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INTRODUCTION

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8, and 9 students.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – Noughts and Crosses takes a very contemporary slant on racism, Firestarter features a modern-day compulsive arsonist, while Fire, Bed and Bone is set during the Peasants’ Revolt. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses, and learning outcomes. These are accompanied by a compact Overview (see p. 4) which summarizes the scheme at a glance, including the necessary resources for each lesson.

The Navigator offers a clear plot summary, linked to relevant chapters, to help speedy location of particular parts of the novel.

Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

The practice of keeping some form of Reading Journal during the study of the novel is encouraged in many of the schemes, and there are several attractive models for such record-keeping across the teaching materials.

Every set of lesson plans ends with its own student Reading Assessment Progress Sheet, which the teacher can then use to identify areas for development for each student.

Reading Guide

Each of the novels has its own student Reading Guide, which contains a rich variety of material to help to engage students in their study of the novel. Each one features unique author’s craft material, giving students a great insight into the writing, editing, and publishing process.

Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section at the end of the Reading Guide.

Web site support

The Rollercoasters website provides access to the free on-line teacher’s resources, sample chapters of the novels, and further author information.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Frances Gregory

Series Editor

OVERVIEW FOR SCHEME OF WORK

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Rollercoasters resources 

	1
Character, setting, inference and deduction


(Chapters 1–2)


	· Identify and exemplify the accurate and unsentimental animal narrative

· Read and assess the impact of the book’s cover
	AF2: Locating evidence

AF3: Inference and deduction

AF5: Use of language
	Yr 7: R8, R12

Yr 8: R4, R8
	WS: 1a, 1b

RG: p. 10

	2
Cultural context


(Chapter 3)


	· Recognize and assess the historical and cultural contexts of the novel

· Recognize the folk heritage of the simple language it uses
	AF2: Locating evidence

AF3: Inference and deduction

AF7: Social and historical context
	Yr 7: R5, R19, R20

Yr 8: R14, R15, R16
	OHT: 2a

WS: 2b, 2c

RG: p. 4

	3
Themes and ideas


(Chapters 4–6)


	· Quote and reference appropriate examples from the text

· Identify the clear moral issues and realism of the story
	AF2: Locating evidence

AF7: Social and historical context
	Yr 7: R5, R11, R12
Yr 8: R5, R11
	WS: 3

RG: pp. 8–9, 13

	4
Cultural context and themes


(Chapters 7–10)


	· Recognize and discuss some of the important cultural ideas behind the novel

· Recognize how a dog experiences the world
	AF2: Locating evidence

AF4: Structure

AF5: Use of language
	Yr 7: R6, R14

Yr 8: R7, R16
	WS: 4a, 4b

RG: pp. 10–11

	5
Viewpoint and character


(Chapters 11–12)


	· Recognize the narrative voice

· Compare the characters of Rufus and the other rebels
	AF2: Locating evidence

AF5: Use of language

AF6: Writer’s purposes and the effect on the reader
	Yr 7: R6, R9, R16

Yr 8: R6, R13
	WS: 5

RG: p. 4

	6
Structure and language


(Chapters 13–14)


	· Identify the realism of the story, even in the ghost descriptions

· Identify ways in which the writer is building towards the end of the story
	AF4: Structure

AF5: Use of language
	Yr 7: R14, R15

Yr 8: R10, R13
	WS: 6

	7
Inference and deduction


(Chapter 15)


	· Recognize that Rufus, a ‘good’ character, is duped by the king

· Identify how the writer presents the peasants’ world, oppressed by church, lord, and king
	AF2: Locating evidence

AF3: Inference and deduction

AF6: Writer’s purposes and the effect on the reader
	Yr 7: R4, R5

Yr 8: R10
	WS: 7a, 7b, 7c

RG: p. 5

	8
Language and structure


(Chapter 16)


	· Recognize the crisis point in the story

· Identify the type of language with which characters face death and loss
	AF4: Structure

AF5: Use of language
	Yr 7: R2, R4

Yr 8: R5, R10
	WS: 7c, 8a, 8b

	9
Structure


(Chapters 17–18)


	· Identify how events fit into the overall structure of the story

· Recognise the resolution of the story
	AF4: Structure

AF5: Use of language
	Yr 7: R2, R10

Yr 8: R10, R13
	WS: 9a, 9b

RG: pp. 6–7

	10
Structure


(Chapters 19–21)


	· Recognize and explain the true-to-life mixture of deserved and undeserved endings for the characters
	AF3: Inference and deduction

AF4: Structure

AF6: Writer’s viewpoint 
	Yr 7: R15

Yr 8: R11
	WS: 10a, 10b

	11
Writer’s craft


(Chapters 1–21)


	· Recognize and explain how a writers’ own background and viewpoint shapes a story
	AF6: Writer’s purposes and the effect on the reader
	Yr 7: R5, R7

Yr 8: R11
	WS: 11a, 11b, 11c

RG: pp. 12–13, 14–15

	12
Review and opinions


(Chapters 1–21)


	· Clarify their responses to the novel as a whole

· Evaluate their achievements during the study of Fire, Bed & Bone
	AF4: Structure

AF6: Writer’s purposes and the effect on the reader
	Yr 7: R17

Yr 8: R10, R13
	WS: 12a, 12b, 12c

RG: pp. 14–16


NAVIGATOR

	Chapter 
	Plot outline

	Chapter 1
	The old dog lies by the fire listening to the wolves. She is content with her situation in the house, but prefers to find her own place away from the human hearth to have her pups.

	Chapter 2
	Her human owners, Rufus and Comfort, discuss her independence. The old dog struggles out to the hidden place she always has her pups. She has three.

	Chapter 3
	The old dog listens to Rufus and Comfort as they talk about a preacher’s message that the rich make peasants’ lives too hard. Led by Wat Tyler, the peasants decide to rebel.

	Chapter 4
	Soldiers break in and arrest Rufus and Comfort. The old dog hides her pups, but then gets Rufus and Comfort’s children to safety, at the cost of two of her own pups.

	Chapter 5
	The old dog goes to ground but sees Rufus and Comfort being imprisoned with others in some stables, accused (by the regular priest) of rebellion against the king.

	Chapter 6
	The old dog brings up her remaining pup in the wild, although she frequently checks on Rufus and Comfort, locked up in the stable. She takes Comfort’s baby’s hat to her.

	Chapter 7
	The old dog has a glorious summer, hunting with her son, Fleabane. One day they smell a leper. They track him to Will Cudweed’s mill.

	Chapter 8
	The leper is a spy and passes information to Cudweed, who betrayed Rufus and Comfort. The old dog is trapped by Lupus, Cudweed’s cruel son.

	Chapter 9
	Lupus and his wife, Vetchen, muzzle the old dog and tie up the puppy. The old dog is afraid for her puppy and becomes resigned to belonging to her new cruel master.

	Chapter 10
	Cudweed beats and mistreats Comfort’s boys and the puppy. The old dog puts up with Lupus’s wife’s bullying because she knows if she doesn’t work, she’ll starve.

	Chapter 11
	The old dog escapes and finds the prisoners being moved by soldiers. Rufus is now old, ill, and starving. The old dog meets her mate, Serlo.

	Chapter 12
	A band of peasants frees the prisoners. Rufus saves young John, the one decent soldier. A dying peasant tells them what happened in the Peasants’ Revolt in London.

	Chapter 13
	The old dog goes back to Cudmeed’s mill to rescue Fleabane. She gets captured, but Serlo, her new mate, terrifies Cudweed’s sons and all the dogs get away.

	Chapter 14
	Happily reunited with Rufus and Comfort in the wood, the old dog is worried by a place where she sees ancient ghosts and a terrifying vision of Rufus hanging.

	Chapter 15
	Rufus and Comfort return to their village. They have been pardoned, but Cudweed has given their house to Lupus. They move into Ede’s old house instead.

	Chapter 16
	Rufus and Comfort are arrested by soldiers and marched to prison. Comfort, pregnant, is allowed to live for her baby’s sake. Rufus is hanged, reciting John Ball’s words.

	Chapter 17
	The old dog sees Comfort back to Ede’s house, then goes back to the wood, howling her grief over Rufus’s death. She sees young John kill the leper for selling Rufus’s life.

	Chapter 18
	The old dog lives wild, free, and happy with Serlo. They have a puppy, Blackthorn.

	Chapter 19
	The old dog visits Comfort, whose children are being slave-driven by Cudweed. Comfort wants the old dog to escape from Lupus, but she is recaptured and beaten.

	Chapter 20
	The old dog escapes. She, Serlo, and other dogs join in a night run in the rain. Cudweed is making Comfort’s boys work in the flood. Serlo intervenes. Cudweed falls to his death.

	Chapter 21
	Serlo and Blackthorn go back to the wild. The old dog has one last spring with Serlo, but feels called back to Comfort, curls up by the fire, and thinks over her life.


LESSON 1

Lesson objectives

Yr 7: R8, R12
Yr 8: R4, R8

AF2, AF3, AF5
AF2, AF3, AF5

Focus: Chapters 1–2 – Character, setting, inference and deduction

Learning outcome

Students will be able to:

1
Identify and exemplify the accurate and unsentimental animal narrative

2
Read and assess the impact of the book’s cover

Starter

1
Judging a book by its cover. Show students a range of different book covers and ask them what they think the books are about. Ask whether a book cover has ever misled them – or helped their enjoyment of the book.

2
Ask students how much they think a cover and blurb should give away about the story.

Introduction

Read Chapter 1 with the class. Ask students to be ready to tell you what is unusual about the narrator of the story. (The narrator is, perhaps unexpectedly, not human, but a dog.)

Comment on how the language used reflects that the narrative is in character as (a) a dog and (b) a particular personality, age, gender, and type of dog. Ask students to find and list some language that shows evidence of (a), e.g. ‘four feet’ in paragraph 1, the way wolves ‘talk’ to her not of danger as they would to a human but of freedom (a key word in this book about peasants rebelling) and of (b), i.e. her pregnancy and what this means to her as a female and as an old female, probably carrying her last family. Discussion should bring out how endearing the old dog is but also how lacking in self-pity and proud of her independence she is (more independent than the other animals, and perhaps even the human mother).


Refer to WS1a for an outline of guided work on identifying language and observations that reflect character.

Development

Read Chapter 2 with the class. Ask students to develop their (a) and (b) lists, particularly the points about the old dog’s strong but unfussy maternal feelings and her status among the other animals. Then ask them to fill in WS1b, which quizzes them on the writer’s choice of language to reveal the dog’s character and identify this book as being a dog’s narrative of life in the countryside – a very realistic and particular dog, a tough but loveable and faithful old country dog.

Plenary

Go around the class and ask each student to sum up the old dog and the cover of the novel using one word for each. Do the two words match and if not, which is closest to the actual story? Point out that if their word for the dog is ‘loveable’, which she is, and the word for the cover is ‘tough’, both are true, but the overall feeling of the book is somewhere in the middle. Ask them whether they think the cover is ‘right’ for the book.

Homework

Ask students to read the Dog facts on p. 10 of the Reading Guide (but not to do the quick quiz until Lesson 4). You could add that all dogs were originally wolves. One curious difference between even the most wolf-like dogs and actual wolves is that dogs’ tails curve upwards and a wolf’s tail curves downwards.

Ask students to look up the word ‘canine’ in a dictionary and decide why they think this word – also used for a particular kind of tooth – has a connection with dogs. Ask them to list as many other dog words and phrases they can think of or find that are applied to other things (e.g. dogged, dog-tired, hangdog, you old dog, it’s a dog’s life, being hounded by reporters, dirty dog, bitch, cur, mongrel).

Guided Work on Chapters 1 and 2

Introduction to text – Tell students that the book title refers to the three advantages a dog gets from joining a human household. Explain that the notion of a dog writing a book is an imaginary one, but that a lot of writers have used it.

Strategy checks

· Check that students understand they are looking at vocabulary choices, sentence variety, and the details of life that a dog might notice.

· They are doing this to establish a convention that a dog’s thoughts and narrative can be conveyed by brevity, simplicity, and repetition. (like barks!)

· Give examples such as ‘The fire ticks.’ and the ‘I know’ structures on p. 8.

· Ask one student to suggest another example of brevity, simplicity, or repetition to see if the task is understood.

· Ask another student to suggest a second example of details a dog might notice, to see if the task is understood.

Independent reading and related task – Ask students to work in pairs and to read alternate paragraphs in Chapter 2 to one another, noting dog-thoughts and details a dog would notice, (which the writer carefully shows the dog noticing). Go round the class and support their work.

Return to the text – Share some completed points, giving students the opportunity to talk through their thinking as they report back and extend their completion of the task. Then ask them for two points that identify the old dog’s character in addition to her being a dog (e.g. female, pregnant, a secure member of the family, independent, private, sharing the language and simple country life of Rufus and Comfort).

Review (reading target and next steps) – Ask students how confident they feel about spotting dog-language and details of dog-observations or outlook. How useful do they think this strategy will be in reading this novel?

Identifying the Language that Reveals Character 

1
Some of the following quotations from the novel have got ‘dog’ written – or rather pawed – all over them. Others could have been written by a human narrator, perhaps Comfort, who is also pregnant. Tick the really dogged ones.

	· I lay by the last of the fire with my four feet turned towards the embers…

· I can smell mouse on her.

· Rufus snores on his pallet of straw.

· I know the world beyond the house.

· I heave my belly up and hobble on splayed feet to stand beside the cradle.

· I know Joan’s house, which stands beside the village field.

· I know where the rabbits creep out from their burrows.

· I am a creature of several worlds.

· I shall push and wait and push again, three, four, maybe five times.

· They winter in the byre with the sheep.

· Welcome, my sweet. Soft yellow gold, like me.

· There’ll be no market while the snow blocks the road.


2
Now find two more really ‘dogged’ quotations and one not so ‘dogged’ one from the novel.

LESSON 2

Lesson objectives

Yr 7: R5, R19, R20
Yr 8: R14, R15, R16

AF2, AF3, AF7
AF2, AF3, AF7

Focus: Chapter 3 – Cultural context

Learning outcome

Students will be able to:

1
Recognize and assess the historical and cultural contexts of the novel

2
Recognize the folk heritage of the simple language it uses

Starter

Display ‘Ring a ring o’ roses’, the nursery rhyme once believed to be about the Plague, on OHT 2a and also distribute it as a worksheet to groups of four or five. Ask students to connect the lines of the rhyme with the appropriate stages of the Plague.

Introduction

Give out WS2b. Ask students if they know the Ring a ring o’ roses rhyme and accompanying dance. Get them to adapt the dance or make up their own version, with gestures and movement. Ask one or two groups to present their versions to the class.

Ask the class to read the John Ball rhyme (a signal to march) on p. 24 and in his speech bubble on p. 4 of the Reading Guide. Do they think that ‘When Adam dug and Eve span’ is a code like the other rhyme or a statement of beliefs?

Development

Explain that John Ball’s rhymes were not just codes for action. They were also powerful summaries of his beliefs. Reinforce that ‘When 


Adam dug and Eve span/ Who was then a gentleman?’ (on p.100) means that John Ball believed God did not create a world of rich idlers and poor workers; men did. He believed that men had ruined God’s original plan and that the Bible shows how men should change it back.

Discuss the word ‘dissent’ and explain that it refers to a long tradition of radical Christians who wanted to make the world more equal in terms of wealth and to get rid of the distinction between rich and poor. Dissenters have always emphasized how poor Jesus was.

Read Chapter 3, which describes what England was like, especially for the poor, at the time of the Peasants’ Revolt. It also introduces John Ball, ‘a poor preacher’.

Plenary

Write the word ‘dissent’ on the board. Ask students what aspects of England John Ball was dissenting to in 1381, based on their reading of Chapter 3. Start a class wall chart with the heading ‘The Peasants are Revolting Against…’ and begin listing what they are revolting against, e.g. unfair taxes, the division between rich and poor.

Homework

Ask students to note down three important ways in which the setting of this story (England in 1381) is different from the world they know today.

Ask them to make a wanted poster illustrating John Ball’s character, on WS2c. The character points should be positive (e.g. kindness to the poor) so that the poster is a sort of protest against the authorities.

‘Ring a Ring o’ Roses’

Read the nursery rhyme and then about the stages of the Plague. Can you see any connections between them?

	Ring a ring o' roses

A pocketful of posies

ah-tishoo, ah-tishoo

We all fall down. 


	Stages of the Plague

1
A red rash breaks out on the skin.

2
The victim begins to smell badly, first of pus and decay, and eventually of death.

3
In pneumonic plague (bubonic plague, but even deadlier), there would also be flu symptoms.

4
The victim dies.


Investigating Coded Rhymes 

1
Read these background facts about the Plague.

	Bubonic plague is a summer disease, which kills rats, but is spread to humans when the rat fleas leave the dead and dying rats. The disease enters humans via flea bites or flea faeces getting into the bloodstream. This form of the Plague killed about 70% of those infected.

Pneumonic plague is even more lethal. The Plague bacteria enter the lungs and spreads from one person to another via coughs and sneezes.

Because the poor were the worst hit with the Plague, the Church blamed it on their sinfulness. But it was all to do with how close they had to live to rats.


2
Now read a theory about ‘Ring a ring o’ roses’.

	Years ago scholars thought that the playground dance rhyme, ‘Ring a ring o’ roses’ was a ‘folk memory’ of the Plague. The first line could suggest the round red rash that would break out on the skin of plague victims. The posies were interpreted as the flowers that were mistakenly believed to keep the germs away (or just something sweet-smelling to keep in the pockets to disguise the smell of sores and death) and the sneezing as a symptom of the pneumonic version of the plague, which was so deadly in the decades leading up to the Peasants’ Revolt. In the dance, the 'falling down' has always involved dropping to the ground as the rhyme is recited, and represented the victims dying (and an astonishing number did).

Scholars now say this interpretation is rubbish. Never mind them. Rhymes like this often did have ‘coded meanings’, as we will see.


3
Let’s pretend this rhyme really was a code about the Plague. Make up a suitable dance and movement to go with each line of the rhyme – and stage of the Plague – perhaps using percussion.

4
Now look at the John Ball rhyme on p. 24. Notice how this rhyme was a signal for the peasants – it told them to march on London.

Designing a Wanted Poster 

Design a wanted poster for John Ball.

1
Draw a quick sketch of him if you wish.

2
Fill in the details about what he is wanted for and bullet points about his character. Make the character points positive (one example has been done for you), so that the poster is a sort of protest against the authorities.

	WANTED

JOHN BALL

(Sketch of John Ball)

For dissent (give details)

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

· Kindness to the poor




LESSON 3

Lesson objectives

Yr 7: R5, R11, R12
Yr 8: R5, R11

AF2, AF7
AF2, AF7

Focus: Chapter 4–6 – Themes and ideas

Learning outcome

Students will be able to:

1
Quote and reference appropriate examples from the text

2
Identify the clear moral issues and realism from the story

Starter

Goodies and baddies. Ask students to discuss, in pairs, stories they remember from childhood in which characters are either good or bad. Were characters ever a mixture of good and bad, or just ordinary? Which characters were these? Make a list.

Introduction

Read Chapters 4–6. Ask students to make notes as they listen on where characters behave well or badly. Remind them to consider the behaviour of animal characters as much as the humans. Give examples of positive behaviour (loyalty, courage, kindness) and negative behaviour (callousness, cruelty, selfishness) as necessary.

Read ‘The Good, the Bad, and the Realistic’ on pp. 8–9 of the Reading Guide. Ensure students understand the differences between the genre listed and encourage them to discuss which genre each of the characters on the spread fits into. The possibilities are:

· Fairy tale: Cinderella, Frodo Baggins, possibly Wat Tyler as a legend (a people’s hero like Robin Hood)

· Fable: Frodo Baggins, the animals of Manor Farm

· Famous people: King Richard, Wat Tyler, John Ball

· True-to-life characters: Rufus, Comfort, Young John, Will Cudweed, the ragman, 
old dog, the preacher (who could be John Ball, but is not named until later, 
emphasising his ordinariness), Wat Tyler 



(a real person/common man who becomes a people’s hero, a famous person in history and a legend), the King (a real king, not a fairytale one), the priest.

Development

Give out WS3, which has been designed so that students can record examples of the positive and negative behaviour displayed by the human and animal characters. You could list each of the characters to be considered in the left column or allow students to compile the list. Ask students to read Chapters 4–6 again and fill out the worksheet themselves.

Plenary

Discuss with students how realism prevents this book from being a simple goodies versus baddies story. For example, the wildcat isn’t evil, it’s just how a wildcat behaves; the house cat, Humble is also just being a cat; Ede is a good person, but can’t help the old dog even though she wants to; dogs are naturally loyal (although our old dog is especially brave and loyal). The miller and the priest do behave badly – and John Ball was a much more ‘Christian’ man (meaning he cared about the poor and did something about it) than the priest. But the priest was behaving as many priests did at that time. Life was hard and many millers also behaved like Will Cudmeed; they were famous for cheating people (point out the comment about p. 25 on p. 13 of the Reading Guide). It was an unusual miller, like the father of Much in the Robin Hood stories, who risked his livelihood to help the poor. Encourage students to draw the conclusion that the story is a bit more than a simple goodies versus baddies story.

Homework

Ask students to write down five words that sum up the old dog’s character (‘loyal’ might well be one). They should then make a thumbnail sketch of her with their chosen words at appropriate places, e.g. ‘loyal’ might be a label that points to her heart. Stimulate thought by asking how they might label her powerful teeth and jaws.

Identifying Positive or Negative Behaviour 

As you read the story, list the animal and human characters in the left-hand column. Fill out the rest of the table below, thinking about whether each character’s behaviour is positive or negative – or even a mixture. Remember to give an example from the story of each type of behaviour.

	Animal/human character
	Positive behaviour
	Negative behaviour
	Example

	The old dog
	Loyalty
	
	She guarded Alice, the baby against the soldiers and led Ede back to the children (even though she needed to guard her own pups).

	Humble, the cat
	
	No courage or loyalty
	She spat at the old dog while she guarded Rufus in the stable.

	Will Cudweed, the miller


	
	Selfish, uncaring
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


LESSON 4

Lesson objectives

Yr 7: R6, R14
Yr 8: R7, R16

AF2, AF4, AF5
AF2, AF4, AF5

Focus: Chapters 7–10 – Viewpoint and character

Learning outcome

Students will be able to:

1
Recognize and discuss some of the important cultural ideas behind the novel

2
Recognize how a dog experiences the world

Starter

Give out the extract from the poem ‘Animal’ on WS4a. Ask the class to get into pairs and to read a section of the poem ‘in role’ to their partners. Encourage them to make it fun. They should try to emphasize the words and sounds that hint it is a dog talking and thinking (e.g. words/phrases like ‘barking up the wrong tree’ and howling, barking, and growling sounds like ‘Ow’ and ‘An An An An Ger. Ger.’)

Introduction

Give out WS4b. Explain the word ‘fable’ to the class (a story with a moral that often uses animals to make its point), referring to the Remember box. Explain that in such stories the animals really represent human beings or ideas.

Read Chapters 7–9, asking students to note down any evidence (on Worksheet 4b) that this story is different, although they may also recognize elements of fable in it too. Discuss some of the evidence and help students to understand that the story is about and told by a realistic animal.

Ask students to read Chapter 10 themselves and to continue making a record of their evidence.

Development

Encourage students to consider how a real dog thinks and feels. Ask them to reread p. 10 of the Reading Guide and do the quick quiz there. Then look up examples from p. 11 of the Reading Guide of how the old dog thinks in context, e.g.:

· ‘It is a terrible thing for a dog to wear a muzzle. It leaves you at the mercy of anything that happens by.’ (p. 49)

· 
‘I was Rufus’s dog. But I was hungry. So I went.’ (p. 53).

Lead a discussion of things that might ‘happen by’ for a dog. Remind students to use what they know of dog psychology from p. 11 of the Reading Guide. Encourage them to describe what the old dog smells, hears, sees and feels as at least three different things ‘happen by’. Then ask students to work in pairs on the second bullet point above. In turn, they should act out a dog’s uncertainty as it chooses between the two options, first moving towards one and then the other, but remember that in the end they must choose food. They should imagine how the dog feels in each case: loyalty to Rufus; desperation for food.

Plenary

Ask the class for examples of how the animal characters think and feel as real animals. Also ask if anyone has found examples of where the story could be read as a fable about, e.g. service (the old dog’s loyalty to Rufus), freedom (the wolves; the old dog’s escape from Cudweed), and rebellion against a bad master.

Homework

Ask students to reconsider the quote, ‘I was Rufus’s dog. But I was hungry. So I went.’ Encourage them to appreciate the tough if reluctant realism of the characterization (in contrast, for example, to a younger children’s story where a perfect dog remains loyal to its master no matter what). The questions below should help to focus this issue.

Ask them to prepare answers to the following questions.

· Do you feel disappointed by the old dog for ‘betraying’ Rufus in this way?

· If the old dog had refused to go with Lupus, what would that have suggested about her character?

· Is it likely that any dog would refuse to go in these circumstances?

· Would a human be able to resist the food? And if so, what kind of human would do so? 
A hero?

· If the old dog had refused to go, would the character seem less realistic, i.e. more like a fairytale dog than a real one?

Interpreting a Poem

1
Read the extract from the poem ‘Animal’ below.

2
Choose a section and read it to your partner. Emphasize the words and phrases that indicate it is narrated by a dog. Make your reading fun – for example, you might howl, bark, and/or growl certain words.

	Animal

by Gareth Calway

An An An An

Ger. Ger.

Lost

Miles from homeground

And every outpost

But Keep Off. Off.

I defend

An An An

Therefore (for the moment)

I am.

Running

Wild and lone and free

Yet wanting

To run with the pack

And howl with the pack

And fight for my place

(I’m a social animal).

A single life

Is like digging for Nothing

Or barking up the wrong tree.

An An An An
	Ger.

To be brutally honest,

For all its trails

Of blazing fragrance,

When you look at it

Life is grey.

But then every Now

Now Now Now Now, there’s this

White

And, still,

White

Fire in the sky

And it makes no sense

It being there

And it makes me feel

So lonesome and lowdown and far away.

Ow. Howl.

And I can’t comprehend it.

Not even with teeth that can take things apart

(And might just start with your face.)

…


Identifying the Features of a Fable and/or Animal Story

1
Note down any evidence from Chapters 7–10 that this story is a realistic animal story, different from a fable.

2
You may recognize some elements of fable in the story too. There are fewer, so look for evidence in Chapters 1–10.

	Examples of realistic animal behaviour or thought in Chapters 7–10
	Examples of the animals representing human ideas in Chapters 1–10

	‘I do not much like coot, it tastes of weed and river and feels slimy on the tooth.’ (old dog, 
p. 39)
	Rufus is a good master. Cudweed is a bad one. The old dog is loyal to Rufus, but in some ways revolts, like a peasant, against the bad master.

	‘I was Rufus’s dog. But I was hungry. So I went.’ (old dog, p. 53)
	

	
	

	
	

	
	

	
	


	Remember

A fable is a story that is not based on fact, but always conveys a moral. It doesn’t always include animals but often does. A famous example is Aesop’s fable of the tortoise and the hare, where the moral is that patient slow progress is often quicker in the end than rushing. Another example is George Orwell’s novel, ‘Animal Farm’, in which the animals rebel against the farmer and take over the farm themselves, which is a fable about the Russian Revolution.


LESSON 5

Lesson objectives

Yr 7: R6, R9, R16
Yr 8: R6, R13
AF2, AF5, AF6
AF2, AF5, AF6

Focus: Chapter 11–12 – Viewpoint and character

Learning outcome

Students will be able to:

1
Recognize the narrative voice

2
Compare the characters of Rufus and the other rebels

Starter

Write ‘RSPCA’ and ‘NCPCC’ on the board and ask students what the letters stand for. In Britain we have a Royal Society for the Protection of Animals and merely a national one for the protection of children. Discuss what this says about our values. Is it possible to care too much about animals? What does the way a person treats an animal tell you about the person? They might be cruel, neglectful, selfish, a bully. But can their behaviour also tell you that they are sentimental, over-caring, or reluctant to let an animal be an animal but rather a substitute child/friend/person? Ask students to share stories about how humans treat animals with a partner.

Introduction

Read from p. 61 to the break at the top of p. 72 to the class. Point out the reminders on p. 70 that this is a dog’s story, with the focus on the hierarchy of canine sensory perceptions: smell, hearing, then sight. Focus on how the writer tells the story through the old dog’s clear eyes, e.g. ‘The priest wished them God speed, kicked his bitch…’, pointing out the ironies. Ask students to work in pairs to retell these incidents from another viewpoint than the dog’s, e.g. either the priest or one of the soldiers.

Read ‘The Peasants’ Revolt’ on p. 4 of the Reading Guide. Ask students to do the quick quiz set there.

Explain that the tax that the government tried to levy in 1381 was called the ‘poll’ tax. It caused 


such violent protests from the poor that no government ever tried it again (or at least not until 1990, when it once again caused riots). Ask students to decide why any government would risk something so unpopular as a poll tax? Why were people so ready to become violent and murderous about paying a shilling each in tax? Why was it only the peasants who revolted? What would you have done?

Development

Ask students to read pp. 72–77, which describe key moments in the Peasants’ Revolt, which are often covered factually in history books. Help them to identify how Rufus behaved towards young John (p. 68) and compare it with how the peasants in the actual revolt behaved towards their victims. Hand out WS5 and ask students to answer either the main or extension questions (depending on their abilities) to help them understand the impact of the Peasants’ Revolt.

Ask students to discuss in pairs what young John might say about Rufus if he ever had to answer questions about him in court. They should then write the notes that young John might take into court with him.

Plenary

Go around the class getting students to give you one word that describes Rufus or that young John might use to describe him. Then offer the conclusion that the incident between these two minor characters was only a small one in the whole great rebellion, but it tells us a great deal about Rufus and would mean everything to young John. And the revolt was – and life is – made up of incidents like this. Draw the conclusion that a writer is able to bring history to life by recording such incidents.

Homework

Ask students to imagine they are a policeman in 1381. The policeman witnesses the Peasants’ Revolt and has been asked to give a report to a court of law. They should write a report on Rufus’s behaviour in the rebellion compared with the behaviour of some of the other rebels.
Understanding the Impact of the Peasants’ Revolt 

Read pp. 68 and 72–77. Then answer the questions below.

	Main questions

1
What did Rufus say when the peasants wanted to kill Young John? (p. 68)

2
What did the peasants do to Edward de Cramb? (p. 72)

3
Where did King Richard and his ministers (the government) run to when the peasants swept into London? (p. 74)

4
What did the peasants do to the houses of the rich? (p. 74)

5
Did the peasants kill rich or poor, or both? (p. 74)

6
What action horrifies Comfort and Rufus? (p. 74)

7
What did the peasants do to the lords and priors? (p. 74)

8
What did they do to the Flemish weavers and ‘foreign scum’? (p. 74)


	Extension questions

1
What question did John Ball ask the people on Black Heath? (p. 73)

2
What did his question mean?

3
How do we know what Rufus feels about the peasants killing the poor? (p. 74)

4
How do we know what Rufus and Comfort feel about what the peasants did to the ‘foreign scum’? (pp. 74–75)

5
What does the revolting peasant Ralf Sturdy really feel about killing the foreigners’ wives and children? How do we know? (p. 75)

6
What reasons does he give for the peasants’ actions? (p. 75)

7
What do Comfort and Rufus feel about Ralf Sturdy’s reasons for killing the foreign families? 
How do we know? (p. 75)


LESSON 6

Lesson objectives

Yr 7: R14, R15
Yr 8: R10, R13
AF4, AF5
AF4, AF5

Focus: Chapter 13–14 – Structure, language

Learning outcome

Students will be able to:

1
Identify the realism of the story, even in the ghost descriptions

2
Identify the way in which the writer is building towards the end of the story

Starter

Discuss whether students have ever seen a ghost. Get them to swap anecdotes with a partner. Introduce the idea that animals are said to be able to sense ghosts that we can’t, just as they can hear sounds and smell scents that we can’t. Has anyone’s pet ever appeared to be ‘spooked’ in this way? How did it behave? Did it ‘whine and shiver’?

Introduction

Explain that you are going to read Chapter 13 to the class, introducing this section as ‘a bit of a ghost story – or is it?’ Explain that students should make notes, as you read, of words and phrases that convey solid reality through a dog’s senses, unlike ‘devil dog’ stories, e.g. ‘His pelt was thick and black and matted, turning to rust here and there where the sun had sucked the colour out.’

Hand out copies of WS6 and look at the given examples in the top grid together. Check that students understand the task before you start reading Chapter 13.

Development

Ask students to read Chapter 14. Then, in groups of four or five, they should add to the second list of words and phrases on WS6, which describe the reality of a ghostly otherworld through a dog’s senses. Remind them that nothing they write down should be beyond the nose, ears, and eyes of a real dog.

Then encourage them to discuss whether they think that otherworld has the ability to show the future.


Plenary

The writer uses the dog’s insight into the future to give us a glimpse of the end of Rufus’s story. We see Rufus’s fate, via the dog, before it happens. But the old dog also ‘sees it coming’ in another way. She never believes in Rufus’s hopes for the future (‘I did not believe it. But I am only a dog.’)

Ask the class whether they also saw such an end coming or did they believe in Rufus’s hopes? Challenge them to find one piece of evidence from the book so far that suggests Rufus’s hopes were unrealistic. Rufus seems too good and naïve a person to comprehend a world where rebels kill poor folk (‘That was wrong’, p. 77); his belief in the king is similarly at odds with the mercilessness of a king hardened to the horrors of the revolt (‘They hanged John Ball’, p. 76), so why he should spare others, like Rufus?
Discuss what students think of the writer’s method in using a dog’s ESP to hint at how the story might end. What is the impact when Comfort says, ‘Perhaps she knows something we do not’ and Rufus replies, ‘What she knows need not worry us. I doubt she has the second sight.’? The old dog is telling the story and is trustworthy throughout, so it makes the reader uneasy when she sees Rufus hanging, even if only in a sort of vision. Plus ‘I did not know what I was seeing, then.’ (p. 88) suggests she does now. So using the dog’s ESP as a plot device introduces a sense of foreboding and hints at an ending the human characters do not suspect. It also adds a powerful and moving shiver factor.

Homework

Ghost stories often have ‘spooky’ settings, like a haunted house or forest. It is this that puts a reader in the jumpy mood such stories depend on. Ask students to:

1
reread Chapter 14, this time looking for anything that they might read in a proper ghost story, rather than what can be smelt, heard, or seen by a dog. They should list anything that makes the setting ‘spooky’ in this way. Remind them to think about what ‘time’ the passage is set in

2
write a ‘spooky’ paragraph, which makes up a setting where ghostly events could happen.

Describing Different Worlds Through a Dog’s Senses 

1
As you listen to Chapter 13 being read, identify the words and phrases that describe the real world through a dog’s senses. Remember the old dog has gone back to the wild at this time but her pup, Fleabane, has been shut up by Will Cudweed. One example of each sense has been filled in for you.

	1
	‘… we were left with just the smell of fawn, sweet and strong and growing stronger.’ (pp. 78–79)



	2
	‘Fleabane knew we were there. I heard him whining from inside his broken barrel, but he didn’t bark.’ (p. 79)



	3
	‘Light slipped away.’ (p. 79)



	4
	

	5
	

	6
	


2
Now read Chapter 14 to yourself. Identify the words and phrases that describe the ghostly otherworld through a dog’s real senses – “Old dog doesn’t like this place” (p. 85). One example of each sense has been filled in for you.

	1
	‘I did smell these night people, but faintly’ (p. 87)



	2
	‘I heard them too, but from a long way off.’ (p. 87)



	3
	‘All of us dogs could see them.’ (p. 87)



	4
	

	5
	

	6
	


LESSON 7

Lesson objectives

Yr 7: R4, R5
Yr 8: R10
AF2, AF3, AF6
AF2, AF3, AF6

Focus: Chapter 15 – Inference and deduction

Learning outcome

Students will be able to:

1
Recognize that Rufus, a ‘good’ character, was duped by the king

2
Identify how the writer presents the peasants’ world, oppressed by Church, lord, and king

Starter

Hand out copies of the poem on WS7a. Explain that it describes the Nativity, through the eyes of a dog. Ask students to read it aloud in pairs (using a Yorkshire accent if they can). 1 Perhaps to suggest a down-to-earth point of view and emphasize the humanity of baby Jesus, as a reminder that even poor and ordinary human beings are important. 2 He sees Gabriel merely as a ‘talking bird’ and the sky ‘filled up wi’ wings. 3 His idea of presents is naturally ‘the kind you eat’. 4 Events are described in simple, homely terms – a real dog’s eye view – emphasizing their reality in earthly terms. 5 The dog, like the shepherds and peasants such as Rufus, cannot understand the divine implications of the event, but he can understand a baby. His vision is intellectually limited, but he grasps the simple joy of God being human, a truth that can get lost in the kingly grandeur, the ‘myrrh and such’. In the novel, King Richard and his Church, for all their cleverness, seem to miss this vital point. 
6 e.g. presents and food.

Refer to WS7b for an outline of guided work on making connections and contrasts between two texts.

Introduction

Read Chapter 15, asking students to listen out for details of how hard and unfair the peasants’ lives are. Then ask them to reread the chapter, quoting and recording in their reading journals how the peasants are judged and controlled. Give them key words (sinners, wicked, taxed, fined, criticized, complained) to find contexts for.

Read ‘Rich or Poor – Right or Wrong?’ on p. 5 of the Reading Guide. Ask students to work through the discussion points in pairs and be prepared to feed back to the whole class. 


Explain there are no ‘right’ answers, perhaps giving yours, with reasons, for example:

· Yes, the poor worked far too hard for far too little while the rich reaped the benefits.

· Yes, because no one was listening to their protests, although when the revolt got out of hand the atrocities were not right.

· The king was sneaky to renege, but he had violent anarchy on his hands. His later ‘justice’ was indiscriminate – unjust and cruel to the poor who simply demanded a better life.

· No, it was not right to hang Rufus, who committed no atrocities and disbanded when the King promised an end to serfdom.

Ask students to make the tableaux outlined in ‘Why should the rich ride on your bent backs?’

Development

Ask students to start a storyboard. The first frame is Rufus’s hanging as foreseen on p. 88 and the last frame is Rufus’s loyal declaration “King Richard lets us live”. Hand out WS7c, which shows both these frames. Students’ task is to choose and sketch two more incidents between these from Chapter 15. Encourage them to choose dramatic incidents that really advance the story. Explain that the sketches are for a camera crew to work from, not a piece of artwork, so stick men will do! They should imagine that they are showing the story as it would appear in a film so the pictures, sound, and dialogue have to combine as a narrative that makes sense. (They will add the captions and voice-over to Worksheet 7c, and add two final frames in Lesson 8).

Plenary

Ask students to think about the following four questions and take their responses:

· Why does Chapter 14 hint at a darker future than Rufus expects?

· What is the writer trying to show us by Rufus not foreseeing what we, and the old dog, foresee?

· Is Rufus a fool or an example of how many honest peasants were duped by the politicians of their day?

· Is the writer clever to present the story with a sort of flash-forward – and how effective would this method be in a film?

Homework

Students should choose one of the above questions to answer in writing for next lesson.

Using A Dog’s Voice 

Read the poem. Then work in pairs to answer the questions below.

	5

10

15

20
	The Sheepdog

by U.A. Fanthorpe

After the very bright light,
And the talking bird,
And the singing,
And the sky filled up wi’ wings,
And then the silence,

Our lads sez
We’d better go, then.
Stay, Shep. Good dog, stay.
So I stayed wi’ t’ sheep.

After they cum back
It sounded grand, what they’d seen:
Camels and kings, and such,
Wi’ presents – human sort,

Not the kind you eat –
And a baby. Presents wes for him.
Our lads took him a lamb.

I had to stay behind wi’ t’ sheep.
Pity they didn’t tek me along too.
I’m good w’ lambs,
And the baby might have liked a dog
After all that myrrh and such.


1
Why has the poet used a Yorkshire accent for the dog?

2
Identify lines and words that convey a dog’s view of heaven and angels.

3
Is the dog’s vision of the event limited?

4
Is there anything in the dog’s language that can describe the presence of God and angels?

5
Why is the writer insisting on a dog’s eye view?

6
The poet implies that the event described is eternal, recurring each December. What details of a modern family Christmas can you find?

Guided Work on ‘the Sheepdog’ 

Introduction to text – Tell students that this poem gives a description of the Nativity (God being born among animals and the poor). Explain that they are going to look at contrasting this description with the attitude of the Church to the real life and hopes of the medieval poor on pp. 89–90 (up to “torture and burning of hellfire”).

Strategy checks

· Check that students understand they are looking for religious words in both texts (both narrated by a dog).

· They are doing this to establish a contrast between all the negative words to do with religious control and punishment of serfs, and the joyous words in the poem.

· Give examples such as ‘sinners’, ‘wicked’, ‘sinful’, ‘hell’ from the passage and ‘bright light’, ‘grand’ from the poem.

· Ask one student to suggest another example of a negative religious word from the passage, to see if the task is understood.

· Ask a second student to suggest another example of a positive religious word from the poem, to see if the task is understood.

· Ask them what effect the one positive religious word in the passage (‘blessed’) has, connected as it is to the king. The king broke his solemn promise to the serfs and had many killed, and yet is ‘blessed’. Rufus did no wrong and yet is hanged as a sinner.

Independent reading and related task – Ask students to work in pairs and read the poem for any evidence that the God of the Nativity intends to crush and control the poor. Ask them what impact words like ‘baby’ and ‘lamb’, as descriptions of how God appears, and the notion of the baby God liking a friendly sheepdog have on the idea that the Church needs to crush and control the poor in God’s name. Go round the class and support their work.

Return to the text – Share some contrasts of the religious words and symbols in both texts, giving students the opportunity to talk through their thinking as they report back and to extend their completion of the task. Then ask them to read to the end of the chapter and underline details of how hard the real life of a medieval peasant was (e.g. poverty, hunger, punishment, death, priests and lords living off their work, the king playing God over their lives).

Review (reading target and next steps) – Ask the group how confident they feel about their ability to make connections and contrasts between two texts with a shared context (religion in the life of the poor). How useful do they think this strategy will be in reading this novel?

Creating a Storyboard (i)

Start a storyboard. The first frame is Rufus’s hanging as foreseen at the end of Chapter 14 (p. 88) and the last frame is Rufus’s loyal declaration “King Richard lets us live”, as shown below.

Sketch two other significant events from Chapter 15 in frames 2 and 3. (You will write the captions and voice-overs in the next lesson.)

	1

[image: image3.png]




	
	2

	Caption:  _____________________________
_____________________________________

Voice-over:  __________________________
_____________________________________


	
	Caption:  _____________________________
_____________________________________

Voice-over:  __________________________
_____________________________________



	3


	
	4




	Caption:  _____________________________
_____________________________________

Voice-over:  __________________________
_____________________________________


	
	Caption:  _____________________________
_____________________________________

Voice-over:  __________________________
_____________________________________




LESSON 8

Lesson objectives

Yr 7: R2, R4
Yr 8: R5, R10
AF4, AF5
AF4, AF5

Focus: Chapter 16 – Language and structure

Learning outcome

Students will be able to:

1
Recognize the crisis point in the story

2
Identify the type of language with which the characters face death and loss

Starter

Remind students of the description of the Nativity by U.A. Fanthorpe’s sheepdog. Recite ‘After the very bright light,/ And the talking bird,/ And the singing,/ And the sky filled up wi’ wings,/ And then the silence,’. Draw out that the greatest events are often best described in simple language – described as a peasant like Rufus might understand or as John Ball might preach.

Ask students to imagine they are reporters, working for a tabloid called The Peasant. They have been sent to report on a miraculous event, such as an alien space ship landing or the creation of the world. They have just over five minutes to describe the event in one paragraph so that a peasant like Rufus would understand and get it to their tabloid newspaper before anyone else does. The description must be thorough, but clear and vivid.

Introduction

Explain that the crisis point of the story occurs in Chapter 16 and ask students to see if they can spot it as they listen to you read. The crisis is where Rufus and Comfort make for the wildwood and are captured. The crisis point is probably where the sergeant spits on Comfort’s clean hearth. At that point it is absolutely clear that the peasants have lost and that even honest and good rebels like Rufus, who believed the king, are going to be punished by hanging. Help 


students to realize that the crisis is not Rufus’s actual hanging – it is the moment where nothing else can happen but that.

Ask the students to add the last two frames to their storyboard to WS8a: the fifth is the actual crisis point and the sixth is Rufus on the scaffold. Ask them to choose key words from the text as captions on WS7c and WS8a.

Development

Hand out copies of WS8b. Ask students to compare and annotate the conversation Rufus and Comfort have before their capture (pp. 94–95), with richer, complex sentences, and the stripped simple sentences they and the midwife speak afterwards (pp. 97–99). Prompt them to look for speech that has the leisure to muse in metaphors (‘plague’, ‘hard rain’, etc.), connectives (‘although’, ‘as’), and detail about the future. They should compare this with language that starkly confronts the life and imminent death of loved ones (“You cannot hang her.” “What will they do with me?”).

Ask students to write at least one quotation from each dialogue to act as voice-overs on WS7c and WS8a.

Plenary

Look at students’ storyboards, drawing attention to the simple, but moving language Rufus and Comfort use as they face death and loss. Also acknowledge evidence of where they have located the crisis of the novel correctly.

Homework

‘Nothing became his life like his leaving it’ is how Shakespeare describes a bad man who died well in Macbeth. Rufus is a good man who dies well. Ask students to make a list of any new things we learn about him or any good things that are confirmed about him from the way he dies. (He is very brave and noble. He loves Comfort. Does he remain true to the revolt?)

Creating a Storyboard (ii)

Now complete your storyboard.

1
Sketch two more significant events from Chapter 15 in frames 5 and 6.

2
Write captions for each of the frames on this worksheet and Worksheet 7b, using quotations from the novel.

3
Then write voice-overs for all six frames.

	5


	
	6

	Caption:  _____________________________
_____________________________________

Voice-over:  __________________________
_____________________________________


	
	Caption:  _____________________________
_____________________________________

Voice-over:  __________________________
_____________________________________




Comparing Language 

1
Read the conversation Rufus and Comfort have before their capture (pp. 94–95).

2
Rufus uses the word ‘plague’ as a metaphor. What does he mean? Identify and annotate at least one more metaphor.

3
Annotate two or three connectives in the conversation. What effect do they have?

4
What other features of the language tell you something about how the characters are feeling?

	“It is a plague of lock-ups and jail,” Rufus muttered. “We will go to the wildwood, Comfort, where life is clean and green. We will take Wat and Will and little Alice. We will take the old dog, although she’s not so spry as once she was when it comes to hunting the King’s deer. Which is what it will come to.”

Comfort nodded. “When shall we go, Rufus? After the harvest time?”

“Now, Comfort. Now. Put two hens in a basket. Fetch the goat indoors. Put up what flour and cheese we have. We’ll go tonight, as soon as nightfall covers us. A hard rain falls when the King begins to break his word.”


5
Now compare and annotate the language in the following parts of the conversations on pp. 97–99. Here Rufus and Comfort are confronting death. Can you identify the same language features as in the conversation above or different ones?

	“My wife, Comfort,” he said, “is with child. You cannot hang her.”

…

“What will they do with me?” Comfort asked.

…

“If that does not help, will you keep the children for me?” Comfort asked.

…

“Take them early, if they have to go,” Comfort said. “Church takes all, in the end.”

…

“Rufus?”

“He must hang.”

“When do they come for us?”

“They come now.”


6
Sum up the differences in the language used in the two passages. How does the language reflect the events in each passage?

LESSON 9

Lesson objectives

Yr 7: R2, R10
Yr 8: R10, R13
AF4, AF5
AF4, AF5

Focus: Chapters 17–18 – Structure

Learning outcome

Students will be able to:

1
Identify how events fit the overall structure of the story

2
Recognize the resolution of the story

Starter

Ensure students have the details of Rufus’s story and especially the various views about his character firmly in their minds. Divide them into groups of five, or one or two more, to do the hot-seating activity, ‘Peasant hanged today!’ at the bottom of p. 7 of the Reading Guide.

Introduction

Point out that the crisis of the story has now been passed and Rufus has been hanged. That changes everything for the old dog: ‘He was gone’. Explain that the section of a story after the crisis is called the denouement, the unravelling stage that explains how all the loose ends are tied up.

Ask students to read Chapters 17 and 18 in their groups. Ask them to list the following characters and tick them off as they are mentioned:

· the rag man

· young John

· outlaws

· witch.

Ask advanced readers to note anything that suggests that Rufus’s story, as a dramatic event (a part of the story that would make the newspapers) is over and that we are now in the denouement. Some examples to start them off include the old dog’s mourning of Rufus (‘The world felt large and empty.’ (p. 103); “That’s for you, Rufus… You were a good man and he sold your life.” (p. 105)) and the use of past tenses (‘He used to praise me…’), which help create the sad atmosphere of Rufus’s story being over.

Development

Hand out WS9a, which gives information on the traditional ballad and supports the students’ writing of a ballad (for homework), and the extract from the ballad of ‘Robin and the Monk’ 


on WS9b. Make sure that they understand how the ballad form works. Read the two ballads on p. 6 of the Reading Guide to students. Ask groups to complete the tasks at the bottom of p. 6 of the Reading Guide.

Then read the headlines on p. 7 of the Reading Guide and ask students to quickly do the sketches suggested in ‘Got the picture?’.

Allow time for students to prepare their dramatizations (‘Peasant hanged today!’). Ask different groups to present their dramatizations to the class.

Divide students into groups of four or five and ask each group to choose one of the following characters: John Ball, King Richard II, or Wat Tyler. They should then improvise a drama in which the character’s story is told, bringing in some of the other characters from the book (e.g. Wat Tyler or John Ball might easily have met and spoken to Rufus or Comfort, and the old dog could be in the story too.) Remind students that the story should be of the kind that would get into a newspaper – dramatic, exciting, but not necessarily happy.

Plenary

Clear up any uncertainty that remains about the ballad translations, given below.

	(I’ve seen the outlaw defenceless at prayer…)

Robin took a two-handed sword from where it hung at his knee and wherever the sheriff and his men were strongest, that’s where he went.

His sword broke when he used it to whack the sheriff over the head. ‘May God curse the blacksmith who made you,’ he said to it.


	In summer when the sheep are shorn and leaves are in full bloom, it is wonderful to hear the birds singing in the fair forest.


Homework

Ask students to write up a newspaper story or a (singable) ballad, entitled ‘Peasant rebel hanged!’. They should base this on their dramatization of the scene. They will need to refer to WS9a again.

Writing a Ballad 

Ballads tell the stories of real people, like the peasants in the novel. They were passed down orally and were often sung as popular entertainment.

Read the extract from the ballad, ‘Robin and the Monk’ on Worksheet 9b. Notice that only the vital details about the action of the story are told (there is very little description), mostly in the form of speech, and that the short verses cut from one key event to another. Ballads are similar to newspaper stories and headlines – very economical with words and focusing on the drama and key incidents.

Traditional ballads have a regular pattern of rhyme, making them easier to remember and sing. Look at ‘Robin and the Monk’ again to see which lines rhyme. Even though the second and fourth lines don’t always rhyme exactly, they are close enough to contribute to the pattern, which is abcb. You can see the same pattern in the extract from ‘In somer...’ on page 6 of the Reading Guide.

Ballads often have a regular number of syllables in matching lines too. In the modern version of ‘In somer...’ below, the line pattern is long/short/long/short. The pattern is 8686 because lines 1 and 3 have the same number of syllables, as do lines 2 and 4.

	In summer when the sheep are shorn

And leaves are large and long

It’s such a joy in forest fair

To hear the sweet birds’ song.


Now write your own ballad with the subject: Peasant hanged today!

1
Think about Rufus’s story and note down some ideas to retell it dramatically. Remember to keep to the key events.

2
Jot down some key words and phrases about the events.

3
Choose one of your words or phrases to build a whole line around. It doesn’t matter if it becomes the first line of the ballad or appears somewhere else.

4
Write the other lines to make up a verse with four lines. Give the first word on each line a capital letter.

5
Remember to give your lines a regular abcb rhyme scheme.

6
Remember to give your lines the 8686 pattern of syllables.

7
Try to arrange the stresses so that they come on the even beats of each line, for example ‘When RUFus MET his LOVE’.

8
After you have written one verse, write the rest in the same way, until you have told the whole story.

9
Re-read your ballad and make any changes you think will improve it.

	An example:

It was in an age of serfdom

When Rufus met his love

And many a year they lived as one

Then woe fell from above.


‘Robin and the Monk’ 

Read this traditional ballad translated by Robert Landis Frank.

	‘What is in your trunk?’ said Robin,

‘Now tell me the truth.’

‘Sir,’ he said, ‘twenty marks.

I wouldn’t lie to you.’

‘If there be no more,’ said Robin,

‘I will not touch a penny,

And if you have need of any more,

More shall I lend thee.

‘But if I find more,’ said Robin,

‘Truly, it shall be gone.

For of thy spending silver, monk,

I will leave thee none.

‘Go forth now, Little John

And bring the truth to me.

If there be no more than twenty marks,

Not a penny will I see.’

Little John spread his mantle down

As he had done before,

And he counted out of the monk’s trunk

Eight hundred pounds and more.

Little John let it lie full still

And went to his master in haste.

‘Sir,’ he said, ‘the monk is true enough.

Our lady had doubled your pay.’
	‘I make my vow to God,’ said Robin,

‘Monk, what did I tell you?

Our Lady is the truest woman

That I ever knew.

‘By dear worth God,’ said Robin,

‘To search all England over,

Yet I never found for my money

A much better sponsor.

‘Pour out the best wine and let him drink,’ 
said Robin

And thank Our Lady, men.

If She ever has need of Robin Hood,

She will find in him a friend.

…

‘Nay, for God,’ then said the monk.

‘I’m sorry I came so near.

I might have eaten cheaper

At Blythe or Duncaster.’

‘Tell you abbot hello,’ said Robin,

‘And your prior, too, I pray.

And ask them to send me such a monk

To dinner every day.’


LESSON 10

Lesson objectives

Yr 7: R15
Yr 8: R11

AF3, AF4, AF6
AF3, AF4, AF6

Focus: Chapters 19–21 – Structure

Learning outcome

Students will be able to:

1
Recognize and explain the true-to-life mixture of deserve and undeserved endings for the characters

Starter

Ask students to write the heading, ‘The characteristics of a good person’ in their reading journals. Discuss what the characteristics might be. Ask students to list five.

Introduction

Read Chapters 19–21, asking students to try to spot where the ending of the story is interrupted. Point out that an ending should not come too quickly and that the final sections of many novels – when things seem to be speeding downhill to a conclusion – often introduce an interruption to the ending, happy or otherwise, in order to keep readers interested. They should take this on board for their own writing.

The ending is interrupted by Will Cudweed, who re-enters the action ‘with a stick in his hand’ on p. 122 and delays the ending until he vanishes into the river on p. 129. This passage is a decisive and important part of the denouement as it ties up the Will Cudweed story. It is not the crisis, though, because nothing can have a more ultimate impact on the characters and their stories than the death of Rufus. Even the ‘happy’ ending is profoundly overshadowed by Rufus’s 


death – and the passing of the main human character contributes much to the overall tough realism of the book. Not even the death of the semi-pantomime villain can make up for the tragic, unjust, and all too realistic death, by hanging, of the good peasant Rufus.

There is also a shorter interruption of the ending on pp. 118–119 when the puppy, Blackthorn, nearly falls prey to an adder.

Refer to WS10a for an outline of guided work for advanced readers on making inferences about the main themes of a text.

Development

Divide students into groups of four or five and ask them to discuss what would be the deserved ending for each of the main characters, animal and human. They could imagine they are a court, passing sentence and should record their verdicts on WS10b. Encourage them to compare their sentences with the ones the characters receive in the novel.

Plenary

Make clear the distinction between stories in which all the characters get their just desserts (a fairy story, a child’s story, perhaps students’ own stories) and a story like this, where the good don’t always prosper, but do sometimes, and the bad don’t always suffer, but do sometimes. Is this mixture true to life? Have a class vote on it.

Homework

Ask students to make a list of all the animals found on a farm, including pets. They should then make notes on which ones get the lives they deserve.

Guided Work on Inferring the Main Themes 

Introduction to text – Tell students they are going to consider how effective the final chapter of the book is as an ending to the story as a whole. (Are we moved? Happy? Sad? Satisfied? Dissatisfied?) They will also infer one of the main themes of the whole book from the last chapter (independence and freedom versus good and bad masters).

Strategy checks

· Check that students understand that they are looking for sentences that make the wildwood (the freedom enjoyed by wolves) sound better than fire, bed, and bone (the advantages of a human household).

· Check that they know that they are doing this to infer a comparison between the old dog and Serlo living the wild wolf life with Rufus and Comfort’s dream of freedom, escaping from bad masters into the woods.

· Give examples from p. 132 of the good wild life: (e.g. ‘dry bed’ or ‘in a safe place high up, with the wolf and the bear for neighbours’).

· Give the evidence of the old dog nevertheless being ‘called back’ (via Grindecobbe’s scent) to Comfort and home on p. 132.

· Check that students understand that this implies that a good master, freely chosen, can be better even than wolf-freedom (with its ‘hard hunting’ in the winter) for the old dog if not for Serlo and Blackthorn.

· Ask a student to give an example from p. 134 of how good Comfort’s new home life 
now is.

Independent reading and related task – Ask students to read pp. 131–135 (to ‘dreamed of Comfort calling me, and left him’) again and, in pairs, to find examples of the attractions of living wild and of living with Comfort. They should then infer (from her choices) which the old dog prefers.

Return to the text – Share some completed points, giving students the opportunity to talk through their thinking as they report back and to extend their completion of the task. Ask for two points about how the end sequence (pp. 134–136) makes them feel (e.g. Glad that Comfort finally gets some happiness? Sad that Rufus and so many other serfs don’t share it? Sad that the old dog’s life is slipping away? Glad that her life was full and at least ends in comfort? Worried that the end glosses over the terrible fate of the serfs? Satisfied that the book ends happily but realistically?)

Review (reading target and next steps) – Ask the group how confident they feel about their ability to make inferences about wildwood and wolves versus a good master and fire, bed, and bone. How useful do they think this strategy is in understanding this novel?

Comparing Characters’ Deserved and Actual Endings 

1
In groups of four or five, discuss what ending each of the main characters (animal and human) deserves. Imagine you are a judge, passing sentence, Record your verdicts in the middle column.

2
In the third column, write down the actual endings each character receives in the novel.

3
Then compare the actual and deserved endings in the last column.

	Character
	Deserved ending
	Actual ending
	Comparison

	Rufus
	Freedom and a good future for his children


	Hanged
	Rufus was a good man with the same dreams as most people; he didn’t deserve to be hanged.

	Old dog


	
	She returns to the life of fire, bed, and bone in Comfort’s home.
	

	Cudweed


	Death
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


LESSON 11

Lesson objectives

Yr 7: R5, R7
Yr 8: R11

AF6
AF6

Focus: Chapters 1–21 – Writer’s craft

Learning outcome

Students will be able to:

1
Recognize and explain how a writer’s own background and viewpoint shapes a story

2
Recognize how the publishing process affects and even changes a story

Introduction

Read p. 12 of the Reading Guide, about the author, and WS11a, about country life and how it might influence a writer.

Discuss the questions in the Quick Quiz on p. 12 of the Reading Guide. Emphasize the real country-life setting of the book and how it matches the author’s own biographical context. Ask students to consider this choice of approach and how many other writers for children make much ‘softer’ choices. How would Disney have presented this story in a film for children?

Ask students to reread pp. 28–29, which tell how the old dog loses two of her pups. Ask them to work in pairs to storyboard the events, indicating the language, music, and images of sentimental Hollywood-movie style. A framework has been provided on WS11b.

Development

Ask students to read p. 13 of the Reading Guide and, in pairs, to do tasks 1-4, making notes of their answers.

Then encourage a whole class discussion based on what is revealed in the tasks: Does every editing decision made by author and/or editor work to the same end, i.e. is it always about the author’s wish to be as documentary and realistic as possible? Or are there other considerations like making it appeal as a story?

1.
The detail about the miller cheating his clients is essential from the historical point of view of history and the author certainly wanted it in the book originally. What was the reason for leaving it out? (It was ‘tedious’).

2.
The idea of running Chapters 2 and 3 together was purely story driven, but perhaps the author also realized that her readers would be swept along with the narrative.

3.
The cutting out of the ‘devil dogs’ detail may be understood as an attempt to keep the novel grounded in everyday reality and realism (although it also cuts out superstition, a very real feature of country life). But who wants a history lesson on that, or too much detail to stop the action, at this exciting point of the story?

4.
The decision about running Chapters 17 and 18 together is an interesting reversal of the Chapter 2 and 3 issue. Here the real life of the dog (in the author’s imagination) demands two chapters for two such major events. But this is a storyteller’s decision as much as a true-to-real-life consideration.

In conclusion, draw out that stories, however realistic, must still work as stories and they have to be sold to the public, and therefore have to be cut and edited to achieve that.

Plenary

Ensure that the class realizes that, even though it is a story, there is still a strong sense of real-life justice running through the book. Remind them of the quote from the author’s husband on p. 12 of the Reading Guide.

Ask students to think of an example from the book where life is not fair, but where the writer also shows how life should be better. The author does not show the peasants getting justice in 1381 because in real life, they couldn’t – and didn’t. But the reader is left with a definite sense that Rufus and Comfort deserved better.

Homework

Ask students to reread the description of country life on WS11a and consider whether they agree with what it says? Ask them to:

· write down examples of any pop songs they know that don’t glamorize life and love

· list any character or event in the book that seems a bit too good to be true or realistic

· underline or highlight any one of the statements on Worksheet 11 that they particularly agree with.

Considering Country Life in Fire, Bed & Bone 

	Pop songs often glamorize life and love. In contrast, folk and country music usually tell it ‘like it is’. In Fire, Bed & Bone, Rufus and the old dog hunt wild boar together and became ‘two halves of the same beast’. Later, a wild boar nearly kills the old dog when she hunts alone without Rufus.

The old dog is loyal, loving, and very caring of her young. But the writer never makes her soppy. Life is tough, loved ones die or are taken, and you have to get on with it. If you live in the country, surrounded by farms and wild life, animals aren’t just cuddly pets. Many kill each other to survive. But they will also die protecting their young and dogs, especially, will even sacrifice themselves for human masters.

The author very keenly felt that the peasants deserved justice against their wicked masters, but she is not sentimental about this. ‘Freedom’ is strictly for the birds – and the wolves – and not all masters are bad. 


Storyboarding a Sentimental Hollywood Movie 

Reread pp. 28–29, which the story of how the old dog loses two of her pups. Work in pairs to storyboard the events of the story to make a sentimental Hollywood movie.

Imagine you are working to a deadline. These scenes have to be added to the film at the last moment. The dog actors are ready! The sound crew, cameramen, and director are waiting. They need to know what to film. You have 10 minutes!

Quickly sketch each event, but also write dialogue in suitable language and indicate suitable music or sound track. Remember the dogs would look and sound cute, rather than like real animals like the old dog. Choose music that is tear-jerking, not music that conveys how tough and protective the old dog would be in this situation.

	1


	
	2

	Dialogue:  ____________________________
_____________________________________

Music: _______________________________

	
	Dialogue:  ____________________________
_____________________________________

Music: _______________________________


	3


	
	4

	Dialogue:  ____________________________
_____________________________________

Music: _______________________________

	
	Dialogue:  ____________________________
_____________________________________

Music: _______________________________



LESSON 12

Lesson objectives

Yr 7: R17
Yr 8: R10, R13
AF4, AF6
AF4, AF6

Focus: Chapters 1–21 – Review and evaluation

Learning outcome

Students will be able to:

1
Clarify their responses to the novel as a whole

2
Evaluate their achievements during the study of Fire, Bed & Bone
Starter

Ask students to summarize the story of the novel in 50 words, pointing out that this is often about the number of words used on the back of a book to describe it. Read the blurb on the students’ edition of the novel. It depends on a space-saving and punning use of ‘like a plague’ and emotive words like ‘dramatic’, ‘upheaval’, and ‘brewing’. It is also starts with a short punchy first sentence. Explain that a blurb highlights aspects of a book that the publisher thinks will sell it well. Point out that it is not, however, just a list of the contents of the book; although it does summarize them – it is more a concentrated advertisement of the book’s attractions.

Introduction

Read pp. 14 and 15 of the Reading Guide, which look at how book cover designs evolve and at the history and function of a blurb. Divide students into groups of four or five and ask them to produce a definition and description of what a blurb is. Then ask them to complete the tasks on pp. 14 and 15 of the Reading Guide. You might make sheets of A3 paper available so that students can trace the outline of their edition of the novel to give the appropriate dimensions.

Development

Hand out copies of WS12a, which offers short evaluative comments on the novel. Ask students, working in pairs, to agree or disagree with the comments.

Explain that reviews are very much part of the publishing process and can have an impact on 


how well a book sells or a writer’s future style. A bad review can mean poor sales and/or make a writer change her approach, although an unfair review might just make her cross. A good review can increase sales and/or may encourage or inspire her to write more of the same. Of course, publishers only print good reviews on the actual book, in an attempt to show that the opinions of respected, independent reviewers back up the appeal of the blurb and more factual elements.

Distribute copies of WS12b, which offers a series of comments on the novel, some of them from actual reviews. Ask students, working in pairs, to agree or disagree with the comments. Is it an extraordinary book, i.e. particularly unusual in subject or the way it narrates its material? Can you really like a book, but still see problems with it? It was the author’s favourite book, but she acknowledged it was difficult to portray the dog in the right way on the cover (she is savage and dangerous enough to say, “If Will Cudweed or Lupus or Vetchen had come to us then I would have torn their throats out.”, but also has to appeal to children). The change of title (from When Adam Dug) certainly acknowledges that there is a split emphasis. Should it be Rufus’s story? Are both he and the dog well presented, or idealized?

Plenary

Ask students to write a one-phrase review that sums up their final view of the book. Hear examples of these. Students could add their reviews to their book cover design. Ask: Is it an ‘extraordinary’ book? Refer to ‘Pathways…’ on p. 16 of the Reading Guide for examples of contrasting approaches to comparable subjects, periods and/or narratives. Emphasize the importance of who a writer chooses as narrator – even the famously progressive author, Geoffrey Trease’s Spanish adventure is told by a young male student, rather than an old female dog.

Homework

Give out the writing frame on WS12c and ask students to plan their own animal story set at an exciting time in history (e.g. the Battle of Hastings, Second World War).

Reading Assessment Progress Sheet 

Tick the column that applies to your reading of Fire, Bed & Bone.

	AF
	Assessment focus or AF description
	You practised this when:
	I do this well
	I do this some-times
	I need to practise this

	AF2
	Understand, describe, select, or retrieve information, events or ideas from texts and use quotation and reference to text
	· You researched facts about dogs.

· You collected facts about the Plague and England during the Peasants’ Revolt.

· You collected evidence on the characters and summarized the book.
	
	
	

	AF3
	Deduce, infer, or interpret information, events, or ideas from texts
	· You linked language to character.

· You thought about what characters did and how they were treated.

· You made connections between ‘freedom’ in the dog and human worlds.
	
	
	

	AF4
	Identify and comment on the structure and organization of texts, including grammatical and presentational features at text level
	· You thought about the use of flash-forward ESP as the old dog foresees Rufus’s fate.

· You identified the crisis point (and denouement) of the novel.

· You thought about how the writer prepares for and interrupts the ending.
	
	
	

	AF5
	Explain and comment on writers’ uses of language, including grammatical and literary features at word and sentence level
	· You explored how the writer used language to:

· create human and animal characters

· create realism

· create strong feelings and empathy for the characters as they face life, death, and loss

· d) create patterns (e.g. ballads).
	
	
	

	AF6
	Identify and comment on writers’ purposes and viewpoints and the overall effect of the text on the reader
	· You considered how the writer’s unsentimental background and strong sense of justice influence the story.

· You thought about how the writer presents the facts and causes of the Peasants’ Revolt and reports the behaviour of Rufus and the King.

· You logged deserved and undeserved endings.
	
	
	

	AF7
	Relate texts to their social, cultural and historical contexts and literary traditions
	· You thought about how the text related the facts of the Peasants’ Revolt and England in 1381.

· You compared the text to history, ballads, and other animal narratives.

· You read with understanding a range of poems on related themes.
	
	
	

	Teacher comment




Final Thoughts on Fire, Bed & Bone 

In pairs, decide whether you agree or disagree with each of the following comments.

1
It is a very realistic story of country life in the Middle Ages.

2
It’s not at all realistic – dogs can’t write books for a start! But it’s still a good story.

3
It muddles up two things: dog’s story and a story about the Peasants’ Revolt. This is why the writer couldn’t decide whether to call it When Adam Dug or Fire, Bed & Bone.

4
‘An extraordinary book’ (Janni Howker, TES)

5
‘An excellent read’ (The Independent)

6
It has a real problem because it’s told by a fierce hunting dog, who the target readers would probably be terrified of. We like the dog in the book, but we wouldn’t in real life. This is why they can never find a cover that suits the story.

7
It’s a very sympathetic account of how real peasants lived in 1381. It’s better than a history book because it tells you how real people felt and suffered. It makes you understand why they revolted.

8
The poet, Chaucer was horrified by the Peasant’s Revolt: ‘Myn is the strangling and hanging by the throte/ The murmur and the cherles rebelling,’ he wrote in The Canterbury Tales. In its efforts to put the peasants’ case, Fire, Bed & Bone underestimates the horror and violence.

9
A strong sense of justice runs through the book. The writer really cares about people. But she keeps to the facts, too.

Writing Frame for an Animal Story

This ‘tablemat’ writing frame could be photocopied onto A3 paper for student use.
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Main character


Make sure that your animal character has a definite personality, appropriate to the animal you have chosen. For example, a dog is more likely to be loyal than a cat, but a cat could be curious, cunning, and clever. Make sure the character is just as interesting as a human character would need to be.





Setting


Take care that your setting is believable and realistic. For example, King Harold wouldn’t be eating weetabix before the Battle of Hastings and his army couldn’t travel quickly from his previous battle at Silbury Hill by train or bus – it marched.





Beginning


Start the story in the middle of the action. Don’t worry about a long introduction to who your animal character or narrator is. Concentrate on hooking your reader’s interest – if you do, they’ll hang around for details later. If you give them just enough to get interested and no more, they are more likely to be hooked. You can flash back to any necessary details.





Development


In the middle section of your story, you need to build up to a crisis. In the example above, the crisis would be when Harold gets the arrow in his eye and William actually wins the battle. You can also add all the historical facts and details now that your reader is really interested.





Then introduce a cliff-hanger in which your character gets into a difficult situation. Don’t let the main characters off the hook too soon. You can have a happy ending, but keep it doubt until the very last minute. For example, the horse above might escape from a soldier lunging at it with an axe, then fall into a deep ditch, and so on.





Ending


Make sure the ending gives a point to the whole story. Plan it before you start writing. For example, a horse that is afraid of battle can change and learn courage because of the story or a horse that loves war could have become totally sickened by it by the end of the story. A major development in the character will keep the ending strong.





Write the last sentence so it leaves the reader thinking. Not everything needs to be explained, but there should be enough denouement to leave the reader feeling satisfied.











So a story told by a horse at the Battle of Hastings could start:


The trumpet blasted and everybody turned round. I was gutted.


William’s weight had nearly killed me already that afternoon. He was wearing so much armour and, let’s face it, he’s not the lightest of men at the best of times. So I was very glad when we all turned and ran away.


‘We’ve never run away before. We must be losing,’ wheezed Alexander. I didn’t even bother to snort back. My back was breaking and I wanted my tea.


The suddenly, we were in the firing line again…’
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