence and benefit from adult support to enable them to work out how best to show their ideas.

More able students may be encouraged to include an improvised interview with a character about their involvement in the chosen scene.

Plenary 

Show the tableaux and/or dramatizations to the class. Encourage constructive feedback and comments from other students. Discuss the benefits of being able to ‘see’ what is happening in a text. Ask students to also consider whether there are any disadvantages in ‘seeing’ a book acted out – either in class or on film/TV. (Draw out the issue of whether a reader needs more imagination than a ‘viewer’.)

Homework 

Ask students to write a report about the events of the day for Velma’s newspaper. WS10c provides a structure for the task. Remind students to try and use some of the punctuation revised and to think carefully about using different sentences lengths for effect. 

More able students may prefer to work without the support of the worksheet.

What’s the Point? 

Punctuation makes a big difference to the way we can read things.

How much do you know about punctuation? 

Match the correct names for the punctuation marks below with their symbol and their function. 

The first one is done for you.

Name




    Symbol
      Function







!






?








…



.







.








“  ”








n’t








-








,

There are many other types of punctuation marks. Can you think of any not listed above? Draw the symbol, then name and describe them.

Name




    Symbol
      Function


Guided Work 

Introduction to text – Remind students they are going to examine how the writer has structured the closing sections of the book to sort out the problems that have arisen.

Strategy checks 

· Ask students to predict how the different characters will behave during the battle and afterwards.

· Check students know how to skim read sections to pick out details about individual characters. Model this if necessary.

· Ask a studentl to explain to the rest how to tackle unfamiliar words in the reading – 
by splitting into smaller words, breaking into syllables, ‘sounding out’.

· Remind students that they will be looking at how punctuation is used later in the lesson. 

Independent reading and related task – Ask them to read in groups and encourage them to take note of how the punctuation is used to create effects as they go along.

In pairs, ask students to locate details about a specific character from Krag, Bug and Leopold, and then to share with the rest of the group what happens to each of these characters. Ask them to suggest if the battle has changed the character, and if so, how?

Return to the text – As a group, students should discuss whether the way the writer has chosen resolve the battle is successful, in their opinion. Ask them to identify points at which tension is built up and then reduced. Encourage them to identify ways in which this happens (descriptions of battle; thoughts of Bug; use of humour). Apply the same strategies to the conflict with Krag. Encourage students to consider whether the writer brings these two conflicts to a successful resolution. Ask them to justify their responses by reference to particular sections of the text.

Review (reading target and next steps) – Ask students to think back about the structure of the book as a whole and consider how the writer has brought events to their conclusion. Discuss if they would feel confident about using this technique when reading other books. Ask students how prediction and reflection play a part in improving understanding.

If you wish, you may prepare the group for feeding back to the rest of the class.

A Newspaper Report

Write a short newspaper report about the events of the day in the Garden. 

· Use the questions below to help you plan your ideas. 

· Write up your story in the box at the bottom of the page. 

· Put a headline in the rectangle at the top. 

· Try to include an interview with someone from your event. 



LESSON 11

Lesson objectives

Yr 7: R1, R15


AF4, AF6


Focus: Research and endings Chapter 20

Learning outcome

Students will be able to:

1
Recognize how the writer prepares the reader for the ending of the book

2
Carry out first-hand research using a variety of sources

Starter 

Non-fiction books about insects or access to the Internet may be useful for this activity. Look at p. 12 of the Reading Guide. Discuss the questions about the author’s research. Encourage students to refer to the text to support their views. 

Ask students, working in pairs, 10 minutes to create factfiles about chosen insects. Remind them how to locate information in non-fiction texts (e.g. using index, skimming and scanning text, picking out key words, use of headings, etc.) Advise them on how to use competent sources of information from the Internet. 

Lower ability students may benefit from using WS11a.

Alternatively, play an extract from the song ‘Holding out for a Hero’ (Bonnie Tyler) or ‘We don’t need another Hero’ (Tina Turner) to help students focus on the notion of what constitutes a hero. Divide students into pairs or small groups and ask them to discuss what they mean by a ‘hero’. Request examples from films/books/ TV/news. Take feedback and establish common ideas. Record these for later use.

Introduction 

Explain that students are going to carry out some research about people’s attitudes to bugs and insects. Use p.13 Reading Guide to take students through the process of the survey. It may be limited to the class, or done as a homework task. Encourage students to focus on attitudes to bugs/insects generally rather than individual insects.

Development 

Read Chapter 20. Focus on reasons why Bug behaves as he does (to rid the Garden of spider; 


revenge for Eddie and others; punishment for agreeing to help wasps; spider was a cold-blooded killer). Discuss opinions about the killing of the spider and involving the Man. Focus on the role played by Man up to this point (negligible; seen as bit of a fool; unaware of events going on around him). 

Ask whether the ending is unexpected. Draw out that the spider’s fearful presence is a theme which runs throughout the story. It becomes more and more menacing. (Chap. 2 p. 8, Chap. 13 p. 81, p. 87, Chap. 15 where the spider is seen as an increasing threat and eventually kills.) Refer students to the spider’s presence on the cover of the novel (as a shadow on the wall).

If you focused on heroes as a starter activity, ask students to consider whether Bug fulfils the criteria established for being a hero. 

If you used the alternative starter activity, give students 5 minutes to decide in pairs whether Bug is a hero. Encourage them to refer to specific incidents in the story to support their conclusion.

Focus students on the writer’s intentions. Draw out that Paul Shipton wants Bug to be regarded as a hero, but that he also has weaknesses, which make him a realistic character. For example, Bug has limitations, he relies on luck sometimes, his plans don’t always work, he needs others to help him sort things out. 

Point out that many books/films have action sequences close to the end. Ask why this is and what effect it has on the reader/audience. (It brings all events to an exciting conclusion; ends with a dramatic climax; you don’t know until the very last minute what the outcome will be, etc.)

Plenary 

Share the outcome of the surveys. Discuss general findings about people’s feelings towards bugs and encourage speculation about reasons for particular attitudes. 

Homework 

Complete the survey if doing at home.

Alternatively, use WS11b to encourage identification of a personal hero.

Fact Files – Research 

Use these boxes to help you organize the information about the insects you have researched.


My Hero – or Heroine!

Bug Muldoon is a hero in the novel because of his brave actions.

Write about someone you regard as a hero or heroine. They may be well known and admired by lots of people or they might be just someone you know personally who has made a great impact on your life.

Complete the sentence starters below.

My hero/heroine is called 


He/she is 


I admire him/her because 


An example of something he/she has done which has gained my respect is 


I think he/she has had an impact on my life 

I would like to be like him/her by 


In the future I would hope that 


LESSON 12

Lesson objectives

Yr 7: R17, R18


AF6


Focus: Epilogue Review and opinions

Learning outcome

Students will be able to:

1
Appreciate the opinions of other readers of the book

2
Review the book, forming their own opinions of it

Starter 

Use Reading Guide p. 14 to introduce the information about publicity and selling of books. Remind students about the work done in Lesson 1, based on first impressions of the book.

Read and discuss, in small groups, the author’s original suggestion for the cover design. Take feedback before moving on to look at the different covers produced for other countries. 

Encourage students to think about differing attitudes other cultures may have to bugs and the way the book covers have identified different aspects of the story to illustrate. 

Explain the lesson will focus on finishing the text and forming opinions about the story and its presentation.

Introduction 

Read the Epilogue. Discuss what ‘epilogue’ means (literally ‘an additional word’ from Greek) and explain this sometimes is written at the end of a book. Ask what Shipton’s purpose is in including an epilogue. Focus attention on what it provides after the killing of the spider (ties up loose ends; explains what happens to everyone; restores ‘normality’; allows Billy to be seen as butterfly – shows how life moves on). 

Discuss ways that the author has given information – through bullet points as well as direct narration. Consider the advantages of using bulleted points (quick; direct; succinct). 

Focus on Bug’s decision to remain in the Garden, after seeing Billy hatch out. Ask students to suggest what ‘moral’ Shipton may have been trying to convey (individual choices can make a difference; doing the right thing helps others; even ‘little’ people matter and can effect change).


Take a vote from the class on whether or not they find the ending satisfactory. Prompt students to explain their views.

Development 

Refer to the contrasting reviews on p. 15 of the Reading Guide. Pupils could read these in pairs/small groups. Allow time to take responses and personal opinions. Discuss why people have differing opinions (personal preference; like/dislike of genre; attitude to bugs). Stress that opinion is always a matter of personal response, so there is no right/wrong response. 

Use WS12a to support students in writing a review based on their own opinions. Less able students may need support organizing their ideas on the scaffold. More able students may prefer to work without the scaffold, just using vocabulary prompts.

Plenary 

Encourage students to present their reviews to the rest of the group/class. This could be done by reading aloud or creating a display using some of the work done over the lessons. Individuals or small groups may wish to select different aspects of the tasks to show their responses.

Encourage students to complete the Self-Assessment WS12b at this point. Alternatively this could be set as a homework task.

Point students towards the ‘Pathways’ section of the Reading Guide, encouraging them to follow up their reading with another book that has some similarities, by author or genre. 

Homework 

Ask students to create their own front cover for the book, using their impressions of the characters and response to the mood of the text.

Less able students may prefer to use WS12c to provide some structure for their ideas. 

This worksheet could be used as a template for students to work on with ICT if such facilities are available.

Review 

You have read the book, now you have the chance to give your opinion of it. 

Give your views by completing the sentence starters below. You may find the vocabulary box useful.

When I saw the cover of Bug Muldoon and the Garden of Fear, I thought 


I have never read a fiction story about insects before. This one was 

The main character of Bug Muldoon is 

Some scenes are more like ‘action sequences’ in a Bond film, for example 

The author has tried to make the reader 


Overall I would rate this book 


I agree most with the review that said 


because 


Self-Assessment

	AF
	Assessment focus 
	You practised this when:
	I do this well
	I can do this some-times
	I need to practise this

	AF2
	Understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text
	· You picked out details about characters and events to back up your ideas.

· You prepared a role play based on characters and their friends.

· You selected details to produce a picture of the settings.
	
	
	

	AF3
	Deduce, infer or interpret information, events or ideas from texts
	· You used information about characters to suggest how they would react after the battle.

· You thought about why some ants wanted to be individuals.
	
	
	

	AF4
	Identify and comment on the structure and organisation of texts, including grammatical and presentational features at text level
	· You investigated the themes of the book.

· You used drama to show how conversation can be structured well or badly.

· You looked back and understood how Shipton had brought the events to a conclusion.
	
	
	

	AF5
	Explain and comment on writers’ uses of language, including grammatical and literary features at word and sentence level
	· You commented on how Shipton ended chapters and used similes.

· You looked at how humour was used and chose examples. 

· You found out how Shipton built up tension. 

· You identified effective vocabulary.
	
	
	

	AF6
	Identify and comment on writers’ purposes and viewpoints and the overall effect of the text on the reader
	· You compared the ways the writer described the behaviour of the soldier ants and the Individualist ants.

· You looked at the ‘messages’ Shipton wanted the reader to understand.
	
	
	

	AF7
	Relate texts to their social, cultural and historical contexts and literary traditions
	· You did this when you thought about the type of films that had inspired the writer.

· You did this when you read examples of other writing from the detective fiction genre.
	
	
	

	Teacher’s comment




Creating a Cover

Using the outline below, create your own cover for Bug Muldoon and the Garden of Fear by 
Paul Shipton. 

Try to include an image that gives an idea of the main characters and themes in the book.





Illustrations:


Steve Evans Design and Illustration











Hercule Poirot





Joins two linked words





full stop





apostrophe





comma





question mark





exclamation mark





hyphen





speech marks





ellipsis





short sentences 			ellipsis (three dots)		





 rhetorical questions			 unresolved difficulties





 uncertainty of characters				 dangerous events





Places:	 	city		town		village		country		abroad





		coast		sea		forest		mountain  	hill








Houses: 	new		old		cottage		mansion	villa





		bedroom	bathroom	kitchen		garden		conservatory








Features:  	view 		quiet		busy		sun		snow





		pool		garage		patio		luxury		space





Shows a pause in a sentence





Focus of the story – underground battle/battle in the Garden/wasps plot /Bug the hero





Who was involved? 	





When did it happen? 	





Where did it happen? 	





What went on? 	





Why was it important? 	





Clarissa






































Eddie






































review			opinion		evaluation		consideration





character		events			incident		attitude





cliffhanger		structure		surprise		sequence





action			vocabulary		humour		theme		hero





cover			presented		fiction			recommend











Philip Marlowe





Inspector Rebus





Precious Ramotswe





Raymond Chandler





Alexander McCall Smith





Arthur Conan Doyle





Agatha Christie





Ian Rankin





Sherlock Holmes





Shows the end of a sentence





Shows someone shouting, surprised or startled





Shows an idea is continued





Shows where at least one letter is missing





Shows where something is being asked





Go around the words someone says











Size


Habitat


Breeding


Features





Size


Habitat


Breeding


Features





Size


Habitat


Breeding


Features
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