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1. THE PRIMARY EDUCATION STAGE

1.1. General Considerations

Article 27 of the Spanish Constitution (1978) recognizes the right of all Spanish people to an education. It also establishes that basic education is not only compulsory and that its aim is to fully develop the individual.

In this way, the stage which corresponds to Primary Education, the first compulsory stage, plays a fundamental role in the shaping of an individual. Maximum intellectual and social development occurs at this stage, and this will have a great impact on the children’s future learning. In addition to this, Primary Education falls within the largest category of schooling and calls for a close link to the content covered in the preceding stage (Infant Education). It guarantees the satisfactory completion of the processes already initiated at that stage. It also facilitates links with the subsequent stage (Compulsory Secondary Education), thus providing the students with continuity and progress in their development.

Modern society is characterized by its great complexity and dynamism and these features determine its development. Schools of the 21st Century cannot ignore this reality. Instead they must face up to the challenge of responding satisfactorily to the needs of the citizens, offering them an education which equips them with the skills to face their futures successfully.

In recent decades the Spanish public administration’s efforts to propagate basic education have been evident. Nowadays this is a reality extended to the entire population, having been made the basic right of every citizen. But the challenges of the education system no longer lie with the task of universalizing basic education. National and international research highlights the need to improve student performance in core subject areas, as well as addressing deficiencies in oral and written work, which are directly related to the lack of good reading habits.

One more factor needs to be added, namely that the educational processes, guided by current legislation, must ensure at all times that schools are adequately equipped to respond to the demands of society.

These issues are fundamental to The Oxford EDUCATION Project for the Second Cycle of Primary Education are addressed. This project will be developed in the following pages.

1.2. The Academic Structure of Primary Education

Basic education in the Spanish education system is made up of the Primary Education stage, together with Compulsory Secondary Education, and is the same for all children in Spain. Its main objective is to provide full development of the individual so that he or she is able to participate actively, critically and creatively in society.

On a pedagogical level, Primary Education aims to facilitate the acquisition of core knowledge and basic notions of culture, as well as respect for others and the ability to live side by side; all of this ensures that the students fully develop as individuals and that they are ready to enter Compulsory Secondary Education.

The objectives of the Primary Education stage (June 14 Royal Decree 1006/1991) specify established aims in educational legislation. These objectives define the various skills which the students are expected to develop:

(
Understanding and producing oral and written messages in Spanish and, where appropriate, in the language of the autonomous community, showing awareness of different intentions and contexts, as well as to understand and produce simple contextualized oral and written messages in a foreign language.
(
Communicating by means of verbal, corporal, visual, artistic, musical and mathematical expression, developing logical, verbal and mathematical reasoning, as well as aesthetic sensibility, creativity and the ability to enjoy artistic expressions and works.

(
Using appropriate procedures when solving simple problems in order to obtain the desired information, and representing this information using codes, taking into account the requirements necessary for the solution.
(
Identifying and posing questions and problems using everyday experiences as a starting point, drawing on one’s available knowledge and resources, as well as the collaboration of others, in order to resolve them in a creative way.
(
Behaving autonomously when carrying out routine tasks and when working in a group situation, creating opportunities to take initiative and establish personal relations.

(
Assisting in the planning and carrying out of group activities, to accepting rules and regulations which have been democratically established, to articulating one’s personal objectives and interests along with those of the other members of the group, respecting the opinions of others and assuming the corresponding responsibilities.
(
Establishing equal and constructive relationships with others in familiar social settings, to behaving in a supportive manner, recognizing and appreciating social differences discerningly and rejecting any type of discrimination whatsoever based on differences in sex, social class, beliefs, race and any other type of individual or social characteristic.
(
Appreciating the importance of the basic values underpinning one’s life, as well as respect for others and the ability to live side by side, and to act accordingly.
(
Understanding and establishing links between the events and phenomena of our natural and social surroundings, and to contributing actively, where possible, to the protection, conservation and improvement of the environment.
(
Being familiar with one’s cultural heritage, to participating in its preservation and improvement, and to respecting linguistic and cultural diversity as a collective and individual right, while at the same time developing an attitude of interest and respect for the exercising of this right.
(
Being familiar with and valuing one’s own body and to contributing to its development, adopting healthy habits and understanding the repercussions of certain behaviours on one’s health and quality of life.
If we are to analyze the objectives of this stage from the perspective of skills development, we can categorize them into two main areas:


(
 Skills pertaining to the personal development of the student:

(
Personal interest
(
Problem solving

(
Cultural baggage

(
Foreign language

(
Information and Communication Technologies

(
Personal care

(
 Skills pertaining to the social development of the student:

(
Respect for others and the ability to live side by side

(
Responsibility

(
Team work and individual initiative

(
Language development

(
Critical analysis and creativity

(
Individual expression

(
Appreciation of and care for one’s surroundings

A holistic education, therefore, should mean intervention with a view to improving these skills, since it involves the development of:

(
Skills pertaining to the personal realm, which can be divided into those of intellectual scope and individual skills

(
Skills pertaining to the social realm, divided into the skills required for interaction and the skills required for satisfactory integration

The following graph helps to explain these categories clearly.

Skills Development

Personal Realm





Social Realm

Intellectual Scope






For Interaction

- Problem solving






- Team work and individual

- Cultural baggage






initiative

- Information and communication




- Critical analysis and

technologies







creativity









- Individual expression

Skills








For Integration

- Personal interest






- Responsibility

- Foreign language






- Respect for others and 

- Personal care
the ability to live side by side


- Language development


- Appreciation of and care for one’s surroundings

1.3. Structure of the curriculum in Primary Education

The legislation defines curriculum as ‘the combination of objectives, content, pedagogical methodology and assessment criteria which regulate teaching practice’. The concept of curriculum is not limited to the mere development of a school syllabus, but it incorporates the various opportunities for learning which a school offers, referring to the knowledge, procedures, skills, attitudes and values to be acquired by the students. In addition to this, the Primary Education curriculum requires the specification of the means by which the objectives will be achieved, using the methods of assessment for the teaching and learning processes as well as the development of school educational experiences.

As a result, the structure of the curriculum should respond to the following questions:


(
What to teach: specifying the educational aims and selecting the objectives and content (concepts, procedures and attitudes)


(
When to teach: organizing and sequencing the variety of planned educational activities


(
How to teach: determining the teaching methodology, contemplating the conditions for different learning styles and focusing on individual differences


(
How and when to assess: teaching styles should be adapted to the needs of the students and to the achievement of educational objectives.

In conclusion, the Primary Education curriculum endeavours to:


(
Adapt what is being taught to the ever changing needs and characteristics of the students, setting out objectives which are appropriate to this end.


(
Provide students with an education which develops them as individuals and fosters their intellectual and physical growth, whatever their aptitude may be (focus on diversity).


(
Recognize that what is being taught at this stage in the educational process should aim to develop the students as a whole, going beyond the mere acquisition of knowledge.


(
Facilitate understanding and respect for others within the context of values shared by the whole of society.


(
Stipulate the importance of learning certain skills which are fundamental to social development, such as reading comprehension (to promote reading), foreign languages (interculturalism) and information and communication technologies (basic digital literacy), as well as the acquisition of a series of values pertaining to respecting people (sensitivity and tolerance) and democratic coexistence (solidarity).


(
Divide what is taught into objectives, content and assessment criteria, which are properly sequenced throughout the three cycles, in such a way that each cycle has an appropriate level of specification and adaptation.


(
Ensure that the assessment criteria allows for the acquisition of the various skills expected at the Primary Education stage.

In order to achieve these objectives, Primary Education is organized into six year levels, divided into three cycles of two academic years each.

	First Cycle (six and seven years of age)
	Year one

	
	Year two

	Second Cycle (eight and nine years of age)
	Year three

	
	Year four

	Third Cycle (ten and eleven years of age)
	Year five

	
	Year six


The cycle is the temporal curricular unit of planning and assessment for the whole of Primary Education. The aim of organizing it this way is to allow the curriculum to be adapted to the characteristics of the students and their various learning paces, while granting the teachers the direct responsibility for its application both in the classroom and in the school as a whole.

The ability of the Primary Education curriculum to adapt and be flexible is due to the existence of three levels of curricular specification.

Regulating Framework (State and Regional Autonomous Legislation)

The School’s Educational Project

Syllabus Planning and Curricular Adaptations

The regulating framework, established by the various Administrations with state and regional autonomous competencies in educational matters, constitutes the first level. It is at this level that the minimum educational requirements are adapted to the cultural, linguistic and traditional characteristics unique to each autonomous region. This level is a framework for the others.

The School’s Educational Project constitutes the second level and adapts the distribution and sequencing of objectives, content, methodology, curricular adaptations and assessment criteria of each cycle to the general objectives of the Primary Education stage.

Finally, and in the third level, each teacher develops the programme of educational processes within the classroom, throughout each cycle and year level-group, and via the activities carried out on a daily basis with his or her students.

A fourth level of curricular specification could also be considered. This would be made up of measures which ensure attention to diversity, consisting of Individual curricular adaptations of the educational programme. These measures would be aimed at those students who, due to their temporary or on-going special needs, require specific attention in order to achieve a satisfactory level of integration within the school dynamic.

These adaptations can be:


(
Minor curricular adaptations, which do not affect the prescriptive or basic components of the curriculum (i.e. simply an adjustment in ‘how to teach’).


(
Major curricular adaptations, which involve a modification of the basic curriculum, with the consequent modification of objectives, content and assessment criteria. These major curricular adaptations are generally carried out for students who have special educational needs.


(
Adaptations for access to the curriculum, so that students with special educational needs can access the standard curriculum or an adapted curriculum. These can be spatial modifications (removal of physical barriers), modification of resources (the use of models to work from or special equipment) or modifications in communication (the use of alternative communication systems, such as Braille or sign language).

Throughout the Primary Education stage the following content areas are studied:


(
Knowledge of natural, social and cultural surroundings.

(
Spanish language and literature.

(
The official language of one’s Autonomous Region (where applicable).

(
A foreign language.

(
Mathematics.

(
Artistic education.

(
Physical education.

(
Religion / Alternative studies.
In addition to these areas, content with a cross-curricular focus is dealt with in the various subject areas and all throughout the Primary Education stage.

The cross-curricular content is designed to substantially enhance the curriculum and deal with the most pressing issues of today’s society within the classroom context. The aim is an education in values, which is required for living in a democratic, pluralistic and tolerant society. To this end it is necessary to attend to The development of intellectual, emotional and interpersonal skills, as well as the social integration of the children, are dealt with  from the following different points of view:


(
Moral and civic education, whose objective is the fostering of respectful attitudes and behaviour towards others.


(
Education for peace, which promotes basic attitudes for unhindered, democratic, supportive and participative coexistence.


(
Health education, which deals with the forming of good habits regarding physical and mental health, thus contributing to the improvement of one’s quality of life.


(
Education for equality between the sexes, which seeks to reflect on and overcome sexual discrimination.


(
Environmental education, which works on raising awareness and the search for individual and group solutions to the problems of the environment and one’s more immediate surroundings.


(
Sex education, which aims to provide biological information about sexuality, in addition to guiding and educating in psychological and social matters.


(
Consumer education, which aims to develop the ability to analyze critically and to exercise responsible behaviours within an increasingly consumerist society.


(
Road safety education, which aims to instil appropriate behaviour as pedestrians or users of transport.

The methodological focus which provides a teaching framework at the Primary Education stage is based on a cross-curricular method during the first two cycles, paving the way for an interdisciplinary approach during the third cycle. This responds to the proximity of the transition to the following educational stage, Compulsory Secondary Education.

From a didactic point of view, the student’s involvement in his or her own learning process should be encouraged. The student’s interest in research and problem solving should also be developed through activities that are connected to his or her surroundings and previous experiences.

Cognitive strategies for exploration and discovery should also be fostered in the students, as well as the development of a understanding memory which allows them to regulate their own activity and facilitates learning to learn:

This involves introducing students to the use of strategies in order to develop the following: 


(
Oral expression and comprehension

(
Effective reading and fast, legible and accurate writing

(
The use of working techniques for gathering and processing information (selection, organization, analysis-synthesis, note taking, underlining, planning, summarizing, etc)


(
Attention span, memorization, codification, storing and retrieving information. 


(
Effective study through planning, organization of time and study space and a grasp of one’s own work.

In the same way, it is important to strengthen the students’ curiosity for knowledge and ability to draw on their own culture, as well as curiosity for cultural codes and instruments (linguistic, mathematical, geographical and social) in order for them to be able to deal with situations that are unfamiliar or problematic. In short, this means that the students themselves must carry out tasks and explore, investigate and look for solutions to problems.

Relationships amongst equals should also be promoted, with the provision of guidelines for modifying points of view. This should be done through sporting and recreational activities, tasks which require cooperation and group activities which require discussion, debate, dialogue, drawing conclusions, delegating and assuming individual and group responsibilities.

Assessment is the tool which allows for an overall evaluation of the teaching-learning process. Its aim is to measure and specify the level of achievement of teaching objectives and the personal accomplishments of our students.

Assessment is a continuous process made up of a series of sequentially structured activities which facilitates decision making regarding both student learning and teaching processes. As a result, it is a tool which the teacher can use to adapt his or her performance in the process of teaching and learning: focus can be changed, content which has been insufficiently acquired by the students can be reinforced, and curricular adaptations can be made  if necessary.

Assessment fulfils many functions in the task of teaching, given that it allows:


(
The adaptation of resources to the variety of learning paces within the class (through support and reinforcement activities and curricular adaptations).


(
Guidance, in that it provides information for the purpose of getting to know the processes within curricular development, thus leading students in a more appropriate direction. 


(
Control, which guarantees rigour when qualifying, grading and promoting students.


(
Regulation, given that it helps us determine the level of efficiency of the curriculum, both in its design and development, and the best way to improve it. In this sense, one needs to understand assessment as not only something which affects the students, but also as something which affects the teacher, the school, all levels of the curriculum and the education system in general.

Promotion within Primary Education takes place at the end of each cycle. All teachers involved in teaching a particular group of students need to be involved in the decision making process of whether students are to be promoted to the next cycle or not. In addition to this, the decision for a child to remain in the same cycle can only be made once throughout the entire Primary Education stage.

2. PSYCHO-PEDAGOGICAL CHARACTERISTICS OF STUDENTS IN PRIMARY EDUCATION

2.1. The student in Primary Education: psycho-evolutionary development

According to Piaget, and as is widely accepted, psycho-evolutionary development can be divided into a series of phases or stages which correspond to quite precise age groups.

The vital period between six and twelve years of age reveals great changes which are largely manifested in the different areas of development – psychomotor, cognitive and emotional-social. These factors decidedly affect the evolution of thought and the higher functions, in both oral and written language, as we will see later.

(  Psychomotor development

Psychomotor development is completed at the Primary Education stage, thus enabling the child to fully integrate his or her body awareness. As such, He or she will achieve total independence of the limbs on one side of the body in relation to those on the other side, and autonomy of lower and upper limbs in relation to the torso, in addition to control of his or her movements (motor skills direction and functional autonomy). This is a relatively stable period and it enables the child to develop physical abilities such as strength, resistance, fortitude and agility.

All these achievements enable this stage to be one in which skills are perfected and certain abilities are developed. This aspect, together with the display of sociability means that it is an ideal period for initiation into and interest in a sport.

Another important aspect regarding psychomotor development refers to spatial-temporal organization. At the Primary Education stage, the child is capable of organizing and structuring space: firstly his or her own space (house, street, neighbourhood) and then, gradually, spaces which are further away (village or town, region, autonomous region, etc).

(  Cognitive development

The cognitive acquisitions within each stage are not isolated elements but are closely linked and form a whole structure. Thus the manifestation and grasp of some particular content by an individual will always be accompanied by the acquisition of some other content. This feature has great educational value (heuristic value), since it allows us to determine the type of tasks that a student of a particular age can deal with successfully.

In cognitive development two basic functions are gaining particular importance: perception and memory, which, although they are already demonstrating their effectiveness, will be reinforced through school work:

(
Perception, which can be improved by stressing the practice of voluntary and selective concentration, is responsible for controlling the flow of perceptive stimulus. Both instruction giving and the stimulus of observation help to focus attention on relevant aspects of problematic situations and avoid distraction, which is a consequence of focusing on other less important aspects. This perceptive development allows children to consolidate the abilities and skills necessary for an optimal learning of the basic instrumental techniques (reading, writing and arithmetic).

(
Memory, in turn, is a fundamental component of the cognitive process, since the storing and retrieving of experiences and outcomes allows an appropriate response to other stimuli in either the same or similar situations. Although in principal, it is a mechanical memory and not a meaningful one, through appropriate didactic processing it can become an understanding and meaningful memory, which is so important for effective learning. Of the different types of memory which have been identified, it is of particular interest to study the recall or recognition memory which survives into the long term. Short term and medium term memory are not ignored either - quite the opposite, since one must achieve their maximum level of development at school. In the classroom it is possible to stimulate recall and teach how to register information for its subsequent retrieval. For this to happen, certain resources such as the organization of information (the resource of signification), its categorization, the generation of serial links or the application of working techniques within the classroom, are all useful.

With respect to thought, this evolves (at the beginning of the Primary Education stage) from preoperational intuitive thought towards operational thought, which is already a logical thought. It is  the evolutionary stage which Piaget refers to as the ‘stage of concrete operations’. It refers to mental operations in which the child can work with categories, series, connections, and all because the students and their physical actions are interiorized and converted into mental actions or operations. Such actions are called ‘concrete operations’ because they are always linked to action.

Thought in children at the Primary Education stage abandons the characteristic rigidity of the Infant Education stage. It surpasses thought, which is directed by the mere manipulation of objects, and becomes a flexible and reversible thought. It also leaves behind other ways of thinking which are unique to the previous stage (global perceptions, paying attention to only one feature of an object, inability to analyze the parts of a whole and connect them, tendency to generalize based on a particular feature, etc).

This means that the children in Primary Education incorporate a feature of great educational importance into their thought mechanisms: that of being able to think before acting. In addition, they will gradually strengthen their thinking, which is becoming increasingly analytical and inductive. This will allow them to understand inverse and complementary operations, such as addition and subtraction, multiplication and division. They are therefore much more reflective and capable of arguing their opinions. At this stage of development, for example, one can ask the students to justify what they say.

Lastly, language experiences a rapid and intense evolution at this stage of development. This rapid and intense evolution assists both language acquisition and the development of communicative skills and is of benefit to all cognitive skills. All throughout the Primary Education stage, children’s oral and written language develops in what is both expressed and understood. This greatly increases their communicative possibilities and in turn has a noticeable impact on their social skills.

In terms of oral language, children are initiated into the use of complete and correct syntax, similar to that of an adult, and are able to use the various language functions: the  instrumental (asking for something), the regulatory (giving orders), the interactional (relating to others), the personal (expressing opinions), the heuristic (asking why) and the imaginative (playing).

Written language is expressed in short, juxtaposed sentences. Their syntax is correct, although incomplete; their grammar is usually quite incorrect, and spelling errors are rather common. Nevertheless, at the Primary Education stage, and through trial and error,  the students are able to acquire and apply orthographic rules.

In spite of all of these linguistic advances that have been pointed out, the verbal abilities of the students at the Primary Education stage are still quite inferior to their manipulative and intuitive abilities. Learning therefore needs to be activity based and not merely based on exposure to information. Language should play the fundamental role of allowing the students to organize and broaden their knowledge. Above all, the teaching of language should be focused on developing its use as a vehicle for information and communication, both oral and written.

(  Emotional-social development

With regard to emotional-social development, the consolidation of emotional intelligence in children of this age is geared towards achieving personal balance. This allows children to live in harmony with themselves, establishing gratifying relationships with others and forming part of various social groups in a responsible way.

It is essential that children feel a sense of belonging to a group and are able to feel comfortable within that group. This type of relationship fosters the learning of values such as cooperation and solidarity and instils in the children a sense of understanding and acceptance of the rules governing social groups.

Emotional education does not consist of a descriptive knowledge of rules, but rather of self knowledge. This is aimed at achieving a concept of self which is adapted to one’s personal reality, and in it feelings stimulated by situations experienced are recognized and identified. This knowledge of self-identity generates:

(
Self-esteem, which is the accepted concept of self, where one values one’s own characteristics and one’s possibilities of adapting to a personal project generated by current values in one’s immediate culture. This is  defined at this age by family and school, but very soon it will be defined by a changing and democratic society.

(
Managing feelings and self-regulation of behaviour, which can initially harm the self and then harm others.

The characteristics of emotional intelligence include:

(
Recognition, identification and acceptance of one’s own feelings.

(
Making life plans, which requires the availability of references and models based on collective values.

(
Putting strategies into practice and using personal and social skills to self-regulate the impulses caused by feelings; and also adapting behaviour to build enriching and respectful relationships with others. 

2.2. The Primary Education student in each one of the cycles of this stage

Until now a general overview of Primary Education students’ psycho-evolutionary development has been presented. Nevertheless, it may be of interest to go over some of the more specific characteristics of each one of the cycles within this stage.

(
First cycle of Primary Education (six to eight years of age)

Basically, this cycle is characterized by the initiation of the acquisition of instrumental skills: reading, writing, arithmetic, vocabulary and conversation, as necessary instruments for knowledge and interpretation of the world surrounding the students, now that they are leaving their egocentrism behind and are beginning to access the skill of reasoning.

(
Psychomotor development 

(
Growth means changes in the children’s body shape, which correspond to the transformations in their psyche.

(
Motor coordination becomes more precise, given that differentiation between and independence of the limbs has been achieved.

(
Differentiation between the arm and the hand and hand-eye coordination have been achieved, skills which are essential for drawing, painting and reading and writing.

(
Physical strength is doubled, endurance and speed are added to psychomotor abilities and sport gradually replaces infant games.

(
Cognitive development

(
Although the child uses reflective thought, this is still intuitive and concrete and maintains some traces of magic and enthusiasm, which belong to the Infant Education stage.

(
The child still does not manage to think in an abstract way (even in simple situations). He or she is not capable of analyzing the parts of some objects sequentially, nor can he or she synthesize the essential characteristics of these objects.

(
Language development 

(
The child displays greater clarity in his or her verbal productions in relation to earlier levels and is capable of consolidating a complete phonetic repertoire.

(
Morphosyntax acquires a greater level of complexity, consolidating the distinction between gender and number. The use of verb tenses and modes is perfected.

(
An immense field of knowledge is accessed through voluntary and meaningful reading, which serves to broaden the range of a child’s experiences and enrich his or her vocabulary.

(
His or her expressive potential is stimulated through the enjoyment of autonomy when writing certain texts with a communicative aim.

(
Emotional-social development

(
The student is at a stage of life in which contact with others is intensified.

(
He or she will go on to form part of a group of peers outside the family realm. This group is formalized at school, and requires going beyond the socialization stage from before the six – seven year old age group, which is characterized by its excessive dependency on adults.

(
For this reason, the development of social skills which will facilitate socialization is essential.

(
Social development will allow the child to gradually understand that others may see things differently, and this implies a great deal of progress with respect to the egocentrism which has dominated until now.

(
The child begins to form more permanent friendship groups which have a certain degree of stability, and show the first signs of empathy towards other people’s feelings, which in turn helps the child to recognize his or her own feelings.

(
The child will seek out similarities or compensations which give rise to different kinds of leadership within friendship groups.

(
Particular attention should be given to the development of assertive behaviour and awareness of one’s own rights as well as those of others, because spontaneous relationships at this age can provoke aggressive and disrespectful behaviour towards the rights of others.

(
Second cycle of Primary Education (eight to ten years of age)

In this second cycle, the students are immersed in a process of consolidating the skills pertaining to concrete logic. As such, immense curiosity for everything that is going on around them is evident and they will be capable of analyzing and reasoning the phenomena that they observe.

(
Psychomotor development

(
Children complete their psychomotor development during this period; this means that  motor direction for each part of the body becomes independent and they have functional autonomy.

(
Full integration of body awareness is achieved.

(
Cognitive development

(
Children are capable of obtaining and expressing information, as well as applying certain work techniques (classification, analysis, description, planning of tasks, searching for information, etc) in order to understand and interpret the world through thought, going beyond excessive dependence on manipulation.

(
Children show great curiosity for the world which surrounds them and are capable of detecting and distinguishing characteristics or qualities in everything they see, establishing links of causality and reversibility.

(
Significant development of the ability for abstraction takes place, even if experimentation and direct experience are still required for learning.

(
The beginnings of hypothetical thought are also evident. This refers to physical reality as well as situations of a moral kind regarding the consequences of actions.

(
Language development

(
The child’s use of personal and possessive pronouns decreases as a result of moving on from the period of egocentrism and the increase in vocabulary.

(
Simple predicative sentences, compound predicates, comparatives and conditionals are used quite frequently.

(
Compound coordinating and subordinating clauses are (sporadically) used.

(
The linking words como, en cambio, en fin, etc. (as, on the other hand, anyway, etc.) allow for clarification of thought, but the child still uses pet words such as y, para, pero, porque (and, for/to, but, because); copulative coordination with the use of the linking word y (and) in a consecutive way is very frequent in narratives.

(
Narrative, expository or descriptive texts still tend to lack adjectives.

(
Adults remain in the role of stimulators and models of reference for the child’s linguistic productions of a phonic, melodic, lexical and syntactic nature.

(
The communicative abilities of the students are growing steadily and they find themselves in the right in the middle of the socialization process. Using language as a way of communicating facilitates the children’s socialization.

(
Emotional-social development

(
This age can be defined as a very calm stage in their relationship to adults, given that it represents the maturity of childhood.

(
At around eight years of age, the child begins to focus on objects related to him or herself. The motivation to achieve, with an optimistic outlook on his or her possibilities, also begins here. This is why it is very important to offer the child reassurance and confidence in order to avoid a pessimistic vision of his or her own potential.

(
During this stage a key element regarding the child’s self-esteem begins to develop: the awareness of his or her own academic worth. This will be determined by the evaluations of the results of his or her learning and behaviour.

(
At this stage of socialization, the child has confirmed the existence of different ways of being a person; he or she has begun to reflect on the complexity which the world contains, and feels the necessity for adults to be a point of reference.

(
The peer group will gradually acquire more importance in comparison with parental influence and the influence of adults in general. Emotional dependence on the teacher is decreased, given that peer relationships are becoming the centre of attention and are exerting more influence.

(
As a result of this, group work and work which requires cooperation start to become more autonomous.

(
Third cycle of Primary Education (10 to 12 years of age) 

This cycle coincides broadly with the end of a stage in evolutionary development and the beginning of another very different stage. In this particular cycle the perfection of skills and the systematization of working techniques introduced in the previous cycle should take place. In addition, this cycle finalizes a stage in the students’ schooling, paving the way towards Compulsory Secondary Education. Educational activity should plan and prepare for this qualitative and quantitative leap.

(
Psychomotor development

(
Psychomotor development has already been stabilized and no significant changes take place, since the child has integrated body awareness perfectly.

(
This is considered a period of transition until he or she reaches the physical changes of puberty, which will begin to take place at around 12 years of age.

(
Cognitive development

(
The children are about to make a great leap in their evolutionary process: to be able to use abstract thinking in analysis and synthesis, pertaining to logical-formal thought, which will begin to develop from approximately 12 years of age onwards.

(
The most significant advance in this cycle is the development of the level of abstraction: a greater ability for ordering, structuring and organizing reality, as is evident when they classify and representing this information in conceptual diagrams.

(
The child clearly demonstrates greater understanding when assimilating concepts and causal explanations of phenomena.

(
The ability to analyze, deduce and synthesize increases as well, and all of these allow the child to carry out tasks of a certain level of intellectual complexity which require systematization and the mastery of working techniques.

(
The child’s interests develop beyond that of his or her immediate reality and he or she is curious about other realities.
(
Language development

(
Communicative skills are increasingly evident, and the child adopts the role of speaker or listener according to the established norms of the particular exchange.

(
Communication skills will largely depend on the experiences fostered in the classroom, as a learning environment for knowledge of the language and its uses.

(
The use of relative clauses is more frequent and the students are already able to apply the linking words pero (but) and sin embargo (however) to their adversative subordinate clauses.

(
In terms of adverbs, the child has mastered the use of –mente endings (–ly endings) and when they are used together with the verb, the contextual use of all the tenses is completed.

(
As a result of the relationship between language and thought, the student analyzes all the information received, therefore enriching his or her vocabulary and perfecting his or her expression, which is more coherent. In addition, the child establishes semantic connections and develops his or her memory.

(
Writing is progressively richer and more elaborate, although this gain manifests itself to the detriment of speaking, which seems to be affected by inhibition when applying certain learnt grammatical constructions and acquired vocabulary.

(
Emotional-social development

(
At this age an academic identity is assumed, along with the consequences that are derived from positive or negative self-esteem.

(
Disruptive behaviour is usually connected to low self-esteem; it is therefore important to provide alternative activities through which the students can immediately feel valued.

(
They know what is required of them in order to be valued by adults.

(
With respect to social development, the child is able to understand reciprocal perspective from ten years of age onwards, when he or she takes on shared attitudes regarding a third person, hinging, particularly, on the socialization experiences in which he or she has been immersed.

(
The golden rule of socialization at this age consists of understanding that one cannot ask of others what one is not prepared to offer oneself.

(
The students in this cycle become autonomous with regard to the teacher and they are capable of contemplating and accepting different points of view in order to carry out a task in a group situation.

(
Regarding social integration into the adult world, provision should be made for experiences which link critical judgement to personal involvement, in order to fulfil shared needs in a way that is fair and as a means of improving group relations and human relations in general.

(
The early manifestation of adolescent traits can also be found. These are considered as one of the changes one comes up against in schools these days. The traits can be identified by external behaviour which the students are quick to adopt, without necessarily having matured in other areas.

	Summary of the Psycho-evolutionary Development of the Student in Primary Education

	
	First Cycle
	Second Cycle
	Third Cycle

	Psychomotor Development


	Configuration of the body scheme.

Accuracy in the coordination of motor skills.

Increase in physical strength.
	Functional autonomy.

Interpretation of body awareness.
	Stability.

Towards the end, the beginnings of changes due to puberty.

	Cognitive Development


	Intuitive and concrete thought.
	Development of the ability for abstraction.

Establishing links of causality and reversibility.
	Development of the ability to analyze and synthesize.

Understanding of concepts and the explanation of phenomena.

	Language Development


	Clear verbal productions.

Syntactic complexity.

Broadening of personal baggage.
	Socialization of language.

Complex use of language.

The adult as stimulus and model.
	Communicative skills.

Rich and elaborate written and oral expression.

Memory development.

	Emotional-social Development


	Overcoming egocentrism.

Stability in relationships with others.

Leadership.
	Collaboration and cooperation.

Peer group influence.

Rejection of impositions.

The appearance of secrets.
	Awareness of freedom.

Desire for independence.

Rejection of obligations.

Adolescent mimicry.


3. bILINGUAL EDUCATION IN PRIMARY EDUCATION

3.1. Languages in society in the 21st century

The dizzying technological, social and economic changes which Spanish society has experienced in the last part of the 20th century have generated expectations of innovation which are having a profound influence on the organization of its education system. This process of adaptation is making a great effort to respond to the new emerging realities, among which includes globalization and the multilingual reality of Europe. In this multilingual European context (of coexisting languages), the plurilingual abilities of the citizens will be the key to personal progress and to the progress of the society to which they belong.

The European Union recognizes that in the future, democratic citizenship, driven by the educational realm, will foster active participation, social cohesion, equity and solidarity among its people. This will facilitate integration, participation, culture, assimilation of values and the exercising of the rights and responsibilities of each person within that society. From this perspective, it is crucial to consider the educational challenge of knowing other languages within the framework of a global world.

The prospect of a plurilingual and pluricultural education will allow the citizens of the 21st century to accept difference, establish constructive relationships with others, resolve conflicts in a non-violent way, assume responsibilities and participate in decision making while fully exercising their rights. The role of language as a key element in our lives is more than evident: we use language to think, and to express ourselves and to exchange ideas. It is obvious that knowing several languages and being plurilingual will allow increased richness in expression and comprehension.

Education for plurilingualism will facilitate certain basic conditions so that students are able to participate actively in this increasingly globalized context. Learning other languages apart from the mother tongue is a powerful instrument against racism and xenophobia, since it increases communicative skills and allows greater opportunities for communication. In addition to this, the need for mobility and access to information means that communication competencies, beyond linguistic borders, are a key element for tomorrow’s citizens if they are to successfully face the challenges and opportunities this new society presents.

3.2. Language teaching in the European Union and in Spain

(  Language teaching in the European Union

The inclusion of language teaching within the framework of the European Union began at the end of the 1950s, its principal aim being to democratize the learning of foreign languages and facilitate the mobility of people on the continent. This view evolved during the 1970s and 1980s, and intercultural learning and communication were what  fundamentally guided the process of teaching foreign languages. From the 1990s until today, the European Union has been promoting various programs for linguistic cooperation between its Member states, in addition to getting language teaching programs which develop the communicative competencies of its citizens off the ground, with a view to achieving plurilingualism within the pan-European context.

In general terms (except among the pioneers from the northern European countries in the 1960s), compulsory language learning in Primary Education within Europe was not evident until the 1980s. Previous initiatives were not comprehensive, and were confined to mere recommendations for this stage of education, or were limited to levels which were higher than Primary Education (Secondary or Upper Secondary). But since the educational reforms carried out by Western European countries during the 1980s and 1990s, the outlook has changed in a dizzying way, going as far as making the study of a foreign language in Primary Education a compulsory subject.

In Secondary Education, as a common practice and from 12 years of age onwards, it is compulsory for schools to offer a second foreign language, although it is optional for the students. In some countries, such as Germany, Belgium or Luxemburg, secondary school students can study three and up to four foreign languages throughout the course of their academic studies.

In short, and within the context of the European Union, we can see the gradual incorporation of foreign language learning. One result of this has been the setting into motion of initiatives related to bilingual education, that is, the teaching of one or several subjects in the curriculum using the foreign language as the language of instruction. Bilingual education therefore means teaching different subject areas of the school syllabus in a language which is not the mother tongue of the students.

Bilingual education in some subject areas in Upper Secondary is a reality in many European countries. In some cases the bilingual nature of the teaching is extended and, depending on the languages used to study, the students have the possibility of obtaining double qualifications which recognize the language studied and which will figure on their diploma or Upper Secondary qualification.

(  Foreign language teaching in Spain

In Spain, until the latter part of the 20th century, foreign language teaching has deserved more importance than what it was given. The small amount of importance given to the teaching of languages was a burden for decades, and affected the communicative skills of Spanish citizens. This has lead to the fact that the majority of the adult population who undertook high school studies have serious difficulty in maintaining a conversation in a foreign language.

The General Act on Education and Financing of the Education Reform of 1970 did not bring about substantial improvements in foreign language teaching. The most significant contribution of this law was the inclusion of foreign languages in the schooling system for pupils between six and fourteen years of age during the 70s and 80s (EGB), which demanded specially trained teachers to teach Foreign languages within the system. Foreign language learning was begun in the first year of the second stage of EGB (Year 6). In addition, this era was undergoing the beginnings of change in language teaching trends. French was previously the main foreign language taught, and it paved the way for English.

The arrival of democracy in Spain, along with the 1978 Constitution, led to a new political and legislative reality. Through the laws which regulate curricular organization in education (LOGSE, LOCE, LOE), language teaching has been given the importance it deserves, in line with our European context. There is now the  opportunity to teach foreign languages during Primary Education, and even during the Infant Education stage. There has been notable progress in terms of the starting age for foreign language learning, and allowance for the gradual rise to prominence of the Autonomous Communities and their organization of these educational programs.

The peculiar organization of the Spanish state, in which the various Autonomous Communities have been assuming, among other things, educational competencies, has meant the progressive launching of several initiatives by each of these communities with a view to shaping their own educational policies.

In addition to this, in a clear bid to establish bilingual education, the Autonomous Communities possessing their own language initiated various linguistic standardization programs in order to combine both official languages (Spanish and the mother tongue of the relevant Autonomous Community) with the aim of bringing back the use of the mother tongue in daily life.

With regard to foreign language teaching, in the last five years all Autonomous Communities have established initiatives moving towards consolidating programs of a bilingual nature, from Infant Education to Primary Education, developing guidelines from state legislation and in some cases developing such guidelines even before the legislation was in place.

In conclusion, it can be seen how the implementation of bilingual programs for the teaching of foreign languages is currently an accepted reality in all Autonomous Communities of the Spanish state.

The influence of the English language among these language teaching programs is unquestionable, due to the multiple applications stemming from this language, as well as the fact that it is currently considered the international language par excellence.

3.3. Linguistic competencies

The European Commission has devised a document essential to harmonizing the various processes involved in language teaching. This document is the Common European Framework of References for Languages (CEF): Learning, Teaching, and Assessment. The aim of this document is clear: to investigate criteria which will allow the plurilingualism of European citizens to be standardized.

The CEF is a tool aimed at facilitating the work of various initiatives for language teaching within Europe. It is a non-prescriptive instrument, in which the various communicative competencies required for the use of languages are described, as well as the guidelines and criteria for action to be taken by the authorities responsible for orchestrating these programs and putting them into place.

To complement the CEF, the European Union has also devised the European Language Portfolio, a document in which the acquisition of linguistic knowledge and skills can be contrasted. The Portfolio is a tool which enables the acquisition of linguistic and communicative competencies to be reflected upon and defined through criteria which is recognized by all European countries. It is thus a tool for promoting plurilingualism, and increasing motivation and support for learning languages throughout one’s lifetime.

The communicative competencies cover three essential components: linguistic, sociolinguistic and pragmatic.  Each of these components includes in turn a specific set of knowledge, skills and abilities. As such, the following can be described:

Linguistic Competencies.- These include lexical, phonological and syntactic knowledge and skills, in addition to other dimensions of the language as a system. Linguistic competencies are not only related to the quality of the knowledge, but also the ways in which this knowledge is stored and then activated, recovered and made available.

The organization and accessibility of this knowledge varies from one individual to another. These factors can also be considered dependent on the cultural characteristics of the community where the individual has been socialized and educated.

Sociolinguistic Competencies.- These cover the conditions of use of the language. They include the various social conventions: the norms of courtesy, the norms which govern the relationship between generations, sexes, social classes and groups, or the linguistic codification of certain rituals which are essential to the functioning of a community.

This sociolinguistic component affects all linguistic communication and it can even exert its influence unconsciously.

Pragmatic competencies.- These include the various linguistic resources used in communicative exchanges. They are related to the area of discourse, cohesion and coherence, the identification of texts types and forms, irony and parody.

These skills are developed in close connection with the socio-cultural environment to which the individual belongs, and affect his or her interpersonal relations.

3.4. Bilingual education. Guidelines for its application to Primary Education.

(  The aims of bilingual education

It may seem obvious to  insist on the importance of fostering bilingualism as a guide to curricular choices throughout all stages of the education system, but it is essential to be aware of the perspective of Europe without borders. This means a greater mobility for its citizens, and the need to communicate in languages of an international nature, such as English.

Using this as a starting point, it could be considered that the aims of bilingual education  should be:

(
To enable students, as European citizens, to develop an effective level of communicative competence.

(
To promote linguistic diversity, given that all languages have the value of being a way of expressing a cultural identity.

(
To facilitate mutual understanding, assuming that communication and the acceptance of cultural differences is based on the learning of other languages.

(
To foster the concept of democratic citizenship, which accepts difference and promotes equal treatment among people.

(
To favour social cohesion, given that equal opportunities in personal, educational and professional development, access to information and cultural enrichment are dependent on the possibility of one learning languages throughout one’s lifetime.

(  The main features of bilingual education programs

Schools which are developing bilingual education programs should be characterized by:

(
Being open to plurilingualism and pluriculturalism.

(
Teaching certain subject areas of the curriculum in a language other than the mother tongue, and achieving more than merely increasing the hours dedicated to the study of this language.

(
Using the second language as an instrumental language, and a way of learning, as is the case with the mother tongue.

(  Methodology of bilingual education

Generally speaking, bilingual people have a high level of cognitive flexibility and versatility in various senses, such as verbal intelligence, comprehensive reasoning, conceptual formation, and the discovery of rules for problem solving. This can be achieved through a method which takes the following aspects into account:

(
The method of teaching/learning is based on based on communication, interaction and the prioritization of the oral code, although the written code is  by no means discarded. The method involves using the natural method of total immersion in the language.

(
Teachers as mediators (both language teachers and teachers of other subject areas) promote the confrontation of the various codes and reflection on the behaviour of the languages.

(
Student reflections allow comparisons to be made, grasping the similarities and differences between languages and transferring rules and points of reference from one language to another.

(
The student handles a variety of documents and diverse sources of information in order to increase both comprehension and production of language. Along with this, critical appreciation will increase, achieving more creativity, better reading and translation skills and improving the quality of his or her linguistic productions.

(
From the cognitive point of view, the teaching and learning of languages increases one’s general abilities for learning.

(
Active confrontation of various linguistic codes develops a high level of cognitive flexibility in the student, which affects the analysis and observation of the operations used in his or her own learning processes.

(
Basic values are fostered, such as freedom, tolerance, solidarity and respect for pluralism, as aspects of a democratic, plural and modern society, free from prejudices and stereotypes.

(
The students comes into contact with other realities, making comparisons with their own environment, and awakening their interest in finding out about different cultures, with other beliefs, customs and institutions.

(  Organizational model

Putting bilingual education into practice in a school implies the adoption of an organizational and curricular model adapted to the unique aims of such a program. All of this should be expressed, with the participation of all members in the educational community, in the school’s Education Project.

The various measures, courses of action and activities geared towards the students and regarding languages will be brought together in this Project, as well as an analysis of the teaching hours in the proposed languages. In addition, the necessary mechanisms for fulfilling these criteria will be established. In this sense the coordinator should be highlighted as the person who will point out the various organizational and curricular aspects of the different courses of action to be taken within the school.

As is evident, the departments of the non-linguistic subject areas being taught in the second language should work together with the language department and consider the linguistic aspects required for progression in the content of these non-linguistic subject areas. Equally, the units of work to be taught should be chosen according to the cognitive and cultural enrichment that this will mean for the students, thus strengthening the acquisition of communicative and discursive strategies.

The role of language teachers should also be highlighted, given that they will need to introduce written language from the very beginning as well as participate in the creation of bilingual pedagogical projects on predominantly cultural topics. They will also need to participate in the selection of texts which suit the student’s linguistic competencies and grammatical aspects which are essential for the development of non-linguistic content, in addition to assisting with the assessment of reading, writing, listening and speaking in the non-linguistic subject areas.

(  Curricular model

A bilingual school should offer an integrated curriculum of language and non-linguistic subject areas which are approved by educational administrations and are attractive to the whole school community. It involves the provision of a comprehensive linguistic education which influences the development of the students’ mother tongue, without undermining the use of other languages.

To this end, bilingual schools should design a curriculum which pays special attention to matters such as: 

(
The integration of languages into the curriculum, due to their double role as systems of communication and systems of personal expression, as well as for the fact that they are instrumental for in learning within all school subjects. Knowledge and Understanding of the world and Art and Craft education are among those subjects which should be highlighted.

(
In an integrated curriculum, the organization of content into thematic units facilitates coherence among the various learning areas, which include complementary interdisciplinary strategies brought together through a variety of educational activities.

(
The most efficient cross-curricular approach is achieved through the integration of content from the various subject areas. Through various tasks, the interdisciplinary strategies bring together the learning which is common to two subjects. The procedures, or the operations that the students perform, are the connecting point for the integration of learning.

(
The curriculum which integrates language and non-linguistic subject areas (with particular attention to the areas of Knowledge and Understanding of the world and Art and Craft education) brings methodological coherence to teaching and learning. It also  eliminates doubling up, repetition and superfluousness [no sé si entiendo esto]and facilitates reinforcement among different subject areas. 

(
Globalization and coherence should be basic principles of foreign language teaching and learning in the early years.

(
The ‘distribution’ of languages among teachers who teach languages to the youngest children is advisable. If the class teacher speaks the mother tongue and the language specialist switches the linguistic code within the classroom, this will avoid confusion.

(
During Primary Education it is advisable to introduce the written language. The student already possesses the foundations of the linguistic code of the mother tongue, but the learning conditions for the non-native language are different from these. 

(
In order to achieve the command of a foreign language, the Primary students needs to be able to talk about their own world: what people the around them are like, how they live, what their stories and traditions are, etc.

(
In the first cycle of Primary Education, it is advisable to deal with certain content areas of Knowledge and Understanding of the world, using the language as a tool for the discovery of the students’ surroundings.

(
During the second cycle of Primary Education the knowledge acquired in the various learning areas should be consolidated in the non-native language. On the other hand, the language classes should be of a more technical nature. These guidelines will carry greater influence in the third cycle of Primary Education, paving the way for Secondary Education.

(
Phonetically, the number of sounds a child can discern is higher than for adults and even adolescents. But from approximately 11 years of age onwards, the children will have difficulty clearly distinguishing unknown sounds in their native language. This is another factor in favour of the implementation of teaching the first foreign language at an early age.

(
Learning words comes before learning sentences. The learning which takes place in the first stages of learning a language other than one’s own native language is the reproduction of the model through which one learns one’s mother tongue.

(
The aspects of language which students learn with the least amount of difficulty are the words which refer to objects in the immediate environment. The increase in vocabulary is linked to the knowledge of the child’s world.

(
The teaching of words which frequently occur in the child’s surroundings and the repetition of these words are important methodological guidelines for the first cycle of Primary Education. To know the content of the words will be a subsequent task which will lead to greater linguistic fluency.

(
The students easily adapt to the use of the language of formulas or routines: expressions for greeting, ways of beginning or ending an activity or a game, ways of getting the class’s attention, etc.

(
Comprehension of a foreign language goes beyond being of a passive nature and becomes more active when short sentences are expressed in a natural way. A good grammatical knowledge will produce sentences, but without a lexical competence reinforced by use, it is not possible to decide which expression is appropriate for each situation.

(
Activities should aim to develop the students’ emotional, social, intellectual and motor skills. Students should gradually understand different types of messages and express themselves in various ways, adapting their language to suit the interlocutor and the context of communication.

(
The organization of activities should integrate aspects which in the children’s experience appear to be related. The broadening of horizons and perspective which are favoured through this richness will allow the students to become plurilingual citizens.

(
It is advisable to involve the child in an authentic social relationship through languages, so that he or she is able to adapt phrases or sentences to the context and conditions of the linguistic interaction. 
(
Pedagogical effort will put the student on the path to holistic communication, awakening his or her curiosity and interest in other societies. To this end, content of a socio-cultural nature pertaining to an authentic group of people should be included as a matter of course.
4. THE OXFORD EDUCATION PROJECT FOR THE SECOND CYCLE OF PRIMARY EDUCATION

4.1. General approaches of the Oxford Project for Primary Education

The Oxford EDUCATIONProject for the Second Cycle of Primary Education is inspired by the vision of offering quality education to those who belong to a society in which they are required to participate actively and critically. With methodological aims, principles and content, which when applied to the reality of the classroom will ensure that the students enjoy the benefits of a better education, this Project offers an effective response, that is, a serious, rigorous and cohesive response, to the challenges of education in today’s society.

(  The concept of ‘education’
Traditionally, education has been linked to the Latin term educare, which makes education the smooth guidance of students. But the needs and demands of today’s society require more depth and a renewed style of education, based on scientific development and matching education to reality. This means looking for new ways to educate and reinterpretations of the concept of education according to the other Latin term – educere – which enriches and clarifies its meaning in the sense of ‘extracting’ the intrinsic values of the person.

The second meaning of the concept education involves the epistemological grounds of learning which engages all members of the Educational Community (educators and students, families, educational administrations, etc.) with the means of social communication and, in a direct way, with the publishers of educational materials. Equally, this meaning enriches the act of educating with a pedagogical approach based on the integral growth of the person, through systematic and scientific intervention which incorporates didactic methodologies and proposals suited to the student’s reality and the opportunities available to him or her.

Consistent with this, the Oxford EDUCATION Project for the Second Cycle of Primary Education values education as something which proposes to ‘extract’ the potential of each student. To this end a paidocentric model is proposed and aimed not only at the implementation of a culture, but also at personal stimulation and effort, setting as its goal the full development of the student’s personality.

The Oxford EDUCATION Project for the Second Cycle of Primary Education is placed within the context of the 21st century. Through its daily activity, social reality provides a framework for the school, which should be effectively integrated into this reality. Socially, multicultural reality is inevitably projected onto the individual, and on a personal level, the context presents communicative potential that can not relegate the person to the background. These are two aspects of the same reality which form the basic objective of education, since the full development of the students means both attending to their personal development and watching over their social development. 

Personal development is achieved when education adequately enriches a person’s knowledge, and provides him or her with the resources needed to be able to act with increased autonomy in the creation of his or her own personal plan. Primary Education is of prime importance, as it is during this stage that the foundations are laid for future personal development. Precisely because of this aspect of basic education, its main aim is to facilitate the full development of the student’s personality, in a way which allows him or her to live and be actively, critically and creatively integrated into society. For this reason, Primary Education should transmit information and knowledge about the society in which we live, providing the student with a personal and moral sense; it should generate individual and social attitudes and habits, such as developing a critical and creative spirit as well as fostering moral values.

With respect to social development, a person’s harmonious interaction with his or her environment is essential, given that this leads to satisfactory adaptation and involvement in his or her personal evolution. For this reason the entire educational process needs to be duly clarified and planned, constantly and realistically analyzing its achievements.

The Oxford EDUCATION Project for the Second Cycle of Primary Education presents a program proposal containing coherently planned objectives and dynamic and stimulating procedures for work within the classroom. In addition, it proposes a detailed scheme for the students’ acquisition of capacities and suggests an integrated methodology for the educational process, which enables classroom-based educational tasks to respond effectively to its objectives. This is all in accordance with the assumption of encouraging the manifestation of an individual’s potential and channelling the students’ social development.

(  Psychopedagogical foundations of the Oxford Project for Primary Education

Education is a process which accompanies people from the very beginning of their existence until the complete autonomy which comes with maturity. Such a process is the result of a converging of interests, desires and wishes, which takes place within a context determined by the way a society views education.

The determining role of social guidelines establishes one of the  main objectives of education as student integration into the social environment. One’s own personal characteristics or the essential features of the prevailing culture can be a catalyst for this, and will provide a system of references (codes and guidelines) which are necessary for one to be able to interpret reality.

The student of the 21st Century comes to the classroom with very diverse concerns, given that he or she lives in a society in which communication and the flow of information are of a multiple nature which even condition the ways in which human relationships are established, and so affect one’s own references for coexistence. A child’s participation in the school routine will be determined by his or her own ability to adapt, especially if one considers the importance of getting the student to collaborate with a critical spirit and with a commitment to improving the conditions he or she will have to face in an ever-changing world.

As a result, educational activity should stimulate autonomy and the unfurling of the child within his or her surroundings, and lead to the development of reflective and critical thinking which allows the growth of personal judgement and creative ideas. It should also enable the student to acquire basic knowledge so that he or she can interpret various types of languages and increase the opportunities for communication, as well as enabling him or her to acquire the concepts, procedures and attitudes necessary for interpreting his or her environment and taking an active part in it. 

In order to do this it is important to ensure that the student’s personality is soundly formed. It is also important to prepare the student for the design and development of a personal project or plan with freely adopted values, and ensure that he or she is in command of a set of strategies for self-regulation which allows for openness, flexibility and a willingness to change.

Based on the assumption that the ultimate aim of education is to promote human growth, the Oxford EDUCATION Project for the Second Cycle of Primary Education is geared towards the person in terms of his or her cognitive, emotional and social dimensions, and directed at the school as the ideal place for nourishing potential and development.

The objective of this Project is to collaborate with the teaching staff so that each student autonomously devises a life plan. This will be  based on the student’s own cognitive, ethical and moral potential and will use the culture, references and values of the society in which he or she lives as a starting point. The Oxford EDUCATION Project’s responsibility is to provide the teaching staff with the precise didactic means for building the foundations which enable the students to become citizens who are responsible for their own integration and involvement in their natural, social and cultural environment.

The corresponding role of the teacher will be to act as mediator, encourager and promoter of the development of a group of students with personal, social and, in many cases, cultural and family differences, who, in order to respond to their educational needs, require individualized attention. In this situation it is advisable to favour a continuous framework of interaction which involves everyone’s commitment in a conscious and responsible way.

4.2. The development of competencies in the Oxford EDUCATION Project

(  What are the competencies?

Education needs to be able to rely on educational resources and materials which enable the systematic development of the competencies involved in the teaching-learning process. But firstly we need to be familiar with what these competencies are.

There are various contexts that shape the meaning of competencies, but we can consider the following definitions:


(
According to UNESCO, a competency (or competence) [a veces dice competency y a veces dice competence – por eso he intentado demostrar que significan lo mismo] is an educational strategy based on the identification, demonstration and learning of knowledge, capacities, attitudes and behaviours required for fulfilling a specific role, exercising a profession or having a particular career.


(
According to the OECD, a competency (or competence) is the capacity to go beyond the content of knowledge and abilities. As such, the following categories could be considered:

(
Cognitive competence involves the use of theory, concepts and informal knowledge acquired through experience (conceptual knowledge).

(
Functional competence is what a person is capable of doing when working in a particular area (skills or know-how).

(
Personal competence means knowing how to behave in a particular situation (knowing-how-to-act).

(
Ethical competence involves previously acquired personal and professional values (knowing-how-to-be).

It should be understood that a competency is not merely a tally of knowledge and abilities. For example, the fact that a person knows the routine language for greetings in English does not mean that, in a particular situation, this person would know how to apply the right language to the context of the conversation being held.

Knowledge + Know-how + Knowing-how-to-act + Knowing-how-to-be ≠ Competency
The ability to cope with a situation or to solve a problem involves being able to juggle various capacities, as well as having a command of certain skills which enable a person to come through these situations successfully. In short, to acquire a competency (or to be competent) means having the capacity to deal with situations and solve problems or other things that may come up efficiently.


As such, to acquire a competency is to acquire a set of ‘knowledges’,  a set of techniques and a set of skills or procedures [he cambiado esto por lo que sigue – parecía raro que aquí los terminus fueron diferentes]such as: knowing (knowledge), know-how (techniques and procedures) and knowing-how-to-be (values and attitudes). The combinations and amounts of each of these areas will enable those concerned to attain a particular capacity, which will be revealed through the person’s behaviour (knowing-how-to-act) when solving problems and dealing with situations.

Two types of competencies can be distinguished: professional (the capacities and skills mastered by a worker) and key or basic (those which a citizen should acquire throughout the course of his or her life).

The European Union considers eight domains of key competencies:


(
Communication in the mother tongue

(
Communication in a foreign language

(
Mathematical literacy and basic competences in science and technology

(
Digital (or Information and Communication Technologies ICT) competence


(
Learning-to-learn


(
Interpersonal and civic competences


(
Entrepreneurship

(
Cultural expression
These key or basic competencies represent a set of different kinds of knowledge, a set of abilities and a set of attitudes which every individual needs for his or her personal and professional development and advancement. These competencies are acquired during schooling and should serve as a basis for learning throughout one’s life. 
(  The competencies in the Oxford EDUCATION Project

The Oxford EDUCATION Project for the Second Cycle of Primary Education, based on a psychological approach to learning, considers the following categories of competencies: 

(
Intellective competencies: these facilitate the building up of knowledge which constitutes the foundation for intellectual development.

(
Personal development competencies: these facilitate the processing of information pertaining to a student’s personal realm (personal experiences and relationships which are demonstrated through abilities).

(
Expression and communication competencies: these activate the student’s learning potential and stimulate the socializing nature of relating to others through the development of skills.

(
Relationship competencies: these develop a relationship with oneself (intrapersonal) and with others (interpersonal) using learning and experience as a starting point towards a unique way of coexistence based on the acquisition of values and attitudes.

Thus four basic and specific human dimensions which influence the student’s whole personality are dealt with. The student is regarded as both an individual and a social being; from how he or she relates to other people to how he or she is perceived within the environment. These four dimensions guide the educational process and are fundamental to the balanced development of the student. We will refer to these again later. 
(  Developing competencies in the Oxford EDUCATION Project

The Oxford EDUCATION Project for the Second Cycle of Primary Education includes a Competency Map that analyzes the student’s capacities for managing autonomously within his or her environment. The Competency Map describes the competencies to be acquired by the student, expressed in terms of the capacities, abilities and skills necessary for carrying out tasks effectively.

THE OXFORD EDUCATION
THE TEACHER

       THE STUDENTS

            PROJECT


      ↓




↓




↓


The person


Mediating position


Personal needs

       EDUCATIONAL

COMPETENCY MAP

    PERSONAL 

        RESOURCES







DEVELOPMENT

Educational material
       Intellective competencies

    Knowledge

Didactic methodology →     Personal development


      Abilities






competencies

Development proposal
           Communicative
        SOCIAL DEVELOPMENT






competencies


       Skills

                                           Relationship                                        Values






 competencies





The Oxford EDUCATION Project is guided by what evolutionary psychology considers to be a student’s standardized development throughout this educational level. Nevertheless, the challenge of identifying and developing the didactic sequence to be applied to the educational process has been presented, so that the student of this age acquires the knowledge which today’s society demands. The development and sequencing of such a curricular categorization duly provides an excellent pedagogical reference, within which the educational programs and procedures are accommodated at all times.

As a result, this Project has organized a structured sequence of the curricular knowledge considered necessary to be able to cope with the Third Cycle of Primary Education. It is hoped that the knowledge acquired in this process offers the students, from the perspective of their identity as people, a particular and unique way of thinking, which allows them to behave autonomously and use their discretion to act freely according to a set of values. From a group or social perspective, its aim is to develop their communicative capacities as well as an adequate level of participation in their environment.

Within the school context of Primary Education, the Oxford EDUCATION Project understands that learning is shaped by the knowledge organized within a curriculum, developed throughout the planning of the syllabus and created by the student throughout this stage of his or her education. This is knowledge integrated by skills and values acquired through experiences that have been shaped by and managed through coexistence with one’s peers. These skills and values have also been acquired through the application of appropriate procedures to each piece of knowledge. 
The contemplation of the previously mentioned competencies facilitates the proposal that the teaching-learning process be organized into four categories of capacities:


(
Knowledge (thought): this is the set of ‘knowledges’ which shapes thought and facilitates the development of intelligence.


(
Abilities (autonomy): these are the basic operations derived from the application of a specific work technique, and which allow the development of personal autonomy.


(
Skills (interaction): these constitute the repertoire of basic conducts, which involve the mastery of abilities and which contribute to establishing and maintaining satisfactory relationships, allowing the child to communicate within his or her environment.


(
Values (integration): these add a sensitive facet and enable the creation of a responsible student who shares universal values in a way that is critical of and committed to his or her immediate reality; at the same time he or she can intervene to achieve any necessary changes founded upon justice and respect.

The acquisition of these capacities will facilitate learning and the gradual development of the student’s key or basic competencies.
The Oxford EDUCATION Project’s entire approach regarding the development of the students’ competencies can be summarized within the following competency map. 

	COMPETENCY MAP

	
	Capacities

	
	KNOWLEDGE
	ABILITIES
	SKILLS
	VALUES

	Subjects
	Receiving information
	Processing information
	Interpreting information
	Retaining information
	Transferring  information
	Sensorial Perception
	Operative Organization
	Psychomotor Development
	Rhythmic Structuration
	Work Habits
	Linguistic Competence
	Symbolic Communication
	Reading
	Writing
	Personal Growth
	Social Coexistence
	School Work

	Knowledge and understanding of the world    
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Arts and Crafts
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	English Language (Literacy)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


In the educational model proposed by the Oxford EDUCATION Project for the Second Cycle of Primary Education, the student is considered to be a person immersed in a social environment, which is why the educational objectives are geared towards two inseparable areas, as previously mentioned:

(
The person (the knowledge which shapes thoughts and the ability to self regulate, which lead to autonomy and freedom).

(
The social dimension (the communicative skills for interaction and the values which facilitate integration).


A more detailed explanation of the previous concepts should be provided so that they can be shared with, and then applied by, the teaching staff:


(
The term knowledge is applied to all systematically structured knowledge or wisdom acquired by virtue of learning, even though within the pedagogical field it is applied to a set of ‘knowledges’ which makes up the curriculum of systematically structured knowledge. To avoid confusion, the term knowledge, in singular, will be used to refer to the compendium of different types of knowledge of a student, and the term ‘knowledges’, in plural, will be used to refer to the curricular content of systematically structured knowledge or a specific subject.


(
Learning should be understood as the educational process which requires the active involvement of the person and which facilitates and allows the acquisition of certain knowledge.


(
Pedagogical experience shows that knowledge (as a set of ‘knowledges’) accumulated until the age of 12 responds to a procedure which is specifically programmed, by virtue of which learning is developed (as an educational process) within each and every educational level and stage.


(
The basic field of application of the intellective process can be found within the daily activity of the classroom. For example, completing a worksheet or carrying out a specific exercise responds to a basic technique or model, and its repeated and controlled application constitutes an ability. The student will become able in this activity when he or she is capable of carrying it out autonomously.


(
When certain abilities converge in order to solve a situation, a higher level of acquisition takes place; this is called a skill.


(
An even higher level of learning involves the convergence of certain skills needed to carry out a specific task; this is called a capacity.


(
It can be said that the student has reached the level of competency required when he or she knows how to apply a strategy, understood as a coherent set of capacities, when solving problems (conflicts of a cognitive nature) within situations and/or meaningful learning contexts.

In short, the process of acquiring abilities, skills, capacities and competencies can be understood according to the following outline:

Technique




            Strategy
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                     CAPACITY



COMPETENCY

Skill

The involvement of various capacities facilitates the student’s acquisition of stable competencies. Learning can be understood as a structured process, in which the acquisition of certain competencies takes place.

The model proposed in the Oxford EDUCATION Project for the Second Cycle of Primary Education leaves open to the teaching staff the decision making regarding the learning process of their students. This is due to the Project’s flexibility, which allows didactic and methodological activity to be put into practice in line with the various educational projects of each school. The Project also deals with the relationships between the students in the class as well as the relationship between the students and knowledge.

The Oxford EDUCATION Project for the Second Cycle of Primary Education provides an ordered and sequential proposal, derived from a methodological conception which addresses two fundamental aspects:


(
Continuity as a process of a sequence of contents which contain internal coherence.


(
Appropriate structuration, in agreement with the didactic approach based on the training for competencies outlined for the student.

Curricular development is structured around the competencies previously mentioned.

COMPETENCIES





ALLOW THE STUDENT TO 

Pertaining to the intellective realm


construct thought

Pertaining to personal development


acquire autonomy

Pertaining to expression and communication
interact in the personal and social realm                                                                                       
Pertaining to interpersonal relationships


integrate into his or her

                                                                                                social environment

(  Intellective competency (thought)

The intellectual realm of knowledge directly influences the development of intelligence. Cognitive operations generate structures which incorporate new units of information and which are connected with previously existing units. The structures of knowledge shape the interrelated systems and are necessary for the development of intelligence. These structures form a whole, which requires systematically gathering, appropriating, organizing and structuring the variety of information received, and thus generating recovery reflexes.

The following five fundamental levels for processing information should be highlighted:

	LEVEL
	Observations

	Receiving information
	The perceptive capacities required for the categorization and logical classification of information form part of this level. Capacities such as the observation of situations and the interpreting of information can be included in this level. 

	Processing information
	In this level the student receives the information, and deals with it in a particular and meaningful way. This level includes capacities such as comparing information, analyzing information, data selection and codifying information.

	Interpreting information
	This involves connecting and establishing links between new information and what is already known. This level includes capacities such as identifying relevant data, the differentiation of elements, identifying situations or formulating questions.

	Retaining information
	This allows medium or long-term memorization in the sense that relationships of meaning are established. In addition, this level fulfils a fundamental role in the cognitive process, since it facilitates the interrelation of the information received.

	Transferring
      information
	It is necessary to transfer information to the exterior with an integrative purpose; this enriches the student’s interaction with his or her environment. In order to do this, capacities such as codifying information are contemplated in this level.


(  Personal development competencies (autonomy)

The educational process applies various procedures and techniques of practice with an immediate objective: to foster the student’s individual autonomy. In order to achieve this, it is necessary to develop certain abilities (or carry out direct action) which contribute to the performance of other higher order tasks of a more complicated nature, such as skills.

In the Oxford EDUCATION Project the following levels of personal development competencies are considered:

	LEVEL
	Observations

	Sensorial Perception 
	This is the sensorial base for a great deal of learning.

	Operative Organization 
	This allows the order within a sequence (necessary for any type of experimentation) and facilitates the path towards action as well as a systematic and ordered performance.

	Psychomotor Development 
	Mastering this during the years of childhood fundamentally contributes to the harmonious development of the student.

	Rhythmic Structuration
	This provides a referential order for application and facilitates the organized structure of learning.

	Work Habits
	This is not a specific ability, but acquiring it determines continuity within all instruction. The acquisition of work habits helps to optimize performance in all school-based activity.


(  Communication competencies (interaction)

The competencies of expression and communication will be essential in future stages of the child’s development, due to the specific weight they carry regarding personal development and the student’s interaction within his or her social and cultural environment.

Communicative skills are a repertoire of interrelated conducts which a person applies to all types of symbolic communication. In this repertoire the use one makes of the capacity of communication is taken into consideration, so that the capacities for manipulation of and dealing with information are a main source of support.

These skills go beyond the areas of reading and writing, are projected throughout a person’s entire education and facilitate the acquisition of later learning in a variety of situations and contexts. Both in terms of expression and communication, linguistic baggage and its application to verbal and graphic (linguistic), iconographic (symbolic), cultural and ethical relationships will be essential, given that they shed light on the meanings involved in communication as well as on the consideration and appreciation for the interlocutor and on mutual trust. 
The Oxford EDUCATION Project for the Second Cycle of Primary Education considers various forms of communication, not only at a personal and social level with the people closest to the student, but also in terms of fully integrating the student into his or her socio-cultural group and natural environment, in which he or she actively and engagingly participates. In a coherent mind, the words one uses to express oneself should correspond to one’s own personality and way of life.

In order to appreciate the specific skills which shape the realm of communicative competencies, written experience should draw on oral experience through symbolic application, developing conscience and personal control. These specific skills are the following:


(
Linguistic competence: this term covers the student’s personal baggage, which is not merely limited to the various instrumental components of the language, but is open to experiences arising from personal exchanges which allow the integration of one’s own learning.


(
Symbolic communication: this goes beyond the purely graphic to include communicative relationships derived from this type of thought representation.


(
Reading: this is a basic instrumental skill, essential for school and life experience, whose development depends on systematic effort derived from a properly planned project.


(
Writing: together with reading, it is an essential skill, and requires coherent planning in order for learning and mastery to take place.

(  The development of attitudes and values (integration)

To complete this overview of the development of competencies, it is necessary to devise a didactic corpus based on the student’s personal and social environment. All educational processes involve a formative contribution which entails the acquisition of specific attitudes by the student, which are not only evident in the daily activity within the classroom, but which also shape his or her personal way of life.

The behaviours demonstrated daily are upheld in a series of attitudes derived from the student’s way of life, which in turn reveals a personal outline of values. These refer to certain talents, all of them pointing in a particular direction, which consciously and consistently represent taking a stance in life (social, natural, cultural or personal). Values form bases for the way the student conducts himself or herself within a group and with respect to the people with whom he or she establishes relationships.

When analyzing the sequences relating to the competency development of the student, it is essential to consider his or her attitudinal development throughout the entire learning process. Social, personal and interpersonal relationships will become evident through the child’s attitudes, as will his or her development; from the realm of individuality to integration within the immediate environment, such as family and school. Conduct is, after all, the result of attitudes, generated by values and limited by the possibilities of emotional self-regulation, which lead to a certain way of acting.

The emergence of attitudes is of a cognitive nature, given that an attitude is the link which a subject makes between a certain object and his or her assessment of it, deriving from a particular behaviour. Attitudes are made up of three basic elements: perceptions, feelings and tendencies or intentions.

DESCRIPTION OF ATTITUDES


UNOBSERVABLE                                                                    OBSERVABLE
Values         Attitudes                                                                     Conduct
        Habits

(Ideology)                                                                                             (Behaviours and
   (Repeated conduct)

(Beliefs)    (Dispositions)                                                                            actions)

INFLUENCES FROM THE PHYSICAL AND SOCIAL ENVIRONMENT

The cognitive aspect of the attitudes (which is therefore teachable) allows certain guidelines to be established so that they can be assessed. But in order to do this, the following considerations need to be taken into account:


(
Values (beliefs) cannot be confused with attitudes (dispositions).


(
Attitudes, like values, are not directly verifiable (observable).


(
They can only be detected or inferred from the observation of conduct and behaviour.


(
Repeated conduct acquires the status of habit.


(
Attitudes can be inferred from the variety of situations in which certain behaviour takes place.


(
The influences of the physical and social environment are particularly important in the categorization of attitudes.


(
Attitudes can be the result of a person’s own traits.


(
Different behaviour may occur in similar situations.


(
When we observe different types of behaviour, the indicators established will allow us to get closer to the characterization and qualification of an attitude.


(
The time of observation of behaviour will allow the attitudes to be categorized as either temporary or permanent.


(
The categorization and evaluation of the attitudes will depend on the number and variety of observers.

(
The categorization and assessment of attitudes will require indicators of a qualitative nature as well as the establishing of scales (e.g. of repetition and magnitude of behaviour). 

THE ASSESSMENT OF ATTITUDES

                                                       Attitude?

Situation A                                    Behaviour X                        Indicator 1

Situation B                                    Behaviour Y                        Indicator 2

Situation C                                    Behaviour Z                        Indicator 3
        Attitude X 

Situation D                                    Behaviour X                        Indicator 4

Situation E                                    Behaviour X                        Indicator 5

Socio-cultural                   Personal                      Time of                           Number and variety

context                               traits                       observation                              of observers

With a view to the work carried out in the classroom, attitudes can be grouped into the following categories:


(
The individual: attitudes specific to the growth of the individual and which contribute to the personal development of the student fall into this category.


(
The social: attitudes which respond to the criteria of relationships implicit in coexistence, both socially and within the context of the family, are included in this category.


(
The school: this would include attitudes specific to school work, and which bestow special value on the educational dynamic within the classroom.

4.3.
Didactic approaches of the Oxford EDUCATION Project for the Second Cycle of Primary Education

Access to the set of ‘knowledges’ within the Oxford EDUCATION Project for the Second Cycle of Primary Education is based upon the acquisition of capacities for work (individually and in groups), capacities for reflection, and the mastery of skills in expression and communication. Equally, the aim is to acquire values related to one’s own personal growth (autonomy), school work and coexistence (integration); values which are a starting point for shaping the students’ personalities. In this sense, the program of competency development emphasizes the strengthening of thought, which means an unquestionable enrichment of knowledge and the development of a personal and organized way of working.

In the Second Cycle of Primary Education, the students are totally immersed in the consolidation of intellectual mechanisms and capacities which define concrete logic. Children of this age will show great curiosity towards everything happening around them, constantly forming questions and hypotheses and being capable of analyzing observed phenomena and reasoning them out. In addition to this, they will show great interest in manipulating things and carrying out tasks of an empirical and/or experimental nature related to the various happenings observed in their immediate environment.

The Oxford EDUCATION Project for the Second Cycle of Primary Education pays special attention to the processes of reinforcing instrumental skills through the development of generic capacities, techniques and procedures, as well as through the observation of behaviours and attitudes which facilitate the acquisition of stipulated competencies.

Equally, and without losing sight of the fact that the First Cycle attaches great importance to playing games, in this Second Cycle the curricular contents hinge on situations which involve the discovery and acquisition of core concepts of an interdisciplinary nature. These  correspond to the various content areas, and gradually give more prominence to each area, and surpassing the integrated perspective of the previous Cycle.

It is advisable that the teaching staff use the following premises as a starting point for considering the job of the educator:

(
Pay attention to the planning of content by making the approach eminently contextualized.

(
Allow the students to play an active role in their own learning, taking their interests and abilities into account.

(
Facilitate the building up of effective learning, encouraging links between what is known and what is new.

(
Encourage the transfer of learning to things such as new situations and daily life.

(
Foster attitudes of interest in and curiosity towards the observation of phenomena, creating attitudes for developing a scientific mentality.

(
Stimulate and strengthen reflective thought as a gateway to all types of knowledge.

Adapting the teaching methodology to these considerations allows the students to:

(
Acquire basic capacities in a harmonious way.

(
Develop personal strategies in a structured way.

(
Acquire a particular working style, applying certain skills and basic techniques to daily study within the classroom.

(
Value the personal effort within their work.

(
Appreciate the importance of interpersonal communication.

(  Dealing with cross-curricular content

The Oxford EDUCATION Project for Second Cycle of Primary Education includes content of a cross-curricular nature aimed at developing the person’s moral and civic aspects, as well as promoting awareness and the feeling of social belonging as a member of a group. Such content is based on the Universal Declaration of Human Rights and the Spanish Constitution, which unquestionably provide a framework of reference of values and guidelines for coexistence within our social and cultural environment.

The Oxford EDUCATION Project proposes an educational development which includes, in addition to curricular content, content which has a direct influence on the processes of socialization or integration within a democratic society. The aim of this approach is to allow the students to progress, during the learning process, in exercising basic norms of coexistence and respect in a responsible and autonomous way.

The materials concerning an education in values which are offered by the publishers are founded on the following considerations:


(
To achieve peaceful coexistence, the methodology promotes an atmosphere of learning in the classroom, within which relationships among peers and with the adult are made possible. This is based on mutual respect and individual responsibility for putting the conduct required to achieve this into practice. Such is the basis for the education of our future free and responsible citizens living in a fair and democratic society. Solidarity and peaceful coexistence among people are values included in this area.


(
To achieve appreciation for and interest in one’s national heritage (understood to be a people’s common roots, to be used, enjoyed and respected in a supportive way) cultural and artistic manifestations within the environment are included, to be critically analyzed and interpreted as part of a shared history. This educational area, which has a clear objective, is also geared towards the development of sensitivity and a sense of the aesthetic.

(
To overcome violence within human relationships, careful use of language is employed. Communication is a privileged way of experimenting within the school context, where relationships and communication are based on personal and collective enrichment which arises from taking various points of view into consideration. This implies promoting dialogue and looking for consensus, using the recognition of shared values between interlocutors as a starting point.


(
To achieve a satisfactory level of self-esteem, which is generally associated with positive integration into the groups with which one coexists, the educational material must reflect the provisional nature of the manifestations of conduct. Using human references from the environment as a starting point (i.e. characters from literary texts) the aim is for the student to create a project about him or herself and to develop his or her emotional intelligence, using strategies for the self-regulation of his or her conduct.


(
As a result of the values derived from the recognition of human dignity, this section includes the integration of values pertaining to multiculturalism, aiming to manage conflicts, which inevitably means the engendering of a concept of equality which overcomes difference. Tolerance and respect for individual and cultural difference can be found among the pillars of this section.


(
In order to strengthen attitudes of respect based on values related to the consideration of human dignity, certain guidelines are followed. These guidelines foster and revolve around a non-discriminatory human idea in any of its potential manifestations within the social or sexual realm or within the realm of ability, and which facilitate equal opportunities. The school environment should be a particularly sensitive social space, where the entire school community makes an effort to keep up to date with ideas and interpretations of difference in order to respond to the values of equality which are upheld in our environment.

(
Knowledge of natural spaces is dealt with in order to ensure respect for the natural environment and life on our planet, which consequently includes respect for any form of life. This fosters attitudes of respect based on an understanding of the importance of caring for these spaces as part of the conservation of the Earth. Since human beings form part of the species which inhabit the Earth, respect for life on this planet means respect for our own lives.

(
Alternative activities which make use of nature and cultural heritage are integrated In order to achieve an educational use of free time. An incentive for reading is also given, highlighting its potential for opening doors to new knowledge and expectations, and new technologies are presented as a way of putting the potential for individual enrichment within our reach. The fostering of healthy consumer habits and the involvement in initiatives which local institutions may offer as options for free time are also integrated.

(
In order to avoid the risks involved in getting about which are implicit in our current way of life, road safety education is taught. This is based on tried and tested experiences, through which the students will be able to understand the consequences of actions which are beyond human control. Education for the prevention of risks includes preparing for situations where devices, machines or vehicles are used and can have undesirable effects. It also includes knowledge of the rules governing the use of public spaces, particularly where there are motorized vehicles.

All of these considerations are specified in the development of cross-curricular content within the various materials which make up the Oxford EDUCATION Project for the Second Cycle of Primary Education. So that the content can be worked on in the classroom, it is grouped as follows:


(
Moral and civic education


(
Education for peace


(
Health education


(
Education for equality between the sexes


(
Environmental education


(
Sex education


(
Consumer education


(
Road safety education

In the Oxford EDUCATION Project for the Second Cycle of Primary Education cross-curricular content is dealt with through:


(
The materials designed for the teaching staff: a specific section dedicated to the relevant cross-curricular themes is included within the planning for each unit of work.


(
The materials designed for the students: the illustration at the beginning of each unit reflects situations and aspects which can be dealt with using a cross-curricular approach. In addition to this, throughout each unit of work activities, texts or images which implicitly deal with various aspects of the cross-curricular themes are included.

(  Attention to diversity

The reality of today’s society, within which various languages and cultures coexist, means that students need to be provided with an integrated education in order to fully develop their personalities. The appropriate compensating measures which each student requires in terms of his or her particular educational needs should therefore be established. These measures could be due to their personal capacities, to other differences of a social, economic, cultural, ethnic, linguistic or health-related nature, or to a significant learning gap.

In this socio-educational context, attention to individual differences should be a key element in order for the principal of equal opportunities to have an impact on a quality education. This assumes intentions of a non-selective and non-discriminatory nature when aiming to achieve educational objectives, as well as a genuine effort to look for an authentic response to the educational needs of each student, through specific and necessary support. The support  compensates for the effects of a disadvantageous social or cultural situation (previously mentioned).

The teaching staff needs to pay attention to these individual differences in order to help ensure that their students receive the best education and reach their full potential. Such differences are highlighted through:


(    the variety of learning paces

(
specific needs


(
interests and the various levels of development within the cognitive and communicative competencies.

Educating today means attending to the students on a differentiated and individual basis, meeting their particular needs, providing an appropriate response to their unique characteristics and, when necessary, adopting specific measures which will ensure that they can all count on whatever help they may need during their compulsory schooling.

The Oxford EDUCATION Project for the Second Cycle of Primary Education has been developed with the intention of responding to some of the needs which could arise within the classroom, as well as allowing the teacher to adapt what is required of the students in the way he or she considers most appropriate.

In this sense, it is important to consider three important aspects which come together in the daily activity of the classroom:


(
The role of the teacher, who, as the person responsible for educational planning and organization, should ensure that this planning and organization meet the criteria set out for respect and learning support, so that acceptable outcomes are possible for everyone


(
The diversity of the students, which needs to be considered before any type of classification takes place


(
The educational process itself, which determines the corresponding action to be carried out

In the Oxford EDUCATION Project for the Second Cycle of Primary Education, attention to diversity is based on the premise that the school, and particularly the educator, should decide on and implement the proposals for action required within the educational syllabus.

Within this whole process, the teacher is the key figure in the development of these measures, given that it is he or she who knows the students best, who knows where they need support, who can detect their needs and who  is able to determine the procedure to follow for each one of them.

For this reason, the Oxford EDUCATION Project allows for the necessary flexibility which ensures that educational intervention by the teaching staff can be adjusted to the reality of the classroom and to each one of the students. The Project offers organized resources which allow for adjustment in the development of the content to be put into effect, as well as adaptation to the various learning paces of the students.

The material designed for the teaching staff includes suggestions on how to use each of the various educational materials (Didactic Proposal) and a set of activities (Resource Folder), conveniently organized for use throughout the course of the various units of work. In addition:


(
Assessment sheets help in the diagnosis of the development of competencies attained by each student, thus enabling the interpretation of particular educational reinforcement needs.


(
Reinforcement worksheets complete the curricular measures designed to attend to aspects foreseen in the teaching plans which are carried out by the teaching staff. 


(
Extension worksheets are geared towards attending to the educational needs of the students who are able to attain a more advanced level within the framework of the teaching plans for the classroom.


(
Extra activity worksheets offer an alternative to work to be carried out within the classroom, which the teacher can use at certain times, according to activity sequencing, levels of difficulty and the various needs of the students. They can be used as standard measures, support, reinforcement and extension or as special measures which allow individualized work.

The teaching material which shapes the Oxford EDUCATION Project for the Second Cycle of Primary Education:


(
Presents content which is accessible to the variety of cultures and sensitivities most common within our socio-cultural context. One of the points of interest within the syllabus planning is the bringing together of different cultures and social realities with an attitude that is open and enriching for the students.


(
Proposes a sequenced methodology, which uses observation as a starting point to stimulate an analysis of reality, and, in terms of curricular content, allows diversity within the classroom to be taken into account.

The variety and richness of the teaching materials in the Oxford EDUCATION Project for the Second Cycle of Primary Education make it possible to attend to diversity within the student population:


(
The Pupil’s Book offers a wide variety of practice which is enhanced by new proposals for reinforcement, consolidation and extension which can be found in the Didactic Proposal and in the teacher’s Resource Folder.


(
The accompanying Activity Books are aimed at consolidating the levels acquired or making up for possible gaps in the students’ learning.


(
The CD Multi-ROM, an interactive application, allows for an  initiation into the use of information and communication technologies, with content structured according to curricular planning. 


(
Classroom materials stimulate and strengthen collaboration and group work, fundamental to any proceedings concerned with integrating diversity.

(
Assessment within the Oxford EDUCATION Project for the Second Cycle of Primary Education

Assessment is a tool available to the teaching-learning process through which one can appreciate this process carried out. Assessment forms a part of daily classroom activity. Its  aim is to guide the regulation of the educational processes and adapt them to the students’ learning processes.

Assessment therefore helps us to identify errors and successes, so that the former can be corrected and the latter strengthened. Assessment is not merely a summative collection of successes and failures; it should be of a formative nature, so that the causes of errors and the ways to lessen them can be examined in more depth (learning for the future occurs in this way). Assessment with the aim of generating alternatives for future procedure is also important.

Continuous assessment considers the students’ progress in all subject areas as a competence of the teachers, by virtue of the objectives and content covered and in light of the assessment criteria proposed in the teaching plan. These assessment criteria suggest a series of guidelines for each area of content which the teacher must then adapt, within each of the three cycles of Primary Education, in order to decide whether or not a student is to be promoted.

In addition, there are other aspects throughout the educational process which should be taken into account due to the fact that they have a specific impact on the final result.

Firstly, the characteristics of the context where the educational processes occur need to be analyzed and specified and the needs within this context should also be determined. This assessment allows:

(
The evaluation of the students’ characteristics and the detection of the various personal, family and social needs

(
The verification of the characteristics of the family and socio-educational environment, which could in any way condition the content of the teaching plan

(
The verification of the teaching-learning processes with the aim of evaluating its adaptation to the educational circumstances used as references.
Secondly, assessment of the basic competencies in the Oxford EDUCATION Project for the Second Cycle of Primary Education has a process-like nature, which offers the teacher a valuable resource through the specification of the competency map developed within each unit of work.

Assessment allows needs and gaps to be detected; it also guides the educational processes, including the processes of reinforcement and extension required in each case. The measures of support and attention to diversity should be the result of assessment which is adapted to the students and which determines their specific needs. The assessment criteria within curricular planning are a beginning reference point whose competency analysis of the student allows greater precision when creating an appropriate response for each case. 

Nevertheless, in the same way as meeting specific needs is of great importance, it is also advisable not to uproot the assessment from the standard educational process. This process should be provided with assessment materials to be used as references. In this regard, the Oxford EDUCATION Project for the Second Cycle of Primary Education offers the teaching staff specific proposals which form an intrinsic part of the educational materials:


(
The units of work in the Pupil’s Book include specific pages for revision and assessment of the content covered.


(
The teacher’s Resource Folder contains a range of specific assessment worksheets which can be applied to the group while allowing the specific needs of each child to be ascertained. These needs are met through the additional materials provided by the Project.


(
The Resources CD provides a digital version of the materials. in order to deal with them appropriately.

At the end of the cycle, the tutor will decide on whether the students will be promoted to the following cycle, taking the reports of the rest of the teaching staff for that group of students into consideration.

(  Assessment of the educational process

Together with the assessment of the students’ learning, which is of a continuous and global nature while at the same time dealing with the subject areas which make up the curriculum, teachers should also be assessing the educational process as a whole, as well as whether they as teachers have achieved the educational objectives of the curriculum.

An assessment of the school’s educational project and the corresponding teaching plans will also be required, as well as an assessment of the curriculum in terms of its adaptation to the school’s educational needs and the specific characteristics its students.

The Oxford EDUCATION Project for the Second Cycle of Primary Education includes specific material for the continual evaluation of educational practice; the material designed for the teachers (Resource Folder) provides suggestions for assessment for all levels reached by the students as a way of determining the corresponding response at all stages of schooling.
5. Curricular development of the Oxford EDUCATION Project for the Second Cycle of Primary Education

In the previous chapter we presented the general and didactic approaches of the Oxford EDUCATION Project for the Second Cycle of Primary Education, which dealt with the following issues:

(
General and methodological principles

(
Didactic approaches

(
Dealing with cross-curricular content

(
Attention to diversity within the student population

(
Considerations regarding assessment

In this chapter curricular development of the different subject areas which make up the Oxford EDUCATION Project for the Second Cycle of Primary Education is specified:

(
The proposal of general objectives for the Cycle
(
The subjects: Knowledge and Understanding of the world and Artistic Expression (Arts and Crafts)


(
A brief description of the subject


(
Objectives and assessment criteria for the subject


(
Syllabus planning for the subject

(
The presentation and description of the Project’s various curricular and support materials
5.1.
General Objectives of the Oxford EDUCATION Project for the Second Cycle of Primary Education

The Oxford EDUCATION Project for the Second Cycle of Primary Education presents the following proposal of General Objectives, based on current legislation:

(
To develop linguistic capacities for understanding and producing oral and written messages in Spanish and in the language of one’s Autonomous Community
(
To apply capacities for linguistic and communicative expression to different situations and contexts

(
To understand and produce simple messages in English, both oral and written, within different situations and contexts

(
To express facts, opinions and feelings through different forms of expression

(
To use various means of expression (verbal, corporal, artistic, musical, symbolic and mathematical) to convey information and to develop logical, mathematical and verbal reasoning

(
To enjoy, appreciate and respect one’s own work and that of others

(
To use appropriate procedures and codes to gather, deal with and communicate information when solving problems

(
To adopt investigative attitudes in the search for solutions to problems raised

(
To pose simple questions and problems within the immediate environment and solve them using everyday experiences as a starting point

(
To coherently use individual and collective knowledge as well as the appropriate physical resources to solve problems in a creative way and effective way

(
To develop capacities and skills for behaving autonomously when carrying out routine tasks, both individually and as part of a group

(
To develop the capacity for taking initiative and establishing caring relationships with the people around one.

(
To defend one’s own point of view in a non-aggressive way

(
To develop behaviours of collaboration in the planning and carrying out of group and collective activities and tasks

(
To adapt one’s own objectives and interests to those of the other members of the group and assume the corresponding responsibilities
(
To act within a group according to democratically established principles and rules, both accepting them and working in agreement with them
(
To respect others’ opinions and points of view, valuing the contributions of others as a way of enriching the collective

(
To relate to others in a balanced way both inside and outside the school context

(
To develop supportive behaviours when faced with the problems of society

(
To reflect on physical and individual difference, recognizing differences in sex, social class, beliefs and race, and rejecting any type of discrimination whatsoever based on these very differences
(
To develop attitudes linked to values such as freedom, democracy, justice, responsibility, effort and solidarity, within everyday behaviour

(
To understand and establish a wide range of links between events and phenomena within one’s immediate natural and social surroundings
(
To identify various environmental problems and actively contribute, where possible, to the protection, conservation and improvement of the environment

(
To be familiar with the most relevant features of one’s cultural heritage and local environment (local community, province and city or Autonomous Community)

(
To show concern for the conservation and improvement of one’s cultural heritage

(
To respect the cultural and linguistic diversity of other regions and peoples as if they were one’s own

(
To be familiar with one’s own body as a growing organism

(
To be familiar with and adopt habits of hygiene and care for one’s body as well as the practice of physical exercise as a guide to personal development, valuing the consequences of these things on one’s health

5.2.
Subject: Knowledge and Understanding of the world

The aim of Knowledge and Understanding of the world is to shape the student as an integrated person within the natural, social and cultural context of which he or she forms a part and with which he or she interacts. This subject is one of the essential pillars of support in the design of an education project of a bilingual nature.

The term ‘environment’ (from the original term Conocimiento del “Medio”) includes various factors and events which form the immediate context into which the daily life of the student is integrated. This environment is, at the same time, a changing environment which is subject to constant transformations as a result of human activity. It is of great importance for the students to be familiar with how these factors affect and condition them. In this way they will acquire guidelines for how to act in their immediate environment, dealing autonomously and in depth with the interpretation and solving of problems related to their own experience.

Knowledge of one’s own body (and of the healthy habits which condition the care of the body) is tied in with the study of nature and of the processes which occur within it. Equally, knowledge of the characteristics and properties of materials within nature is promoted through the child’s immediate surroundings. In this way the content related to the natural environment is studied using identification and classification of the characteristics of elements within the immediate surroundings as a starting point, linking them to basic human needs and deepening an appreciation of the relationship between the natural environment and the social environment.

One studies one’s surroundings through observation, manipulation, experimentation, reflection and the exchange of information in real situations, as well as through the formulation of hypotheses and through situations which allow the organization, generalization, contrast and transferring of information to other situations.

The idea of the world as a temporal and spatial reality in which various social groups and institutions equipped with a historical and cultural heritage of their own can be found, makes up a global scenario of relationships based on coexistence and cooperation as unquestionable frameworks. In terms of social organization, the role which the people who make up these groups plays is reinforced parallel to the deepening of the appreciation of the norms of coexistence.

Temporal orientation focuses on the discrimination of the temporal notions of succession, duration and simultaneousness, in relation to one’s own experience and through activities related to the student’s basic needs. In addition to this, in terms of spatial orientation, notions of space acquired in the previous cycle are used as a starting point for working on the methods of spatial location and representation.

Work on the acquisition of the rudiments of scientific thinking and an appreciation of the importance that Science has in terms of the progress of humanity will become essential to building the foundations of a scientific culture, which will continue to be developed in later educational stages. For this purpose, it is advisable to take advantage of the children’s curiosity, their capacity to form simple questions and hypotheses or their enthusiasm for testing these hypotheses and use them as educational resources.

(
The objectives and assessment criteria for Knowledge and Understanding of the world in the Oxford EDUCATION Project for the Second Cycle of Primary Education

Using the objectives and assessment criteria set out by the current legislation as a starting point, our proposal for objectives and assessment criteria for Knowledge and Understanding of the world in the Second Cycle of Primary Education is presented below.

	Objectives for Knowledge and Understanding of the world
in the Oxford EDUCATION Project
for the Second Cycle of Primary Education


(
To become familiar with the human body, its possibilities and limitations, and the vital functions related to basic needs.

(
To accept the features of one’s own body as a growing organism and show confidence in one’s own possibilities.

(
To acquire standards and good habits relating to health and care for one’s own body and to gradually develop autonomy of action within one’s immediate surroundings.

(
To accept and respect individual differences in others (age, sex, physical features, personality, etc), avoiding any type of discrimination whatsoever.

(
To participate responsibly and supportively in group and collective activities.

(
To respect the principles of basic democratic workings within the realm of school and family and within one’s immediate surroundings.

(
To value one’s own contributions to activities as well as those of others with a constructive and positive outlook.

(
To identify the characteristics and features of immediate social groups (family, local area, Autonomous Community).

(
To recognize and appreciate belonging to a social group, its customs, norms and values.

(
To respect the distinctive characteristics of social groups different from one’s own, rejecting any type of stereotyping and/or form of discrimination whatsoever.

(
To become familiar with uses of the land, the use of natural resources, pollution or means of communication as types of human intervention in the socio-natural environment and differentiate between the positive and negative aspects of such interventions.

(
To adopt appropriate behaviour in one’s daily life for the conservation and improvement of the environment and cultural heritage.

(
To recognize changes and transformations in oneself and in the natural and artificial elements of the environment which are caused by the passing of time.

(
To establish relationships of succession, simultaneousness and causality within the natural and cultural elements of one’s surroundings.

(
To become familiar with milestones and basic elements in the historical evolution of our society.

(
To identify the main characteristics of one’s natural surroundings, analyze the organization and dynamics of its elements and establish similarities and differences between these elements.

(
To progress in the mastery of increasingly complex spatial realms.

(
To interpret, express and represent facts and processes from the natural, social and cultural environment using different codes and languages.

(
To use simple graphic and visual resources (graphs, statistics, charts, sketches, and outlines) to compare and come to simple conclusions about the study of the natural and socio-cultural environment.

(
To identify, pose and solve problems and questions related to situations and challenges within one’s immediate surroundings.

(
To use strategies for searching for, dealing with and conveying information (formulation of simple hypotheses, classification, comparing, analysis).

(
To appreciate individual and group effort when working, paying attention to finding solutions and presenting results in a neat and tidy manner

(
To design and construct simple devices and apparatus, having previously established a purpose for them, using knowledge of the basic properties of the materials, substances and objects that are going to be used.

(
To identify technological objects and resources present in one’s immediate surroundings and their usefulness in satisfying human needs, and to value their contribution to a better quality of life.

	Assessment Criteria for 

Knowledge and Understanding of the world

in the Oxford EDUCATION Project

for the Second Cycle of Primary Education


(
Gathering information, through systematic observation, on observable and regular features of objects, materials and plants in one’s immediate surroundings.

(
 Using the senses to observe and identify the basic features of the items or social groups studied.

(
Comparing, contrasting and classifying information gathered through observations carried out, establishing links of similarity and difference between the items or situations observed.

(
Gathering specific information on facts or situations within one’s local area through the consultation of various documentary sources (images, maps, descriptive texts and simple statistical charts).

(
Selecting and organizing relevant information, coming to coherent conclusions and communicating them using the appropriate language.

(
To organizing several basic historical facts on a time-line in addition to other facts related to evolution of the living conditions of human beings.

(
Using basic notions of historical time, succession, duration and simultaneousness (before, after, at the same time as, while).

(
Recognizing certain practices, customs, activities or tools as indicators of ways of life typical of a particular historical period.

(
Establishing links between representative facts and their appearance throughout history, situating them in a specific time-frame typical of a particular historical age.

(
Using spatial notions and reference to the cardinal points to situate oneself and locate or describe the situation of objects within defined spaces.

(
Representing spaces through sketches and/or simple maps.

(
Using scaled maps generically, correctly interpreting map legends.

(
Making simple interpretations of the physical and political map of Spain.

(
Identifying the trees and plants most representative of one’s local area through the use of simple resources such as worksheets, posters and simple and adapted keys or codes.

(
Using dichotomous keys or codes for the classification of the trees and plants most representative of one’s local area.

(
Identifying the main economic activities of one’s local area and recognizing the most salient features of each one of these, linking them to sectors of production and to some of the characteristics of the natural environment.

(
Identifying some of the interactions which take place between the physical environment and human beings in their immediate surroundings.

(
Constructing simple machines, having previously established a purpose for them, which use simple sources of energy.

(
Locating the main organs of the human body and linking them to their corresponding vital function, and to establishing links between some of the vital functions of the human body and habits of health and hygiene.

(
Participating in group activities respecting the rules of conduct.

(
Cooperating with other group members in the planning and carrying out of shared tasks, assuming one’s own responsibilities.

(
Identifying the main local institutions, how they are organized, the functions they carry out and the avenues for civic representation and participation that they provide.

(
Describing in a general way the main autonomous and state institutions and how their basic services operate.

(
Identifying and comparing features, e.g. landscape, human activity, population, which are typical of the different Spanish regions.

(
Valuing the natural diversity and richness of the different regions of Spain.

(
Identifying some of the main uses of natural resources (air, land, water) within examples of daily life, pointing out some of the advantages and drawbacks which result from such use.

(
Explaining the simple interrelationship between the conditions of the physical environment and the development of living beings.

(
Gathering information from a range of sources (surveys, questionnaires, images, written documents), representing the information gathered in charts, graphs or summaries and to formulating possible solutions to simple problems within one’s immediate surroundings.

(
Using dialogue as a way of overcoming conflicts and showing tolerance and respect towards the people and groups who display characteristics that are different from one’s own.

5.3. Artistic education (Arts and Crafts)

Artistic education, through the combined aspects of Music and Arts and Crafts, introduces the students to the systematic learning of images and sounds which, together with language, make up the symbolic universe in which human life unfurls and develops. Indeed, in today’s world, riddled with messages and images transmitted via the wide range of media, the child is constantly bombarded with information, which makes it very difficult to select the appropriate messages among the many that are presented.

Faced with this situation, the aim of Artistic education is to develop in the child the capacity for expression and communication in an artistic and visual language, providing him or her with communicative competencies in a medium which complements oral, written and corporal language. In this way, the appropriate means and strategies for understanding and interpreting these messages should be provided for the student, and his or her capacity to critically analyze them should be developed.

The links between Artistic education and other subjects in the curriculum can be seen through the many applications of competency development which the students carry out in their artistic and musical experiences. This is due to the fact that concentration, reflection and creativity, as well as experimenting with musical instruments, working in groups or appreciating artistic and cultural works are capacities which accompany learning in general. Among the contributions that Artistic education makes in terms of achieving the objectives of Primary Education, it is worth mentioning visual and auditory perception, given that this is fundamental for any type of learning.

The Oxford EDUCATION Project for the Second Cycle of Primary Education aims, among other things, to strengthen the student’s expressive resources, which are essential for the acquisition of communicative competencies. In order to do this, two facets of particular interest should be worked on: comprehension and expression. Comprehension – what the student perceives – involves working on the deliberate and systematic observation of natural and artistic elements from one’s surroundings in order to develop the capacity for reading. It also involves enriching one’s own capacities for expression, using visual and artistic language, and the capacities for concentration and imagination as well as creativity, attitudes of appreciation, artistic awareness and aesthetic pleasure.

With these approaches, it becomes obvious that the students should develop the necessary skills for easily managing the techniques and resources of this subject, but at the same time, they should establish their own code for applying it to their individual expression, which is different for each one of them. Their expression will be influenced by the socio-cultural context where the educational activity takes place.
Lastly, the Project also seeks to foster the student’s aesthetic criteria. In order to achieve this, the student is provided with a whole range of enriching experiences through the necessary techniques and resources which enable interest and pleasure to be developed. This comes about through the diverse manifestations of artistic works (music, song, dance, painting, sculpture, architecture, photography, etc) as well as through the cultural manifestations of traditional craftwork within the local surroundings.

(
The objectives and assessment criteria for Artistic education (Arts and Crafts) in the Oxford EDUCATION Project for the Second Cycle of Primary Education 

Using the objectives and assessment criteria set out by the current legislation as a starting point, our proposal for objectives and assessment criteria for Artistic education (Arts and Crafts) in the Second Cycle of Primary Education is presented below.

	Objectives for Artistic education (Arts and Crafts)
in the Oxford EDUCATION Project
for the Second Cycle of Primary Education


(
To analyze items within one’s immediate surroundings, discovering images and their potential affective value.

(
To appreciate one’s own artistic creations and those of others.

(
To identify the external features of objects and materials which lend themselves to manipulation.

(
To apply acquired knowledge of visual and artistic features in order to improve one’s capacities for expression and communication.

(
To make artistic compositions which contribute to the development of fine motor skills.

(
To create and illustrate simple narratives.

(
To organize and plan the processes required for making artistic productions.

(
To participate in the making of group artistic creations, which are of a greater complexity than those from previous years.

(
To appreciate and respect the contributions of others in group activities.

(
To discover and use various materials with increasing precision.

(
To be familiar with and apply the properties of some of the materials present in one’s everyday surroundings, with a creative, artistic and recreational purpose.

(
To reproduce some of the images present in the media, discovering their artistic qualities.

(
To develop a critical capacity with regard to the media, in terms of its artistic and aesthetic facets.

(
To manage to express ideas and feelings with originality through one’s artistic and creative productions.

(
To show confidence in oneself and in one’s ability to create works of artistic value.

(
To be familiar with the most important aspects of one’s cultural heritage.

(
To develop sensitivity towards and pleasure in aesthetic values when observing one’s surroundings.

	Assessment Criteria for 

Artistic education (Arts and Crafts)

in the Oxford EDUCATION Project

for the Second Cycle of Primary Education


(
Identifying and describing some of the basic aspects of visual messages in one’s everyday surroundings.

(
Communicate through the use of the elements which make up visual language.

(
Using one’s own artistic expression as a way of conveying and communicating values.

(
Creating artistic works representing elements of one’s everyday reality.

(
Producing visual messages to describe situations or ideas present in one’s immediate surroundings.

(
Creating artistic representations which respect the distribution of artistic elements, proportion and the use of different textures when composing these creations.

(
Representing characters, objects and actions through sequenced images, which respect a particular temporal and spatial order, the observer’s point of view and the various actions within the situation represented.

(
Using various materials and work tools appropriately.

(
Selecting techniques and materials appropriately according to the type of artistic activity to be carried out.

(
Showing an interest in the expressive qualities of different materials.

(
Developing in an orderly way the complex processes of production within an artistic work.

(
Correctly integrating verbal and iconic language into one’s graphic representations.

(
Integrating the artistic knowledge acquired into the way one usually expresses and represents the imaginary, emotional and social world.

(
Applying artistic and aesthetic criteria to the way one views artistic expression within the media.

(
Carrying out simple artistic productions individually and in groups and integrating the learning acquired.

(
Collaborating in productions of a collective nature showing a cooperative attitude and respecting the contributions of others.

(
Showing confidence in oneself in terms of the creating of artistic works.

(
Appreciating and respecting one’s own creations and those of others.

(
Commenting on some of the artistic expressions and realities in one’s immediate surroundings in an individual and logical way.

(
Appreciating the artistic works of one’s shared cultural heritage.

5.4.
Resources for the Oxford EDUCATION Project for the Second Cycle of Primary Education

The Oxford Education Project for the Second Cycle of Primary Education includes resources for the following subjects:

(
Knowledge and Understanding of the World

(
Arts & Crafts

There are three types of resources on offer:

(
Pupil’s resources

(
Teacher’s resources

(
Classroom resources

RESOURCES ON OFFER FOR KNOWLEDGE AND UNDERSTANDING OF THE WORLD

The resources on offer for Knowledge and Understanding of the World consist of:

(
Pupil’s resources:
(  Pupil’s Book

(  Activity Book

(
Teacher’s resources:
(  Teacher’s Guide

(  Resources CD

(
Classroom resources:
(  Wall displays

(  Flashcards

(  Audio CD

Pupil’s Resources:

Pupil’s Book

The Pupil’s Book is comprised of 15 Units of Work. Each Unit contains the following:

1.
Introductory two-page spread - The two introductory pages present the following elements:

(
The title: The title presents the main theme of the content dealt with in the Unit.

(
The image: An image which is representative of the content dealt with in the Unit is presented. The purpose of this image is to stimulate the student’s curiosity about the topic.

(
Introductory text: This is a motivating text which guides the visualisation of the image while at the same time serving as a glimpse of the content which is dealt with in the Unit.

(
Questions: The questions posed here help to guide the observation of the image while at the same time indicating the students’ previous knowledge of the topic to the teacher.

(
Vocabulary: Words for the elements in the illustration are presented.

2.
Inside the Unit – The content of each Unit is presented in a series of two-page spreads. Each two-page spread has the following features:

(
Headings and subheadings to serve as a guide and organise the concepts dealt with throughout the Unit

(
Illustrations and photographs which support the texts and facilitate the acquisition of concepts

(
Brief and simple texts presented in boxes with a green background which bring together the main ideas of the Unit

(
Boxes at the side of the page which extend or reinforce concepts

(
Activities designed to illustrate and consolidate the concepts covered

3.
End of Unit Pages – The pages at the end of each Unit are dedicated to study techniques, revision of content and extension of the content covered throughout the Unit via meaningful texts and suggestions for activities of a hands-on and experimental nature:

(
The Study page suggests that the pupils do an outline and summary of the main content in each Unit. In addition to this, the Listen and Repeat section of this page brings together specific vocabulary items dealt with in the Unit.

(
The Revise page provides activities and exercises for revision and reinforcement of the main content in the Unit.

(
The Listen and Read page places the content of the Unit in an authentic context which is far more complex. Literary and scientific texts have been chosen in order to work on reading comprehension and the acquisition of analytical skills.

(
The Make and Do page allows the pupils to experiment and carry out hands-on activities with the aim of facilitating an understanding of the concepts from a wider perspective, thus completing the process of concept acquisition.

4.
Glossary – The glossary is an English-Spanish dictionary which brings together all of the key words from the book. In order to facilitate fast and easy access the terms which appear in the glossary are in alphabetical order on the two flaps of the cover of the book.

Workbook

The work covered throughout each Unit is reinforced in the Workbook. It is an additional resource which reinforces the most important content covered in Knowledge and Understanding of the World, through activities and exercises which focus both on language and content and which systematically work on the vocabulary presented in the Unit.

Teacher’s Resources

Teacher’s Guide

The Teacher’s Guide provides the teacher with support and contains suggestions and advice for activities, in line with the sequences proposed in the Pupil’s Book. Each Unit in the Teacher’s Guide contains:

1.
The programme – This includes objectives, content (concepts, procedures and attitudes) and assessment criteria, as well as Cross Curricular themes and an Outline of the content.

2.
Covering the Content of the Unit – The pages from the Pupil’s Book are reproduced in the Teacher’s Guide so that each two-page spread in the Teacher’s Guide corresponds to a two-page spread in the Pupil’s Book. The pages in the Teacher’s Guide also contain:

(
Notes: These contain “Teacher Language” which highlights phrases and structures which may be useful when giving explanations, the vocabulary from the two-page spread and a section called “Other Resources”, where the resources which can or should be used are indicated.

(
Lesson Plan: This deals with the methodology required for covering each two-page spread. It includes activities for beginning the lesson, activities for covering the content and activities for ending the lesson.

3.
Appendices: At the back of the Teacher’s Guide three appendices are presented which contain photocopiable worksheets for assessment, reinforcement and extension, which the teacher can use at his or her discretion.

Resources CD

The Resources CD contains the following content:

(
Education Legislation

(
Oxford’s Education Project for the Second Cycle of Primary Education (in English and Spanish)

(
The Teacher’s Guide translated into Spanish

(
Programmes (in Word) in English and Spanish

(
Photocopiable tests

(
Photocopiable Reinforcement and Extension worksheets

Classroom resources

Wall displays

The wall displays for the classroom consist of 6 posters per cycle (100cm x 70cm), which extend the possibilities for working with the class.

In addition to being a motivating factor, the aim of the wall displays is to become an active and valuable part of the learning process.

The wall displays bring together the following topics:

Poster 1: The Skeleton

Poster 2: The Musculatory System

Poster 3: The Nutritional Process

Poster 4: The Universe and the Earth

Poster 5: The Country and the City

Poster 6: Political and Physical Map of Spain

Flashcards

The flashcards for the Second Cycle consist of 128 picture cards and 128 word cards. The cards are organised into topics, which allows them to be used throughout the entire cycle. The flashcards can be used to present, practise or revise key vocabulary. They also enable the evaluation of previous knowledge as well the assessment of the pupils’ progress.

Audio CD

The CD is a tool which provides support for both for the pupil and the teacher. It contains the introductory texts from the Units, vocabulary, the songs or poems from each Unit, the texts from the Listen and Read sections and selected phrases from the Teacher Language section.

RESOURCES ON OFFER FOR ARTS AND CRAFTS

The resources on offer for Arts and Crafts consist of:

(
Pupil’s resources:

(  Pupil’s Book

(
Teacher’s resources:

(  Teacher’s Guide


(  Resources CD

Pupil’s Resources

Pupil’s Book

The Pupil’s Book is divided into nine Units of Work, three per term.  A workshop corresponds to each of the three units, that is, one activity per term whose aim is to involve the whole class.

Units of Work

Each Unit of work consists of seven worksheets. The first five cover the content through gradual and systematic sequencing of activities. The sixth worksheet uses works of art by well-known artists as a stimulus for the pupil’s own work. The seventh worksheet is a tear-out page and enables the use of a wide range of resources (scissors, glue sticks, PVA glue, coloured pencils, pastel crayons, etc). Some of these worksheets will be made into artistic objects which will then form part of the term workshop.

Each worksheet covers an activity in line with the requirements of the syllabus for this subject. With this in mind, the following features are presented:

(
A motivating title which presents the activity. The instructions are concise and clearly expressed.

(
The illustrations have been done by hand; their aim is to ensure that the children can clearly see the resources and techniques they are to use.

(
On each of the worksheets the mascot presents the resources that the pupils will need.

(
On the lower part of the page the content of the worksheet is clearly stated for the teachers.

The Workshops

The workshops for each term are characterised by the fact that they are, above all, large-scale and original. They are activities of a very distinct nature which involve the whole group. They are adapted to the children’s capacity for working in groups and to the protocol that this involves.

Some elements of the workshop correspond to the worksheets from the Pupil’s Book. The rest of the workshop will be carried out following the illustrated instructions which appear in the Pupil’s Book as well as with the teacher’s help.

Teacher’s Resources

Teacher’s Guide

The Teacher’s Guide provides the teacher with support and is organised into 9 Units, 3 term workshops and 2 appendices.

Each unit consists of three sections: Programming aspects, didactic guidance for each page of the Pupil’s Book and an Assessment Chart.

(
Programming aspects. Each Unit begins with an introductory two-page spread where the programming aspects are covered. These include:

(
The programme for the Unit which includes the objectives, content (concepts, procedures and attitudes) covered throughout the Unit and the corresponding assessment criteria.

(
General suggestions for how to develop each Unit of Work in terms of the cross-curricular themes.

(
Unit Aims and Didactic Guidance. It is worth highlighting the following:

(
General Unit Aims which present the content to be covered and how best to cover it

(
Didactic guidance for each page of the Pupil’s Book. Each page of the Teacher’s Guide contains a reproduction of a page in the Pupil’s Book along with the corresponding teacher’s notes. These include:

(
A list of resources that the pupils will need in order to do the activities

(
A list of the vocabulary which will be worked while carrying out the Art activity

(
Suggestions for activities which motivate the students and introduce the activity presented in the worksheet

(
Didactic guidance on how to carry out the main activity presented in the worksheet

(
Suggestions for simple reinforcement and extension activities based on the activities presented in the worksheets

(
Assessment Chart. The last page of each Unit in the Teacher’s Guide contains an individual Assessment Chart which enables the progress of each pupil to be monitored. Each Assessment Chart contains:

(
Space for the pupils’ names

(
Assessment Criteria which allows the monitoring of a pupil’s progress in terms of whether he or she has achieved the aims of the Unit

(
Space for comments pertaining to individual assessment

( Appendices. At the back of the Teacher’s Guide two appendices are presented:

(
A catalogue of the works of art. The works of art which feature in each Unit are reproduced and a biography of the artist concerned is presented on the back of every image.

(
Photocopiable worksheets. Suggestions for additional reinforcement and extension activities are provided. These can be used at the teacher’s discretion according to the needs and interests of his or her students.
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COMPETENCIES


   CAPACITIES


Abilities								Values


Autonomy								Integration
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Oxford EDUCATION


