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INTRODUCTION

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, Noughts and Crosses takes a very contemporary slant on racism, Firestarter features a modern-day compulsive arsonist, whilst Fire, Bed and Bone is set during the Peasants’ Revolt. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview which summarizes the scheme at a glance, including the necessary resources for each lesson.

The Navigator offers a clear plot summary, linked to relevant chapters, to help speedy location of particular parts of the novel.

Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

The practice of keeping some form of Reading Journal during the study of the novel is encouraged in many of the schemes, and there are several attractive models for such record-keeping across the teaching materials.

Every set of lesson plans ends with its own student Reading Assessment Progress Sheet, which the teacher can then use to identify areas for development for each student.

Reading Guide

Each of the novels has its own student Reading Guide, which contains a rich variety of material to help to engage students in their study of the novel. Each one features unique author’s craft material, giving students an insight into the writing, editing and publishing process.

Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section at the end of the Reading Guide.

Website support

The Rollercoasters website provides access to the free on-line teacher’s resources, sample chapters of the novels and further author information.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Frances Gregory

Series editor

OVERVIEW FOR SCHEME OF WORK

	Lesson

(Pages in book)
	Learning outcome

Students will be able to:
	Reading AFs
	Framework objectives
	Rollercoasters resources 

	1
Inference and deduction


(pages 1–19)
	· Identify the overall structure of the novel

· Make deductions and inferences about the main character, Keith
	AF3: Inference and deduction

AF4: Structure
	Yr 8: R7, R10
	WS: 1

RG: p. 4

	2
Character


(Pages 21–30)
	· Explain the effect created by the character of Reece and how the writer achieves this
	AF5: Use of language

AF6: Writer’s purposes
	Yr 8: R5
	WS: 2a, 2b

RG: p. 5

	3
Themes and ideas


(Pages 30–41)
	· Recognize how the writer adds elements of danger and horror to the story

· Compare aspects of horror in this story with similar ideas in other stories
	AF6: Writer’s purposes
	Yr 8: R5, R11
	WS: 1, 3a, 3b, 3c

	4
Cultural context and themes


(Pages 43–61)
	· Recognize and discuss aspects of the cultural context of the story

· Research and study one of the story’s themes
	AF5: Use of language

AF7: Social and historical context
	Yr 8: R2, R5, R16
	OHT: 4

RG: pp. 4, 5, 10

	5
Viewpoint and character


(Pages 61–80)
	· Recognize the narrative voice

· Compare the characters of Keith and Reece
	AF2: Locating evidence

AF5: Use of language
	Yr 8: R4
	WS: 1, 5

RG: pp. 6–8

	6
Building up tension


(Pages 81–97)
	· Interpret Keith’s dream

· Identify ways in which the writer is building tension in the story
	AF3: Inference and deduction

AF4: Structure
	Yr 8: R10
	WS: 1, 6a, 6b, 6c

	7
Character and relationships


(Pages 99–117)
	· Recognize the importance of his mother to Keith

· Identify some of the factors that have affected Reece’s development
	AF3: Inference and deduction

AF6: Writer’s purposes
	Yr 8: R4, R5
	OHT: 7

WS: 1, 7a, 7b

	8
Language and structure


(Pages 119–128)
	· Recognize the crisis point in the structure of the story

· Identify ways in which the writer uses language to describe the crisis
	AF4: Structure

AF5: Use of language
	Yr 8: S2, R5, R10
	OHT: 8a, 8b

WS: 1, 8a, 8b

	9
Structure


(Pages 129–136)
	· Identify how events fit into the overall structure of the story

· Recognize the resolution of the story 
	AF4: Structure
	Yr 8: R10
	WS: 1, 9

RG: p. 9

	10
Character and viewpoint


(Pages 137–150)
	· Recognize and explain the different viewpoints of characters in the novel 
	AF2: Locating evidence

AF3: Inference and deduction
	Yr 8: R4
	WS: 1, 10a, 10b, 10c

	11
Writer’s intentions


	· Recognize how a writer plans and drafts a story

· Identify ways in which a character is formed and developed by a writer
	AF6: Writer’s purposes
	Yr 8: R5, R7
	WS: 11

RG: pp. 11–13

	12
Reviewing and opinions


	· Appreciate the opinions of other readers of the novel

· Review the novel, forming their own opinions about it

· Create ideas for promoting the reading of the story
	AF6: Writer’s purposes and the effect on the reader
	Yr 8: R13
	WS: 12a, 12b, 12c

RG: pp. 14–15


NAVIGATOR

	Chapter 
	Plot outline

	Monday
	Keith is left in charge of his younger sister, Annie, whilst his mum is on a course and his father is at work. As Keith tries to comfort Annie, after their mother’s departure, a stranger with blue and red hair, and clown-like makeup, arrives next door. His father has misgivings about leaving Keith at home – the neighbour has a history of looking after troubled and troublesome youths – but Keith convinces him he can cope. 

	Tuesday
	Relaxing in the garden, Keith’s peace is disturbed by his new neighbour, Reece, who is balancing on the garden fence and introduces himself. Keith’s discomfort grows when Reece seems smitten by Annie and she in turn is fascinated with ‘Funny boy’. Keith’s attempts to distract Annie from this threatening yet friendly boy are futile. He even finds himself lying to stop Reece getting into trouble. But when Reece gives Annie’s ragdoll a shocking makeover, Keith is even more worried about the trouble Reece might bring. 

	Wednesday
	Keith buys Annie a doll replacement, but finds that Annie is not so easily distracted from her Raggy. Whilst Annie spends the rest of the day with her dad, Keith heads out the back way for a pizza. On the point of being attacked by a dog, Reece appears from nowhere to save Keith from attack. Keith now feels under an obligation to Reece, but Reece’s behaviour in the pizza-shop, his revelations about his past and his alarming reaction to learning that Annie is upset by his changes to Raggy make Keith realize how dangerous yet vulnerable Reece is. Reece mistakenly believes that Keith’s mother has died, and sees this as a bond between them. After more disturbing behaviour – including breaking into Keith’s house and shoplifting – Keith’s dad arrives home to find the police next door. Reece’s aunt confirms Reece’s obsession with fire, and Keith’s father is appalled to find out that Keith has let Annie talk to Reece. 

	Thursday
	Keith is disturbed by a bad dream but he’s even more shocked to find Reece in his bedroom at five o’clock in the morning. A reluctant confidante, Keith finds out Reece is seeing a psychiatrist. Reece’s moods swing from calmness, to violence to frantic concern for Annie when she cries out for her mother. Keith is relieved to find out that Reece is going to the police station to be questioned about the pizza-shop being burned down, but his relief is short-lived and Reece returns cockier than ever at the end of the day.

	Friday
	Keith’s dad has to travel away on business, but Keith convinces him he’ll be fine looking after Annie on his own. The day starts well as Keith and Annie tidy the house and play together, but when Annie disappears upstairs for too long, Keith’s misgivings are accurate. He finds Reece playing tea parties with Annie, although he keeps hidden while he watches them. Annie becomes distressed when Keith doesn’t come when she calls. When Keith does turn up, Reece admonishes him for leaving Annie. In the dialogue that follows, Reece realizes that their mother is still alive, and the bond he thought they had is broken. 

	Saturday
	Keith wakes up coughing, to find his room filled with smoke. Fighting his way through acrid fumes, he finds Annie limp and seemingly lifeless in bed. He struggles to escape through the window of her bedroom, but with the help of Reece, who suddenly appears, he makes it down to the garden. To his surprise, he sees that it is not his own house but Mrs Duff’s that is alight. Reece is ecstatic at the fire but Keith is appalled to see the condition of Mrs Duff before she and Annie are taken away by paramedics.

	Sunday
	When Keith’s mother returns home she finds her children in hospital. Keith is soon discharged but Annie is in Intensive Care. Reece is in custody whilst his aunt, Mrs Duff, is in a critical condition. Keith blames himself for the situation and his parents don’t contradict him, but the police officer is more supportive. She reveals that they haven’t been able to pin down Reece before, but that now he will be prosecuted. Keith’s parents are outraged that Reece has been allowed to remain in the community without help or supervision. 

	Life After Reece
	Annie is finally discharged from hospital although she is still listless and has difficulty breathing. In the time that he’s been visiting her in hospital, Keith has also made a friend of Mrs Duff who is recovering in the burns unit. He discovers that she has a witty, positive personality, and she encourages him to get on with life. Keith is still wracked by bad dreams and nightmares, however. The most surprising thing to him is his realization that he cares about Reece, locked up in a secure unit far away, and would like to think that the decent side of him will win out in the end. 


LESSON 1

Lesson objectives

Yr 8: R7, R10
AF3, AF4

Focus: Pages 1–19 Inference and deduction

Learning outcome

Students will be able to:

1
Identify the overall structure of the novel

2
Make deductions and inferences about the main character, Keith

Starter

Referring to page 4 of the Reading Guide, ask students to consider how we can use fire to create strong, effective images.

Remind students what metaphors and similes are, and model how to create an image using the idea of fire from one of the words suggested on page 4, e.g. jealousy burned within him; her hatred was like a fire destroying her. Ask them to create similes or metaphors involving fire for the remaining words. Differentiate by adjusting the number of images to be created. Share the best ideas and discuss why fire is used in this way in stories and poetry.


Introduction

Give out copies of the novel, but tell students not to open them yet. Discuss whether they know the origin of the title (the song ‘Firestarter’ by The Prodigy) and what they might expect from the story.

Draw attention to the striking cover. Ask them to explore, in pairs, what they can tell about the person depicted. They should use clues from the image, the title and the blurb. Ask them to imagine they are the person in the image. Using only 10 to 20 words, they should express what they are thinking in the moment depicted by the cover picture. Share as many ideas as possible.

Turn to the list of Contents. Explain that many fiction books do not have a list of Contents, and question them on why this one might. Ask them to consider what the Contents reveals about the structure of the story, e.g. it takes place over a week, the story will build to a crisis at the weekend. They might also hazard a guess on what sort of story they think they are going to read.


Development

Read pages 1 to 19 (Monday) with the class. As you read, ask the students to look out for the danger or fire clues, e.g. ‘…I should sense this could be a strange week’ (p. 1); ‘We’ll get on like a house on fire’ (p. 7).

Draw attention to the narrator of the story – Keith – and how the story is from his viewpoint. Discuss the sort of person he is by asking students to consider him from three viewpoints: as a son, as a brother, as a friend. They should back up their points with evidence from the story.

Using the role-on-the-wall convention, draw an outline of the character, Keith, on a large piece of paper and display it on the wall. Encourage students to place sticky notes within the outline, each detailing one of Keith’s attributes or qualities.

Plenary

Give out WS1. Remind students that stories are built up from a number of different threads. Some of these threads are listed on WS1. As the students progress through the story, encourage them to keep track of which threads are important to each part of the story by sketching a flame next to the appropriate thread. The flame can be small or large according to how important each element is at that part of the story.

Ask students to complete the task for the Monday chapter. One flame, next to ‘setting the scene’ is already in place. They need to decide which of the other threads (e.g. character detail, action detail) are also important, and therefore need a flame.

Homework

Direct students to the heading ‘Songs of fire’ on page 4 of the Reading Guide. Ask them to research songs with fire in the title or lyrics. They can research via the Internet, or through asking friends and family. Encourage them to look for modern lyrics as well as older songs. For each one, they should note whether fire is used as a metaphor or simile for something else, e.g. love, passion.

Keeping Track

Here are some of the threads or elements of a story. Decide which ones are the most important at different times in this story by making them ‘burn’ when they are an important part of the chapter. (More than one may burn at a time.)

	THREADS
	Setting the scene
	Character detail
	Action detail
	Problems arise
	Crisis points
	Resolution

	Monday


	
	
	
	
	
	

	Tuesday


	
	
	
	
	
	

	Wednesday


	
	
	
	
	
	

	Thursday


	
	
	
	
	
	

	Friday


	
	
	
	
	
	

	Saturday


	
	
	
	
	
	

	Sunday


	
	
	
	
	
	

	Life after Reece


	
	
	
	
	
	


LESSON 2

Lesson objectives

Yr 8: R5
AF5, AF6

Focus: Pages 21–30 Character

Learning outcome

Students will be able to:

1
Explain the effect created by the character of Reece and how the writer achieves this

Starter

If students undertook the homework activity from Lesson 1, spend some time sharing their song titles and lyrics. Ask them to identify when fire is used as a simile or metaphor, and what particular qualities of fire (e.g. heat, destruction) are evoked by the imagery. You might ask them to consider whether fire creates mainly a positive or a negative image in songs.

Remind students how to scan a text for a word, e.g. picture the word clearly in your mind, then let your eyes scan methodically left to right then right to left, searching for the word. The eyes should not be reading every word but should survey the page, until they pick up on the word. Less able students may like to use a finger to guide them through the text but encourage them to do so speedily.

Tell students to scan pages 9 to 12, looking for how many times they can see the word ‘clown’ (11).

Allow students a little time to discuss what they think of clowns – are they funny, silly, sinister? Encourage them to think about who clowns appeal to most.


Introduction

The idea of a clown, then, is important in our first impression of the new character. Again, look back at pages 9 to 12 and identify other aspects of our first impression of the stranger, e.g. his hairstyle, his clothes, his voice, his manner.

Ask students to imagine that this character is in their school or class. What do they think he will be like? How will he behave? Will they like him?

Once they have had time to discuss their impressions in pairs, take some feedback about 


their views and then discuss why the writer has presented us with this character, e.g. to present us with someone striking, someone who is unconventional, someone who wants attention perhaps.

Development

Read pages 21 to 30 with the class. This section introduces Reece in more depth. Explain that all our impressions of Reece come from Keith as the story is narrated by Keith. Therefore if Keith feels angry or happy, this is usually transferred to the reader too.

Explain that in this section, Reece makes Keith uncomfortable, and you are going to trace how the writer achieves this sense of unease.

Give out WS2a. This worksheet breaks down some of the methods used by the writer. Ask your students to 1) find evidence for each method, 2) explain the evidence.

Differentiation: remove the final two methods for less able students. Ask more able students to consider the most effective technique(s) used.

This session could be organized as a guided reading session. See WS2b for further reference.

Plenary

Create a role-on-the-wall poster of Reece, as you did for Keith. Ask students to consider what they have learned about Reece this lesson, and to add a sticky note, detailing one significant aspect to Reece. To avoid too much repetition, you could ask sections of the class to deal with different areas, e.g. appearance, attitude, relationships, etc.

Homework

Refer students to the heading ‘First impressions’ on page 5 of the Reading Guide, and ask them to complete the task, which is to create a sketch of Reece, using the text to help them and labelling the picture with the evidence from the story. Finally ask them to sum up in a sentence or two their first impressions of what type of person Reece is.

Writer’s Techniques

In the first column is a list of ways the writer makes Keith (and consequently the reader) feel uneasy about Reece.

1)   Find evidence from the story for each method.

2)   Explain each piece of evidence.

	Writer’s method
	Evidence
	Explanation

	Describing Reece’s physical build and fitness
	‘Must be fit, I’m thinking. Strong. And fly.’ (p. 23)
	Keith seems intimidated by Reece. The single word in a sentence – ‘Strong.’ – emphasizes that the boy could overpower Keith.

	The way Reece talks
	
	

	Reece’s confidence and cockiness
	
	

	Reece’s aunty’s rules for him
	
	

	Reece’s appeal to Annie
	
	

	Reece’s sudden and unexpected appearances
	
	

	The mention of fire
	
	


Guided Work

Introduction to text

Remind students that they are looking for evidence of how the writer makes Keith and, therefore the reader, uneasy.

Strategy checks

· Check that students understand the task by asking them to put it into their own words.

· Ensure they understand the nature of the response required by reading through the example on Worksheet 2a.

· Point out how the evidence is actually a quotation, and the convention of how to write a quotation (using quotation marks and page number).

· Demonstrate how the ‘evidence’ explains the quotation.

Independent reading

Ask students to read from the top of page 22 to the top of page 29, noting evidence as they read.

Return to the text

In pairs, students should compare the evidence, write down the strongest evidence on their worksheets with a brief explanation.

Review

Draw attention to how the writer is revealing a complex character, as well as making the reader feel uneasy.

If you wish, you may prepare the group for feeding back to the rest of the class.

LESSON 3

Lesson objectives

Yr 8: R5, R11

AF6

Focus: Pages 30–41Themes and ideas

Learning outcome

Students will be able to:

1
Recognize how the writer adds elements of danger and horror to the story

2
Compare aspects of horror in this story with similar ideas in another story

Starter

WS3a contains possible elements found in horror stories.

Copy or print out, then cut up into sets of cards. Give one set to pairs of students.

Ask the students to put the cards face down, in a pack, in front of them. They should then turn each card up and discuss the element that it highlights, checking that they understand what it means. Encourage them to try to give an example from a story, film or TV programme.

If students finish quickly, ask them to think of any further ideas for elements of horror stories, e.g. something unseen; something which arouses fear; blood and gore.

Introduction

Read pages 30–41 with the class. Ask students to consider any elements of horror within the story.

Ask them to look for the elements of horror that they were looking at in the starter. You may choose to direct them to look at specific pages and to choose one card which best sums up each section (e.g. pp. 32 & 33 – Out of control, pages 39 & 40 – Disgust).

Development

Give out WS3b which contains an extract from The Daydreamer by Ian McEwan. It, too, uses dolls to add a horror element to the story. Read the extract with the class, then re-read the passage describing the burnt Raggy on pages 39 to 41.


Ask students to copy out and complete the table which requires them to compare how dolls are described in both stories.

Draw out how both writers transform the usual sweetness of dolls by using off-putting descriptions, making the reader uneasy. Furthermore, the dolls are endowed with life-like qualities: e.g. Bad Doll is threatening and might seek revenge, whilst Raggy is almost synonymous with Annie herself. The children in the stories react strongly to the dolls, emphasizing their ugliness and the feeling of revulsion which they evoke.

Finally, ask students to discuss question 2 in pairs, exploring, for example, how to use a child’s toy and subvert its ability to amuse and comfort. Ask them to report their ideas back to the whole class.

This session could be organized as a guided reading session. See WS3c for further reference.

Plenary

Refer back to the cards the students used in the starter to look at the typical features of horror stories. Ask the students to imagine that they have been told to advise a writer of horror stories on the most important elements. Ask them to put the elements in rank order, from 1 to 10 (one being the most important element).

Go around the class and ask each pair for their top three elements. Tally their responses, to find out what the class as a whole think are the most important aspects.


Homework

Refer the students back to WS1 and ask them to update the chart, for Tuesday. They will need to decide which ‘threads’ are important in this part of the story, e.g. character detail and problems are starting to arise. The flame can be small or large according to how important the feature is at that part of the story.

Elements of Horror Stories

[image: image3.png]



Comparing Stories

Peter is a ten-year-old who has to share his bedroom with his younger sister. Here, he describes her dolls.

They were all quite different, but they all had one thing in common: they all had the same wide, mad, unblinking angry stare. They were meant to be babies, but their eyes gave them away. Babies never looked at any one like that. When he walked past the dolls, Peter felt watched, and when he was out of the room, he suspected they were talking about him, all sixty of them.

Still, they never did Peter any harm, and there was only one that he really disliked. The Bad Doll. Even Kate did not like it. She was scared of it, so scared she did not dare throw it out in case it came back in the middle of the night and took its revenge. You would know the Bad Doll at a glance. It was a pink that no human had ever been. Long ago, its left leg and right arm had been wrenched from their sockets, and from the top of its pitted skull grew one thick hank of black hair. Its makers had wanted to give it a sweet little smile, but something must have gone wrong with the mould because the Bad Doll always curled its lips in scorn, and frowned, as if trying to remember the nastiest thing in the world.

Of all the dolls, only the Bad Doll was neither boy nor girl. The Bad Doll was simply ‘it’. It was naked, and sat as far as possible from Kate’s bed, on a bookcase from where it looked down on the others. Kate sometimes took it in her hands and tried to soothe it with her murmurs, but it was never long before she shuddered and quickly put it back.

From The Daydreamer by Ian McEwan

1
Complete the table below to compare the descriptions of Bad Doll and Raggy.

	
	Descriptions that make them appear unattractive
	How they are made to appear real and life-like
	The reactions of the brothers and sisters to the dolls

	Raggy


	
	
	

	Bad Doll


	
	
	


2
Both writers use dolls to create a sense of horror. Why do you think the writers chose dolls?

Guided Work

Introduction

Remind students that they are comparing how two writers use a similar technique to introduce horror into the story.

Strategy checks

· Check that students understand the task by asking them to put it into their own words.

· Ensure they understand the nature of the responses required by going through one or two of them orally, e.g. ‘Bad Doll curled its lips in scorn’ is a description of how Bad Doll is unattractive.

· Remind them that extracts from the text should be within quotation marks, and the page number should be given.

· Encourage students to be methodical in their responses, looking at first one text then another, rather than jumping around between the texts.

Independent reading

Re-read Worksheet 3b, then pages 39–41 of the story.

Return to the text

In pairs, students should complete the table on Worksheet 3b, using evidence from the stories.

Review

Discuss question 2, focusing on why both writers chose a familiar child’s toy. (Draw out that toys are meant to be comforting and familiar, rather than hostile. Using such a common toy as a source of horror adds to the reader’s sense of unease, etc.)

If you wish, you may prepare the group for feeding back to the rest of the class.

LESSON 4

Lesson objectives

Yr 8: R2, R5, R16

AF5, AF7

Focus: Pages 43–61 Cultural context and themes

Learning outcome

Students will be able to:

1
Recognize and discuss aspects of the cultural context of the story

2
Research and study one of the story’s themes

Starter

Referring to page 4 of the Reading Guide, ask students to find the word bank of fire-related words. Encourage them to use this bank as the starting point for one or two lines of poetry about fire or using fire as a key idea. Allow them to use additional words as necessary.

Share some of their ideas and discuss how fire is used. For example, do they use fire literally or metaphorically?


Introduction

Read pages 43 to 55, up to ‘…I’ve just saved his life’. Discuss with the class what we learn about Keith and Reece, e.g. Keith’s generosity towards his sister and his belief that no one is completely bad; Reece’s facility with and concern for animals as well as his disregard for his aunt’s rules. Draw attention also, to Reece’s statement on page 54: ‘No mamma either, Teef’. Not only is it a significant misunderstanding on Reece’s part (he believes Keith’s mum is dead) but it suggests his own mother is dead, too. Discuss what sort of young people Reece and Keith are.

Direct students to the heading ‘Who Are You?’ on page 5 of the Reading Guide. Read the text and comment on the pictures. Ask them to consider the elements that are important to all groups, e.g. clothes and music.

Give students time to do the matching task on youth cultures past and present. The answers:

Punk: This group started in the late 1970s. They enjoy loud, raucous music and shocking fashions, including the Mohican haircut.

Rocker: This group likes rock and roll music, wearing leather jackets and riding classic motorbikes.

Hip-hopper: The roots of this group are in urban African American youth. Key elements include rapping, DJ-ing and graffiti.

Goth: Dyed black hair, black clothes, heavy makeup and silver jewellery are typical elements of this group’s appearance.

Using OHT4, ask students to write answers to the following:

1. Describe two other types of youth culture, and what we associate with them.

2. Why can these cultures be important to young people?

3. What are the positive and negative points of being associated with a particular group?

4. How would you categorize Keith and Reece?

Development

Continue reading from page 56 to page 61, up to ‘Nutter’. During this chapter, Reece’s obsession with fire becomes more explicit.

Ask students what fire is. Can they give a definition? Direct students to page 10 of the Reading Guide where they can find more information about fire.

On page 57 Keith asks ‘What is it with you and fire anyway?’ Ask students to find evidence of what Reece says about fire, e.g. ‘Fire’s just there. Waiting to start. Telling you to light it. You can’t stop it. It changes everything.’ (p. 59) and what this tells the reader about him. Ask the students to give their own definition in one or two sentences of what fire is to them.

Plenary

Encourage students to add comments to the role-on-the-wall for Keith and Reece, including what they have learned about them in the lesson.

Homework

Either:

Ask students to create a poem using fire as a theme. Remind them of how they observed fire being used in metaphors and similes in lesson 1. They can use the lines that they composed for the starter as a starting point for their work.

Or:

Ask students to research one of the challenges related to fire on page 10 of the Reading Guide.

Youth Culture

1.
Describe two other types of youth culture, and what we associate 
with them.

2.
Why can these cultures be important to young people?

3.
What are the positive and negative points of being associated with a particular group?

4.
How would you categorize Keith and Reece?



LESSON 5

Lesson objectives

Yr 8: R4


AF2, AF5


Focus: Pages 61–80 Viewpoint and character

Learning outcome

Students will be able to:

1
Recognize the narrative voice

2
Compare the characters of Keith and Reece

Starter

Share homework outcomes from lesson 4.

Direct students to page 8 of the Reading Guide, and the heading ‘Local lingo’. Ask them to match each dialect word or phrase to its meaning. Encourage them to check the context of each word, to ensure the meaning makes sense. The answers are:

· aye – yes

· gives it laldy – makes a fuss

· scoosh-case – easy job

· foosty – mouldy

· shoogling – shaking

· footering – fiddling about

· bampot – idiot.

Share any other examples of Scottish dialect the students can think of.

Introduction

Remind students of a point made in Lesson 1 – that the story is told by Keith and we, therefore, see the story from his viewpoint. Explain that the writer makes this viewpoint convincing through a number of techniques. Some of these are given under the heading ‘Keith’s voice’ on page 8 of the Reading Guide. Look at the examples given and ask students to find more.

Read pages 61 to 72 with the class. As you read, ask students to look out for any of the techniques from the Reading Guide, plus any others, e.g. using italics to indicate thoughts, questioning himself, revealing how he’s feeling.

Challenge the students to look at the events from the point of view of another character: Reece. Discuss with students how Reece’s viewpoint will differ from Keith’s, e.g. how his confidence and lack of concern about rules will show through.

Put students into pairs. Ask them to skim read a section of the story.

1. (pages 65–67) One should focus on how Reece goes into Keith’s house, taking a look around, the continued misunderstanding about Keith’s mother, his reaction to the rag doll.

2. (pages 69–72) The other student should look at what happens at the shops, his reaction to the shop assistants, shoplifting, surprising Keith.

Students should retell their version of events from Reece’s viewpoint to their partner.

Development

Read pages 72 to 80 with the class. Complete the chart on WS1, for Wednesday, keeping track of the threads running through the story.

Despite his best efforts and misgivings, Keith’s life has become entwined with Reece’s. Ask students to consider how this has happened. Encourage them to think about the similarities and differences between the two boys.

Direct them to pages 6 and 7 of the Reading Guide, where there are two pages devoted to the characters of Keith and Reece. They are in the form of webpages from a social networking site. Read through the information and discuss the connections and the differences.

Plenary

Give out WS5. Ask students to complete the Venn diagrams. First they should imagine that they are Keith. He should note down his own qualities and interests, as well as Reece’s. In the part of the diagram that overlaps, he should put down what is in common between them. They should then imagine they are Reece and complete the same exercise, but from his point of view. Remind students that Reece misunderstands that Keith’s mum is only away, and this might affect the diagram. Remind them also to use the role-on-the-wall notes you’ve made about both characters.

Homework

Look back at the webpages on page 6 and 7 of the Reading Guide. Some of them have links to more information on other pages. Ask them to choose one of the boys and complete more information on him, revealing more about his personality and interests.

Comparing Characters and Viewpoints

Keith’s viewpoint

Write down the lifestyle, qualities and interests that Keith would note.

In the overlapping section, write down anything common to both Keith and Reece.



Reece’s viewpoint

Write down the lifestyle, qualities and interests that Reece would note.

In the overlapping section, write down anything common to both Reece and Keith.




LESSON 6

Lesson objectives

Yr 8: R10
AF3, AF4

Focus: Pages 81–97 Building up tension

Learning outcome

Students will be able to:

1
Interpret Keith’s dream

2
Identify ways in which the writer is building tension in the story

Starter

Hand out WS6a. Ask students to read through the passage and fill in the missing words, from the word bank, so that it makes sense. The correct order for the words is: remember, six, occur, random, brain, cope, meaning, interpreted, falling, nowhere.

Briefly discuss what purpose they think that dreaming serves.

Introduction

Read pages 81 to 83 up to ‘…you wake.’ Allow students time in pairs to discuss what the meaning is behind Keith’s dream, looking at what the event might stand for, e.g. his bike ride may stand for his job looking after Annie.

Give out WS6b and ask students to create a cartoon strip version of the dream. Advise them to use pictures and speech bubbles to depict what is happening, but to use the caption space underneath each picture to interpret the dream, explaining how it stands for what’s happening in Keith’s life.

Development

Read the remainder of the chapter (pages 83–97) with the class. Complete the chart on WS1, identifying the burning issues or ‘threads’ for Thursday.

Move on to consider the way the writer builds tension in this chapter. Put students into pairs. Copy and cut out WS6c into sets of cards for each pair (prepare before the lesson). Each card details one way in which the writer builds the tension in the chapter. Ask students to put them in the order they happened in the chapter – 


initially without the help of the book. Each card has a quotation. Ask them to find the page for each quotation. By doing this, they can also check that they have the cards in the right order.

For less able students you may wish to use fewer cards, and then provide the page numbers on which they can find the quotations.

For more able students, add one or two blank cards and ask them to identify other techniques and quotations to accompany them (e.g. Reece making a noise in Keith’s room, the dad’s constant phone calls).

The correct order of the cards is as follows:

1. Keith has a bad dream… (p. 83)

2. Reece enters Keith’s bedroom…(p. 84)

3. Keith is convinced that…(p. 85)

4. Reece reveals that his mind…(p. 87)

5. Reece is suddenly violent…(p. 87)

6. Reece reminds us of his obsession…(p. 89)

7. Keith worries about Reece…(p. 94)

8. Reece makes a noisy return…(p. 96).

If you have time, encourage students to look for how the writer generally uses language to emphasize the tension, e.g. Keith’s use of questions to express his uncertainty, the use of italics to underline pertinent thought, repetition for emphasis, short sentences (especially those listed on page 93).

Plenary

Ask students to discuss the techniques on the cards and decide on the three most effective. They should then present their first choice with an explanation, e.g. The most effective technique is Reece’s appearance in Keith’s bedroom as this is shocking and unexpected, and it makes it seem as though Reece can go where he likes.

Homework

Ask students to choose one of the following descriptive writing tasks, using Firestarter as a model for writing techniques:

a)
Describe a strange or puzzling dream you’ve had.

b)
Describe a visit from a stranger, in which tension builds.

Dreams

Read this passage. Insert the missing words, using the word bank below.

	Everyone dreams – even if they can’t ___________ them. We can dream for roughly two hours a night, or ________ years of our lives. Dreams often contain events that would not ___________ in real life. They can be puzzling and even frightening.

Experts do not agree on why we dream. Some believe that they are __________ thoughts and experiences pulled together by the _________, while others believe that dreams help us to work through issues, both conscious and subconscious, while we sleep. In other words, they help us to _________ with life.

People have often looked for _________ in dreams. Holy books tell of people’s dreams giving prophecies and warnings. In the Bible, Joseph – of the multicoloured coat – for example, ___________ dreams about an impending famine in Egypt. Today, there are common themes to dreams that can be interpreted as revealing underlying problems or issues. A dream involving __________ may indicate being out of control in a situation. Dreaming about flying, on the other hand, may reveal gaining control. Running but getting ________ may reflect a lack of progress on something.


	Word bank

random     nowhere     cope     remember     six

falling     meaning     interpreted     brain     occur


Cartoon Strip of Keith’s Dream

	
	
	

	
	
	

	
	
	

	
	
	


Sequencing Cards

	Keith has a bad dream about Reece.

‘Crikey Mikey! The state I was in. Overwhelmed with a sense of danger.’
	Reece enters Keith’s bedroom while he is sleeping.

‘Five o’clock this morning and Reece Anderson was sitting at the foot of my bed.’

	Keith is convinced that Reece burned down Mario’s.

‘Did you grass me up?’
	Reece reveals that his mind may be unstable.

‘On a mission to prove I’m nuts, not bad.’

	Reece is suddenly violent.

‘I was spooked by the sudden violence he’d unleashed.’
	Reece reminds us of his obsession with fire.

‘Can’t stop fire when it gets going.’

	Keith worries about Reece coming back from the police station.

‘The longest day of my week so far...’
	Reece makes a noisy return from the police station.

‘Honey, I’m home!’


LESSON 7

Lesson objectives

Yr 8: R4, R5
AF3, AF6

Focus: Pages 99–117 Character and relationships

Learning outcome

Students will be able to:

1
Recognize the importance of his mother to Keith

2
Identify some of the factors that have affected Reece’s development

Starter

Ask the students to consider the qualities we usually associate with mothers (exercise due sensitivity to students who may not have or live with their mothers). 

Introduction

Read pages 99 to 105 with the class, up to ‘…let her sing solo.’ Draw attention to how Keith’s mother has a strong presence, even though she doesn’t actually appear in this part of the story.

Ask students to search for evidence of her importance to Keith, looking under such areas as

· preparing for her return (p. 101)

· smells (p. 102)

· singing together (p. 105)

· household chores (p. 101).

Give less able students the page numbers to help them search.

Challenge more able students to search for evidence of Keith empathizing with his mother (e.g. missing his dad’s presence p. 100).

Development

Read from page 105 to the end of the chapter (p. 117). Give out WS1 and ask students to 


continue it, identifying the burning issues or ‘threads’ for Friday. Share their ideas on what they think has been the main focus for this chapter.

This chapter is a crucial one for our understanding of Reece, so begin to draw out from students our deeper understanding of Reece. Our viewpoint is through Keith, so split the class in half and, working in pairs, ask them to investigate what Keith learns about Reece, focusing on one of the following:

a)
playing tea parties with Annie (pages 
106–7)

b)
reacting to Annie’s distress (page 110).

Take feedback on both focuses. Discuss why they think Reece acts as he does. What is it that stops Keith reporting Reece straightway? Do they think that Reece is mentally ill or is he a criminal?

Finally, ask the students to consider how Reece will feel about his mistake in thinking Keith’s mother is dead. How might he react to this discovery?

Plenary

Ask volunteers to take on the characters of Keith and Reece and ‘hotseat’ them, asking them to explain why they acted as they did during this chapter. For example, why did Keith stay quiet and pretend not to be there when Annie was distressed? What was Reece feeling when Annie was crying? Encourage other members of the class to ask searching questions of the volunteers.

Homework

Explain that mental illness is an illness that affects the brain. A psychiatrist treats someone who is mentally ill. Ask students to imagine that they are Dr Pugh, Reece’s psychiatrist. Ask them to create a report on Reece’s condition. Use WS7 as a framework. Encourage students to refer back to the novel for details of Reece’s behaviour.

Psychiatrist’s Report

	Patient’s name:


	Age: 

	Gender:


	Address: 

	Carer:


	

	Reason for referral (include current problems):



	Behaviour (include past actions and activities):



	Family background:



	Physical health:




LESSON 8

Lesson objectives

Yr 8: S2, R5, R10
AF4, AF5

Focus: Pages 119–128 Language and structure

Learning outcome

Students will be able to:

1
Recognize the crisis point in the structure of the story

2
Identify ways in which the writer uses language to describe the crisis

Starter

This starter is designed to give students greater insight into the language and style of the writer by encouraging them to manipulate some of the vocabulary used.

Give out WS8a. Explain that it is the opening to the next chapter but that the words are jumbled up. Ask them to guess the nature of the next chapter from the words that are on the worksheet. Challenge students to try to create an exciting opening to a chapter, using only the words on the sheet. (Obviously, make sure that students do not have their Firestarter texts available.)

Once students have had 10 minutes on the task, ask some of them to read out their work. Comment on the effectiveness of their writing, and then allow them to compare it with the opening of the Saturday chapter, either in the text or using OHT8a. Give them time to make comments on the choices made by the writer compared with their own choices. Which do they favour and why?

Introduction

Read the opening of the chapter from page 119 to the bottom of page 121.

Again, make sure that students do not have access to their texts before giving out WS8b. Explain that this contains a passage from further on in the chapter. Ask the students to insert the correct punctuation into the text. Encourage them to consider carefully how to use sentences and punctuation for effect.

Allow the students time to compare their ideas with the actual text on OHT8b. Draw out 


comments and observations on the author’s style, e.g. short, clipped sentences to emphasize a rush of thoughts; starting sentences with connectives like ‘but’ and ‘because’ to suggest incomplete thoughts; change in tenses, between present and future, suggests indecision and confusion; the use of modals such as ‘might’ and ‘should’ to suggest possibility.

Development

Read the rest of the chapter, from page 122 to page 128.

Emphasize that this chapter covers the climax of the story. It shows how the threat from Reece’s obsession with fire comes to fruition.

In a chapter in which a house is burning you might expect the writer to give extended, dramatic descriptions of the fire and flames, but in keeping with Forde’s style, the descriptions are underplayed. Direct students to look back at pages 126–127 where the fire is described. Ask them to estimate the proportion of the 42 lines which describe

a)
the fire (about a quarter)

b)
Reece (about half).

Stress, then, that the writer’s focus is clearly on Reece. Ask students to look at Reece’s reaction to the fire on pages 126–127, what he says and what he does.

Ask students to write a short monologue in the character of Reece, which describes the fire from his viewpoint. What is it that he sees? How is everything different? How does it make him feel?

Plenary

Listen to as many of the monologues as you have time for, commenting on how effectively students adopt the voice and attitude of Reece, and how authentically they retell the events of the fire from his viewpoint.

Homework

Look at WS1 and the chart the students have been completing on the ‘threads’ of the story. Ask the students to consider what part of the story they have reached. If necessary, draw out the fact that this is the major crisis point in the story. They should complete the chart for Saturday.

Writing a Chapter Opening

The words below make up the start of the most dramatic chapter in the story.

They have been put into alphabetical order.

Write a dramatic start to a chapter using only these words. Cross each

one off as you use it.

a  air  and  and  and  are  are  been  black  black  blind  breath burning  can’t  catching  check  clean  coughing  coughing  dark dreaming  efforts  even  eyes  fact  feet  fingers  for  foul front gone  groping  has  have  I  I  I  I  I  in  in  in  in  it’s  I’m  I’ve I’ve  just  lungs  me  my  my  my  my  my  my  my  of  one  open  panic  pitch  pitch  put  realise  really  reason  room  same see  shadows  sleep  smell  so  starting  sucking  sucking  that that that the  then  they  thinking  to  to  to  to  to  totally  turned  up wake  wasn’t  without

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Extract: Chapter Opening

I wake up coughing. It’s pitch black. Totally pitch black. Can’t even see shadows in front of me and I have to put my fingers to my eyes to check they really are open. I’ve gone blind, I’m thinking, groping to my feet, starting to panic. Then I realise that I’ve been coughing in my sleep for a reason and I wasn’t just dreaming that I smell burning. In fact my lungs are sucking and sucking in the same foul air that has turned my room so dark, without my efforts catching one clean breath.

From Firestarter by Catherine Forde

Manipulating Sentences

Here is part of the story. Write it out, replacing the punctuation that has been removed. Try to give sentences maximum effect.

if I just leap into the dark with Annie we’ll both lie down there bleeding paralysed who knows for how long worse I might land on Annie she might break my fall I’d crush her and survive couldn’t handle that maybe I should wait just a few more seconds on this window ledge somebody’s bound to smell smoke and call the Fire Brigade because I can’t jump it’s too scary but I don’t want to burn alive

From Firestarter by Catherine Forde

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Extract: Crisis

If I just leap into the dark with Annie, we’ll both lie down there bleeding.

Paralysed.

Who knows for how long?

Worse, I might land on Annie.

She might break my fall.

I’d crush her and survive.

Couldn’t handle that.

Maybe I should wait just a few more seconds on this window ledge.

Somebody’s bound to smell smoke and call the Fire Brigade.

Because I can’t jump.

It’s too scary.

But I don’t want to burn alive.

From Firestarter by Catherine Forde

LESSON 9

Lesson objectives

Yr 8: R10
AF4

Focus: Pages 129–136 Structure

Learning outcome

Students will be able to:

1
Identify how events fit into the overall structure of the story

2
Recognize the resolution of the story

Starter

Give out WS9. This contains five statements said by five characters from the chapter the students are about to read. Ask them to use their knowledge of the story and their common sense to guess who says what. They can look out for the answers as they read the chapter.

Answers:

· ‘Your sister’s very poorly from the smoke she breathed in’ – hospital staff (p. 130)

· ‘They’ve got their nutter in custody’ – Dad (p. 130)

· ‘We could be looking at an attempted murder here’ – police officer (p. 132)

· ‘I knew there was something wrong with you whenever I phoned’ – Mum (p. 132)

· ‘I’m sorry, I’m sorry, I’m sorry’ – Keith (p. 133)

Introduction

Read pages 129 to 136 with the class. Give out WS1 and ask the students to complete the chart for Sunday.

The key focus for this chapter is resolution, so ensure students understand what is meant by the term and how a resolution draws a story to a conclusion.

If necessary, point out that in this chapter we have part of the resolution of the story, as Keith’s parents and the police take charge. However, it is only part of the resolution as the outcomes of Annie’s and Mrs Duff’s conditions are not known.

Development

Direct students to page 9 of the Reading Guide. Here they will find a series of documents related to the events of the novel. There is one document for each day of the week.

Challenge students to work out which document goes with each day.

Answers:

Monday
-
‘Dear diary, I feel so…’

Tuesday
-
‘Dear Jean, Reece…’

Wednesday
-
‘Lady, If found…’

Thursday
-
‘Mario’s Perfect Pizza’

Friday
-
‘Still at airport…’

Saturday
-
‘Fire investigation report’

Sunday
-
‘Patient notes’

Once students have assigned the documents to different days, tell them that the build up of tension and suspense is a key part of the structure of the novel. Ask students to consider how the events represented by these documents add to the build up of suspense and tension in the story.

Ask more able students to consider also what other events added to the build up of suspense, e.g. Annie’s fascination with Reece, the treatment of Raggy, Reece’s ability to break into the house.

Plenary

Direct students to re-read the last paragraph of page 132 and the first half of page 133 from ‘How could I let this happen…’ to ‘This is all my fault’. Keith not only blames himself for the situation but also thinks that Reece was not
all bad.

Ask the students to look back through the story and identify one or two points when Keith might have acted differently and prevented the fire from happening. Support less able students by suggesting pages e.g. not lying to Mrs Duff

(p. 38); trying to contact his gran (p. 104).

Share their ideas.

Homework

Ask students to choose either the diary, letter, notes or report from page 9 of the Reading Guide and to complete the document.

Alternatively ask them to create their own document related to the events in the novel, e.g. a diary entry from Reece, a letter from a past foster parent of Reece, a police interview with the owner of the pizza shop.

Who Says This?

Look at these statements.

Decide who says them, from the list below.



Keith

Mum

Dad

Hospital staff

Police officer

LESSON 10

Lesson objectives

Yr 8: R4

AF2, AF3

Focus: Pages 137–150 Character and viewpoint

Learning outcome

Students will be able to:

1
Recognize and explain the different viewpoints of characters in the novel

Starter

If students were set the homework activity from Lesson 9, give them an opportunity to share some of their ideas. Ask each student to pick out one sentence from their homework, which reveals something about one of the characters in the story. They should read out the sentence, before explaining what they think the sentence reveals. Other students can also add their opinions.

Play ‘hidden sentence’ with students. You will need 3 or 4 student volunteers, to have a discussion in front of the rest of the class. The theme of their discussion is ‘who is to blame?’ and they should discuss who they think is responsible for the fire at Mrs Duff’s.

Each of the students is given a sentence that they must learn and then try to fit into the discussion. The rest of the class must listen carefully, and try to guess what the hidden sentences are. (They will need to make notes, and make their guesses at the end of the discussion.)

Suitable sentences can be chosen from WS10a. They are designed to encourage a more formal discussion – students must use formal language so that their sentence doesn’t stand out. Adapt the sentences to suit your students.

Introduction

Read the remainder of the book with the class (pages 137–150). Discuss how we learn more about the health of Annie and Mrs Duff and the resolution is therefore complete.

Students can finish the chart they have been completing on WS1, adding to the chart for the final chapter.


Development

Tell students that the different characters in the story have different viewpoints on Reece.

The clearest viewpoint is Keith’s because the story is told by him – he is the narrator. Ask students to investigate Keith’s viewpoint on Reece, examining the effect that Reece has had on Keith by the end of the novel.

Give out WS10b which has an extract from early in the novel and the end of the novel. Ask students to read the texts, considering how Keith regards Reece. Ask students to continue annotating the text to explain Keith’s viewpoint.

Finally share their ideas, discussing how and why Keith’s viewpoint has changed throughout the novel.

This session could be organized as a guided reading session. See WS10c for further detail.

Plenary

Ask students to find a word, phrase or sentence from the final chapter that sums up the viewpoint of these characters towards Reece:

Keith (p. 148)

Mrs Duff (p. 149)

Annie (p. 147)

Mum and Dad (pp. 148 and 149)

Prompt less able students with the page numbers given.

Homework

Ask students to use the annotations they have made on Keith’s viewpoint in this lesson to compose a short letter to Reece. The letter should reveal Keith’s observations, worries and hopes for the future for Reece.

You might give students who need a prompt these opening words:

Dear Reece

I bet you didn’t expect to hear from me. I hope that you are okay. When I first meet you I thought…

Hidden Sentences


	Mrs Duff should never have been entrusted with Reece.

	Reece was mentally ill and therefore cannot be responsible.

	Reece was well aware of the difference between right and wrong.

	Keith felt concern and compassion for Reece.

	Reece was let down by the welfare system.

	Without doubt, Keith was the architect of the accident.

	Keith had many opportunities to avoid being involved with Reece.

	The parents’ expectations of Keith were too high.

	The fire was the result of a tragic set of circumstances.


Keith’s Viewpoint

	What the heck…? I hear myself gulp, wondering if one of Annie’s punches has concussed me and I’m hallucinating, because I don’t like what I’m seeing. I mean – and I don’t think I’m out on a limb here – even in a circus, clowns are freaky.

…Nothing funny about clowns, no matter how many times they trip each other up. Good? Evil? You never know what’s going on behind the face paint. I’ve always thought that, so you do not want them anywhere near your house.


	Thing is – and I can’t tell Mum and Dad this in case they detonate, and I know it sounds crazy – but I worry about Reece Anderson. Not about him coming back, but about what’ll happen to him. I worry about how he’ll end up. How he’ll manage without a proper family looking out for him. Will the decent side of him, the part that won Annie’s heart, ever have a chance to thrive in captivity?




I worry about that.


And there you have it. As far as I’m concerned Reece Anderson’s presence is being cemented in with the new foundations of the flats next door. I only have to glance from my window at the fence Dad’s building and he’s backflipping into my thoughts again.


From Firestarter by Catherine Forde

Guided Work

Introduction

Remind students that they are looking for evidence of Keith’s viewpoint and they need to explain it.

Strategy checks

· Check that students understand the task by asking them to put it into their own words.

· Draw attention to the annotations given as examples, pointing out that the explanations refer to single words and not big chunks of text.

· Give the example of another single word, e.g. ‘Evil’, and talk through with the students what this might reveal, e.g. Keith feels there is something very wrong about Reece, before adding to the annotations.

Independent reading

Read Worksheet 10b, looking at the annotations that have been already started. Remind students that annotations do not need to be full sentences.

Return to the text

In pairs, students should continue to annotate the text, looking for evidence of Keith’s viewpoint. For example, they might point out:

‘gulp’ – Keith feels scared

‘hallucinating’ – what Keith is seeing is strange and bizarre

‘proper family’ – Keith recognizes how terrible this is for Reece

‘cemented’ – Reece has become embedded in his mind.

Review

Ask students to share their annotations, explaining Keith’s viewpoint, including how and why it has developed and changed.

If you wish, you may prepare the group for feeding back to the rest of the class.

LESSON 11

Lesson objectives

Yr 8: R5, R7

AF6

Focus: Writer’s intentions

Learning outcome

Students will be able to:

1
Recognize how a writer plans and drafts a story

2
Identify ways in which a character is formed and developed by a writer

Starter

Use WS11 to introduce the job of an editor. This contains a number of jumbled statements about what an editor does. Ask students to rearrange each statement into the correct order.

Ensure students are familiar with the vocabulary, e.g. manuscript, revision. Correct order:

· review manuscripts sent to a publisher

· give guidance to an author

· recommend revisions to a book

· ensure that a book does not have errors

· co-ordinate design and production activities

Support the less able by providing the starting verb. Challenge the more able to imagine that this is a job description and to identify the sort of person and qualities required for the job.

Introduction

Explain that you are going to look at some of the writer’s craft materials which will give students some insight into how Firestarter was written.

Direct students to page 13 of the Reading Guide. Read through the introductory material and then the extracts from the editor’s letter. You may need to explain that Fat Boy Swim and Skarrs are some other books written by Catherine Forde. Encourage them to refer to and read more of Catherine Forde’s work.

Ask students to complete the tasks below the extracts. This may be done in pairs. Possible page references for Extract B are:

· Change of tone – pp. 9–10

· Keith and Reece bickering – p. 67

· Steve in the Wendy house – p. 6

· Description of Mrs Duff – pp. 35–36

· Reece bashing his head – p. 61

· Fear in Annie – pp. 109–110

· Gran and her dog – p. 14

· Reece smelling of sulphur and oil – 
pp. 28 & 112

· The cabbage smell at Mrs Duff’s – p. 35.

Give less able students the page numbers to start their search and possibly less references to search for.

Challenge the more able to find the ‘planting of clues’ that the editor talks about, i.e. the hints of what will be revealed later in the story, e.g. Keith saying he’d hate to be caught in Mrs Duff’s in the event of a fire (p. 35) and the doll named after Reece’s sister (p. 72).

Development

Direct students to page 12 of the Reading Guide. Explain that this contains some of the writer’s first notes as she worked out the novel.

Give the students time to read through them. Then, working in pairs, ask them to find references which are clearly evidence in the final story (e.g. ‘Prints at pizza place’) and details which were changed (e.g. the ages of the boys – Keith is just 16 and Reece is nearly 16). Discuss how Catherine Forde plans her story, comparing her methods and their own.

Next, focus on the character of Reece and how the writer sees Reece (e.g. psychologically damaged). Ask students to find a detail which is alluded to in the novel, but not actually stated, i.e. he burns things to make people care, and ask how this is shown by the end of the novel, i.e. Keith cares about him.

Plenary

Direct students to page 11 of the Reading Guide. Read through the email to Catherine Forde about crimes involving fire. Ask students to decide on what crime they think has been committed.

Finally ask the students to briefly discuss the final question on the page: Is Reece just a criminal who needs locking up, or a damaged boy who needs help? Ask everyone to take a decision, perhaps through a show of hands.

Homework

Is it too late for Reece? Ask students to imagine another story about Reece, later in life and write a plan or some notes – perhaps like Catherine Forde’s – about what it might deal with.

The Job of a Book Editor

These statements describe some of the tasks of a book editor.

The words are in the wrong order. Sort them out so that they make sense.

1.
manuscripts publisher sent review to a


_____________________________________________________________________________

2.
author give to guidance an


_____________________________________________________________________________

3.
book a recommend revisions to


_____________________________________________________________________________

4.
does ensure not errors that a book have


_____________________________________________________________________________

5.
activities co-ordinate and production design


_____________________________________________________________________________

LESSON 12

Lesson objectives

Yr 8: R13
AF6

Focus: Reviewing and opinions

Learning outcome

Students will be able to:

1
Appreciate the opinions of other readers of the novel

2
Review the novel, forming their own opinions about it

3
Create ideas for promoting the reading of the story

Starter

Give out WS12a which contains a wordsearch using words related to book reviews. Ask students to find as many words as they can in a given time.

Once they have finished, ensure that they understand the relevance of each word and what it refers to in the context of a book review.


Introduction

Direct students to page 14 of the Reading Guide. This contains extracts from reviews of the novel. Give students time to read the extracts, then ask them to answer the question about identifying the main focuses of each review.

Possible answers are:

· Review by Mal Peet and Elspeth Graham – character, central idea or theme

· Review by John Mannion – character

· Review by Paul Cruickshank – structure

· From a letter by Catherine Forde’s editor, Cally Poplak – style

As a class, discuss whether they agree with the reviews.

Using cut-up cards from WS12b, give out a card to each student, asking them to choose a focus area and write a short paragraph reviewing that aspect of the novel.

Once these have been written, either swap the cards around the class, asking students to agree/disagree/comment on the review, or share some of the reviews as a whole class.


Development

Direct students to page 15 of the Reading Guide which looks at how Firestarter has been promoted. Encourage the students to work in pairs, giving them time to discuss and feed back on the first two bulleted points in the Reading Guide (i.e. the images, the cover, the target audience, the promotion at skate parks).

Join one pair with another, and set them the next challenge (the third bullet point in the Reading Guide) – planning a new promotion campaign for the novel.

Give students time to discuss their ideas, make notes and plans before sharing them with the whole class.

Here are some possible ideas, or prompts, for students who need them:

· A poster advertising the book in school libraries

· A competition (e.g. writing a review) on a children’s TV programme or website

· A newspaper advert aimed at adults recommending it as a good present for teenagers

· Using goods or merchandise to advertise the book (e.g. baseball caps, book marks, key rings).

If appropriate, students can work towards a more polished presentation, using homework time to create the necessary materials.

Plenary

Ask students to complete the assessment of reading skills on WS12c. They will need access to previous work and activities on the novel in order to complete this.

Homework

Either:

Ask students to work on preparing materials and scripts for a more polished presentation of their promotional ideas.

Or:

Ask students to create a new poster to promote the novel in the school library. The poster should include words and images and be aimed at people of their own age group.

Review Wordsearch

This wordsearch contains words that may feature in a book review.

	O
	O
	N
	R
	L
	U
	T
	A
	C
	M
	D
	A

	W
	K
	P
	Z
	T
	O
	C
	E
	H
	Q
	A
	V

	S
	E
	V
	E
	L
	Y
	G
	D
	A
	R
	H
	K

	Q
	H
	A
	P
	N
	A
	R
	I
	R
	K
	T
	D

	P
	E
	T
	K
	U
	I
	X
	P
	A
	T
	N
	F

	R
	Q
	N
	G
	N
	D
	N
	X
	C
	N
	I
	Y

	Z
	G
	N
	O
	N
	E
	Y
	G
	T
	I
	O
	Y

	D
	A
	B
	V
	T
	E
	S
	A
	E
	N
	P
	S

	L
	N
	W
	Y
	V
	R
	R
	S
	R
	Q
	W
	T

	S
	E
	T
	T
	I
	N
	G
	T
	E
	G
	E
	Y

	E
	R
	U
	T
	C
	U
	R
	T
	S
	S
	I
	L

	I
	C
	E
	M
	E
	H
	T
	T
	E
	C
	V
	E


CHARACTER

IDEA

LANGUAGE

OPENING

PLOT

SETTING

STRENGTHS

STRUCTURE

STYLE

THEME

TONE

VIEWPOINT

WEAKNESSES

Focused Reviews

	Focus

Agree/disagree/comment





	Focus

Agree/disagree/comment





	Focus

Agree/disagree/comment





	Focus

Agree/disagree/comment




Self-assessment Sheet

	AF
	Assessment focus 
	You practised this when:
	I do this well
	I can 
do this some-times
	I need to practise this

	AF2
	Understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text
	· you identified the techniques used by the writer to create Keith’s narrative voice

· you linked documents with events in the story

· you linked references in the writer’s craft materials to the story
	
	
	

	AF3
	Deduce, infer or interpret information, events or ideas from texts
	· you inferred what the story might be about before you read it

· you made deductions about the main characters, and interpreted their actions and feelings

· you interpreted Keith’s dream
	
	
	

	AF4
	Identify and comment on the structure and organization of texts, including grammatical and presentational features at text level
	· you followed the threads of the novel using WS1

· you identified how the writer built up tension in the story

· you explored the crisis point in the story (i.e. the outbreak of fire)

· you examined the resolution of the story (i.e. after the fire)
	
	
	

	AF5
	Explain and comment on writer’s uses of language, including grammatical and literary features at word and sentence level
	· you explored the writer’s choices of language, e.g. to describe Reece

· you researched how we use ‘fire’ as an image (e.g. a metaphor or simile) in songs and writing

· you tried to reconstruct some of the writer’s jumbled words
	
	
	

	AF6
	Identify and comment on writer’s purposes and viewpoints and the overall effect of the text on the reader
	· you considered how the writer presented Reece, and how the writer regarded Reece

· you investigated how Catherine Forde and other writers use horror in their writing

· you explored how Keith regarded Reece and what this tells the reader

· you wrote a monologue, revealing Reece’s viewpoint
	
	
	

	AF7
	Relate texts to their social, cultural and historical contexts and literary traditions
	· you explored aspects of youth culture

· you examined how Scottish dialect is used in the story
	
	
	

	Teacher’s comment
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A


Suspense


A feeling of knowing something is going to happen





B


Believable characters


Characters that you care about – that might be like you





D


The unbelievable


No one will believe it – but it seems to be happening anyway





C


The unexpected


Being taken by surprise – nasty twists and turns





F


Disgust


Being revolted or dismayed by events, people or things








E


Out of control


Not being able to influence events or people





G


The unknown


The full facts are not known





H


Pressure


There is a sense of �urgency and pressure





I


The familiar becomes unfamiliar


Everyday things become horrible and frightening





J


Fear


Panic and alarm take hold

















ME





Reece





honest





same age





Shoplifter





proper home





sister





no proper home





Keith





ME








Your sister’s very poorly from the smoke she breathed in.





They’ve got their nutter in custody.





We could be looking at an attempted murder here.





A





I knew there was something wrong with you whenever I phoned.





I’m sorry, I’m sorry, �I’m sorry.





B





C





D





E











Keith thinks that Reece is not normal.





Keith does not want anything to do with him.





He sees a good side to Reece





He repeats the word ‘worry’ – which shows he cares for Reece.
























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