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A truly international  
11–16 English programme

www.oxfordsecondary.co.uk/oeia

 Designed specifically for the 
international classroom

 The most diverse world literature 
and non-fiction sourced from 
across the globe

 Comprehensive teaching support 
with audio resources

 Supports your EAL students in 
speaking, writing, listening and 
vocabulary building
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“Oxford English: an international approach  
is essential for international students.”

Dr S J Tariq, Lilongwe Private School, Malawi



Evaluation Packs –
try it out free for 30 days
Evaluation Pack for ages 11 – 14 
978 019 912950 8    £50.00    Save over £25.00!
Includes Students’ Books 1 – 3, Teacher’s Guide 2 and Workbook 2

Evaluation Pack for ages 14 – 16
978 019 912951 5    £35.00    Save over £15.00!
 Includes Students’ Book 4, Teacher’s Guide 4 and Exam  
Workbook for IGCSE English as a Second Language
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“I personally think it is exciting  
and brings alive to the class the  
different parts of the world our  

students are drawn from.”

Greg Ward, Turku International School, Finland



A truly international  
11 – 16 English programme
Teaching English in the international classroom can be a challenge,  
particularly if you need to stretch and support both native speakers  
and second language learners with mixed abilities. Oxford English:  
an international approach was created with this in mind, and it  
addresses all the issues that confront international English teachers:
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� Oxford English was designed for international students and 
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Students’ Book 4 covers India, Italy, Zimbabwe, the Solomon 
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techniques, and���	�	
�������� in the Workbooks guide 
students through compositions, strengthening their skills.
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transition onto native language resources?

� $�
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���������into both the 
Students’ Books and the Workbooks to support EAL students 
and���	���'��
��. Plus, �������	�
����(�����������)*��
accompany all the Teacher’s Guides, providing a welcome 
break from functional EAL recordings.

All this plus…
� Thematic, 

cross-curricular 
approach ties 
together learning 
with relatable 
themes, perfect for 
MYP

� Extension tasks 
and Workbook 
activities support 
and challenge all 
ability levels

� Essential teacher 
support, including 
rubrics, to enhance 
your teaching

� Focus on speaking 
and writing, 
tackling the most 
important areas 
for language 
development

Suitable for native 
speakers and high-level 

EAL students
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Want to build  
on this material? 
Flip to page 5 to see some
linked exercises and activities 
from Workbook 1.

Students’ Books 
Rachel Redford, Eve Sullivan
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with a truly international outlook
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���*��������������������
poems, autobiographies, reports, letters, reviews, 
editorials and factual content from around the 
world – brought together at the right level  
to challenge your students.

Teaching IGCSE? Go online to see how Oxford English: an international approach

s

“ We have been using Part 1 in our classrooms and have been 
very impressed with the results. This series is excellent for 

teaching IB/MYP classes. As we are working on a nutrition 
project we found Unit 5 Feeding the world so much fun!”

Margaret Lally, St Margaret’s School, Chile

Students’ Book 1 (ages 11 – 12)

Chapter openers help 
introduce the unit topic, 

including the range of 
texts to be studied, and 
stimulate discussion to 

bring out key vocabulary

The map feature 
helps make the 

texts meaningful for 
students, activating 

previous knowledge and 
provoking discussion

Theme: Feeding the worldThhhThThThThemememe:e:e: FFFFFeeeeeedddididididingngng ttttthhhhhehehe wwworororldldldldldldld

5

Experience
 Korea
 Brazil
 Malawi
 French,  Italian and     

 Dutch paintings

Read 
 a Portrait of the Week  
 prose fi ction
 a web advertisement
 a travel diary
 a poem

Create 
 a Painting of the Week
 diary entries
 a poem

In this unit you will:

How can we make sure that there is 
enough food for everyone?
How can we make sure that there is

Feeding the world

Th e world we live in has abundant and varied 

things for people to eat. Th ere are thousands 

upon thousands of fruits, vegetables, meats, 

fi sh, spices, herbs and grains which humans 

enjoy eating. Many people work hard to farm 

the land, tend to livestock and fi sh the seas, yet 

the world does not manage to provide enough 

food for everyone who needs it.

1 What do you think the Chinese proverb 
above means?

2 What do you think it must be like to have 
hardly any food?

3 Why do you think some people in the world 
do not have enough to eat?

b 

2 What do you think it must be like to have
hardly any food?

3 Why do you think some people in the world 
do not have enouggh to eat?

                       Talking points

1 What do you think the Chinese proverb
above means?

1 What do you think the Chine

  TTalking points      
�

Give me a fi sh and I eat for a day;

teach me to fi sh and I eat for a lifetime.

CCCCCCCCCCChhhhhhhhhhiiiiiiiiiiinnnnnnnnneeeeeeeeesssssssseeeeeeee  ppppppppppppprrrrrrrrooooooooovvvvvvvvveeeeeeeerrrrrrrrrbbbbbbbbbbb
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Feeding the world  5

Portrait of the Week
This picture was painted by the Italian artist Giuseppe 

Arcimboldo in 1573. He has created something that is part 

portrait, and part still life painting! How many fruits, 

vegetables and other foods can you see in it? Read one person’s 

imaginative description of this painting below. It was written 

for a series called ‘Portrait of the Week’ in a newspaper.

GLOSSARY

A proverb is a short statement 
that expresses  a wise truth.

A still life is an arrangement of 
objects. In French, such 
paintings are called nature-
morte, which translates as 
‘dead nature’.  What is the term 
for ‘still life’ in your language?

In ancient Greek mythology, a 
chimera was a fire-breathing 
monster made up  of different 
animal parts. The word is used 
to describe fantastic creatures 
of the imagination.

Summer by Giuseppe Arcimboldo.

Discuss the meaning of the 
following words taken from 
the extract on this page.

emptiness

to disconcert

eerie

freak

fate

sinister

savage

Make your own word pool of 
any other unfamiliar words 
you come across.

Wordpool

This is someone and no one. The dark space of his eyes reveals an emptiness within his shell of summer fruits that is disconcerting and eerie. He is a freak, a chimera. Constructed of wheat, figs, plums, pomegranates, peaches, pears and melon, this is like an image from a folk song or sinister tale – the king of summer whose fate is to be burnt at the end of August in some savage rite.
Jonathan Jones, The Guardian, ‘Portrait of the Week No. 72’

73

-��(	�������������������	��
approach relates English to 
wider global issues, tying 

together learning

F ddi th

Truly international content, 
to stimulate students all 

over the world

A variety of mediums keeps 
learning interesting, holding 

students’ attention 

Glossaries highlight challenging 
key words, building vocabulary

Wordpools facilitate discussion around tricky vocabulary, 
catering to a wide range of language levels
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  Part 4 matches up with IGCSE English curricula – www.oxfordsecondary.co.uk/oeia

Chapter openers help 
introduce the unit topic, 

including the range of 
texts to be studied, and 
stimulate discussion to 

bring out key vocabulary

The map feature 
helps make the 

texts meaningful for 
students, activating 

previous knowledge and 
provoking discussion

Chapter openers help 
introduce the unit topic, 

including the range of 
texts to be studied, and 
stimulate discussion to 

bring out key vocabulary

The map feature 
helps make the 

texts meaningful for 
students, activating 

previous knowledge and 
provoking discussion

Theme: Looking back

Students’ Book 2 (ages 12 – 13)

ThThThThhThThemememe:e:e: LLLLLLooooookkikikikikikingngng bbbbbbbacacackkkkkkk

Looking closely

Pilgrim’s tales: The Canterbury Tales
FrFromFromFroF m The CThe CThe anteanteanten rburrburburrbury Tay Tay Ty TaTalelesles by by by GeoffG ffGGeoffrey rey yy ChauChauh cercer
GeoffGGeGeoffGeoffG rey rey ChauChauChauucecer cer (134(134(13446–146–14–1400) 00) 00 is tis the ghe greatreatre est est t EnglEnglish ish hh poetpoet of  of the the e
MiddMiddd le Ale Ae ges s ges and n one oneon of hf his mis mis most ostos famofamofamous wusus worksorkk  is is The he h CantCantn erbuer ry y
TaleTaleess (13 (1387–1–1– 392)392)92 . Th. T is ii s a s a s collcollectection on f stf orieies told bd by mey membermbers s 
of aof af  pilpip grimage age travtr elling fg rom om SoutSouthwahwark ink  Lonndon don to Co Cantenterburry iny in
KentKeKK , En Englangland. Id. It ist is wri writtentten in  in MiddMiddle Ee Englinglish. sh. BeloBelow isw isw  a v a versiersion oon of thf thhe e 
poemempoemp  wit with a h modemodern trn transranslatilation ton to heo heo lp ylp you. o Who Who do ydo ydo you tou thinkhink the the 
MillMillere eree was?was?

�� Th The Me MMillillereere ��

Ful FFul byg byg he whe was oas of brf brawn,awn, and and eekeek of  of boneboneon s.s.
Very ry big hbig e wase was of m of muscleuscle              and aand also lso of bonf boneses

ThathatTh  pro propr ved ved v wel,wel, forfor oveover alr al the ther her he cam cam,,
That Thahat T was cwas clearllearlle y shoy shown bewn becausecause wher wherw ever ever he wehe wentnt

At wt wA rastrastlynglynge hehe wol wolde hde have ave alwealwey thy the rae ram.m.
At wrt wrestliestlit ng   ng           he w he wouldould alwayalways havs have thee thee priz prizee

He wHe wHe as ss shorthorto -sho-sholdreldred, bd, broodroodo , a , a thikthikh ke kke knarrnarre;e;
He waHe was heas heah vy-shvy-shouldeouldered, red,         broadbroad          a roua roua gh magh mah mann

TherTherT  waswas no  no doredore tha thah t het he no nolde hde heve eve e of hof hare,are,
TherehereThe  was  wasw no dono door   or       w    which hich he cohe could nuld not puot pup ll frll from itom its hins hingesgesg

Or bOr bO rekereke it  it at aat at  ren renenynenyng wig with hth his his heed.eed.
Or brr brb eak it    t     by r by runninunning at g at it wiit with hith his heas head.d.

His His berdberd as  as any an sowewe or  or fox fox was was reedreed,,
His bHis beard eard d   lik  likl e anye any sow  sow     o    or foxr foxo     w    was reas red,d,d

And And nd thertherthereto eto broobroor d, ad, as ths thougough it t werewere a s a sspadepadea .
And aAnd an lso blso broad road d                     a    as thos thohough iugh it wert were a se a spade.pade.p

Uponpon thethe copcop rig right oht of hif his nos nose hse he hae hadede
On thOnOn the vere very topy top                      o    of hisf hish  nosenose         he hhe hadad

A weA weA w rte,rte, and and the thet reonreono  sto stot od aod a tof tofo t oft of her heris,is,
A warA warA t          an   and on d on it stit stood  ood                     a tu a tuft offt ofo  hair hairi ss,

ReedReede  as the the h brusbrustlestles of  of a soa sowes wes eryserys.
Red  ed  as   as the  the t bristbristtles  les           of aof a sow’ sow’s s ears ears.

1 Find two examples of l f
nouns which haven’t 
changed in modern
English.

2 Find four examples of 
nouns which you can
recognise as modern
English but which are
spelled differently.

3 Find two examples of 
words which you do not 
think exist in today’s
English.

4 What sort of man do you 
think the miller was? 
What sort of travelling
companion would he 
have been?

5 Each pilgrim in The
Canterbury Tales tells a 
story. What sort of story 
do you think the miller
will tell?
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 8Looking back

AnAn illusllustratetratedd manusmanuscriptcript ofof
TheTheT CanteCanterburyrbury TalesTales..

Word origins
manuscript means ‘written by
hand’ in Latin, and is often
shortened to ‘ms’.

Before the printing press
BefoBefoBefoBefoB re tre tre the phe printrintinting ing in prespresre s bes bebb camecameame com comcommmon mon mo for forfor or prinprinpr tingtingtingg booboo boo books ks ksks

in Ein En En Eururopuroprurope ine in the theh  fifte fifteeenthenth and andd six sixteenteenth cth centuentunn uriesriesr sr , or, oral (al (spokspokspo en) en) en

tradtradadraditioitioitions ons ons of stf story-ory-ry-telltelltelling ning werewerewere comcom common.monon  

BookBookBookB s sus sus such asss The  The The CantCanterbuerbury Try Taleales were vevery ey expenxpennsivesive as as

theytheyth  wer werw e wrritteitten ouut byt by hanhand. Thd. The pee p opleople who whoh  wro wrote tte thesehesee  

mmanumanum scriscric pts pts alsoalso dec decoratorated ted them hem veryvery bea beautifutiffullyully wit withh 

illuillulustrastrar tiont ns anannd ded decoracorativetive bor borderders and pat patternterns ass as in  in the the 

examexamx mple p on to his his pagepagee..

Illustrating a manuscript
SeleSeleeleSelSelS ct act act a texext yoyou hau have wve writtritten fen for tor this his 

unitunituuni . W. WrWrite it oout iut in yon your bur best est 

handhandhahandhanda writw ing,g,g  tak taka ing ing n carecare wit with thh tht e e 

placplacpl ement oft  thetheh  worworw ds.ds.

 Inc IncI lude imaim gesges and and decodecoratirative ve 

featfeatfeaturesu  in  in youyour dradraft.ft.

 Di DisDii playplay thethe man manuscruscrscript ipt on aon a 

bbackackgrouground bd bboardard or  or framframe, ae, and nd 

prepresp ent nt it tit to yoo y ur cur classlass..
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Looking closely boxes promote 
close reading of the text, 
reinforcing language and 

vocabulary skills

Word origins provide fascinating 
commentary on language history, 

helping students see how  
a language evolves

3

Students’ Book 4 (ages 14 – 16)

Theme: MoneyhThThThThThThThememememe:e:e:e: MMMMMMMononononeyeyeyey

How powerful is money?

5 5

10 10 1

How How HoHowHH powepowepowerfulrfulfrfu  is  is ii monemonmo y? Thyy? Th? e Ame AmAmericericrerican an

busibbbusis nessnessman man man JohnJohnJoh  D.  D. RockRockockefelefelfefeller,ler,l  who whowh  ear earearned ned n his his i

fortfortff une unen fromfromom oiloiloil, be, be, beecamecamcame thehth  worworo ld’sd’sd  ric ricrichesthest manmana  

and and an the ththe firstrstt AmeAmA ricacc n woorth rtrt moree than a a billillbi ion iio

dolldolldol ars. He H had ha this to say: ‘I believe it is my dututy y 

to mtoto ake monemon y and still moreore monmoney aey and tnd to uso u e e 

the the th monemonenmon y I y I makemakemak  for foro  the thth  googood ofd of my  my fellfellfe ow mow mow mw an an 

accoaccoccordinrding tog tog to the thethe dic dici tatetatetat s ofs off my  my  my consconsciencienciene ce.’ce.’’’

WhatWhathat dicdd tatetatetates mis mis might ghtgh thosthosose bee bee b ? Thi? Thi? Think ank ank boutbout the thethe 

advantages and disadvantv agesges of  of aspiaspiringring to to greagreaeaat t t t

wealwealth ath as yos u read the folloollowingwing poe poems. ms.

Poem
The Th follol owinw g popoem iem is wrs writteitten byn byb  thethe Ame Americarican pon poet Wet Wililliam Heyen. Wh. What are 
the the quesque tions abs aboutout the the globglobglo al eal econoonomy wmy hichh this pooem em rm aises?  s?

ò TheThe GloG bal aa Economyy ôô

You’You’ou ve ge got aot aot  dollar.lar. YouYou dep depositosi  it in your r savisavings ngs               
accocc unt.nt  NowNN  you’v’ve got ot a doa do arllar and thee ban ba k’s ’s got got aa 
dolllldo ar.

The hTh bankbankn  loloans ans a dol dollar lar to Jto Joe’soe’s Con Constructioion. Nn. Noww

You’ou’o ve gve ggot aot a d dollar, theh  banank’s k’s got got a doa dollarllar, a, and Jod Jod e’se’s got           
a dooa d llarlar.

Joe J e buysbuys a b a boardoard fro m Him rohio to Lumber. NNowow Hirohhito’ito’ss 
gotgot a doa dollarllar too too.

WherW e die did yod you geu get yot your dur ddollaollar?r?

HowHow w muchmuchm  monmoney iey is ts there re in tin the whe orld?          

Wh ’hWh t itt ?Who’Whoho s gogos goggg t itt ??

WherWherh e ise iss it?it? it? it

Whathat haphappenep d tod to  all thee tre trees? es?                                  

WilliWilliiW am Heam Heam Heyenyenyenen
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Money 1Money 1

1 The poet uses are very simple words. How many words have more
than two syllables? What effect do you think this simple language has
on the point that the poet is making?

2 If the poet had used more complex language, imagery and sentence 
structure, what difference do you think it would have made to the
effectiveness of his poem?

Looking closely

1 Explain where the dollars come from and where they go in lines 1–8.

2 What answers would you give to the four questions in lines 9–12?

3 What is the answer to the final question?

4 What do you think is the point of William Heyen’s poem? 

5 How would you describe the tone of the poem?

Comprehension

The US dollar note is often referred to as a greenback, based on its 
distinctive colour marking. In your group, discuss the issues raised by 
the poem and the cartoon on this page

Talking points

99

the poem and the cartoon on this page.

Comprehension questions encourage critical 
��/��������������	���*�	�	�����	���;�����������

strengthening written and verbal expression

Thematic approach 
raises interesting 

questions, piquing 
students’ interest and 

adding relevancy

                                          

                                                     

Plenty of Talking points will get 
students talking, developing their 

���	;��*��;�����	�
�����
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Listen to literature 
���������
����������������������
��

�
�	
���
���������
������������
�����������

Examples include:
‘My Early Days’ by Nelson Mandela
�����������
�������
� ����Langston Hughes
�����
������!������
�"������#��� ����Jules Verne
����$���� ��� Isaac Asimov 

Teacher’s Guides
Patricia Mertin

"%������
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��������
�������������������
�

Essential support for language development and 
writing skills, including linked audio readings on CD to 
enhance listening comprehension. Plus rubrics  
to support your assessment and plenty of 
photocopiable activities. 

Chapter openers help 
introduce the unit topic, 

including the range of 
texts to be studied, and 
stimulate discussion to 

bring out key vocabulary

Teacher’s Guide 3 (ages 13 – 14) 

Theme: Being freehTh B i ff

COP Y RIGH T  OU P. P HOTO COP Y ING  P ROHIBI T E D

5 Being free

Before Beginning the unit 
Ask the students what it means to be free. Ask them to 

note down their ideas before beginning a discussion.

Ask them if they know of any people who were not free? 

According to their previous knowledge, ideas such as 

slavery or prisoners of war may be offered.

Read the introductory text together and check for 

understanding, before going on to discuss the Talking

point. Then ask the students to copy down the quotation

from the United Nations Declaration of Human Rights. 

After checking that they have understood what it means

in a short discussion, ask them to think about whether 

or not this is really true. If appropriate, ask them to 

write a reflection about it.

Reading text: If only Papa hadn’t danced
Read the introduction together and talk about how 

the family might feel after walking for two days before 

finally reaching the borders of a safe country. Establish

how would they feel in this situation and collect their 

ideas.

To begin with, read the text to the class. At this point

the students should just listen without following the

text and concentrate on establishing the main ideas. If 

they like to draw, they could sketch some pictures to

illustrate what they hear as this will help some students

to focus on the story. At the end ask them about what 

they have heard and let them share their knowledge and

understanding. Then read the text with the students,

or ask them read in pairs if their language is strong 

enough.

After the text has been read and understood, work on

the Looking closely activity. Encourage the students

to examine the language used, especially the use of 

similes in the first question. Ask the student’s to think 

of other similes to describe the things or people in the 

story. They should then complete the Comprehension 

exercise in writing.

Additional activity
Let the students work in pairs and make a time line 

of the events in the story. They should also add the 

emotions which the family felt after each event took 

place. When these have been checked ask the students 

to write a summary of the story in their own words, 

remembering to include the descriptions of emotions 

which they have noted.

Students will:

Discuss in pairs or small groups
and report back to the class

Write journal entries

Write from an animal’s point of view

Opening quotation – from The 
Social Contract by Jean Jacques
Rousseau 

Poetry – ‘Secret Country’ by Adrian
Mitchell

Fiction – extract from If Only Papa
Hadn’t Danced by Patricia 
McCormick

Add: One Day in the Life of Ivan 
Denisovich by Alexander
Solzhenitsyn

Poetry by Kocho Racin and James 
Berry

Autobiography – excerpt from
Incidents in the Life of a Slave 
Girl by Harriett Jacobs 

Extension reading – extract from 
Watership Down by Richard Adams

Reading Texts

20

Unit focus  Being free 5

What is it like to be in hiding?
Reading text: Incidents in the Life of a 
Slave Girl
Ask the students if they know anything about slaves in 

the southern states of America. Read the introduction

together and encourage the students to share their

answers. Let them calculate how long ago this happened,

and then work out how old they would be in 27 years 

if they became slaves from today. Encourage them to

look closely at the illustration of Harriet and ask them 

if they can think of some adjectives to describe the kind 

of person she may be just from her appearance.

Before reading or listening to the text, ask the students 

to read the first sentence only of each paragraph and 

then try to describe what the story will be about and

what kind of life Harriet led. Then assign a paragraph 

to each group or pair. They should read the paragraph 

carefully together and then think of a title for it. They 

should also list any words which are new to them.

After they have had enough time to work on this, let them

listen to the text without following in their books, before

reading it together. When reading it, take a paragraph at

a time and allow the group or pair to give their title and 

explain why they chose it. They can then also help their 

peers with any new vocabulary. After working through

the text together, let the students listen to it once more

before completing the exercises in the book.

Writing a story ending
After reading the text, we learn that Harriet eventually 

escaped to New York. The students could think 

about how she might have escaped and what kind of 

adventures she may have had on her way to freedom. 

Let them write an ending to Harriet’s story and share 

their ideas in a class discussion if appropriate.

Writing an informal letter
Ask the students to write an informal letter as if they 

are Harriet and they are writing to her children.

Remember she can see her children every day from

her hiding place, but they have no idea that she is 

there. They can use the information from the story to

help them.

Extension rea
If any student

England, they c

the extract toge

whether any of

of Watership D
and share with

together before

into context. D

the Comprehen

Writing form an
Ask the students to create a piece of writing from an 

animal’s point of view. Before they begin to write,

students should research and observe an animal to

understand how it behaves. It may be that the students

choose a family pet to study, or visit a local animal

sanctuary for inspiration. If this isn’t possible, students

can study animals in films, on the internet, or in relevant 

books to help them with their piece of writing.

Concisely summarises relevant Students’ 
Book material, easing lesson planning

�

�����	��	�����������)����
�	�� 
to augment lessons or easy ways  

to challenge your most able

n use the information from the story to

ading: Watership Down
ts have prepared a presentation on 

could present it to the class now. Read 

ether or listen to it on the CD. Establish 

f the students have ever read or heard

own, and if so, gather any information 

h the class. Read the introduction text 

e beginning, as this will put the story 

Discuss the Word origins and complete 

nsion questions as a class.

n animal’s point of view

Reading texts are 
accompanied by exercises  
and activities designed to 

build concrete skills,  
or develop language 

comprehension
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Rubric for essay writing

content structure Grammar/spellingVery good   Interesting relevant 
ideas, described with 
detail.

  Lively or original 
vocabulary used 
appropriately

  Thesis statement
  Strong introduction, 

clear paragraph 
structure, good links, 

  effective conclusion

  Accurate grammar, 
  Varied sentence 

structure

  no spelling mistakes.

satisfactory   Some interesting ideas, 
relevant detail

  Varied vocabulary 
generally used 
effectively

  Opening sentence and 
conclusion offered but 
not very effective

  Paragraphs

  Effective links

  Some minor 
grammatical errors 

  some variety in 
sentence structure 

  some spelling mistakesNeeds more work   Few ideas, little detail, 
some irrelevant details

  Limited or repetitive 
vocabulary

  Weak opening, no clear 
conclusion

  Clear paragraphs and 
effective structure 
missing structure

  Too many grammar 
errors

  Simple sentence 
structure with little 
variety

  spelling mistakes

0199116423001999116411642164236642364234234232342334234

Includes A
ud

io
 C

D

019911642301991161111116464646424242323331664 331646423233

Includes A
ud

io
 C

D

0199116423019919911641642642366442342322333364234234233233

Includes A
ud

io
 C

D

01991164230199116491161664236423423423223333642642342334 3

Includes A
ud

io
 C

D
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Workbooks
Mark Saunders, Chris Akhurst

Guidance and practice to build the
best written skills

Contains the integrated language practice, vocabulary 
acquisition, grammar and writing frames your students 
���
�����	����+���������������������*���������
����� 
and develop strong written expression.

Have IGCSE English as a Second Language students? Exam Workbook 4 has been developed  
�
���
������������'����&�
�	
����
�(�����
��
�����	
����������)�www.oxfordsecondary.co.uk/oeia

“The Workbook is a great combination of writing, grammar and vocabulary  
building activities. It is right at their level, and it incorporates multiple intelligences.”

Kathleen Jasonides, American Community School of Athens, Greece

“It lends the MYP English Programme a degree of structure,  
��������	�
����
����������������	����������������������������

�”

Andrew Macoustra, International School of the Hannover Region, Germany

Theme: Feeding the world

Workbook 1 (ages 11 – 12) 

Th F di th ld

Preliminary exercises help to get students 
thinking about the subject matter, breaking it 

down into useful and functional segments

Extension activities 
retain an international 

context, stretching your 
most able 

Linked exercises and 
activities build on the 

Students’ Book material, 
extending comprehension 

5
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Oxford English: an international approach is arranged thematically, 
which easily relates to a huge number of longer texts.

+���������������	
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Name          

Position

School Name

School Address

Country

Email address †

† By giving us your email address you are agreeing to us sending you emails about relevant OUP 
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��)�����<�����(	���	
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The next step Evaluate free for 30 days or place your order

%���.�����	

��
Deborah Ellis

-����	�	�
�������*��	����$�����	*�����
�	��������$*�	����	���	������#���
������
Changing Places unit in Students’ Book 
1, which also contains an extract from 
Ellis’s Mud City. It could also be used by 
������	�������?%���?@���	����
��	���*��
��
the unit on Peace in Students’ Book 2.

978 019 832980 0   £7.99   Ages 11–12 

1
tel +44 (0)1536 452620 email  schools.enquiries.uk@oup.com
fax +44 (0) 1865 313472 web www.oxfordsecondary.co.uk/oeia K3

76
00
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��	
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�	��	�
��
	
�	����������	����	

 * Inspection copies are posted free of charge anywhere in the world so you can trial 
���(�$���@&�
	������J����������(��������(��������	�
�$�������������
�	�������������������

 ** *	����
��/�10% on orders £350+, 12.5% on £750+, 15% on £1,000+, 17.5% on £2,000+ 
and 20% on £2,500+.

 # +��������
�����,	
��	��02�35�����78����������Overseas schools should add 10% for 
postage and packaging on orders up to £1,000 (minimum charge £4.25). For orders in 
excess of £1,000, please contact us for costs. 

Title ISBN Price I/C* Qty Total
Part 1: for 11 – 12 years
Evaluation Pack for ages 11 – 14  978 019 912950 8 £50.00
Students’ Book 1 978 019 912664 4 £12.50
Teacher’s Guide 1 978 019 912668 2 £31.50
Workbook 1 978 019 912723 8 £6.25
Part 2: for 12 – 13 years
Students’ Book 2 978 019 912665 1 £12.50
Teacher’s Guide 2 978 019 912670 5 £31.50
Workbook 2 978 019 912724 5 £6.25
Part 3: for 13 – 14 years
Students’ Book 3 978 019 912666 8 £12.50
Teacher’s Guide 3 978 019 912669 9 £31.50
Workbook 3 978 019 912725 2 £6.25
Part 4: for 14 – 16 years
Evaluation Pack for ages 14 – 16  978 019 912951 5 £35.00
Students’ Book 4 978 019 912667 5 £15.75
Teacher’s Guide 4 978 019 912671 2 £31.50
Exam Workbook 4 for IGCSE English  978 019 912726 9 £6.25 
 as a Second Language 
Oxford Rollercoasters
The Breadwinner 978 019 832980 0 £7.99
The Kite Rider 978 019 832636 6 £7.99
 Subtotal
 Discount**
 Postage#
 Total   

%�������9������#
��	����	���9������:�������������;�
��	���	
������<:##������	
��������������  

��������������	
����
�������,

8	���:	����
Geraldine McCaughrean

Haoyou embarks on a career in kite riding 
to save his mother from an awful second 
marriage, tying in to the unit on Flying 
in Students’ Book 2. This unit also has an 
extract from Khaled Hosseini’s The Kite 
Runner, useful for comparing Chinese  
and Afghan kite traditions.

978 019 832636 6   £7.99   Ages 12 – 13 
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