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INTRODUCTION

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8, and 9 students.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – Noughts and Crosses takes a very contemporary slant on racism, Firestarter features a modern-day compulsive arsonist, while Fire, Bed and Bone is set during the Peasants’ Revolt. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are also embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses, and learning outcomes. These are accompanied by a compact Overview (see p. 4) which summarizes the scheme at a glance, including the necessary resources for each lesson.

The Navigator offers a clear plot summary, linked to relevant chapters, to help speedy location of particular parts of the novel.

Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

The practice of keeping some form of Reading Journal during the study of the novel is encouraged in many of the schemes, and there are several attractive models for such record-keeping across the teaching materials.

Every set of lesson plans ends with its own student Reading Assessment Progress Sheet, which the teacher can then use to identify areas for development for each student.

Reading Guide

Each of the novels has its own student Reading Guide, which contains a rich variety of material to help to engage students in their study of the novel. Each one features unique author’s craft material, giving students a great insight into the writing, editing, and publishing process.

Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section at the end of the Reading Guide.

Web site support

The Rollercoasters website provides access to the free on-line teacher’s resources, sample chapters of the novels, and further author information.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Frances Gregory

Series Editor

OVERVIEW FOR SCHEME OF WORK

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs
	Framework objectives
	Rollercoasters resources 

	1
Thriller genre


(Chapters 1 and 2)
	· Recognize the main features of the thriller genre

· Explore how Storm Catchers adheres to or deviates from these features 
	AF3: Inference and deduction

AF4: Structure and organization
	Yr 7: R8

Yr 8: R5, 14


	WS: 1a, 1b, 1c

RG: pp. 4 and 5

	2
character and context


(Chapter 3–5)
	· Understand how the author shapes the reader’s feelings towards the characters

· Understand how context contributes to the mood and actions of the characters
	AF3: Inference and deduction

AF5: Use of language

AF6: Writers’ purposes
	Yr 7: R12, R16

Yr 8: R16, W13
	OHT: 2a

WS: 2b

	3
Building tension


(Chapters 6 and 7)
	· Understand how the author builds tension

· Understand the importance of using effective language and punctuation in building tension
	AF5: Use of language
	Yr 7: R14

Yr 8: R13
	OHT: 2a, 3a

WS: 3b

	4
Setting


(Chapters 8 and 9)
	· Understand how the author creates an effective setting and how it contributes to the story

· Explore the use of imagery and language

· Understand that information can be presented in different ways
	AF2: Understand, describe, select and retrieve information

AF4: Structure and organization

AF5: Use of language
	Yr 7: R3, 12

Yr 8: R4
	OHT: 4

RG: pp. 6, 7, 12, 13

	5
Reading strategies


(Chapters 1–10)
	· Identify features of the theme of family relationships

· Explain how each character deals with situations by examining their words and actions
	AF3: Inference and deduction

AF6: Writer’s purpose
	Yr 7: R6, R17
Yr 8: R4
	WS: 2b, 5

RG: pp. 10 and 11

	6
Instructions and emotions


(Chapters 11 and 12)
	· Explain how instructions are important to the action and emotions

· Use discussion and reading techniques to understand how characters react to each other as emotions change
	AF3: Inference and deduction

AF4: Structure and organization
	Yr 7: R8, S13

Yr 8: R7, R10
	OHT: 6b

WS: 6a

	7
Character


(Chapters 13 and14)
	· Understand how the writer conveys mood and character through word choice and sentence structure
	AF3: Inference and deduction

AF5: Use of language
	Yr 7: R6, R12
Yr 8: R13, W13
	WS: 7

	8
Mystery, character links, and the supernatural


(Chapters 15 and 16)
	· Understand how the author creates an element of mystery

· Explain what the supernatural element adds to the story
	AF4: Structure
	Yr 7: R7, R14

Yr 8: R10, R16
	WS: 8

RG: pp. 8, 14, 15

	9
Earlier events revealed


(Chapters 17 and 18)
	· Explain how past actions have influenced the behaviour of certain characters
	AF3: Inference and deduction

AF4: Structure
	Yr 7: R7, R15

Yr 8: R5, R10
	WS: 2b, 9

RG: pp. 10 and 11

	10
Structure: ending


(Chapters 19–20)
	· Understand how the author prepares the reader for the end of the novel

· Consider the effectiveness of the ending in relation to the thriller genre
	AF3: Inference and deduction

AF4: Structure

AF6: Writer’s viewpoint 
	Yr 7: R9, R15

Yr 8: R5, R10
	WS: 2b

	11
Transforming the media


(Chapters 1–20)
	· Understand what writers need to do when adapting a novel for stage or screen

· Use drama techniques to explore the structure of the text
	AF4: Structure
	Yr 7: Wr9, SpL16

Yr 8: R8, SpL16
	OHT: 11a, 11b

	12
Reflection and review


(Chapters 1–20)
	· Understand and explain how effectively the author has used the features of the thriller genre and evocative language to write an exciting novel

· Identify the key points of the novel

· Synthesize their thoughts into a review
	AF3: Inference and deduction
	Yr 7: R6, R7, R8
Yr 8: R4, R5, R13
	OHT: 12a

WS: 12b, 12c


NAVIGATOR

	Chapter 
	Plot outline

	Chapter 1
	Fin visits his friend Billy, leaving Ella and Sam alone in the house. Ella is kidnapped.

	Chapter 2
	Fin returns home, finds Ella missing, and has to confess to his parents. Dad is very angry with him. They go out to search for Ella. A small figure is seen on the cliff path.

	Chapter 3
	Ella is taken by dinghy, through heavy seas, to a hidden cave and left alone.

	Chapter 4
	Sam is introduced as a little boy with secret friends. The kidnapper makes his demands.

	Chapter 5
	Ella is reminded of home while she is alone in the cave. Fin feels guilty as he thinks about her. He comes upon Sam talking to his secret friend. Sam is missing Ella.

	Chapter 6
	The family tries to act as normal by agreeing to a boat trip. Billy introduces Fin to the idea of dowsing to find missing items. The stress on the family is increasing.

	Chapter 7
	Ella is terrified of the kidnapper, but tries, unsuccessfully, to find out what he wants. Fin makes a pendulum to try to find Ella; Sam is the one who is able to make it work.

	Chapter 8
	On the boat trip, they head for a group of islands known as the Furies. Billy tells Fin and Angie the myth of the Furies. Later, Fin and Sam hold the pendulum over a map and Sam identifies Penrig lighthouse as the place Ella might be. He appears to see a ghost.

	Chapter 9
	Fin searches the deserted lighthouse for Ella, in vain. Then he sees Dad talking to a drunken tramp and follows him for a while. Sam goes missing and is returned by Mr Aldridge. Dad lies to Fin about having seen the tramp. Sam sees his secret friend again.

	Chapter 10
	Ella has a nightmare and is missing Sam. The secret friend is a little girl and Sam follows her to the coastal path again. Sam tells Fin he is going to catch the storm. 

	Chapter 11
	The kidnapper phones. Fin and Dad collect the money from the bank. Fin discovers the identity of the tramp. Fin takes instructions from the kidnapper and goes to deliver the money. The kidnapper is very upset when he hears Sam.

	Chapter 12
	Fin uses a mobile phone to follow the kidnapper’s instructions. The final instruction is very surprising.

	Chapter 13
	Fin describes the kidnapper and admits he saw the tramp. Mum wants to call the police. Sam says a storm is coming. Fin looks at the map again and has an idea.

	Chapter 14
	Ella senses that a storm is coming. The kidnapper questions her about Sam and says he is not going to let her go. Fin rows to the cave and discovers one of Ella’s hairs.

	Chapter 15
	Fin tells his parents he knows where Ella has been kept. Sam is very disturbed, believing that the little girl has gone. Sam uses the pendulum again and finds a new location where Ella 
might be.

	Chapter 16
	The kidnapper takes Ella to one of the Furies islands. The little girl returns to Sam and entices him to the lighthouse. The kidnapper has a gun.

	Chapter 17
	Fin and Dad head out to the islands, against Dad’s will. They hear a gunshot and find Ella and the kidnapper. The name of the kidnapper is revealed. The little girl leads Sam into serious danger.

	Chapter 18
	A helicopter takes the kidnapper away. Billy is waiting for Fin and Dad to tell them that Sam is missing. The family rush to the cliffs to search for him. Secrets from Dad’s past are revealed, which change their lives and explain the kidnapping.

	Chapter 19
	Sam hears a new voice. The family tries to deal with their new situation.

	Chapter 20
	The family take on a new responsibility. Sam’s new friendship develops. The lighthouse falls into the sea.


LESSON 1

Lesson objectives

Yr 7: R8
Yr 8: R5, R14

AF3, AF4
AF3, AF4

Focus: Chapters 1 and 2 – Thriller genre

Learning outcome

Students will be able to:

1
Recognize the main features of the thriller genre

2
Explore how Storm Catchers adheres to or deviates from these features

Starter

Sorting activity, linking settings to genres. In advance, prepare the cards on WS1a. Distribute a set of cards to each pair of students. They should read each description card and place it under the appropriate genre card.

Encourage students to explain to the group how they made their decisions. What were the features of the text that identified the genre?

Give students a short time to think of a definition for the word ‘thriller’. Ask them to compare definitions with a partner and agree a final definition to share with the class. Collect definitions on a whiteboard or flip chart. Discuss similarities and save for use later in the lesson.

Introduction

Explain that you will be reading a novel called Storm Catchers and, as you read, students are to decide whether it is a thriller or a mystery story.

In small groups, students should look at p.4 in the Reading Guide and discuss the 2005 edition cover of Storm Catchers, using the bullet points.

Ask each group to nominate a spokesperson to feedback a key point from their discussion.

Development

Referring to p. 5 of the Reading Guide and comparing the definitions with those suggested in the starter activity, discuss in more detail the 


features of the thriller and mystery genre. Place particular emphasis on the clues given in the blurb for Storm Catchers (such as Ella being kidnapped, the weather being stormy, or the family having dark secrets).

Explain that as you read the first two chapters of the book, you would like students to notice any features of the thriller or mystery genre. Hand out the genre grid on WS1b, which they will be filling out after the reading. Read Chapter 1 to the class. Stop after the first paragraph to discuss briefly how the author has attempted to hook the reader (e.g. by beginning with the introduction of an unidentified sound that the reader wants to find out about and also by ending the paragraph with an indication that there is a problem, which makes the reader question what it could be).

At the end of Chapter 1, take feedback from students so they can complete WS1b. If necessary, demonstrate on OHT how to complete the grid.

Ask students to read Chapter 2 independently or in pairs. You could sit with a small group to conduct a guided reading session, focusing on identifying features of the genre (see WS1c for further guidance).

Plenary

Take feedback from students to clarify their understanding of the main events of Chapter 2 and add features to the genre grid.

Refer to p. 5 of the Reading Guide again and compare the features there with those students have identified. Ask whether Storm Catchers appears to fit into the thriller or mystery genre.

Homework

Ask students to decide what they consider to be the most important moment in the first two chapters and to be able to explain and justify their choice with evidence from the text.

Genre Card Sorting Activity


	Thriller
	Science fiction
	Western

	Romance
	Travel
	Guide book



	Wayne crouched in the desert sand, a flickering campfire sending shadows dancing across his weathered cheek. The large clump of sage and a group of huge boulders, lying half buried in the sand, the only shade for as far as the eye could see, from the gully in which he had camped to the faint glow of red on the horizon.



	We walked, along lonely, long-forgotten footpaths, trees making a tunnel as they met overhead. We walked through grassy hollows and over rocky ridges with panoramic views of limestone, waterfalls and distant woodland.



	The semi-transparent curtains shimmered as they breathed gently in the evening breeze. The long lawn, bathed in moonlight, was peaceful and silent, apart from the reassuring splash of water from the distant fountain. The trees along the drive were like guardsmen, keeping away prying eyes. Ella sighed. Tomorrow she would leave this house in a horse drawn carriage, her father beside her, for the old church in the village beyond.



	Only two minutes outside the safari park is a large, free, car park. Turn left as you leave the car park and walk towards the village centre. Along the main street alone is a choice of six restaurants offering everything from the traditional tea shop, to a five star specialist fish restaurant.



	Alex held his breath. He was certain he could not be seen; the alley way was totally dark and very narrow. If you didn’t know it was there you probably wouldn’t find it. The lashing, icy rain did not make this nightmare any easier. He almost wished they would find him and then it would be over.



	The flashing lights were relentless, but when you watched carefully, it became clear that there was order and pattern to the flashing. Combined with the short blasts of sound, each with its own tone and pitch, matched exactly to the duration of each flash of light, the whole effect was hypnotic. And that, surely, was the intention!




Genre Grid


Make note of any evidence in the text of the typical features of thrillers or mysteries in the grid below.

	Features
	Genre

T = thriller

M = mystery
	Evidence from the text

	Setting
	
	

	Hero
	
	

	Structure
	
	

	Plot
	
	

	Theme
	
	


Guided Work on Identifying Genre

Introduction to text – Remind students that they will be reading Chapter 2 and looking especially for features of the thriller or mystery genre.

Strategy checks

· Check that students can recall the features of both genre; briefly discuss and check the genre grids they have completed so far.

· Ask students to recap on reading strategies they know and to explain which may be useful for this task.

Independent reading and related task – Support students in their reading of Chapter 2, asking questions as appropriate to enable them to identify the relevant features.

Return to the text – Ask students to work in pairs to add more evidence to their grids. They will need to use a variety of reading strategies to find the evidence.

Review (reading target and next steps) – Ask the group how confident they feel about using strategies to find evidence in the text, particularly in relation to genre. Ask which genre they think the book is and why?

Prepare the group for feeding back to the rest of the class.

LESSON 2

Lesson objectives

Yr 7: R12, R16
Yr 8: R16, W13

AF3, AF5, AF6
AF3, AF5, AF6

Focus: Chapters 3–5 Character and context

Learning outcome

Students will be able to:

1
Understand how the author shapes the reader’s feelings towards the characters

2
Understand how context contributes to the mood and actions of the characters

Starter

Ask students to skim read Chapter 1 and, in pairs, select five words or phrases to describe Ella and five to describe the kidnapper (e.g. ‘she followed meekly’, ‘a huge man built like a bear’.

Ask students to answer the question: How does the author want us to feel about each of the characters? How do you know? Ask them to write their answers on sticky notes and place them on a display board around an outline of the two characters (you could draw these on flip chart paper or wallpaper lining paper).

Introduction

Explain that students will be finding out more about how Tim Bowler presents the characters as you read the next three chapters.

Display the extract from the novel on OHT 2a and demonstrate how to annotate the text, showing how the author’s choice of words shapes the view of the reader towards the characters (e.g. Ella ‘stumbled’ and ‘fell’, whereas the ‘giant stared’, ‘tore’, and ‘pulled’).

Read Chapter 3 together, taking contributions from students about the way the characters are being portrayed.

Development

Ask students to work in threes and make a freeze frame to show the feelings of Ella and the kidnapper, and the relationship between them. Select moments from Chapters 1 and 3 for students to work with (e.g. on pp. 3 and 4 when 


Ella first sees the kidnapper in the glass or at the beginning of Chapter 3 when the boy reveals his face for the first time). One student should act as sculptor and read a quotation to support the freeze frame.

Students could stand in a large circle in their groups and bring their freeze frames to life in turn, with the sculptor reading the appropriate quotation. Discuss how the chosen words contribute to the mood of the characters and the way they are perceived by the reader.

Read Chapters 4 and 5. What does they contribute to the reader’s knowledge of Ella and the kidnapper? Encourage students to find evidence in the text to support their comments.

Discuss the other characters that have been introduced so far. What are students’ first impressions of these characters? Who do they think will take the most significant part in the story to follow? Why?

Plenary

Divide the characters among students. Ask them to write a paragraph about their first impressions of their character, using information from the discussions, their own opinions, and evidence from the text.

Ask students to swap their paragraphs with the person sitting next to them, who should add their view, either agreeing or disagreeing, and justifying their reasons for this.

Homework

Explain that students will be creating a storyboard for the serialization of Storm Catchers for TV, during the course of all their work on the novel. Like all good soap operas, each episode must end on a moment of high tension.

Hand out copies of the storyboard template on WS2b. Ask students to select two moments of tension from the first five chapters and complete just the first two frames of the storyboard. These will be shared in the next lesson.

How the Choice of Words Influences the Reader


	Ella stumbled into the cove and fell in the sand. The giant stared down at her for a moment, then tore back the hood and pulled off the scarf. She gasped. It was a boy – a boy about Fin’s age by the look of him – but he had the strength of a man, the build of a man and, for all she knew, the desires of a man. She must not provoke him.

‘Get up,’ he said.

She tried to move. She didn’t want to disobey him but the sight of this Goliath froze her into stillness. He hauled her to her feet and pulled her towards the rocks. She stumbled after him, tugged so fiercely she felt he would jerk her arm from her body.


(page 20)

Serializing Storm Catchers


1
Decide on one moment of tension for each frame and quickly sketch what the camera would see.

2
For each frame, decide what the camera is doing.

3
Finally, describe what you can hear.



LESSON 3

Lesson objectives

Yr 7: R14
Yr 8: R13
AF5
AF5

Focus: Chapter 6 and 7 – Building tension

Learning outcome

Students will be able to:

1
Understand how the author builds tension

2
Understand the importance of using effective language and punctuation in building tension

Starter

Ask students to work in small groups and share the storyboards that were created for homework. They should discuss the scenes that have been chosen. Have some students chosen the same scenes? Why? Which are the best cliff-hangers? Why?

Ask groups to feedback to the whole class how they think the author creates tension. Encourage students to develop their ideas to ensure that the major points have been mentioned (sentence structure, length, use of punctuation, repetition, unfinished sentences, etc.) Collect their ideas on a whiteboard or flip chart.

Introduction

Explain that as the next chapters are read, you would like students to notice the techniques Tim Bowler uses to create tension.

Revisit the extract on OHT 2a and demonstrate how the author is building tension (short sentences, detailed description, punctuation to delay vital information). Ask students to look out for similar techniques being used in Chapters 6 and 7.


Read Chapter 6. Then use OHT 3a to plot the tension points on the graph. Students must give a reason why they think each point should be included and the level of the tension.

Development

Ask students to read Chapter 7 in pairs or small groups. They should add to the tension graph in the same way as before, being prepared to explain their choices in the plenary. One or two groups should complete the graph on OHT acetate or electronically, so that they can share in the plenary.

This would be an ideal activity for guided group work, perhaps with a more able group (see WS3b for further guidance).

Plenary

Ask the students who have been primed to give feedback to share their graphs and explain why they have made their choices. Other students may ask for further justification or agree/disagree with the choices, explaining their opinions.

Homework

Ask students to use the graph completed in class for reference and write a brief account of where the tension occurs in Chapters 6 and 7. Does it all occur in one place? Is it evenly spread throughout the two chapters? Is the tension fairly level or are there severe peaks and toughs? What effect does this have on the reader’s response to the text?

Plotting Tension Points in the Story


Guided Work on Identifying Tension


Introduction to text – Remind students that they will be reading Chapter 7 and looking especially for strategies used by the author to create tension.

Strategy checks

· Check that students can explain how various techniques can be used to create tension.

· Ask students to recap on reading strategies they know and to explain which may be useful for this task.

Independent reading and related task – Students read independently, noting evidence of techniques for creating tension. If they had the text photocopied, they could highlight and annotate the evidence. Discuss suggestions with individual students, asking them to explain their choices.

Return to the text – Ask students to work as a group to produce an electronic or acetate version of the tension graph.

Review (reading target and next steps) – Ask the group how confident they feel about using reading strategies to find evidence in the text, particularly in relation to writing techniques.

Prepare students to be able to explain their choices by sharing their graphs.

LESSON 4

Lesson objectives

Yr 7: R3, R12
Yr 8: R8

AF2, AF4, AF5
AF2, AF4, AF5

Focus: Chapters 8 and 9 – Setting

Learning outcome

Students will be able to:

1
Understand how the author creates an effective setting and how it contributes to the story

2
Explore the use of imagery and language

3
Understand that information can be presented in different ways

Starter

Shared text marking activity, answering the question: What makes an effective setting? Hand out the extract on WS4a and ask students to mark the words/phrases the author chooses to create an effective setting.

Introduction

Allocate the following extracts to groups of students and ask them to explain what Tim Bowler is trying to achieve. They should think about place, time, atmosphere, and how the setting affects the characters. How has language and imagery been used to achieve the required effects?

1 From ‘She stared at the rocks…’ to ‘”Stop by the water’s edge:’ (pp. 21–22)

2 From ‘Her mouth fell open…’ to ‘under no circumstances to…’ (p. 24)

3 From ‘Ella sat by the opening…’ to ‘they were not the only ones to do so.’ (pp. 36–37)

4 From ‘Not that he did…’ to ‘“The Furies”, he said.’ (pp. 72–73)

5 From ‘Not Ella, anyway.’ To ‘The pendulum was wrong.’ (pp. 84–86)

This is a suitable opportunity to work with a guided group (see WS4b for further guidance).

Take feedback from each group, focusing on the use of the language, imagery, the senses, etc. and what impact the author wants to have on the reader.

Development

Read Chapters 8 and 9, commenting on how the setting contributes to the story (e.g. the description of Fin’s walk on pp. 84 and 85 with images of ‘crumbling’ cliffs, a ‘deserted’ and ‘gaunt’ lighthouse and gathering darkness, emphasizing the loneliness and dangerous aspects of the story).

Refer to pp. 6 and 7 in the Reading Guide. Ask students to compare how the information about the erosion of the Cornish coastline has been presented with the descriptions they have just been looking at. What do the diagrams add to their understanding?

You could ask them to think about the following questions.

· How is the language different from that in the novel?

· How is the presentation of the text different from that in the novel?

· What do the diagrams add to your understanding?

Students could begin working on the ‘Save the Lighthouse’ activity on p. 7 of the Reading Guide.

Plenary

Ask: Why is the creation of setting so important? Ask students to look at the author’s answers to questions on pp. 12 and 13 of the Reading Guide. Do they think the places should be real, or at least seem real? What do they think the author’s view on this is?

Homework

Either:

Ask students to think of a place they know well. They should write a short paragraph as a setting for a mystery story and then give the same information in a form that could be used in a geography textbook (they could use a simple diagram if it helps the reader to understand the information more clearly).

Or:

Ask students to continue the ‘Save the Lighthouse’ activity, making sure that the contributions for the Save the Lighthouse meeting are prepared.

What Makes an Effective Setting?


	They climbed out of the car and switched on the torches. The wind was gustier than ever now that they were close to the cliffs, and the rain was starting again. Dad clambered over the gate into the field on the left and vanished into the darkness. Fin set off towards the cliffs.

… He loved the view of the sea and, unlike more exposed parts 
of the coastline, the cut of the land offered enough protection 
for dense bracken to grow all 
the way down to the coastal path. The cliff-falls of the last few years had only added to the attraction of the place.


(pages 18–19)

Guided Work on What Makes an Effective Setting


Introduction to text – Remind students that they will be re-visiting a short extract from the novel and looking especially at the language and imagery used by the author to create particular effects.

Strategy checks

· Check that students can explain what they understand by language and imagery.

· Ask students to recap on reading strategies they know and to explain which may be useful for this task.

Independent reading and related task – Students read independently, giving careful thought to the language choices made by the author. If they had the extract photocopied, they could highlight and annotate the text. Discuss choices and thoughts with individual students, asking them to explain their thinking.

Return to the text – Ask each student to choose one word, phrase, or image they find particularly effective and share it with other members of the group.

Review (reading target and next steps) – Ask the group how confident they feel about using reading strategies to analyse the text in a detailed way, particularly in relation to language and imagery.

Prepare students to be able to explain their choices with the whole class.

LESSON 5

Lesson objectives

Yr 7: R6, R17
Yr 8: R4

AF3, AF6
AF3, AF6

Focus: Chapter 1–10 – Reading strategies

Learning outcome

Students will be able to:

1
Identify features of the theme of family relationships

2
Explain how each character deals with situations by examining their words and actions

Starter

Set up the classroom as public meeting so that students can put forward their case to save the Penrig Lighthouse. Agree rules such as: all points must be supported by evidence or clear justification; no one may repeat ideas previously suggested by another student; have very clear time limits.

When several students have put forward their case, the class should decide whether the arguments were sufficiently persuasive to save the lighthouse. They should also suggest how the arguments could have been made more powerful.

Introduction

Read Chapter 10 and discuss how it advances the storyline but also gives the reader the opportunity to reflect on what has happened so far (the author updates the reader on Ella’s, Sam’s and Fin’s stories). Draw out how the author links the stories (e.g. Ella is thinking about Sam, just before we are taken to Sam’s story).

Development

Explain that you are going to use a variety of reading strategies to reflect on how the characters have been developed so far and how they interact.


Introduce students to the character web on pp. 10 and 11 of the Reading Guide. Together, read the information provided on each character (at this point students won’t know that the tramp is called Francis Kelman). Take some suggestions in answer to the rhetorical questions in the web and ask for all these to be based firmly in evidence given so far in the novel. Avoid confirming or denying any of these suggestions, but ask for further justification if necessary.

Allocate the characters in the web to small groups of students to investigate a little further. You may wish to leave Kelman out for now or give him to a group that is likely to finish quickly. Select one reading strategy from the list below for each group, according to the area they need to develop.

· Engage with meaning as well as decoding by asking questions of the characters and the author’s presentation of them. Select key words that typify the character. Find quotations to support the point of view.

· Use punctuation as a guide to meaning by reading passages aloud, paying particular attention to how the punctuation helps to make the meaning clear.

· Prediction, retrospection and speculation

· Empathizing

Give each group the relevant card for their strategy from WS5 to focus on.

Plenary

Ask each group to present the outcome of their discussion to the class. Invite other students to comment on or question what they have heard.

Homework

Ask students to reflect on Chapters 1–10 and then choose three more moments of tension to add to their storyboards. Remind them that they must be able to explain why they chose those particular moments rather than others.

Reading Strategies



	Engage with meaning

Talk in your group about your character.

· Agree five words that sum up the character you are discussing (e.g. Santa Claus could be jolly, generous, magic, traditional, legend).

· Agree three questions you would like to ask the character about their actions, feelings, or things they have said to another character.

· Agree two questions you would like to ask the author about the way he has presented the character.

· Find one quotation that supports your point of view about the character.


	Effective Punctuation

Take turns in your group to read passages from the story aloud. Choose passages that feature the character you have been given. Try reading a passage, ignoring the punctuation, and then re-read it, paying careful attention to the punctuation.

· How does the punctuation help with reading aloud?

· How does the punctuation improve your understanding of the character?


	Prediction, retrospection and speculation

Talk in your group about your character.

· What are the main things that have happened to the character so far?

· Which has been the most important for that character?

· What do you think the character will do next as a result of events so far?

Act out your prediction to present to the rest of the class in the plenary; the class will decide whether your ideas are convincing.



	Empathizing

Talk in your group about your character.

· Take turns to take on the role of the character. Other group members will ask you a question which you must answer as though you were the character (e.g. if you are Mum, you could be asked, ‘Why do you think Sam leaves the house at night?’ She might reply, ‘I think he is very upset that Ella has gone missing and it is making him have bad dreams. I am really worried about all of my children at the moment.’)

· On a big piece of paper, draw an outline of your character’s head and put thought bubbles around it. Each group member must write a thought that the character may have had at some point in the first ten chapters. This work will be used for display, so make sure it is very clear and big enough to read from the wall. You will share this with the class in the plenary. Be able to explain why you chose the particular thought.


LESSON 6

Lesson objectives

Yr 7: R8, S13
Yr 8: R7, R10
AF3, AF4
AF3, AF4

Focus: Chapter 11–12 – Instructions and emotions

Learning outcome

Students will be able to:

1
Explain how instructions are important to the action and emotions

2
Use discussion and reading techniques to understand how characters react to each other as emotions change

Starter

Pair students and sit them back-to-back. Give all A students a copy of the drawing of a lighthouse on WS6a and make sure all B students have a blank sheet of paper and a pencil. Ask A students to give instructions to B students on how to replicate the drawing exactly, without telling them what it is. The pairs should then compare the drawing with the original and discuss how effective the instructions were and how they could have been clearer.

Introduction

Explain that as you read the next two chapters, students are going to be looking in more detail at how instructions are used to move the plot forward and also to track how the characters are feeling. Use OHT 6b to demonstrate how to identify instructions and emotions.


Development

Read Chapters 11 and 12. After each chapter discuss:

· how each character is feeling

· how this impacts on the other characters

· who gives instructions

· the mood in which instructions are given

· how they move things forward.

Students could make a flow chart showing the instructions or emotions. You could divide the class into groups to record one aspect each.

Plenary

Ask: Who is the most powerful character at this point in the novel? Encourage students to give clear reasons for their choices and support them with evidence from the text.

Homework

Ask students to choose one of the characters and write what they might say to a diary camera at this point in the story. They should talk about how they are feeling and explain why, focusing on how other characters and events are making them feel. They could use the ‘Big Brother’ diary room or any other documentary programme where people speak in private to a camera as a model.

Following Instructions



Identifying Instructions and Emotions



	‘Keep your eyes peeled for somewhere to park,’ said Dad.

But every spot seemed to be taken. They drove round in vain for half an hour, Dad growing increasingly impatient. Finally he pulled in to the car park by the bowling club.

‘It’s full,’ said Fin.

Dad ignored him and drove to the yellow hatching by the telephone boxes.

‘We’re not supposed to park here,’ said Fin.

‘I know that but I can’t be fiddling round here forever. We’ve got to get back by midday. If that bastard phones and we’re not there, we could be sunk.’ He backed the car into the hatching and switched off the engine. ‘Now listen, you’re to stay here. I don’t want you leaving the car under any circumstances. If an attendant turns up, just say we’ve got an emergency.’ 


(page 113)

LESSON 7

Lesson objectives

Yr 7: R6, R12
Yr 8: R13, W13

AF3, AF5
AF3, AF5

Focus: Chapters 13–14 – Character

Learning outcome

Students will be able to:

1
Understand how the author conveys mood and character through word choice and sentence structure

Starter

Ask: What makes a good Dad? Students should write a list of six qualities they consider a dad should have (e.g. patience, sense of humour, etc.) Ask them to pair up and compare lists. They should agree on the top three qualities from their combined ideas. Take feedback from some pairs and make a note on a flip chart or whiteboard of some of the main qualities.

Explain that as you read the next two chapters, (and drawing on previous information from earlier chapters) you would like students to consider whether Dad in the story shows any of the qualities they have chosen. Encourage them to provide evidence from the text.

Introduction

Read Chapter 13. Two able readers could read the dialogue between Dad and Fin, emphasizing the tension each is feeling and that between them.

Invite three students to the front of the class to make a freeze frame of Mum, Dad and Fin at the moment when Mum warns Dad that she will call the police (see from ‘Mum walked up to him...’ to ‘Mum and Dad stared at each other.’ on p. 135). Invite a fourth student to stand behind Mum, to say her words and three more to stand behind Mum, Dad, and Fin to say what they might be thinking at this moment in the story. Position a final student in the scene to represent the author, asking the remaining students in the class to decide where they think he would be standing in relation to the characters. Who do they think he is closest to at this point in the chapter?

Ask students to what extent Dad in the story has any of the qualities they noted on the flip chart. They could speculate about why Dad speaks in the tone he does to his family, particularly to Fin.

Development

Read Chapter 14 as far as the break on p. 142. Discuss the boy’s reaction to Sam. Ask students to suggest reasons for the boy’s fear and fury.

What do they think he means with his words, ‘It would be a betrayal’ at the top of p. 142?

Allow ten minutes for students to write a paragraph, beginning ‘And he strode towards her’, showing their ideas on what they think might happen next. They should try to maintain the tension of the original story.

Listen to one or two ideas and take comments from the class about how convincing the paragraphs are and what makes them effective.

Read to the end of Chapter 14. Ask students whether Fin was brave or reckless. What do they think he will do next?

Plenary

Divide the class into two groups. One group represents good conscience, the other, guilty conscience. Allow two minutes for students to decide what comment or suggestion they will whisper to the person representing the boy or Dad as they pass through a conscience alley. You could use WS7 to give the students some ideas.

Choose two or three students, all to represent either the boy or Dad. Students forming the alley stand in two lines facing each other and whisper their comments as the boy/Dad walk between them. Ask students who walked down the alley, how they felt and which comments they were most conscious of. If there is time, repeat the process but with the alley shouting the comments. Students representing the character can then explain which they found the most intimidating experience.

Homework

Ask students to redraft their paragraphs predicting the next events between Ella and the boy, checking that the characters are recognizable and that there is a variety of sentence structure, designed to create tension.

Conscience Alley for Dad


Allow each student to select the sentence they think applies to the character or to make up one of their own.

	Good conscience
	Bad conscience

	You are a responsible father.
	You are mean to blame Fin.

	You are worried and it makes you snappy.
	You should be more open-minded about the pendulum.

	You are tired and it makes you impatient.
	You should try anything to get Ella back.

	You have to be careful with money.
	You should have called the police.

	Any intelligent person knows that pendulums are hocus pocus.
	You are hurting Fin and your wife.

	Your wife is too soft on Fin.
	It is probably your bad moods that are upsetting Sam.

	If you call the police, you will put Ella in more danger.
	You know more about the tramp than you admit.

	It’s Fin’s fault that Ella has gone, so he deserves your anger.
	You should stop criticizing Fin.

	Sam is not well, so you have to protect him.
	You seem more concerned about losing the money than Ella.

	You are the man, so you have to be tough on your family.
	You are a bully.

	Your wife doesn’t understand you.
	You are cruel.

	Fin takes too much notice of Billy’s ideas.
	You are heartless.


LESSON 8

Lesson objectives

Yr 7: R7, R14
Yr 8: R10, R16

AF4, AF5, AF6
AF4, AF5, AF6

Focus: Chapters 15 and 16 – Mystery, character links, and the supernatural

Learning outcome

Students will be able to:

1
Understand how the author creates an element of mystery

2
Explain what the supernatural element adds to the story

Starter

Choose two students to read out the paragraphs they completed for homework. Encourage the rest of the class to give constructive feedback, focusing on whether they agree with the prediction and on how effective the sentence choices are in creating convincing characters and maintaining the tension of the scene.

Introduction

Ask students whether they believe that there are people who can predict the future, communicate with spirits, find missing items with twigs or pendulums, etc.

Explain that as you read the next chapter, you would like students to consider the different ways in which Mum and Dad respond to Fin and his belief in the pendulum.

Read Chapter 15. Then ask students to suggest words or phrases to describe Dad’s attitude to Fin and the pendulum, and some to describe Mum’s attitude. Encourage them to give supporting evidence in the text. Ask them to suggest reasons for these differing attitudes. Which do they think is the most realistic? Explain that the American editor of Storm Catchers thought the character of Mum was too calm to be convincing. Do students agree?


Development

Read Chapter 16, pausing at the break on p. 155 for students to think of questions raised by events in the first part of the chapter. They should make a note of these questions to refer to later.

Continue reading as far as the break on p. 159. Ask students:

· Who might the little girl be?

· What does she want with Sam?

· Why has she chosen Sam?

· Why might she be part of the story?

Continue reading to the end of the chapter. Discuss what students think the boy said to Ella and why he wants to kill her? What is the guilt he talked of? What questions would students like to ask the author at this point? What do they think will happen next? Use WS8 for students to record their thoughts.

Plenary

Ask: Why has the author broken the chapter into three parts? How does this add to the mystery? Why has the section with Sam and the little girl been put in the middle of the chapter where the boy is telling his story?

Homework

Ask students to read ‘Ghostly Dimensions’ on pp. 14–15 or ‘The Furies’ on p.8 of the Reading Guide and to complete some of the activities. Some students will already have some questions they have designed and may wish to refine these or add to them.

Displays could be made of the ghost stories and/or the Greek deities research.

Identifying Questions Raised by Events

	Who is the little girl in the white dress? ________________________________________________________

Why do you think she visits Sam? What does she want with him?

________________________________________________________

________________________________________________________

Why do you think she is part of the story?
________________________________________________________

Write the main points of the story you think the boy tells Ella. It should explain who he is and why he feels he has to punish Ella. What is the guilt he talked of?

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

Why do you think author has broken the chapter into three parts?

________________________________________________________

Why has the section with Sam and the little girl been put in the middle 
of the chapter where the boy is telling his story?

________________________________________________________

How does this chapter add to the mystery of the plot?

________________________________________________________

Write two questions that you would really like to ask the author about the story so far.

________________________________________________________

________________________________________________________


LESSON 9

Lesson objectives

Yr 7: R7, R15
Yr 8: R5, R10
AF3, AF4
AF3, AF4

Focus: Chapters 17 and 18 – Earlier events revealed

Learning outcome

Students will be able to:

1
Explain how past actions have influenced the behaviour of certain characters

Starter

Take a few minutes to look at any homework that has been brought in and explore what has been learned by doing the research.

Ask students to think of something they have done or said in the past that has affected their lives at a later date. For example, it could be something helpful or brave for which they received a reward or maybe they told an untruth and were found out later.

Introduction

Read Chapter 17 as far as the break on p. 167, asking students to focus particularly on Dad’s reactions. What do they think Dad’s words, ‘The past doesn’t let go that easily.’ suggest?

Complete the reading of Chapter 17, discussing the developments that have taken place in Sam’s part of the story. What are the parallels with Ella’s part of the story? (For example, Sam and the girl are together when Ella and the boy are together. When the boy is shot, the girl disappears.) What happens to Sam at the end of the chapter? Keep this part of the lesson relatively brief to leave enough time to read Chapter 18.


Development

Read Chapter 18. This is a really important chapter as lots of information is given, which begins to link events and people in the novel.

Ask students to consider the following as you read:

· Ella’s reaction to Dad on pp. 172–173. Why might she behave in this way?

· Mum’s anger with Fin on pp. 175–176. Is she being unreasonable?

· Fin’s feelings of guilt and Ella’s demand that Dad tells his story on p. 178. You could ask students to suggest what his story might be, using all the clues given so far.

At the end of the chapter, discuss how each character’s life has changed over the course of the novel.

Plenary

Refer again to the character web on pp. 10 and 11 of the Reading Guide and discuss how the characters are linked to each other.

Students could replicate the web, drawing and labelling links between the characters to show how they are connected.

Homework

Ask students to:

· complete three more frames of their storyboard

· think about who is responsible for Ella’s kidnap and be able to explain why they have chosen that character. Fin, because he went out? Dad, because of his past behaviour? Francis Kelman? Ricky? Ella herself? Someone else?

· place Ella at the centre of the ripple diagram on WS9 and position the other characters elsewhere on it on the basis that the closer each one is to Ella, the greater their level of responsibility for the kidnap.

The Ripple Effect


1
Think about who is responsible for Ella’s kidnap – Fin, Dad, Francis Kelman, Ricky, Ella herself? Or someone else? Make sure you can explain why you have chosen that character.

2
Position the characters on the diagram according to their level of responsibility for the kidnap – the closer they are to Ella, the greater their responsibility.

[central label]Ella
LESSON 10

Lesson objectives

Yr 7: R9, R15
Yr 8: R5, R10
AF3, AF4, AF6
AF3, AF4, AF6

Focus: Chapters 19–20 – Structure: ending

Learning outcome

Students will be able to:

1
Understand how the author prepares the reader for the end of the novel

2
Consider the effectiveness of the ending in relation to the thriller genre

Starter

Encourage students to look back at the features of mysteries and thrillers, and discuss what makes a good ending.

Ask: Are there any questions in this story left to be answered? Ask students to write one question each, which they feel has not been answered or that they expect to be answered in the final two chapters of the book.

Introduction

Read Chapter 19 from p. 196 to the break on p. 198. How is this different from previous chapters? (The focus is on Ricky, who is now a named character and as a result, more human.)

Why do students think the author has continued the idea of Sam’s special gift with Ricky? How is the author shaping the reader’s feelings about Ricky? Why was his name withheld for so much of the book? (Sympathy is shifting towards Ricky and Dad is even more alienated.)

Read the next section of the chapter, to the break on p. 201. Ask:

· What is the purpose of this section?

· What is found out about the characters and their situation?

· What pointers are there for future events?


Read the final section of the chapter, comparing it with the first three pages of Chapter 1. Ask:

· What is the author doing? Why?

· What does this add to the novel?

· Why do students think that Ella asks her father to stay?

Development

Read Chapter 20. Why do students think that the family visit Ricky when he had caused them so much distress? How have Fin’s views changed towards Ricky? Which words reveal this?

Explain that the collapse of the lighthouse is symbolic – Fin says, ‘It’s over’. What does he mean by this?

What message is the author giving at the end of the novel? Is the ending hopeful? Sad? Convincing?

Plenary

Ask students to look at the questions written in the starter activity. Have they all been answered? Are there any more questions that need to be answered? Students may be interested to know what will happen to Dad and the family unit. Some could go to the questions page on Tim Bowler’s website, www.timbowler.co.uk, and see whether there are any answers to their remaining questions there.

Ask students:

How satisfactory is the end of the book?

How might you have changed it if you had been the author? Why?

Was this a thriller or a mystery? Why?

Homework

Ask students to complete the final frames of the storyboard and to bring it to the next lesson.

LESSON 11

Lesson objectives

Yr 7: Wr9, SpL16
Yr 8: R8, SpL16

AF4
AF4

Focus: Chapters 1–20 – Transforming the media

Learning outcome

Students will be able to:

1
Understand what writers need to do when adapting a novel for stage or screen

2
Use drama techniques to explore the structure of the text

Starter

Group students to compare storyboards. Ask them to note which choices are the same and whether there are any unusual choices. Have all the most important points of the story been included?

Introduction

Explain that students will be writing the script for a teaser trailer that could be shown in cinemas before the release of the film.

Use OHTs 11a and 11b to demonstrate what a script must include, noting the main changes that have to be made when adapting a novel for the stage or screen. Display, or hand out, the two texts so students can see them side by side and ask them to explain the differences they can see in the layout (script has names down the side and stage directions; the novel has descriptions and a bigger variety of sentence length). Ask them to explain why they think there are these differences.

Students could choose some scenes from their storyboard that they would like to film, e.g. a scene between Sam and the little girl, Ella and the boy, or Fin and Dad, etc.

Explain that as they read the book, students will have noted various themes such as guilt, fear, and anger as well as the elements of suspense. All of these should be at least hinted at in the trailer.


Ask students to work in groups to look for instances of the main themes, e.g. where characters are feeling guilty. How does this feeling affect their behaviour? Each group could take a different theme and make a mind map to represent their ideas, using words, colours, and pictures. They could then sculpt individuals or pairs into attitudes to represent the emotions felt. One or two groups could be directed towards the section, ‘Guilty Feelings’ on p. 9 of the Reading Guide and asked to try out the activities there.

Development

Ask students could work in pairs or individually to write their trailer script. If you have access to Windows Movie Maker, or a similar film-making program, some students could source images or video clips to make a trailer to show to the rest of the class.

Plenary

Share some of the scenes. Students could act out some of their ideas to see how effective they are in drama form and to assess what changes need to be made.

Invite the rest of the class to evaluate which scenes have most closely captured the mood of the novel in their adaptation.

Homework

Ask students to list:

· what they enjoyed about the novel

· examples to show how effective the language was in creating tension

· which characters they most empathized with which character they most disliked

· how the author made them feel that way about the characters.

Remind them to think about how the setting contributed to mood and atmosphere and what, if anything, they felt could have been changed in some way.

These notes will be needed for the next lesson to help when writing a review for assessment.

Extract from the Playscript, ‘Starseeker’ by Phil Porter 

	MUM:
















All right. Take care.

ROGER:
And you.

After a pause, they kiss. After the kiss, they hold each other for a couple of seconds. As they are doing this LUKE arrives, unnoticed by MUM and ROGER. His face is cut and swollen. He watches them. MUM goes back into the house. ROGER turns and sees LUKE.

ROGER:
Luke. (Pause. He feels caught out. He notices LUKE’S injuries.) 
Are you all right?

LUKE:
Why shouldn’t I be?

ROGER:
Your face.

LUKE:
What about it?

Pause.

ROGER:
You’re late back, your mum was worried.

LUKE:
Didn’t seem it just now.

ROGER:
Well, she was. (Pause.) Luke, I’d like to be able to talk to you. 
About stuff, about me and your mum, about everything. But, 
at the moment, I can’t. Because I’m nervous /

LUKE:
Nervous of what?

ROGER:
Of you, I /

LUKE:
What, and that’s my fault, is it?

ROGER:
No.

LUKE:
Can’t help it if you feel nervous, can I? I can’t help the way you feel.

ROGER:
I know that.

LUKE:
Don’t blame me.

ROGER:
I don’t blame you. I don’t blame you for anything. I just wish /

LUKE:
Yeah, whatever.

LUKE pushes past ROGER.

ROGER:
Luke.

LUKE walks into the house.
ROGER:
Night, Luke.

ROGER heads home.


Extract from the Novel, ‘Starseeker’ by Tim Bowler 

	‘OK’. Mum paused. ‘Take care.’

‘And you, Kirsti.’

There was a long silence. Luke clenched his fists, knowing what that meant. Then Mum spoke again. ‘Night, Roger.’

‘Night.’ Another long silence, then the sound of the front door closing and footsteps on the path. Luke turned to face away from the house. A moment later he heard the gate click, then the voice he hated. ‘Luke? Is that you?’

‘Who did you think it was?’ He turned back, scowling. Mr Gilmore looked somewhat shamefaced, like a boy who’d just been caught scrumping, but he managed a lopsided smile that Luke just caught in the darkness.

‘Sorry Luke. Didn’t recognize you for a moment. Are you all right?

‘Why shouldn’t I be?’

‘You’re very late back from the youth club. Your mum was getting really worried about you.’

‘She didn’t seem all that worried a moment ago.’

Mr Gilmore looked down and seemed unsure what to do or say. Luke watched him a moment longer, then shrugged and made for the gate.

‘Goodnight, Luke,’ said Mr Gilmore.

But Luke simply walked up to the house, put his key in the door, and let himself in.


(page 22)

LESSON 12

Lesson objectives

Yr 7: R6, R7, R8
Yr 8: R4, R5, R13
AF3
AF3

Focus: Chapters 1–20 – Reflection and review

Learning outcome

Students will be able to:

1
Understand and explain how effectively the author has used the features of the thriller genre and evocative language to write an exciting novel

2
Identify the key points of the novel

3
Synthesize their thoughts into a review

Starter

Help students to identify the main features of the reviews on OHT 12a (see success criteria below). Ask them to decide what needs to be included in a good review. Compile a list of success criteria for students to refer to as they write. In addition to features of the genre, the success criteria could include:

· use all the information and discussion from your study of the novel to inform your opinion

· include quotations and close reference to the text to support your opinions

· include comments about the success of the novel as a thriller

· comment on the author’s use of evocative language to create an exciting story

· write the review long enough to give sufficient information to arouse interest (possibly 2–3 paragraphs), but not so long that people stop reading.

Introduction

Allocate a chapter to each pair of students (more able pairs should be given Chapter 18 and some could take two chapters), so that the whole novel is covered.


Ask students to skim read their chapter and summarise the key points in their own words, using exactly 30 words. Each pair should read their key points in order for the class to decide whether anything crucial has been missed or less important added.

Ask students to repeat the summarizing activity, bearing in mind any comments from the class, and to reduce their summaries to 15 words. Ask them to read their summaries aloud in order again.

Finally each pair should choose one word that sums up the dominant mood or emotion of their chapter and make a freeze frame to represent it. The class should say what is being represented.

This activity will serve as a quick way to remind students of the key points and emotions of the novel in preparation for writing their review.

Development

Ask students to use a planning sheet or the spider diagram on WS12b, their storyboard, and the notes they made for homework to write a two or three paragraph review. Explain that their audience is the school community and the reviews could be displayed in public areas of the school or posted on the school website.

Plenary

At this point you might like to do a final review of the reading students have achieved. Ask them to complete the Reading Assessment Progress Sheet on WS12c.

You could also refer students to the ‘Pathways to Another Good Read’ on p. 16 of the Reading Guide, in order to extend their personal reading.

Homework

Ask students to read, edit, and improve their reviews.

Storm Catchers Reviews

	Storm Catchers is a cliff-top cliff-hanger about a kidnap by the sea, with a supernatural element. Finn, the boy hero, dares all to save his sister in an atmospheric tale that is suspenseful and scary, and that also shows how families can look after each other.

Nicolette Jones, The Sunday Times, 8 July 2001


	Thrillers don’t come much more suspenseful than this. From the first chapter with its promise of menace, Storm Catchers cracks along at a break-neck pace. Carnegie Medal winner, Tim Bowler handles a complex and genuinely surprising plot with masterful skill. Twisting its way down a treacherous path of secrets and lies, Storm Catchers is an intelligent and compulsive read from 
the first page to the last.

Waterstone’s Book Quarterly, Summer 2001


	I didn’t have a particular favourite part – I loved it all!! The ending wasn’t what I expected – but it’s good to be surprised. This book keeps you on the edge of your seat the whole way through, and urges you to want to read on. There’s a strange twist at the end, which I enjoyed. I think it’s good 
for boys and girls, especially those who like a thriller.

Teen Titles, Issue 22, Spring 2002


Planning a Review

Reading Assessment Progress Sheet

Tick the column that applies to your reading of Storm Catchers.

	AF
	Assessment focus 
	You practised this when:
	I do this well
	I can do this some-times
	I need to practise this

	AF2
	Understand, describe, select, or retrieve information, events, or ideas from texts and use quotation and reference to text
	· You did this in Lesson 4 when you selected information from the Reading Guide and compared it with descriptions in the novel
	
	
	

	AF3
	Deduce, infer, or interpret information, events, or ideas from texts
	· You did this in Lesson 6 when you worked out what was suggested about certain characters’ feelings and their effect on other characters

· You did this in Lesson 12 when you summarized the key points of the novel
	
	
	

	AF4
	Identify and comment on the structure and organization of texts, including grammatical and presentational features at text level


	· You did this in Lesson 10 when you thought about how Chapter 19 is different from the previous chapters

· You did this in Lesson 11 when you looked at the features of a script

· You did this when you thought about how the novel would end
	
	
	

	AF5
	Explain and comment on writers’ uses of language, including grammatical and literary features at word and sentence level
	· You did this in Lesson 3 when you looked at the techniques used to create tension

· You did this in Lesson 7 when you speculated about why Dad spoke as he did
	
	
	

	AF6
	Identify and comment on writers’ purposes and viewpoints and the overall effect of the text on the reader


	· You did this in Lesson 2 when you thought about how the author wants the reader to feel about the characters

· You did this in Lesson 10 when you thought about the purpose of the section up to 
p. 181

· You did this when you placed the reader or author beside the characters in drama exercises

· You did this when you thought about your response to events, characters, and endings
	
	
	

	AF7
	Relate texts to their social, cultural, and historical contexts and literary traditions
	· You did this when you read about the Furies in the Reading Guide
	
	
	

	Teacher comment
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