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INTRODUCTION

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, Noughts and Crosses takes a very contemporary slant on racism, Firestarter features a modern-day compulsive arsonist, whilst Fire, Bed and Bone is set during the Peasants’ Revolt. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview which summarizes the scheme at a glance, including the necessary resources for each lesson.

The Navigator offers a clear plot summary, linked to relevant chapters, to help speedy location of particular parts of the novel.


Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

The practice of keeping some form of Reading Journal during the study of the novel is encouraged in many of the schemes, and there are several attractive models for such record-keeping across the teaching materials.

Every set of lesson plans ends with its own student Reading Assessment Progress Sheet, which the teacher can then use to identify areas for development for each student.

Reading Guide

Each of the novels has its own student Reading Guide, which contains a rich variety of material to help to engage students in their study of the novel. Each one features unique author’s craft material, giving students an insight into the writing, editing and publishing process.

Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section at the end of the Reading Guide.

Website support

The Rollercoasters website provides access to the free on-line teacher’s resources, sample chapters of the novels and further author information.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Frances Gregory

Series editor

OVERVIEW FOR SCHEME OF WORK

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs 
	Framework objectives
	Rollercoasters resources 

	1
Character and setting


(Chapters 1–2)


	· Explore and predict the political background of the story.

· Use close reading and note-making skills to begin a running character profile on Yuri.

· Upper ability range: explore what Grandmother’s sayings could mean and what they tell us about her character.
	AF2: Locating evidence

AF5: Use of language
	Yr 9: R3, R6
	OHT: 1

WS: 1a, 1b

	2
Narrative voice; drama for reading


(Chapters 3–4)


	· Analyse the effect of narrative voice.

· Use drama techniques to explore the impact of emotive language.

· Compare the two views presented of Father Trofim.
	AF5: Use of language

AF6: Writer’s purposes
	Yr 9: R7, R11, R12, S&L12
	OHTs: 2a, 2b, 2c

WS: 2a, 2b, 2c

RG: p. 4

	3
Research and the theme of propaganda


(Chapters 1–4)
	· Gather information from a range of sources on ‘The Glorious Revolution’.

· Relate the propaganda images of Stalin to those of Father Trofim.

· Draw conclusions about how Yuri’s character is developing.
	AF2: Locating evidence

AF7: Social, historical and cultural contexts
	Yr 9: R2, R3
	WS: 1a

RG: pp. 4–5

	4
Development of tension


(Chapters 5–6)


	· Analyse the writer’s craft in controlling pace and tension.

· Develop a short critical response to a question focused on writer’s craft.
	AF5: Use of language
	Yr 9: R12, Wr17
	OHT: 4

WS: 4a, 4b, 4c 

	5
Exploring the writer’s use of language and narrative technique


(Chapters 7–8)


	· Explore the effect of introducing new narrators.

· Build up a picture of the world of the novel as it is being developed by the writer.

· Use note-making and language analysis skills to add to Yuri’s character profile.
	AF3: Inference and deduction

AF5: Use of language
	Yr 9: R6, R12, Wr17
	OHT: 5

WS: 1a, 5

	6
Drama for reading and script writing


(Chapters 9–10)


	· Use drama techniques to explore the thoughts and feelings of characters.

· Write a play script, to convey the thoughts and feelings of the characters.

· Use close reading and language analysis skills to find examples of writing to create a specific effect.
	AF3: Inference and deduction

AF5: Use of language
	Yr 9: S&L12, S&L14
	OHTs: 6a, 6b

WS: 6a, 6b

RG: p. 6

	7
Narrative perspective and comparing treatments of the same theme


(Chapters 11–12)
	· Investigate how the narrative perspective impacts upon the reader.

· Compare how two writers present the same theme.
	AF5: Use of language

AF6: Writer’s purposes
	Yr 9: R6, R7, R11, R12
	OHT: 7

WS: 7

RG: p. 7

	8
Theme of cruelty and death


(Chapters 13–14)


	· Use drama techniques to explore the novel’s setting.

· Explore how the story keeps an appropriate pace.

· Identify the writer’s reasons for changes to the original manuscript during the editing process.
	AF4: Structure

AF5: Use of language

AF6: Writer’s purposes
	Yr 9: R11, R12, S&L12, Wr17

	OHT: 8
WS: 8a, 8b
RG: pp. 8–9

	9
Character development and the use of proverbs


(Chapters 15–16)


	· Use drama techniques to explore figurative language.

· Use information retrieval skills to select key information.

· Use note-making and language analysis skills to add to Yuri’s character profile.
	AF2: Locating evidence

AF3: Inference and deduction

AF5: Use of language
	Yr 9: R11, R12, S&L12, Wr17 
	WS: 1a, 8b, 9

	10
Characterization and the development of atmosphere


(Chapters 17–18)


	· Analyse how the writer creates and develops tension.

· Gather evidence from the text for use in analytical writing.

· Explain the effect of the writer’s language in analytical writing.
	AF2: Locating evidence

AF5: Use of language

AF6: Writer’s viewpoint 
	Yr 9: R12, Wr17
	WS: 1a, 10 

	11
Writer’s technique: controlling pace


(Chapters 19–20)
	· Analyse how writers use narrative devices to control the pace of a story.
	AF3: Inference and deduction

AF5: Use of language
	Yr 9: R7, R12, Wr17

	OHTs: 11

WS: 11a, 11b, 11c, 11d

	12
Exploring a theme; exploring language and symbolism


(all chapters)


	· Use exploratory talk to speculate about character and theme.

· Use performance reading to explore the use of evocative language.
	AF2: Locating evidence

AF4: Structure

AF5: Use of language
	Yr 9: R12, S&L12

	WS: 12

RG: pp. 12–13

	13
Development of character; critical writing


(Chapters 18–20)
	· Use a drama technique to explore the development of a character.

· Collect evidence to use in critical writing about a character.

· Identify and practise using the features of good critical writing.
	AF2: Locating evidence

AF3: Inference and deduction

AF5: Use of language
	Yr 9: R12, S&L12, Wr16, Wr17
	OHT: 13

WS: 13a, 13b, 13c 

	14
An alternative title and book cover


(all chapters)
	· Decide upon the main purpose of a book title and cover design.

· Reflect upon the original title and the book’s main theme.

· Decide upon an alternative title and cover design.
	AF3: Inference and deduction

AF6: Writer’s viewpoint


	Yr 9: R6, R12, R18, S&L9

	WS: 14

RG: p. 14

	15
Review writing


(all chapters)
	· Write a review of a substantial prose text, for a specific purpose and audience.
	AF2: Locating evidence

AF6: Writer’s viewpoint
	Yr 9: R2, R18, Wr16, Wr17
	WS: 15a, 15b

RG: pp. 15–16


NAVIGATOR

	Chapter 
	Plot outline

	Chapter 1
	Yuri introduces his life and circumstances: the oppressive political background of a post-revolutionary country. Fear and suspicion are everywhere. The character of Grandmother provides background information to the history of oppression and arrests. It is clear that the family are extremely poor and downtrodden. A local journalist is arrested for sedition, and this brings the sense of danger closer to the family. The writer hints at the place where the people have been sent – a harsh prison somewhere in the cold north.

	Chapter 2
	The family’s circumstances change, as the parents are forced to take jobs which support the army, and food becomes even scarcer. The small freedoms become even rarer. There is a developing sense that something bad is about to happen. Background is given to the meeting and marriage of Yuri’s parents, Grigor and Lily, along with Lily’s early belief in the goodness of the Revolution. Yuri begins to develop an interest in his country, his mind swimming at the sheer scale, range and number of people.

	Chapter 3
	Yuri’s political awakening continues. He sees the fear of his parents and is urged by his father not to even think about the political situation. His father is keen to make the family invisible to the authorities. Nikolai is introduced, and Yuri admires his courage in speaking out cleverly against the state, in a way that suggests he is praising it.

	Chapter 4
	Yuri begins to look for signs of opposition to the political regime. The background to Father Trofim is given, and the propaganda related to his goodness and kindness. The narrator’s own view of him is as a tyrant and an oppressor. The narrator’s critical voice intrudes more into the story. Schooling is cancelled for the over-12s and Yuri and Alyosha are given basic labouring jobs.

	Chapter 5
	The life of hod-carrying is harsh, but ironically Yuri grows taller and stronger, as he receives a little meat with his meal. Then the shocking accident occurs in which his dear friend Alyosha dies. Following this, Yuri speaks out against the unfair and unsafe working environment, knowing as he does that he has ‘…gone too far’.

	Chapter 6
	Guards come to arrest Yuri for his rash critical words and Karl helps him to escape. After a desperate dash for freedom through woodland, in which Yuri thinks about the impact on his family and their possible arrests, he realizes that he cannot return home. He takes the sudden decision to jump the approaching train and leave the province altogether.

	Chapter 7
	On the train, Yuri listens to a conversation between two soldier brothers, who are openly critical of Father Trofim. Yuri is stirred to hear their criticism, as they confirm the injustice in his country. They talk of starvation, oppression and depravation, particularly for the peasant farmers, whose lands have been confiscated. Yuri jumps from the train, realizing that he is in the next province.

	Chapter 8
	Yuri makes his way deep into a forest and stumbles across an old couple’s cottage. Afraid of a beating, Yuri lies that he has been sent from the Commissar. The couple have evidently suffered greatly. The old woman, though afraid of Yuri, is reckless with starvation and despair. Yuri sees the even more extreme suffering of these peasants and, without thinking, he offers to fix their roof!

	Chapter 9
	Yuri settles into life with the old couple, but there is much fear and suspicion of him, as they continue to think he has been sent by the Commissar. One night, the old woman rashly talks of the terrible political regime and her husband fears that Yuri will betray them. Yuri marvels aloud that whole villages can have their land taken by so few guards, but Maria reprimands him for his naivety.

	Chapter 10
	Igor tells Yuri the story of how all of the villagers were taken, leaving his ‘daftie’ grandson Pavel behind. Igor tells of the pitiful death of Pavel soon after. Yuri discovers that the old couple have been keeping a chicken and withholding the eggs from him. In the middle of the night he steals away, taking Pavel’s papers and leaving the couple a note telling them the truth about his background.

	Chapter 11
	Yuri almost starves to death before stumbling upon a communal poultry farm, where he lies his way into work. It is clear that the oppression is just as bad here, with workers disappearing for the slightest misdemeanour. Yuri makes his second terrible mistake, by answering a question incorrectly at one of the nightly lectures. As the chapter closes, he realizes that he is in terrible danger.

	Chapter 12
	Yuri is arrested and quickly tried for speaking against the regime. He is given ten years hard labour. In a filthy cell, crammed full of men awaiting their fate, he hears story after story, each more ludicrous than the last, of the arrest and execution of innocents.

	Chapter 13
	Yuri makes the gruelling eleven-week journey north, crammed into a tiny carriage with many others. During the suffering of the journey, Yuri learns a little of the early enthusiasm for the glorious revolution, and how it gradually went wrong, becoming the reign of oppression and terror of his present experience. Eventually, the train arrives in the frozen north.

	Chapter 14
	A winter has passed and Yuri has settled into the grim life at the camp, which has made him more cunning and cynical. He learns more about the background to the revolution through listening to the stories of Dov and Gregory. He becomes accustomed to the constant sight of dead bodies. Somehow, Yuri does not sink into despair. After two years, Yuri is shocked one day to recognize Nikolai, arriving with a fresh load of prisoners. He is excited at the prospect of friendship with the boy he admired.

	Chapter 15
	Yuri is bitterly disappointed to discover that Nikolai is loyal to the Leader. After his disappointment at losing his imagined friend, Yuri’s thoughts turn to escape. He dreams day and night of a different world, in which he is free and re-united with his family. Then he is surprised to be secretly invited by two men, Leon and the Bear, to join them in their bid to escape.

	Chapter 16
	Yuri waits with frustration for the details of the escape plan from the two men. Then one day he finds himself on an early-morning burial detail with them, some little distance from the camp. Sly Joe, a guard, suddenly shoots a fellow guard (to whom he owes money) and allows the three to escape. They set off west through the snow.

	Chapter 17
	Yuri and the two men make their way through the frozen forest, and at first his fellow travellers seem to be protecting the boy. However, Yuri gradually begins to be suspicious, eventually realizing that he can be no use on the journey other than as food. They are planning to kill him! In terror, he sends them off into the forest in search of a dead bear and takes his chance to escape.

	Chapter 18
	Yuri knows that he has condemned the men to certain death from cold and starvation, but feels no pity or remorse. He reflects upon how his terrible experiences have changed him: now all that matters to him is his own survival. The bitter journey across the country drags on for many days, but he eventually finds a woodcutter’s hut. Here he cleans up the guard’s uniform and, discovering Gregory’s papers sewn into his jacket, he realizes that they are dated in a way that could pass as his own.

	Chapter 19
	Yuri walks until he reaches a sentry hut, where he manages to obtain a travel permit to Treltsky. He decides however that he cannot return to the comparative innocence of home. He boards a train that takes him across the countryside until he arrives at the city. Here, he witnesses the attempted arrest and political suicide of a woman freedom fighter. 

	Chapter 20
	Yuri changes the destination on his papers to Preltsky. He is almost caught when there is a search of his train but escapes when he remembers the hidden trapdoor. Yuri then decides to find the Yellow and Blacks. He shares his beliefs with the reader: achieving freedom will take the same fanatical commitment which The Leader has shown. The novel ends with Yuri’s grandmother’s words echoing in his head, as he realizes that he has become the same kind of tyrant which he so deeply hates.


LESSON 1

Lesson objectives

Yr 9: R3, R6



AF2, AF5


Focus: Chapters 1–2 Character and setting

Learning outcome

Students will be able to:

1
Explore and predict the political background of the story

2
Use close reading and note-making skills to begin a running character profile on Yuri

3
Upper ability range: Explore what Grandmother’s sayings could mean and what they tell us about her character

Starter

This is a Speaking and listening activity, which explores the first impressions given to the reader by the book cover and some quotations.

Display OHT1. Explain to the students that it contains some quotations from the novel. Read them through carefully. Then ask the students to look at the images and graphics on the cover of the novel. Encourage them to predict what the story may be about.

To support a close reading of the language, carry out a word association of key words from the quotes, e.g. scrape, beaten, whispers, vanished, black, pitch, blows, scattered, benighted, dead, enemies, rooted, vigilant, rivers, blood.
You may wish to introduce the phrase ‘political oppression’ to describe a political regime that tolerates no opposition or criticism.

Introduction

Read Chapters 1 and 2 with the class.

During the reading, model on the board for students how to make brief notes on the characters of Grandmother and Yuri. For example, on reading p. 2 ‘Grandmother would shrug …’ you could note on the board, Grandmother is not emotional about the disappearances. Her shrug suggests that either she doesn’t care or that she has seen so many of them that she no longer feels the tragedy.
Make two or three notes of this kind as a model for students’ note-taking later.


Development

Explain that one of the interesting aspects of the book is the way in which Yuri’s experiences change and develop him.

Give out WS1a. Ask students to work in pairs to begin keeping a running record of Yuri’s character. Explain that this will be updated during the reading of the novel. The blank grid can be photocopied or printed out again and subsequent sheets numbered by students.

For students working on the upper ability end, give out copies of WS1b. This explores Grandmother’s sayings and should also be completed in pairs.

Use the following example to ensure that students understand the task: ‘Only a fool cheers when the new prince rises.’ From Chapter 1, p. 1. This saying could mean that one political regime is as bad as another and that there is no reason to hope that a new ruler will be any more kind and just than the old one. This suggests that Grandmother has seen rulers come and go and been disappointed that nothing has changed. To her, they are all the same.

Allow about 10 minutes for the task and remind students of the time limit.

Plenary

Go around the class and invite pairs of students to share the notes they have made in their grids. Higher ability students should also be given opportunity to make notes in the grid WS1a during the feedback session.

Homework

Ask students to read Chapters 3 and 4, noting down five examples of where the writer develops fear and tension in these chapters. Students should be prepared to report their findings and explain how fear and tension are created by the examples they have found.

Quotations

Could we be forced to scrape lower? See? We are beaten to the ground.

… there were whispers that people vanished on the way to work, and no one saw and no one heard.

So far north. And black as pitch all winter. Oh, a terrible place to count out seven years with the blows of a pick, then come back to find your family scattered and your life’s work gone.

In this benighted country, you can call no man lucky till he’s dead.

I knew our nation’s saviours had warned us that there were more enemies of the state still to be rooted out – we must be vigilant, vigilant – and that the path of Our Long March now ran through rivers of blood.

From The Road of Bones by Anne Fine

Yuri’s Character Grid

	Chapter and page reference
	Event
	Quotation
	What we learn about Yuri and 
how he is changing

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Grandmother’s Sayings

	Chapter and page reference
	Saying
	What it might mean
	What we learn about Grandmother’s thoughts and feelings

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


LESSON 2

Lesson objectives
Yr 9: R7, R11, R12, S&L12



AF5 AF6


Focus: Chapters 3–4 Narrative voice; drama for reading

Learning outcome

Students will be able to:

1
Analyse the effect of narrative voice

2
Use drama techniques to explore the impact of emotive language

3
Compare the two views of Father Trofim presented in the novel

Starter

Allow students to report on what they found when doing their reading homework. Encourage them to express how their examples develop fear and tension.

Explain that one of the themes of the lesson is to revise and then explore the concept of narrative voice. Ask students what they think this term means. Ensure that you elicit the difference between the voice of the narrator and that of the author, which can be quite different.

Display OHT2a and OHT2b but conceal the Reader’s notes at the bottom of each sheet. The extracts provide two examples of narrative perspectives in which it is possible to distinguish the difference between the writer and the narrator.

Allow students to discuss each example before revealing the ‘Reader’s notes’ below each example. Allow time for discussion of the readers’ notes and ask students if they agree with them. Draw out the fact that the writer is always separate from the narrator, unless the book is a biography.

Introduction

Ensure that pupils understand the use of the term ‘propaganda’. (See the definition box in the Reading Guide p. 5). Display OHT2c and carry out a shared reading of the extract. With reference to the teaching notes on WS2a, draw attention to the changes in narrative voice. Encourage students to distinguish between Yuri’s adult narrative voice and the young Yuri’s 


retelling of the story. Ask students if it is possible to distinguish the writer’s view of Father Trofim through what her adult narrator says. Through discussion, draw out that the author is using a deliberate technique to give her opportunity to voice her own opinions through the adult character.

Development

Look at p. 4 of the Reading Guide. Carry out a performance reading of the quotations as citizens of the town. Discuss the effect of the emotive language.

To support students’ understanding of the quotations, encourage them to work in small groups to produce tableaux based on them. Students can then present their tableaux to the class and explain how their choices connect to the meaning of the quotations. For example, for the quotation, ‘By then, we were all so frightened, the simplest truth couldn’t be said aloud’, pupils could cover one another’s mouths and eyes to symbolically show how fear helped them to gag both themselves and one another.

Plenary

Allow 15 minutes for the differentiated tasks outlined below and feed back.

Less able: Give out WS2b and encourage students to compare the two different views of Father Trofim presented by propaganda and reality. They need to complete the thought bubbles by adding adjectives of their own under each heading.

More able: Ask students to complete WS2c which contains a short paragraph exploring two views of Father Trofim. Allow some responses to be read aloud as part of the plenary.

Homework

Written task: Ask students to imagine that they are Alyosha, writing a diary about the prospect of becoming a hod carrier. In the diary entry Alyosha:

· explains what a hod carrier does

· speculates about how it might affect his life

· says how he feels about having to finish school.

Students can use evidence from pages 43–44 to help them to explore Alyosha’s reaction to the news.

Narrative Perspectives (1)

Sometimes I thought it was me and Gerry against the world – other times I knew it was.


Soccer brought us together – literally. Gerry McEvilly was chasing his ball the day he cannoned into me in Walton Hall Park. The collision led to a game. Dad and son, Ryans against McEvillys. We lost 2–1. That was six years ago. Since then Gerry and I have been inseparable. We’ve had loads of nicknames over the years: Tom and Jerry, Batman and Robin, Tonto and the Lone Ranger. None of them stuck, but the idea did. We were a Gang of Two – three if you count the football we were forever knocking around – and no matter what we would stick together.

From the opening to Ganging Up by Alan Gibbons

Reader’s notes:

· First person narrative 
· Past tense  
· Feels to the reader like the writer and the narrator are the same person, which would be true if the book were a biography.  
· However, the book is fiction, and the writer has chosen to tell a story from the perspective of a twelve-year-old boy. The author’s own perspective (and ideas and viewpoint) may be different from those of his narrator.

Narrative Perspectives (2)

PROLOGUE
How does one describe Artemis Fowl? Various psychiatrists have tried and failed. The main problem is Artemis’s own intelligence. He bamboozles every test thrown at him. He has puzzled the greatest medical minds and sent many of them gibbering to their own hospitals.


There is no doubt that Artemis is a child prodigy. But why does someone of such brilliance dedicate himself to criminal activities? This is a question that can be answered by only one person. And he delights in not talking.

From the opening to Artemis Fowl by Eoin Colfer

Reader’s notes:

· Third person narrative.

· Present tense.  

· Feels to the reader like the writer and the narrator are the same person.  

· Suggests that the person narrating knows the main character enough to be able to write about them. 

· The writer has chosen to speak from the perspective of a person who knows Artemis Fowl.  

· As we know Artemis Fowl is a fictional character, therefore the narrator of the story must be fictional. 

· The writer and the narrator are clearly two different people and have two different perspectives.

Yuri Remembers Father Trofim

Soon we knew the date of his birth better than we knew our own, and that, if we followed him faithfully with all our hearts and minds, then our beloved nation would very shortly –


A crock of shit!  Simply to let it spill from the tongue was to see it for what it was: nonsense and lies. If Father Trofim was such a hero, such as fine and generous man, why had so many vanished? Why was the struggle so bitter, with rumours of families being uprooted from farms they’d lived on for a hundred years, and villages razed to the ground?
Yuri Remembers Father Trofim: Annotated Extract

Soon we knew the date of his birth better than we knew our own, and that, if we followed him faithfully with all our hearts and minds, then our beloved nation would very shortly –


A crock of shit!  Simply to let it spill from the tongue was to see it for what it was: nonsense and lies. If Father Trofim was such a hero, such a fine and generous man, why had so many vanished? Why was the struggle so bitter, with rumours of families being uprooted from farms they’d lived on for a hundred years, and villages razed to the ground?

Propaganda Versus Reality: Father Trofim



Comparing Views of Father Trofim

Fill in the gaps in the paragraph below:

The writer shows the propaganda of the time presenting Father Trofim as, ‘………..’ (find a quote and write it below)
This suggests that he is the kind of man who ……….. (analyse the quote)
However, Yuri’s comments on page 38 that, ‘………..’ (find a quote and write it below)
suggest that the real Father Trofim is …………….. (analyse the quote)
LESSON 3

Lesson objectives

Yr 9: R2, R3

AF2, AF7


Focus: Chapters 1–4 Research and the theme of propaganda

Learning outcome

Students will be able to:

1
Gather information from a range of sources on ‘The Glorious Revolution’

2
Relate the propaganda images of Stalin to those of Father Trofim

3
Draw conclusions about how Yuri’s character is developing

Starter

Look at p. 4 of the Reading Guide. Read the background to the Russian Revolution on the first page of the spread. Draw attention to Anne Fine’s comment about the novel being set in a ‘sort-of Russia’. Encourage students to see the story of the novel as based very loosely on fact.

Ask students why the author is less interested in the historical accuracy of the novel. Elicit that she is more interested in the reasons for revolution generally, how revolutions change in their direction and nature, and the impact upon ordinary people, as well as those in power. Emphasize that it would be a mistake to see the book as an account of the Russian Revolution.

Introduction

Read the rest of the double-page spread, without doing any of the activities. Tell students that they will be completing the activities later in the lesson.

Focus on the picture of Stalin with children around him. Ask students to discuss, in pairs, the impression of Stalin which is created by the picture. Elicit the idea of Stalin as a protective father figure and encourage students to make links with the Father Trofim character in the novel.

Development

Ask students to carry out the research activity in the Reading Guide, p. 5.


The following website addresses may be of use:

· www.vectorsite.net/twsnow_01.html
· www.pbs.org/redfiles/prop/inv/prop
inv_ins.htm
· http://en.wikipedia.org/wiki/Stalin
Choose a smaller group of students to develop a presentation based on the activity ‘What happens in Yuri’s world’, on p. 5.

Plenary

Allow class members to share their research information, ensuring that the following questions are answered:

1
How was Stalin portrayed to the people in the political propaganda of his time?

2
How did Stalin react to opposition and rebellion?

Ask the group working on ‘What happens in Yuri’s world’ to present their findings. Emphasize from their presentation the incredible pace of the change in Yuri’s world and how politically the ground is shifting all of the time.

Agree a class answer to the question at the end of the Reading Guide p. 5: Think carefully about what Yuri is learning about his country and its leaders from these events. Elicit that Yuri is becoming increasingly politically aware, learning that the propaganda of the state is no longer believed by the people, as it differs so completely from their experiences and their own lives.

Yuri is also learning that this lack of belief in the propaganda is something which any sensible citizen will hide, as the regime is so dangerous and brutal. All doubters are punished.

Homework

Ask students to update their Yuri character grid (WS1a) up to the end of Chapter 4. Ask them to read Chapters 5 and 6 and to summarize in no more than ten sentences what happens.

Remind students that they will read extracts from their work on Alyosha’s diary in the starter of the next lesson.

LESSON 4

Lesson objectives

Yr 9: R12, W17

AF5

Focus: Chapters 5–6 The development of tension

Learning outcome

Students will be able to:

1
Analyse the writer’s craft in controlling pace and tension

2
Develop a short critical response to a question focused on writer’s craft

Starter

Ask students to read out extracts from their diary work as Alyosha (written homework set during Lesson 3).

Take students’ responses to the death of Alyosha and draw out what the writer is likely to want the reader to feel at this point. (Shock, horror, sadness, sympathy for Yuri, etc.)

Ask students to read to a partner their ten sentences summarizing the events of the two chapters. Ensure that they have a clear understanding about the plot developments.

Introduction

Explain to students that the build up to the accident is carefully controlled by the writer and it is possible to use the account of the accident itself to explore writer’s craft.

Use OHT4 and WS4a (Teacher’s notes) to carry out a close reading of Alyosha’s accident. Model the reading of the first part of the extract (as far as ‘the boy climbing the ladder below him’) and then give students their own version of OHT4 to complete the annotations of the second part of the extract.

As you model the reading of the first part of the extract, articulate and make notes on how the writer slows the pace and builds the atmosphere, creating an inevitable sense of tragedy (see annotations on WS4a, the Teacher’s notes). Leave your notes on display while students are completing the rest of the reading activity and making their own annotations.


Development

Invite students to share their notes and ideas on the second part of the extract. Explain that notes such as these can be worked up into written responses to texts and that this is a skill which they will need to master and develop for English examinations. Using WS4b for reference (Teacher’s notes), model a PEE example of critical writing based on the question: How does the writer slow the pace of the narrative in the run-up to Alyosha’s accident? Write your answer ‘live’ onto the board, explaining your choice of words and ideas and drawing attention to the ‘point’, ‘evidence’ and ‘explanation’ elements of your answer.

Ask students to work in pairs to complete a second example answer to the same question, using your model and their reading notes as a guide.

WS4c gives suggestions for a Guided Writing session at this point. This would be ideal for a small group of students who may be still developing their PEE technique.

Plenary

Listen to two or three of the better PEE examples, focusing in particular on effective explanation of quotation and writer’s technique. Allow students who took part in the guided session to share their sentence stems for the explanation part of PEE.

To close the lesson, ask students to work in small groups to freeze-frame the exact moment where Yuri goes ‘too far’ (which is on pages 52–3 of the novel). Explore through discussion the effect of this moment. Draw out exactly what he has said that is so dangerous and why.

Homework

Ask students to write five sentences predicting what may happen to Yuri as a result of his outburst.

Alyosha’s Accident


That morning I was on the highest ladder when I heard – a floor or so beneath – that soft cracking sound that meant a hod was collapsing, followed at once by the sound of bricks sliding and the usual yell.


‘Watch out below! Watch out!’

Did the unlucky boy make the mistake of trying to hold his bricks back by twisting the hod round? In any case, it was too late. All that he managed to do was point his falling load even more truly at the boy climbing the ladder below him.


Beneath me, I heard a desperate scuffling noise. The ladder groaned. There was a scream cut off by a pitiful thud.


Did Karl see the blood drain from my face?  Instantly he dropped his trowel to lean over and lift the hod from my shoulder as easily as if I’d been carrying feathers.


Free of the weight, I dared look down.


‘Alyosha!’


I was back down the ladders in no time at all.  

But he was dead. Spread on his broken back, staring up wide-eyed, a look of shock still on his face.


‘Alyosha!’ I buried my face in the grit on his jacket. 

‘Alyosha! Alyosha!’

From The Road of Bones by Anne Fine
Alyosha’s Accident: Annotated


That morning I was on the highest ladder when I heard – a floor or so beneath – that soft cracking sound that meant a hod was collapsing, followed at once by the sound of bricks sliding and the usual yell.


‘Watch out below! Watch out!’

Did the unlucky boy make the mistake of trying to hold his bricks back by twisting the hod round? In any case, it was too late. All that he managed to do was point his falling load even more truly at the boy climbing the ladder below him.


Beneath me, I heard a desperate scuffling noise. The ladder groaned. There was a scream cut off by a pitiful thud.


Did Karl see the blood drain from my face? Instantly he dropped his trowel to lean over and lift the hod from my shoulder as easily as if I’d been carrying feathers.


Free of the weight, I dared look down.


‘Alyosha!’


I was back down the ladders in no time at all.  

But he was dead. Spread on his broken back, staring up wide-eyed, a 
look of shock still on his face.


‘Alyosha!’ I buried my face in the grit on his jacket. 

‘Alyosha! Alyosha!’

PEE Teacher’s Notes

Question: How does the writer slow the pace of the narrative in the run-up to Alyosha’s accident?

Example model answer:

The writer uses a longer complex sentence to lead into the beginning of the accident (Point), ‘That morning I was on the highest ladder when I heard – a floor or so beneath – that soft cracking sound that meant a hod was collapsing, followed at once by the sound of bricks sliding and the usual yell.’(Evidence) 

By using the subordinate clause within the dashes and a further one at the end, ‘followed by …’ the writer slows the pace of the narrative, as though the events are layered one on another, unravelling slowly and painfully. (Explanation)
Guided Writing (Teacher’s Notes)

Introduction

Teaching intention: To practise writing a short critical response to a question about writer’s craft using the PEE format.

Example: Draw attention to the objective, suitably displayed. Discuss what students know about PEE and draw out the importance of the final explanation.

Strategy check

Teaching intention: To help students identify the range of strategies they can use to develop their explanation writing.

Example: Review the strategies which could help us to write explanations by reminding students of sentence stems which encourage explanation:

· … this suggests …

· … this implies …

· … in this way the writer is saying that …

· … this hints that …

· … this conveys a sense of …

· … this evokes …

Carry out a word association exercise based on the following sentence from the passage:

‘The ladder groaned.’  Elicit that the word ‘groaned’ suggests: strain; disapproval; sorrow; anguish. Allow students to identify the literary device as personification and elicit that this suggests that even the ladder anticipates and strains against the tragedy to come.

Independent writing

Teaching intention: Independent writing of a PEE based on a specific example from the text.

Example: Using the following scaffold, ask students to work in pairs to complete a PEE:

The writer cleverly uses the device of …………. in this sentence, ‘ ……..’ This suggests that …………  The use of the word ‘groaned’ hints that …

Sharing responses

Teaching intention: To give students an opportunity to review and develop their PEE writing strategies, particularly the use of phrases which encourage explanation as above.

Example: Allow students to share their responses as a group. You may want to use the following model answer:

The writer cleverly uses the device of personification in this sentence, ‘The ladder groaned.’ This suggests that the ladder itself is alive and realizes what is about to happen. The use of the word ‘groaned’ conveys a sense of strain and anguish and hints that the ladder is trying not to break, to prevent the bricks from falling on the boy.

Review

Teaching intention: To reinforce the learning objectives; To prepare for the plenary

Example: Ask students to reiterate some phrases which can support explanations of writers’ techniques. These may be shared with the class as part of the plenary.

LESSON 5

Lesson objectives

Yr 9: R6, R12, Wr17

AF3, AF5

Focus: Chapters 7–8 Exploring the writer’s use of language and narrative technique

Learning outcome

Students will be able to:

1
Explore the effect of introducing new narrators

2
Build up a picture of the world of the novel as it is being developed by the writer

3
Use note-making and language analysis skills to add to Yuri’s character profile

Starter

Start by inviting students to share their predictions about what might happen to Yuri next. Encourage students to give logical reasons for their predictions, given what they understand about what life was like under the oppressive political regime.

Introduction

As a class, read Chapters 7 and 8.

Ask students to turn back to pp. 80–1. Encourage them to think about which senses are used by the writer in her descriptive writing. Elicit through discussion:

· ‘Drinking from streams and napping on beds of emerald moss in dappled clearings.’ (p. 80) – touch, taste, sight. Creates a sense of peace, calm and security.

· ‘…I’d pick the one the moon lit best because it was easier to pick out the writhing tree roots that tried to trip me.’ 
(p. 81) – touch and sight. Creates a sense of danger.

· ‘The forest seemed blacker, and the squawks and rustlings from all the creatures around seemed to get louder 
and become more threatening.’ (p. 81) – sight and sound. Creates a sense of immediate threat and danger.

Display OHT5. Lead a discussion based around the question Why does Anne Fine choose to give the telling of the story to the two brothers at this point?

During the discussion, draw out the following points:

· The widened narrative perspective of the two brothers’ conversation enables the writer to tell the reader about things Yuri hasn’t seen.

· Anne Fine is able to show through the two new narrators the wider political and social situation across the country.

Focus on how Yuri knows that these two men must be brothers. (‘Only two people who trusted one another with their lives would have dared share a laugh at that last remark.’)

Development

Ask students to begin gathering evidence of the effect of the regime on the people, as discussed by the brothers in Chapter 7. Use WS5 as a guide (which models an answer for the first event which the brothers discuss). The format can be reproduced, if appropriate, into a class wall-chart, which can be added to later if students find this helpful, or if it is a theme you wish to pursue.

Plenary

Encourage students to share the examples they have written on WS5. Focus in particular on the final column in the grid, which outlines the impact upon the people. Relate students’ responses to the earlier discussion of how Anne Fine is able to further open up the world of the novel for the reader by introducing the brothers’ perspectives.

Homework

Ask students to update Yuri’s character grid on their copy of WS1a. Draw their attention to the account of his behaviour particularly in Chapter 8, where he pretends to come from the Commissar, but then offers to fix the roof for the elderly couple. Remind students that they need to comment on what we learn about Yuri and how he is changing.

Ask students to read Chapters 9 and 10 in preparation for the following lesson.

Two New Narrators

Question for discussion:

Why does Anne Fine choose to give the telling of the story to the two brothers at this point?
Plotting the Effect of the Regime

	Chapter and page
	Event
	Impact upon the people

	Chapter 7, page 70–71


	A child denounces her parents.


	Even families cannot trust one another.



	
	
	

	
	
	

	
	
	

	
	
	


LESSON 6

Lesson objectives

Yr 9: S&L12, S&L14



AF3, AF5

Focus: Chapters 9–10 Drama for reading and script writing

Learning outcome

Students will be able to:

1
Use drama techniques to explore the thoughts and feelings of characters

2
Write a play script to convey the thoughts and feelings of the characters

3
Use close reading and language analysis skills to find examples of writing to create a specific effect

Starter

Display OHT6a, which is an example of foreshadowing from Chapter 10. Encourage students to speculate about what the writer might be hinting at about Yuri’s future. Allow predictions, ensuring that students stay within the outcomes that are likely from what we have learned of Yuri and the story so far.

Encourage students to speculate about why Anne Fine has chosen to use foreshadowing at this point and elicit:

· It is a powerful narrative hook which makes the reader want to read on.

· It creates tension and builds a sense of expectancy.

Allow five minutes for this short starter activity.

Introduction

Refer to the Reading Guide single spread, ‘The Stalking Wolf’ (p. 6). Read the feature and do both of the discussion activities. Make clear through both discussion activities that the stalking wolf can be seen as a metaphor for political oppression in the novel.

It may be helpful to carry out a word association activity with the words ‘stalk’ (Thesaurus: trail, track, pursue, shadow, hunt, haunt) and ‘wolf’ (Thesaurus: consume, gobble, devour, guzzle, gorge).

Allow ten minutes for all discussion work.


Development

Explain to students that they are now going to explore character more deeply by using a drama approach: improvisation. They will then follow this with a short piece of script writing.

Use WS6a to exemplify the layout and conventions of drama scripts, reminding students of the way a play is split into Acts and Scenes. Draw their attention to how playwrights provide directors and actors with information on setting, costume and characterization, in the form of stage directions (normally written in italics).

You may wish to point out where the characters finish one another’s sentences. Where this happens, the character’s speech begins with a lower case letter, rather than the usual capital letter.

Explain to students that they are going to apply the conventions of the drama genre to a short written script which they will develop in pairs. Ask students to first improvise and then develop a short script of the conversation that may have taken place between Igor and Maria on finding Yuri’s note. Remind students that the dialogue should not last longer than 2–3 minutes. Display OHT6b during the improvisation and writing, to remind students of the focus of the writing.

Plenary

Ask two or three groups to perform their scripts, using OHT 6b to check whether they have successfully completed the task with the required areas of focus. Invite the class to comment on the performance, highlighting two areas of strength, as well as one area that could be improved.

Homework

Ask students to read Chapters 11 and 12. Tell them to note down five sentences in Chapter 11 where the writer has created an atmosphere of fear and tension.

Give out WS6b to support the homework task.

Foreshadowing: Yuri Talks to Igor

‘Get on with the story,’ I told him, little thinking the skills he’d taught me would save my life a short while later.

From The Road of Bones by Anne Fine

ACT ONE    Scene One

London: a chill and gloomy autumn afternoon. At one side of the stage, GABRIEL JOHN UTTERSON appears; at the other, his cousin RICHARD ENFIELD. UTTERSON is a lawyer in late middle-age, ENFIELD the man of fashion is younger.

ENFIELD
Mr Utterson the lawyer was a man of 
rugged countenance that was never 
lighted by a smile; cold scanty and 
embarrassed in discourse; backward in 
sentiment; lean, long, dusty, dreary…and 
yet somehow lovable.





UTTERSON looks quizzically over to ENFIELD

He was austere with himself; drank gin 
when he was alone, to mortify a taste for 
vintages; and though he enjoyed the 
theatre –

UTTERSON

– had not crossed the doors of one for 
twenty years.

ENFIELD
His friends were those of his own blood or 
those whom he had known the longest; his
affections,
UTTERSON
like ivy,
ENFIELD
were the growth of time, they implied no 
aptness in the object.
UTTERSON
Hence, no doubt, the bond that united him 
to Mr Richard Enfield, his distant kinsman, 
the well-known man about town.
From the playscript Doctor Jekyll and Mr Hyde, by David Edgar, based on the original novel by Robert Louis Stevenson.

Developing Your Script

As you develop your script, ensure that you include the following:

· Stage directions for their movement and how you would want them to express some of the lines.

· Suggestions for how the scene should be set 
(furniture, props, etc).

· Details of the costumes they should be wearing.

· Igor and Maria’s reaction to Yuri’s leaving and his note.

· The couple’s feelings now about having withheld the eggs from him.

· Their feelings for Yuri now.

· Their immediate plans for the future.
Ways in Which Writers Create Fear and Tension

· Controlling the pace by careful use of punctuation, 


e.g. … and he ran, and ran, and ran, gasping; blindly 
feeling the air before him, then suddenly, out of 

    nowhere, it rose before him like a great sentinel, and 
struck … again; again; again.  


Until all was still.

· Use of the senses in showing the feelings of characters, e.g. Her hair prickled on her head as she sensed the 
presence in the dark of the man at her shoulder.

· Use of dark terrifying images, e.g. the dead man’s head was large, swollen and smooth like blown glass; yet red and livid: a poppy of death.
· Use of short sentence for impact.

· Use of repetition to increase pace.

· Use of exclamation marks to show panic or fear.

· Use of foreshadowing.
LESSON 7

Lesson objectives

Yr 9: R6, R7, R11, R12
AF5, AF6

Focus: Chapters 11–12 Narrative perspective and comparing treatments of the same theme

Learning outcome

Students will be able to:

1
Investigate how the narrative perspective impacts upon the reader

2
Compare how two writers present the same theme

Starter

Read p. 7 of the Reading Guide, which focuses on an extract from Nina Lugovskaya’s diary. Discuss the narrative perspective in the extract. Display OHT7, which contains an extract from Chapter 11 and is a good example of how Yuri’s narrative perspective works in the novel.

Draw the students’ attention to questions about narrative perspective in the Reading Guide. Allow them 10 minutes, working in pairs, to discuss and prepare their statements about the advantages and disadvantages of using different tense narratives.

Introduction

Listen to students’ statements. Discuss their ideas and draw out the differences between the diary extract and Yuri’s narrative. The following ideas may be elicited:

· Nina’s diary has an immediacy which Yuri’s does not, mainly because the events are currently affecting her life and circumstances.

· The reader is aware in Nina’s account that she possesses no ‘retrospective wisdom’ and is therefore not looking back on events, knowing how they will turn out, unlike Yuri’s narrative.

· The effect of Yuri’s narrative is that he, as a narrator, seems more in control of events, as he is withholding the rest of the story from the reader.

· Nina’s narration shows her vulnerability more, as she is uncertain about the outcome of events as they unfold.

· The reader is aware that as Nina’s diary is also autobiographical, the narrator is also the writer.

· Yuri’s narrative allows the reader to separate his narrative viewpoint from that of the writer.


Development

Students work in pairs to create four openings to the story of Red Riding Hood, with the following narrative techniques:

1
first person past tense (in character as Red Riding Hood)

2
third person past tense (as a narrator)

3
first person present tense (as the Wolf)

4
second person present tense (as the grandmother).
WS7 contains a series of sentence openers for each of the above. Note that a narrative only occasionally uses the second person (e.g. in The Catcher in the Rye) but it is worth students being aware of the form.

Plenary

Share some openings. Draw out the advantages and disadvantages of each form.

First person has the benefit of giving the closest insight into the thoughts and feelings of a character, but can be limited in that no insight is possible into the minds and feelings of other characters. Some writers however still prefer the mystery and reality this brings to their writing.

The benefit of the third person narrator is that all characters’ thoughts and feelings can be shown, but the downside is that these narratives can feel less real, as though the narrator is controlling events and making them move in a particular direction. (You may wish to share the terminology of omnipotent/omniscient narrator.)

Homework

Ask students to choose one of the characters from Yuri’s cell (in Chapter 12) and tell the story of his arrest from the perspective of a first person narrative. Limit the task to 250 words.

Ask students to read Chapters 13 and 14 before the next lesson.

Yuri’s Narrative Voice


I knew they’d pass the hidden message on. So for the first time since I ran away, I could at least be sure I’d done my best to stop my family – if they were still alive – worrying about me. All that I had to do was keep my wits about me in the endless meetings. But with the shortage of oil, none of the lamps was ever lit. It was so easy to close your eyes against the drone ‘… cost of production … fluctuations of supply … means of subsistence …’

… Often, on the walk home, you’d get an even keener sense of how the land lay. ‘Where was Galina tonight? I didn’t see her in her usual place. Could she be sick?’


There’d be the most uneasy silence till someone dared say it: ‘The guards came suddenly and took her back with them.’

From The Road of Bones by Anne Fine

Narrative Techniques

First person past tense:

It started as a beautiful sunny day. My mother had just had my lovely red cloak dry-cleaned, and I was determined to wear it on my walk to Gran’s cottage in the woods…

Third person past tense:

She was of course a foolish child. Who would be stupid enough to set off through that wood all alone…? 

First person present tense:

I am so hungry today; I could eat a small elephant.  Perhaps if I take a walk in the forest I might find one. One called Little Red Riding Hood… 

Second person present tense:

You know how it is. Lying in bed all day, unable to move, waiting for your family to visit. Like today, for example. You know they won’t bother to come, don’t you?

LESSON 8

Lesson objectives

Yr9: R11, R12, S&L12, Wr17



AF4 AF5 AF6


Focus: Chapters 13–14 Theme of cruelty and death

Learning outcome

Students will be able to:

1
Use drama techniques to explore the novel’s setting

2
Explore how the story keeps an appropriate pace

3
Identify the writer’s reasons for changes to the original manuscript during the editing process

Starter

Drawing on their reading done for the previous homework task, ask students to discuss why the writer might have chosen to move the narrative forward one winter. Widen the discussion to include more general observations on narrative technique. Elicit the response that:

· It allows the change in Yuri to be thrown into relief, as we look at how much more cunning and cynical he has become. This is a clever device by the author to show the impact upon Yuri of his experiences.

· It adds pace to the story, moving events on quickly after the slow journey north on the train.

· It illustrates how writers have to make a choice about what to leave out of stories, as much as what to include. This can often be crucial to keeping the interest and engagement of the reader.

Introduction

Refer to the first page of the Prison Camps spread (p. 8) in the Reading Guide. Using the photos, encourage students to do the ‘guided tour’ activity. This should enable them to enter into the world of the text and empathize with the characters and what they had to endure.

Model a dramatic reading of the section from Chapter 14, p.155: ‘I should have felt the same despair…’ up to the end of the next paragraph: 


‘…stir something hopeful in me.’ During your performance reading, you may want to play music quietly in the background. Gradually fade the music down when you come to the end of the extract. Encourage students to respond to the impact of juxtaposing the images in the Reading Guide, the performance reading and the music, by completing the sentence stem:

When I heard the reading whilst listening to the music and looking at the images, I thought of/ I felt …

Make the point to pupils that performance reading is a useful close reading strategy, as it allows us to focus more on the meaning of the words and phrases and their impact on the reader. As we think about our pace and intonation and add colour to our reading, we automatically think more carefully about the effects that the writer was trying to achieve.

Development

Ask students to complete the discussion activity at the bottom of p. 8 of the Reading Guide. Focus on identifying the changes which the writer made to her first draft of this part of the story as a result of comments from her editor. You may wish to provide additional support for some students by displaying the texts on OHT8 and modelling how to identify the changes by underlining or highlighting (see WS8a Teacher’s notes).

Plenary

In the feedback to the discussion, elicit that

the writer’s additions not only add detail to the story and ‘flesh out’ the setting, but more crucially add to the developing character of Yuri, who describes a new quality of ‘cunning’ growing in him.

Homework

Give students WS8b to complete for homework. This is an activity based on Gregory’s comments about the brutality of the regime and his view of the reasons for this.

The homework will prepare for an exploration at the beginning of the next lesson of how the voice of the writer can speak through one of his or her characters.

Expanding Text

Arrival at prison camp: lst draft of manuscript

It took men differently. Fear clung round some like mist. From others, it fell as easily as a cloak dropped to the ground. In me, it sparked a streak of devil-may-care. When I was herded towards a lorry headed for the mines, I dared shout at a guard not all that much older than myself, ‘But this is stupid! I’m a woodcutter. I’d be of far more use in the forest.’


Arrival at prison camp: final book

It took men differently. Fear clung around some like mist. From others, it fell as easily as a cloak dropped to the ground. In me, it sparked a streak of devil-may-care to add to the cunning that had been growing inside me since I first stumbled out of that lowered bucket and ran from the building site in fear of my life. That very first day we’d stumbled off the last train and onto the open trucks that carried us to the camp, I’d elbowed my way into the middle of the crush of bodies, away from the stinging crystals swept by the icy winds. When we arrived in the stockade, my only concern was to study the huts around us, and work my way back along the line of shuffling men till I was sure I’d find myself pushed into the sturdiest and best protected. And when, a day or so later, I was herded towards a lorry headed for the mines, I dared shout at a guard not all that much older than myself, ‘But this is stupid! I’m a woodcutter. I’d be of far more use in the forest.’

From The Road of Bones by Anne Fine

Expanding Text

Arrival at prison camp: final book

It took men differently. Fear clung around some like mist. From others, it fell as easily as a cloak dropped to the ground. In me, it sparked a streak of devil-may-care to add to the cunning that had been growing inside me since I first stumbled out of that lowered bucket and ran from the building site in fear of my life. That very first day we’d stumbled off the last train and onto the open trucks that carried us to the camp, I’d elbowed my way into the middle of the crush of bodies, away from the stinging crystals swept by the icy winds. When we arrived in the stockade, my only concern was to study the huts around us, and work my way back along the line of shuffling men till I was sure I’d find myself pushed into the sturdiest and best protected. And when, a day or so later, I was herded towards a lorry headed for the mines, I dared shout at a guard not all that much older than myself, ‘But this is stupid! I’m a woodcutter. I’d be of far more use in the forest.’

Gregory Speaks Out

        ‘The answer’s simple. All it takes is faith.’

        ‘Faith?’

        ‘Nothing more… Faith has a dozen names… If you burn people at the stake, you tend to call it belief. But, whatever its name, that’s the ingredient missing in those who only go halfway… This pack of murderers has it in plenty.’

Dov’s mouth had fallen open. ‘Faith? Are you serious?’

‘It’s all you need,’ Jan told him firmly. ‘A theory behind you, giving wind to your sails. What else would give them the determination to wade on through torrents of blood?’ 

From The Road of Bones by Anne Fine 

What do you think Gregory means by his statement?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Why do you think that Dov is so shocked by Gregory’s use of the word ‘faith’?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

How might the voice of Gregory reflect the voice of Anne Fine?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

LESSON 9

Lesson objectives

Yr 9: R11, R12, S&L12, Wr17

AF2, AF3, AF5

Focus: Chapters 15–16 Character development and the use of proverbs

Learning outcome

Students will be able to:

1
Use information retrieval skills to select key information

2
Use drama techniques to explore figurative language

3
Use note-making and language analysis skills to add to Yuri’s character profile

Starter

Take oral responses to the final question on WS8b, which was set for the previous lesson’s homework. Through discussion, encourage students to consider how the voice of the writer could be speaking through Gregory at this point in the story. Elicit that the strength of feeling and the emotive language which Gregory uses here suggests that the writer wants to reader to sympathize and agree with his viewpoint. This could be evidence that she is using him as a mouthpiece for her own views.

Introduction

Read chapters 15 and 16, focusing on collecting evidence about the characters Oskar and the Bear.

Ask a small group of students to take it in turns to add key quotes on to the board during the reading (quotes directly related to describing the appearance or character of Oskar and the Bear).

Allow a free-flowing discussion at the end of the reading about what we have learnt about the two characters from what has been recorded on the board. For example, the Bear is described as having ‘bigger thumbs than brains’, suggesting that he is big-built and strong, but not particularly clever. By contrast, it is said of Leon that, ‘He certainly knows how many beans in a bag make five’, suggesting that he is clever and possibly cunning.


Open a discussion with students on the use of proverbs in the novel. Draw out Anne Fine’s reasons for including them:

· They give a sense of the cultural background to the novel. The proverbs often reflect the farming or rural life of the characters in the story.

· They emphasize that plain speaking is not allowed. Proverbs are often metaphorical and allow for comparisons between real people and animals or places.

· They are the thoughts and ideas from the ‘ground’ that arise (as an act of small rebellion) to respond to the ideas and oppression from above.

· They provide a link back to Yuri’s family and home when he is far away from them and, more importantly, remind the reader of the values from which he came and how much he has changed.

Development

Read the ‘Wisdom of the Proverbs’ section in the Reading Guide, p. 10. Cut out and distribute the proverbs on WS9. Ask students, in pairs or small groups, to devise a tableau to illustrate their proverb. Allow them to work out and rehearse their ideas before presenting to the class.

Plenary

Ask students to present their tableaux. You could make it a game, whereby the class have to guess which of the proverbs is being illustrated.

Once the proverb has been established, ask the performers to thought-track the character who says or remembers the proverb. Encourage the students to be as explicit as possible about what they mean, to ensure they understand how the proverb relates to the social or political situation in the novel.

Homework

Ask students to remind themselves of Yuri’s daydream from Chapter 15 (p.174–5) and to 
up-date their character log on WS1a. Encourage them to focus on what the daydream suggests about Yuri’s mental state.

The Wisdom of the Proverbs


	Only a fool cheers when the new prince rises.
	No need to sow fools. Like weeds, they come up of their own accord.

	The fighting kitten’s not so easily drowned.
	For some the crystal stair! For others, just the road of bones!

	If you beat a dog hard enough, all you have to do after that is show him the whip end.
	A stick of any sort can stop a wheel. All must be broken.

	Everyone knows it’s a very foolish goose who comes to the fox’s sermon!
	After the head is off, no one weeps over the hair.

	A skinned lamb can’t grieve that his wool’s gone.
	If you live in a graveyard, there isn’t time to weep for everyone.

	A prisoner on the run is like a baby: whatever he sees, he wants.
	


LESSON 10

Lesson objectives

Yr 9: R12, Wr17

AF2, AF5, AF6

Focus: Chapters 17–18 Characterization and the development of atmosphere

Learning outcome

Students will be able to:

1
Analyse how the writer creates and develops tension

2
Gather evidence from the text for use in analytical writing

3
Explain the effect of the writer’s language in analytical writing

Starter

Ask students what they understand by the term ‘cannibalism’. Encourage them to discuss whether there are any situations in which they think it may be justifiable.

Refer to p. 11 of the Reading Guide: Cruelty and Death, in order to explore Anne Fine’s purpose in including the controversial ‘cannibalism’ element in the novel. Focus in particular on the extract from the Woman’s Hour interview.

Introduction

Read Chapters 17 and 18 around the class. Invite students’ ideas and comments on how Anne Fine develops both an atmosphere of tension and Yuri’s suspicions of his companions.

Draw out that it is possible to track Yuri’s gradual suspicions concerning Leon and the Bear in Chapter 17. Make the point that as Yuri’s suspicions grow, so do those of the reader. This is a deliberate device by Anne Fine to allow the reader to gradually realize, along with Yuri, that the men plan to kill and eat him.

Explain to students that they are going to work with a partner to collect the evidence and the hints from the writer. They are to look for key words and phrases that gradually build a sense of fear, suspicion and eventually terror into the narrative.


Distribute copies of WS10. Explain that students should use this to record the evidence as it builds throughout the chapter and then share their findings as a class.

Development

Give students time to complete the worksheet. The following quotations can be used to support students who struggle to find the evidence:

· ‘There was a silence so deep, so unnatural…’ (p. 194)

· ‘Soon we’ll be eating like kings.’ (p. 195)

· ‘Juicy steaks, dripping–’ (p. 195)

· ‘Meat your size.’ (p. 195)

· ‘Unease took its grip.’ (p. 195)

· ‘A dreadful thought flashed through my brain.’ (p. 195)

· ‘I was about to become one of the victims’ (p. 196)

· ‘…macabre fantasy.’ (p. 196)

· ‘…warning glance.’ (p. 196)

· ‘The world seemed suddenly more dangerous.’ (p. 196)

· ‘…a rustling that hung around us.’ (p. 197)

· ‘I battened down nausea.’ (p. 197)

· ‘It was important not to raise suspicion.’ 
(p. 199)

· ‘…said Oskar with a tiny smile.’ (p. 199)

· ‘Terror.’ (p. 199)

· ‘…plucked as easily as a peach.’ (p. 199)

· ‘…wormed its way into my frozen brain.’ 
(p. 199)

· ‘I was the meat.’ (p. 200)

Plenary

Ask students to share their evidence, focusing in particular on the devices used and how they develop an atmosphere of suspicion and fear.

Homework

Ask students to up-date Yuri’s character grid 
on WS1a, based on the events of Chapters 17 and 18.

Tell students to read Chapters 19 and 20 in preparation for the next lesson.

Developing Suspicion and Fear

	Page number
	Quotation
	Device used
	How suspicion and fear is developed

	193
	‘Don’t want you dead yet.’  Spoken by the Bear.


	Irony used in the dialogue.
	The word ‘yet’ suggests that they might want him dead later!

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


LESSON 11

Lesson objectives

Yr 9: R7, R12, Wr17

AF3, AF5

Focus: Chapters 19–20 Writer’s technique: controlling pace

Learning outcome

Students will be able to:

Analyse how writers use narrative devices to control the pace of a story

Starter

Having read Chapters 19 and 20 for the previous homework, encourage students to make a personal response to a partner on the conclusion to the story. Say that you will return to the end of the story later, and look at how Yuri’s character is presented by the writer at the end of his narrative.

Introduction

Give out WS11a, which contains two extracts from Shadow of the Beast by Maggie Pearson. They describe a fight between Beowulf and the hell-hag, but all the punctuation has been removed. In the original book, the writer uses punctuation very effectively to control the pace of the story. Ask students to decide which pace would be most appropriate for the fight: fast? slow? a combination of both?

Ask students to work in pairs to add in punctuation with a view to controlling pace and adding excitement to the fight. Remind them to consider:

· full stops

· commas

· colons

· semi-colons

· exclamation marks

· ellipses

· speech marks.

Emphasize the importance of controlling the length of sentences. Generally, short, clipped sentences quicken the pace and longer, multi-clause sentences slow the pace. Remind students that they could start a new line for effect or place particular sentences on their own line for emphasis. Allow 10 minutes for the activity.


Take feedback from students, using WS11a as an OHT to record choices and to discuss their effects, as a class. Read parts of the extract with the suggested new punctuation to demonstrate how it affects the pace.

Display the original version of the extract on OHT 11, allowing students to comment on how the writer used the techniques they have been trying in the lesson. Ask which version they think is the best and why.

Development

Explain to students that they will now apply what they have learned to an extract from Chapter 19 of The Road of Bones, where Anne Fine slows the pace in the crucial travel permit scene. Give out WS11b to students. Read it aloud.

Make the point that as well as punctuation, Anne Fine also uses another effective device to control the pace: Yuri’s thoughts and feelings. This also slows the narrative. In the fight scene they read earlier, there was a sense that there wasn’t time to pause and think about how anyone was feeling! Ask students to annotate the Road of Bones extract, showing the author’s control of pace with punctuation and Yuri’s thoughts. Refer to WS11c for possible annotations.

Students who struggle to complete the reading and annotation may benefit from a Guided Reading session. WS11d gives further details about such a session.

Plenary

Encourage students to share a selection of their ideas on WS11b, making links with the learning on the use of punctuation and the use of Yuri’s thoughts.

Homework

Thinking and responding activity: students decide what they think Yuri means by the statement on p. 240: ‘There would be time enough to learn what it would be with me.’

Controlling the Pace: Punctuation (1)


Beowulf ducked and dodged and weaved like a boxer like a fencer like a bullfighter  The hag circled round him watching waiting darting forward  Thrust duck dodge back  And again  Too slow  The hag lashed out  Troy watched helpless as the sword went spinning from the hero’s hand 


With the hag’s arms still fast around him he took one steps towards her His other foot caught her behind the heel throwing her off balance For an instant he was free free to reach out and grasp the rune-sword before before the hell-hag recovered turned crouched and sprang all in one to meet her death

Extracts taken from Shadow of the Beast, by Maggie Pearson

Controlling the Pace: Punctuation
 (2)

Beowulf ducked and dodged and weaved, like a boxer, like a fencer, like a bullfighter. The hag circled round him, watching, waiting, darting forward. Thrust, duck, dodge back. And again. Too slow! The hag lashed out. Troy watched helpless as the sword went spinning from the hero’s hand. 


With the hag’s arms still fast around him, he took one step towards her. His other foot caught her behind the heel, throwing her off balance.


For an instant he was free, free to reach out and grasp the rune-sword before…


…before the hell-hag recovered, turned, crouched and sprang, all in one, to meet her death.

Extracts taken from Shadow of the Beast by Maggie Pearson

Controlling the Pace: Activity


‘Not so fast!’ he snarled. ‘I know your unit’s little tricks – take it from me and sell it on to someone else! You sign it here – in my presence.’


He pushed the pen towards me. I stared at my right hand as if it were some small beast I couldn’t trust. Could I still write? How many years had it been since I’d grasped anything other than the handles of woodsaws and axes.


It took a while before I could force my fingers closed around the pen. The sweat of fear seeped out of every pore. Press on, I ordered myself. For all you know, he’ll think you’re some overgrown peasant who learned his letters badly. He’ll think it’s foolishness, not fear, that’s oozing out of you like fat from a roasting pig.


‘Take your time!’ he said sourly, laying one card on the next. But clearly my presence was distracting him because, with an oath, he whipped the top one off again and glared at me.


‘Must you hang around all day?’


Stay calm, I told myself. He can’t see into your head. He doesn’t know your brain has shrivelled to nothing in a camp. He thinks you’re stupid, so just struggle through.


Down they went, one by one, in letters so clumsy you’d think they’d been drawn by a child in his nursery.


Gregory Leonid Timorsch.


‘Your papers?’ he barked, shaking his head in wonder that he’d even had to demand them. ‘And your Permission of Leave or Transfer.’


Papers I had. But as for any Permissions, I was stumped. To give myself time to think, I started to root in my bundle. Should I turn and run? Or pull out the gun?


But he’d turned one more card, and his impatience got the better of him. ‘Never mind!’ he snapped, and pressed his official stamp down twice – once on my destination, and once on my pitiful handiwork.

From The Road of Bones by Anne Fine

Controlling the Pace: Annotations


‘Not so fast!’ he snarled. ‘I know your unit’s little tricks – take it from me and sell it on to someone else! You sign it here – in my presence.’


He pushed the pen towards me. I stared at my right hand as if it were some small beast I couldn’t trust. Could I still write? How many years had it been since I’d grasped anything other than the handles of woodsaws and axes.


It took a while before I could force my fingers closed around the pen. The sweat of fear seeped out of every pore. Press on, I ordered myself. For all you know, he’ll think you’re some overgrown peasant who learned his letters badly. He’ll think it’s foolishness, not fear, that’s oozing out of you like fat from a roasting pig.


‘Take your time!’ he said sourly, laying one card on the next. But clearly my presence was distracting him because, with an oath, he whipped the top one off again and glared at me.


‘Must you hang around all day?’


Stay calm, I told myself. He can’t see into your head. He doesn’t know your brain has shrivelled to nothing in a camp. He thinks you’re stupid, so just struggle through.


Down they went, one by one, in letters so clumsy you’d think they’d been drawn by a child in his nursery.


Gregory Leonid Timorsch.


‘Your papers?’ he barked, shaking his head in wonder that he’d even had to demand them. ‘And your Permission of Leave or Transfer.’


Papers I had. But as for any Permissions, I was stumped. To give myself time to think, I started to root in my bundle. Should I turn and run? Or pull out the gun?


But he’d turned one more card, and his impatience got the better of him. ‘Never mind!’ he snapped, and pressed his official stamp down twice – once on my destination, and once on my pitiful handiwork.

Guided reading (Teacher’s notes)

Introduction

Teaching intention: To analyse how writers use narrative devices to control the pace of a story.

Example: Draw attention to the objective and say that the session will focus on:

· The use of punctuation and its impact upon pace

· The different sentence lengths and how they affect the pace 

· The use of the thoughts of Yuri and how this pauses the action while we read what he is feeling.

Strategy check

Teaching intention: To help students identify the range of strategies they already use and explain them, including the range of punctuation and variety of sentence length and their effect on pace and mood.

Example: Remind students that they will be looking at: full stops, commas, colons, semi-colons, exclamation marks, ellipses, speech marks. Discuss how each either halts or elongates the sense of the passage of time.

You may need to revise students’ knowledge of complex sentences by giving them some examples of main and subordinate clauses. 

Independent reading

Teaching intention: Independent reading task with a specific focus.

Example: Ask two students to identify the punctuation listed above and make notes on how each either halts or elongates the sense of the passage of time.

Ask two students to look at a sentence which is longer than the rest: ‘Down they went, one by one, in letters so clumsy you’d think they’d been drawn by a child in his nursery.’ Ask students to identify the main clause of the sentence: (‘Down they went, one by one.’)  Ask them to think about the effect of the second part of the sentence on the pace and the mood. 

Ask two students to look where Yuri’s thoughts interrupt the action: ‘To give myself time to think, I started to root in my bundle. Should I turn and run? Or pull out the gun?’  Support them as they take notes on the effect of this, using the sentence stem: ‘This decision by Anne Fine to include Yuri’s thoughts at this crucial point makes the pace slower because…’

Sharing responses

Teaching intention: Draw the group together and go back to the text, encouraging students to identify elements that may require clarification, exemplification or discussion.

Example: Allow each pair to present their findings to the others in the group.  

Review

Teaching intention: To reinforce the learning objectives

Example: Ask students to remind themselves of the objectives of the session:

· The use of punctuation and its impact upon pace

· The different sentence lengths and how they affect the pace 

· The use of the thoughts of Yuri and how this pauses the action while we read what he is feeling.
LESSON 12

Lesson objectives

Yr 9: R12, S&L12

AF2, AF4, AF5

Focus: All chapters. Exploring a theme; exploring language and symbolism

Learning outcome

Students will be able to:

1
Use exploratory talk to speculate about character and theme

2
Use performance reading to explore the use of evocative language

Starter

Give students five minutes to work with a partner to rehearse a short oral answer to the following question based on the homework: What do you think Yuri means by the statement on p. 240: ‘There would be time enough to learn what it would be with me.’

Remind students that they should use Standard English and that they will both need to take part in the response.

Take a selection of responses. Invite class members to engage with the ideas of others. If necessary, provide the sentence stem: ‘In our view, Yuri’s comment means…’ Elicit that Yuri was talking about developing his own ideas of guilt and innocence.

Introduction

Read p. 12 of the Reading Guide.

Development

Ask students to complete the grid activity, which focuses on how the theme of the counter-revolution gains momentum in the story.

Ensure that pupils are clear about how to complete the final column of the grid and model an example answer for them, as below:

The political suicide of the woman comes at a point in the story where Yuri is weary and unsure about what to do next. The author may have included the incident at this point in order to encourage her character to keep fighting for his own freedom.


You will need to ensure coverage of all the incidents identified in the Reading Guide, and some may be looked at by more than one group. Allow 20 minutes for the activity and a further 10 minutes for students to share their ideas with the rest of the class. Encourage speculative thinking during the feedback, by asking open questions and encouraging students to do so as well. Instead of responding to students’ feedback yourself, ask other members of the group to respond to the ideas presented.

Plenary

Carry out a class reading of p.13 of the Reading Guide. Remind students of the meaning of the words ‘figurative’ and ‘evocative’. (‘Figurative’ means metaphorical, not literal; ‘evocative’ means producing or inspiring a memory or feeling.)

Ask students to speculate on why both writers use the elements of the natural world to symbolize freedom. Elicit the following responses:

· The natural world is powerful and difficult to tame.

· Birds are often used as a symbol of freedom because of their ability to fly away from danger, usually to safer places where they cannot be reached. This has obvious metaphorical possibilities for writing about escaping from oppression into freedom.

· Horizons are often associated with dreams, as they are in the distance, yet we can travel towards them gradually.

· Morning is often used as a symbol of a new beginning in writing, since each new day brings potential hope and promise.

· Rocks are symbols of strength.

· Trees are symbols of growth and life.

· Rivers are often used as symbols of the journey of life.

Homework

Ask students to prepare a performance reading of ‘On the Pulse of Morning’ on p.13 of the Reading Guide. If practical, encourage them to work in pairs.

LESSON 13

Lesson objectives

Yr 9: R12, S&L12, Wr16, Wr17

AF2, AF3, AF5


Focus: Chapters 18–20 Development of character; critical writing

Learning outcome

Students will be able to:

1
Use a drama technique to explore the development of a character

2
Collect evidence to use in critical writing about a character

3
Identify and practise using the features of good critical writing

Starter

Choose three pairs of students to present their performance reading of the Maya Angelou poem. Ask students which powerful words (‘silver bullets’) they focused on and rehearsed in particular for maximum effect.

Introduction

Explain to the students that they will now explore the final development of Yuri’s character and how the writer leaves him at the end of the novel. They will be taking evidence from the last three chapters. The ideas will be worked into critical writing in the form of a ‘class’ essay, to which everyone will make a contribution.

Display OHT13 which contains a series of extracts representing Yuri at crucial points in the last three chapters. Choose a student to act as Yuri and then as a class, ‘sculpt’ him or her as you think he/she should be at each of these points. This will involve moving his arms, legs, hands, head in the way which you think is most appropriate to his character at this point in the story. During each sculpture, ask students to think of adjectives to describe how Yuri is feeling at this point in the story. Allocate one student the task of writing the adjectives on the OHT.

Finally, choose another three students to represent the ‘reader’, ‘writer’, ‘narrator’ and add them to the sculptures, representing their viewpoints and perspectives by where you stand them. This will allow a full exploration of how the writer wants the reader to see the changes in Yuri. 


For example, you may choose to have the writer standing, looking directly over Yuri’s shoulder, to show that she is seeing the events from his perspective. The reader could be either standing on a higher level looking down on events in the story (to show their overview of events) or sitting cross-legged on the floor (to show their position as a passive listener). The narrator (Yuri today) could be standing between the writer and Yuri, as she is using him to tell her story.

Development

Leaving OHT13 on display, split the class into five groups. Ask each group to compose a single paragraph based on the question: How does the writer show that the character of Yuri is developing and changing in the story?
Some students may benefit from using WS13a, which provides a scaffold.

Give out and read through the guidance given on WS13b on the features of critical writing. It will be necessary to again emphasize the importance of providing evidence and explanations for each point that the students choose to make. Use of the scaffold allows for these elements to be included.

A Guided session with one of the groups could be conducted at this point, using WS13b.

Plenary

Ask each group to read its paragraph in the order in which the extracts appear on OHT13. Draw out features of evidence and explanation which are particularly effective.

Homework

Ask students to use WS13c as a guide to help them to write either the introduction or the conclusion to the essay. The sentence stem, ‘In her novel The Road of Bones, Anne Fine develops the character of Yuri in a powerful way, showing how the events of the story make him…’ could be used for the introduction and re-phrased for the beginning of the conclusion.

Encourage students to try and follow the other guidance points on the sheet, using WS13b for further support.

Sculpting Yuri

And I felt nothing. No guilt. No pity. No triumph. Worst of all, no living interest in their fate, except insofar as it might touch on mine. 

(Page 204)

Because, if I am honest, this was the moment I first realized that the thought of home was no longer in my mind. Too much had happened. I had been away too long. I’d seen too many horrors. Hope, longing, yearning – all of the thoughts and feelings that keep a man’s heart alive were lost to me now. They’d brought me too much pain.

(Page 217)

Just before that sickening thud so very close in front of me, I heard the hunted woman’s last brave cry.


      ‘Yellow and Black!’

(page 225)

I watched it all – old men in tears, and women doubled under the loads they carried, dragging their wailing children. Try as I might, I felt no pity.

(Page 228)

I ground the pictures to a pulp as I strode out. But still I found myself, all that day long, hearing the echo of my grandmother’s scorn: ‘Only a fool cheers when the new prince rises,’ and caught myself walking faster, and ever faster, as if to get away from my new self.  

(Page 243)

From The Road of Bones by Anne Fine
Writing about Yuri

You might find it helpful to use some of the following sentence stems when composing your paragraph. Where possible, you should re-write the sentences in your own words, to prevent all of the class paragraphs from looking too similar:

At this point in the story, Yuri is…

Yuri’s feelings at this point are…

These feelings are suggested by the way that the writer…

Therefore, there is a clear change in Yuri, and this is shown by…

All in all, the way the writer presents Yuri here suggests that she wants the reader to see him as…

Features of a Good Critical Essay 

· It is usually written in the third person; possibly the first when a personal view is asked for.

· It is written in the present tense – because the text exists now.

· Connectives are used for contrast or comparison, e.g. whereas, though, while, however, unless, on the other hand, similarly, etc.

· Connectives are used to show cause and effect, e.g. because, since, therefore, consequently, so, as a result.
· Connectives are used to indicate the use of evidence, e.g. I know this because…; this shows that…; it is therefore clear that….
· Critical vocabulary is used to explore the writer’s use of language devices, e.g. alliteration, personification, imagery.

Introductions and Conclusions

A good introduction:

· Introduces the subject or question.  

· Gives a general one-sentence summary of the view that will be expressed in the essay.

· Introduces how the writer intends to tackle the question, e.g. It is helpful to look at Yuri’s behaviour at key points, in order to track how he changes and develops.
A good conclusion:

· Re-words the one-sentence summary comment made in the introduction. 

· States that the essay has presented a collection of evidence to support this point.
LESSON 14

Lesson objectives

Yr 9: R6, R12, R18, S&L9

AF3, AF6


Focus: All chapters. An alternative title and book cover

Learning outcome

Students will be able to:

1
Decide upon the main purpose of a book title and cover design

2
Reflect upon the original title and the book’s main theme

3
Decide upon an alternative title and cover design

Starter

Read page 14 of the Reading Guide ‘Book Titles and Covers’ as a class. Follow with a discussion as to why the Editor may have felt that ‘True Believers’ did not represent the book well as an initial title. It may help to think about the associations created by this title.

Try to elicit the following responses from students:

· The use of the word ‘believers’ has religious connotations, not in keeping with the tone of the book.

· Alternatively, ‘believers’ could be a fitting word for the indoctrination of the people to Father Trofim’s beliefs (if the word is seen ironically).

· The use of the word ‘true’ also suggests irony, as no one who lives in the regime believes in it.

· The purpose of a book title should be to attract the attention of a potential reader and suggest a little about the tone and theme of the book, and it is debateable as to whether ‘True Believers’ succeeds in doing this.

· ‘True believers’ sounds more like a spiritual book rather than a dramatic adventure story, so would attract fewer readers.

· ‘True believers’ does not hint at the horror, or hard-hitting depiction of life under a totalitarian regime.

At this point, it might be helpful to take a class vote as to whether the title which Anne Fine originally wanted should have been changed.


Go on to discuss the original book cover. Focus in particular on:

· The frozen forest in the background with a faint light shining through.

· The use of the insignia or ‘crest’ design at the centre of the image – does it represent a family or a dynasty of some kind?

· The use of the proverb.

Ask students to speculate about what each of these features might suggest to someone who has not yet opened or read the book. Allow students to express different viewpoints about whether or not this original design successfully reflected the themes of political oppression, cruelty, suffering, and the fight for freedom.

Introduction

Refer again to the list of titles which the editor suggests in her e-mail. Ask students to choose one of these as a basis for their new title and cover design, or to think up an original title and cover design of their own. More able students may prefer the second option, as it will allow them to bring their own reading to the book, e.g. All must be broken.

Development

Allow students time to complete their new title and book cover designs. Emphasize the importance of the ideas and how they reflect the students’ own thinking about the book. Rough sketches and labels for colour will be sufficient. It may also be helpful to annotate the design, so that a potential artist can reproduce their ideas. Ask students to use WS14 to develop their commentary.

Plenary

Invite a selection of students to share their titles, designs and commentaries. Choose a class favourite, based on the one which best reflects the novel’s theme and the writer’s purpose.

Homework

Ask students to complete the sentence stem: ‘I think that Anne Fine finally decided to call her book The Road of Bones because … In my view, the final book cover design was effective/ineffective because …’

A Commentary On My Design

The alternative book title I have chosen for The Road of Bones is ……………….
……………………………. ………………………………. I chose this title because I 

think that it reflects the way the novel …………………………………………………
……………………………………………………………………………………………..
…………………………………………………………………………..…………………
My cover design includes ………………………………………………………………
…………………………………………………………………………………………….
…………………………………………………………………………………………….
……………………………………………………………………………………………

…………………………………………………………………………………………..
I have chosen these shapes/ colours/ symbols/ images because they suggest 
……………………………………………………………………………………………
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
and this tells the reader a little about the theme of the book and the writer’s purpose.

LESSON 15

Lesson objectives

Y9: R2, R18, Wr16, Wr17

AF2, AF6

Focus: All chapters. Review writing

Learning outcome

Students will be able to:

Write a review of a substantial prose text, for a specific purpose and audience

Starter

As a class, read ‘Looking Back on the Road of Bones’ on page 15 of the Reading Guide. Allow students to respond to the views expressed by both Anne Fine and the judges of the Carnegie Award, e.g. some might feel that the comment, ‘it is never negative’ is not true. Anne Fine herself says the book has ‘a very dark ending.’

Encourage students to express and justify their ideas by citing evidence from the text. The final chapter on Yuri’s state of mind at the end of the story will be crucial for this.

Students may disagree with the Carnegie judges and feel that children do dwell on the horror of what they read and see. This could be a further opportunity for discussing the writer’s use of violence (and particularly cannibalism) in the book. Encourage discussion about whether such details should be included in a review, to prepare the reader for aspects of the novel which they may not like.

Introduction

Ask students, working in groups of four, to prepare oral responses to the questions in the ‘Your Views’ section of page 15 of the Reading Guide. This will allow for their initial ideas to be formed for the written review, which will have a specific focus.

Ensure that less able pupils understand the metaphor of the ‘new prince’ as used here. Yuri and the Yellow and Blacks are not literally princes, but are the new rulers and as such, have the power and privilege associated with princes or royalty.


Development

Use WS15a to remind students of the conventions of a book review. It has been modified to reflect the specific purpose of this review, which has an intended audience of one reader, who usually likes novels with adventure, strong characters and a happy ending.

Remind students to use the worksheet as a scaffold, changing the wording and the structure as they see appropriate for their friend. They may also want to add a personal note to their written review, but laying it out in the form of a letter, with a few personal touches such as names. Remind students that it is crucial in a review to not give away too much of the story; particularly not the end.

Display WS15a as an OHT. Invite a selection of students to read extracts from their reviews so far. Ask students to centre their comments around the guidelines on the scaffold, checking to ensure that all elements have been included.

Plenary

Ask the class what they think they have learnt, in particular, from reading this novel. Take some feedback.

Ask students to complete the self-evaluation WS15b. As students finish the completion of the self-evaluation, they can read through the Pathways pages in the Reading Guide.

Homework

Ask students to complete their reviews of the novel for a friend.

Writing a Review for a Friend

I know you normally like adventure, strong characters and a happy ending, so I am going to tell you about…
The author of this book is…

In the story…

What I liked/disliked was…

The best bit was…

I would, however, criticize…

I would/would not recommend this book to you because…

Self-assessment Sheet

	AF
	Assessment focus 
	You practised this when:
	I do this well
	I can do this some-times
	I need to practise this

	AF2
	Understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text
	· You did this when you researched the background to Stalin and his regime.

· You did this when you found examples of political insurrection in the story.
	
	
	

	AF3
	Deduce, infer or interpret information, events or ideas from texts
	· You did this when you worked out what was suggested about Yuri as his behaviour changed and developed throughout the book.
	
	
	

	AF4
	Identify and comment on the structure and organisation of texts, including grammatical and presentational features at text level
	· You did this when you looked at how writers sometimes jump forward in time.

· You did this when you predicted how the plot would develop.

· You did this when you thought about narrative tension.

· You did this when you thought about how the novel would end.
	
	
	

	AF5
	Explain and comment on writers’ uses of language, including grammatical and literary features at word and sentence level
	· You did this when you analysed the writer’s use of sentences and punctuation to control pace.

· You did this when you explored how a writer manipulates sentences to create tension.
	
	
	

	AF6
	Identify and comment on writers’ purposes and viewpoints and the overall effect of the text on the reader
	· You did this when you explored narrative viewpoint.

· You did this when you placed the writer beside the characters in drama activities.

· You did this when you thought about your response to events and characters.

· You did this when you looked at Nina Lugovskaya’s diary.
	
	
	

	AF7
	Relate texts to their social, cultural and historical contexts and literary traditions
	· You did this when you thought about the history of Stalin’s regime.

· You did this when you explored Anne Fine’s comments on the political awareness of today’s young people and compared it to Yuri’s own awakening in a Stalin-like regime.
	
	
	

	Teacher’s comment
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Suggests Father Trofim is more important than them.





Suggests almost a religious belief in Father Trofim and his regime.





Again words we associate with religion and belief. Emphasizes the importance of the political propaganda.





The use of the swear word breaks rudely into the atmosphere of hope and faith created by the previous lines. It suggests that the Yuri narrating the story is looking back on these events and bringing the wisdom of retrospective to them. It is the language of an adult looking back. This cleverly creates the effect of two narrative perspectives: Yuri’s original thoughts about Father Trofim at the time and his thoughts about him now years later looking back. The writer also sits behind these two perspectives and may be expressing her views through them both.





Contrasts the earlier language of belief.





Repetition of ‘such a’ for effect – emphasizes the sarcastic tone.





Rhetorical questions used powerfully to emphasize the injustice.  There is no just answer to these questions.





Propaganda











Kind, loving





Reality











Cruel, hateful





Irony in the use of ‘soft’ which suggests no danger. No hint of the tragedy to come.





The writer still does not give away the tragedy about to unfold – this is ‘usual’ and therefore not dangerous.





The first hint of real danger.





Use of punctuation and repetition builds tension and expectation of danger.





Confirmation that something awful is happening with the word ‘unlucky’, which also disguises the identity of the boy.





Creates the sense that the tragedy is inevitable.





No name used creates tension. Which boy? Does the reader know him?





The word suggests extreme danger.





Personification works to create a sense that even the ladder senses the coming tragedy.





Use of senses (sound and touch) to sharpen the effect of the moment of the accident.





Suggests shock and death. Blood is a word evocative of suffering and death.





Shows the youth and weakness of Yuri and Alyosha. They are not really strong enough for this job.





Sense of foreboding.





Sense of panic.





Repetition of the name and the use of punctuation to show emotion emphasizes Yuri’s grief and shock. Again pathos.





Use of pathos. Suggests that Alyosha realized he was about to die.





Onomatopoeic word suggests harshness and suffering. The word can also mean bravery.





Suggests physical pain.





Reveals that Yuri was beginning to learn that his own survival must come first and that this may mean being unfeeling or even cruel to others.





Yuri is growing selfish.





Reveals Yuri’s cunning.









































Single clause sentence builds tension: this is the moment.





Yuri’s mental conversation with himself interrupts the narrative and slows it down, decreasing the pace. The reader has to wait to see what will happen next. Question marks emphasize uncertainty.





Narrative goes into slow motion with this adverbial clause.





Descriptive detail slows pace and adds tension.








Build of tension – the man has noticed Yuri’s slowness. Use of exclamation mark adds threat.





Further build of tension – the man is becoming impatient.





Again the effect of slow motion with the phrase ‘one by one’.  Use of commas effective to create additional ‘layered’ clauses and slow the pace.





Use of the single line emphasizes how painful and significant the writing has been.





Possible danger – has he run out of patience?





Yuri’s mental conversation with himself interrupts the narrative and slows it down, decreasing the pace.  The reader has to wait to see what will happen next. Question marks emphasize uncertainty.





Use of word ‘snapped’ breaks the tension.
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