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INTRODUCTION

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels as whole-class readers with Year 7, 8, and 9 students. Each set of materials has been written in response to the diverse needs of students in that key stage.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots. For example, Noughts and Crosses takes a contemporary slant on racism, The Boy in the Striped Pyjamas explores the holocaust through the eyes of a young German boy, Iqbal tells the real-life story of young Iqbal Masih, whose courageous rebellion against child labour eventually cost him his life. 

In the latest wave of Rollercoasters, each novel is accompanied by innovative and engaging teaching materials, designed to help all students access the texts and also to reflect the changes in the National Curriculum Programmes of Study and the renewed Framework. The key concepts of competence, creativity, cultural and critical understanding are clearly addressed, and the schemes offer a wide range of cross-curricular opportunities.

Rollercoasters continues to be written by practising teachers and consultants, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The latest teaching materials are firmly based on the reading strands and sub-strands of the renewed Framework, though teaching plans include approaches to literature through oral work, drama and media. Theories behind both assessment for learning and thinking skills are evident in the lesson plans.

Time-saving resources

In each on-line Teaching Pack there is a compact Overview which summarizes the work scheme, identifies the relevant key concepts, the Framework sub-strands that are tackled, the learning outcomes, the relevant assessment focuses and the resources available for each lesson. 

Lesson Plans suggest particular Framework objectives, but the Word files can be adapted to suit the level of progression for each particular class. All Worksheets and OHTs can be easily adapted for differentiation.

The Navigator offers a clear plot summary, identifying the stages in the structure of the novel. It is designed to help teachers adapt the pace and detail of work according to the needs of their class.

Each Teacher’s Pack contains suggested Guided reading sessions as well as the opportunity to develop further specific group teaching. 

Every set of lesson plans ends with its own student Reading Assessment Progress sheet, based on the assessment focuses, which can be used to identify areas for student development in line with APP (Assessing Pupils Progress).

Reading Guide

Each of the novels has its own student Reading Guide – an accessible, magazine-style booklet, packed with visual, textual and activity materials to help engage students in their study of the novel. Each one features writer’s craft material to enhance and enrich the students’ appreciation of the author’s skills, offering communication with real writers that is recommended in the new Programmes of Study. Original drafts and commentary from the authors of the novels provide valuable insight into the process of writing. 

Ideas for wider reading and for the extension of independent reading are provided in the Pathways section at the end of the Reading Guide.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Frances Gregory

Series Editor

OVERVIEW FOR SCHEME OF WORK

	Lesson and focus

(Book chapter)
	Key concepts

Reading AFs 

Reading strategies
	Framework sub-strands
	Rollercoasters resources 

	1.
Effective story opening/ settings


(Chapters 1–-2)


	Competence

Critical understanding

AF4

AF3

Predicting

Rationalize what is happening

Relate to other reading experiences

Ask questions
	5.1: Developing and adapting active reading skills and strategies

5.3: Reading and engaging with a wide and varied range of texts

6.2: Analysing how writers’ use of linguistic and literary features shapes and influences meaning           
	WS: 1a, 1b, 1c 

RG: pp4–5

	2.
Language and social context/ characterization


(Chapters 3–4)
	Cultural understanding

AF7

AF3

Relate to own experience

Empathize
	6.1: Relating texts to the social, historical and cultural contexts in which they were written

5.1: Developing and adapting active reading skills and strategies
	WS: 2

RG: pp6–7

	3.
Settings/ characterization/ social context


(Chapters 5–6)
	Cultural understanding

Creativity

Critical understanding

AF5

AF3

Speculate

Empathize

Ask questions
	10.1: Exploring language variation and development according to time, place, culture, society and technology

10.2: Commenting on language use

4.1: Using different dramatic 
approaches to explore ideas, texts 
and issues

5.1: Developing and adapting active reading skills and strategies
	WS: 3a, 3b

RG: p7

	4.
Characterization


(Chapters 7–9)


	Critical understanding

Cultural understanding

Competence

AF3

AF6

AF7

Ask questions

Pass comments
	6.1: Relating texts to the social, historical and cultural contexts in which they were written     

5.2: Understanding and responding to ideas, viewpoint, themes and purposes in texts

5.1: Developing and adapting active reading skills and strategies
	WS: 4

RG: pp8–9

	5.
Persuasion/ Character


(Chapters 
10–12)
	Competence

Critical understanding

AF3

AF6

Rationalize what is happening
	5.1: Developing and adapting active reading skills and strategies

5.2: Understanding and responding to ideas, viewpoint, themes and purposes in texts

6.2: Analysing how writers’ use of linguistic and literary features shapes and influences meaning           
	OHT: 5

WS: 5a, 5b, 5c



	6.
social context


(Chapter 13)
	Cultural understanding

AF7

Relate to own experience

Interpret patterns
	6.1: Relating texts to the social, historical and cultural contexts in which they were written

5.3: Reading and engaging with a wide and varied range of texts
	WS: 6a, 6b

RG: pp10–11

	7.
Plot/structure


(Chapter 14)


	Competence

AF4

AF6

Prediction

Ask questions
	6.3: Analysing writers’ use of organization, structure, layout and presentation
	WS: 7



	8.
Character/ atmosphere


(Chapters 
15–17)
	Competence

Creativity

AF3

AF2

Empathize

Reinterpret
	5.2: Understanding and responding to ideas, viewpoint, themes and purposes in texts

4.1: Using different dramatic approaches to explore ideas, texts and issues

5.3: Reading and engaging with a wide and varied range of texts
	WS: 8a, 8b

	9.
Character/


Relationships/ Links


(Chapters 
18–22)
	Competence

Cultural understanding

AF4

AF3

AF7

Interpret patterns

Relate to own experience
	5.1: Developing and adapting active reading skills and strategies

5.2: Understanding and responding to ideas, viewpoint, themes and purposes in texts
	OHT: 9

WS: 9



	10.
Themes/ Author’s craft


(Chapters 
23–25)
	Competence

Critical understanding

AF3

AF6

Reinterpret

Relate to own experience

Establish a relationship with the narrator
	6.2: Analysing how writers’ use of linguistic and literary features shapes and influences meaning           
	WS: 10a, 10b

RG: p14



	11.
Author’s craft/ language/ social context


(Chapters 
26–30)
	Cultural understanding

Competence

AF6

AF7

Relate to own experience

Establish a relationship with the narrator
	6.2: Analysing how writers’ use of linguistic and literary features shapes and influences meaning

6.1: Relating texts to the social, historical and cultural contexts in which they were written

10.2: Commenting on language use
	WS: 11a, 11b

RG: pp11–13

	12.
Author’s craft/ repercussions


(Chapters 
31–36)
	Critical understanding

AF6

Empathize

Establish a relationship with the narrator
	5.1: Developing and adapting active reading skills and strategies

6.2: Analysing how writers’ use of linguistic and literary features shapes and influences meaning

6.3: Analysing writers’ use of organization, structure, layout and presentation
	OHT: 12

WS: 12

RG: p12–13, 16

	13.
Resolution


(Chapters 
37–42)


	Competence

Critical understanding

AF3

AF6

Prediction

Speculate

Pass judgements
	6.3: Analysing writers’ use of organization, structure, layout and presentation

6.2: Analysing how writers’ use of linguistic and literary features shapes and influences meaning


	WS: 13

OHT: 13

RG: p14



	14.
Resolution/ Patterns


(Chapters 
43–47)
	Competence

Creativity

AF3

AF6

Empathize

Rationalize what is happening
	5.1: Developing and adapting active reading skills and strategies

5.2: Understanding and responding to ideas, viewpoint, themes and purposes in texts

6.3: Analysing writers’ use of organization, structure, layout and presentation
	WS: 14a, 14b

RG: p15

	15.
Ending
	Critical understanding

AF6

AF4

Pass judgements

Interpret patterns


	5.1: Developing and adapting active reading skills and strategies

5.2: Understanding and responding to ideas, viewpoint, themes and purposes in texts

5.3: Reading and engaging with a wide and varied range of texts

7.2: Using and adapting the conventions and forms of texts on paper and on screen
	WS: 15a, 15b

RG: pp15–16


Progression: teachers’ choice of this text should be influenced by the degree to which the study of Bog Child will allow a class to make appropriate progress in their knowledge and skills of reading. Bog Child offers excellent opportunities to develop students’ skills in the interpretation of patterns within a text. The language and social context of the novel also offers teachers the chance to analyse a writer’s skill in creating setting and character with a strong sense of purpose.

Cross-curricular links: strong opportunities to link with history and PSHE.

NAVIGATOR

	Chapter 
	Plot outline

	Part I: First Light
	

	Chapter 1
	A body is discovered by teenager Fergus and his Uncle Tally while they are out digging for peat in the wild and mysterious bogland early one morning. The body is positioned on the North-South border in Ireland where The Troubles are at their height, so questions arise about who is responsible. Uncle Tally goes to find the police.

	Chapter 2
	Fergus is visited by a voice from the past in his dream. He wakes up to find a JCB about to churn up the body and saves it just in time. The police arrive followed by a pathologist and the body is found to be centuries old.

	Chapter 3
	Fergus returns home to his Mam who has just come back from visiting his brother Joe who is in prison for ten years. Mam is keen for Fergus not to go the same way and reminds him to do his revision.

	Chapter 4
	Fergus’s Da comes home bemoaning the deaths of two more prisoners on hunger strike in The Maze prison. 

	Chapter 5
	Fergus tries to settle down to some revision but is haunted by memories of his brother, the body and the promise of a whole new life if he passes his exams.

	Chapter 6
	The voice from the past visits Fergus’s dream again and tells more of her life in ancient times. Fergus wakes and goes out for a run on the mountain and passes the border checkpoint where he strikes up a friendship with a young soldier, Owain, before revisiting the place where the bog child still lays.

	Chapter 7
	Cath and Theresa, Fergus’s sisters persuade him to take them swimming, where Fergus meets an old friend, Michael Rafters. Rafters asks Fergus to support the Republican cause by helping the Provisional IRA with an operation. Fergus refuses.

	Chapter 8
	Uncle Tally takes Fergus for a driving lesson up on the bogland where they meet the archaeologist, Felicity, and her daughter Cora, investigating the body. Felicity invites Fergus to name the girl and he calls her ‘Mel.’ 

	Chapter 9
	Fergus hears the voice again. He arranges for the archaeologists to stay at his house as his Mam can provide B&B. A neighbour crashes in to inform them that her son and Joe have been moved to the H-block where the hunger strikers are. Fergus refuses to believe that Joe would join them.

	Chapter 10
	After Mass, Michael Rafters approaches Fergus and tries to persuade him to run the errands again. 

	Chapter 11
	Fergus and his Mam visit Joe, laden with a rhubarb tart, only to have it rejected as Joe confirms he is on hunger strike.

	Chapter 12
	The troubled dreams and memories of the past continue to haunt Fergus, as do worries about Joe.

	Chapter 13
	Felicity enlists Fergus’s help with the exhumation of Mel’s body and possible theories of her death.

	Chapter 14
	During the exhumation process, which involves all young men, Catholic and Protestant, soldier and civilian, Fergus and Cora strike up a friendship. Rafters appears and questions Fergus again and this time Fergus relents on the condition that word is sent to Joe to stop the hunger strike. A noose is found around Mel’s neck.

	Part II: Second Sight
	

	Chapter 15
	The visions of the past become more threatening as Fergus falls asleep during his exam. Despite this, Fergus finishes the questions, fighting off worries about Joe.

	Chapter 16
	Rafters reassures Fergus that word has been sent to Joe and persuades him to continue picking up the packets and ferrying them across the border.

	Chapter 17
	Fergus tries to write a letter to Margaret Thatcher to persuade her to give the prisoners the political status they are protesting for, but gives up seeing his effort as pointless.

	Chapter 18
	Fergus continues with the packets but stumbles at the border and is helped back on his feet by Owain. The two young lads swap stories and their friendship deepens.

	Chapter 19
	Fergus limps back to Uncle Tally’s flat and asks him about his relationship with Joe. Tally tells him that they had fallen out over a girl.

	Chapter 20
	Felicity and Cora return to continue work on the body.

	Chapter 21


	The body is established as an Iron Age find and a cut is found on her back. Theories are shared about the possible nature of her death.

	Chapter 22
	Cora and Fergus leave the abattoir where the body is held and go to a café. Their closeness develops.

	Chapter 23
	The visions of Iron Age life become increasingly violent. The impact of Joe’s hunger strike on the family is also increasing.

	Chapter 24
	Fergus’s dreams take on a frightening new element with his real life turmoil starting to mix with the imagery of the Iron Age body.

	Chapter 25
	Following his last exam, Fergus celebrates with friend, Padraig. Michael Rafters uses threats of violence towards Owain to persuade Fergus to continue with the packets. 

	Chapter 26
	Fergus visits Joe and is horrified by the decline he can see. Joe is clearly suffering and asks Fergus not to visit again.

	Chapter 27
	Fergus prepares for a night out with Padraig. Mam helps him to make a bed up in Joe’s room which leads to more memories of Joe as a child.

	Chapter 28
	Fergus and Padraig celebrate in Finicule’s and find themselves the centre of attention.

	Chapter 29
	Mel’s world returns in Fergus’s dreams and his relationship with Cora gets more serious.

	Part III: Fight or Flight
	

	Chapter 30
	Joe’s friend, Lennie Sheehan dies after 45 days on hunger strike and the mood in the McCann house worsens. Rafters continues to pile on the pressure.

	Chapter 31
	Fergus picks up the packet and meets Owain playing the trombone. They agree about the madness of the world they are living in.

	Chapter 32
	The pressure starts to take its toll on Mam and Fergus worries about the consequences of Joe’s decision on everyone.

	Chapter 33
	Cora and Felicity return from Rome with confirmation that Mel is from the Iron Age. A bomb is reported on the news that killed three people. Fergus blames himself.

	Chapter 34
	In Fergus’s visions Mel starts to feel responsible for the suffering of her community. Rafters tells Fergus that he only has to pick up one more packet.

	Chapter 35
	Uncle Tally takes Fergus out for a driving lesson and the two talk about Joe and a very different future for Fergus.

	Chapter 36
	Mel’s future becomes bleak. Fergus meets Owain and tells him everything he knows about the packets. Owain opens the packet and they are left collapsing with laughter by the contents. Fergus prepares to take his revenge on Rafters.

	Chapter 37
	Rafters confesses, apologizes and gives Fergus some money. They both agree on the crazy state of their world.

	Chapter 38
	Mel is preparing to pay the price of death for supposedly bringing bad luck to the village. Joe is on day fifty-one of his hunger strike and Cora’s return brings welcome distraction for Fergus.

	Chapter 39
	The future for Mel’s body in the modern world is as hotly debated as the accusations she faced nearly two thousand years ago seen through Fergus’s dreams.

	Chapter 40
	Fergus is petrified about Joe’s survival.

	Chapter 41
	Joe passes into a coma and the relationship between Mam and Da reaches crisis point.

	Chapter 42
	Felicity tells Fergus of Cora’s turbulent past. She tells him that life has shown her to act rather than stand by and do nothing. This strikes a chord with Fergus.

	Chapter 43
	Fergus passes on Felicity’s advice to Da.

	Chapter 44
	Mel prepares for the end. Fergus prepares breakfast then joins Felicity and Cora for the final decision on Mel’s body. Cora says good bye as she leaves for America and suggests that Fergus writes.

	Chapter 45
	Fergus tells Uncle Tally that Joe is now being fed and is surprised by his reaction. Mam warns Fergus not to go up the mountain as the checkpoint has been blown up and Fergus knows what that means for Owain. The exam results arrive.

	Chapter 46
	Mel reaches the end of her time. Fergus runs to clear his mind and realizes what he hadn’t been able to see earlier but the consequences are already underway.

	Chapter 47
	Another funeral and a new life ahead.


LESSON 1

Sub-strands: 5.1; 5.3; 6.2
Focus: Chapters 1–2

Effective story openings/settings

Learning outcomes

Students will be able to:

· Appreciate effective story openings and comment on the ways this story succeeds in hooking the reader
· Make links with conventions used in other novels, films and TV

Engage

Distribute Bog Child. Using the statements on WS1a as a card sort activity, ask students to consider the book’s cover and put the statements in order of importance, then explain their choices to a partner. Read the extract from The Bog People (on the page before the novel begins) and ask students to review their choices. Elicit expectations about the first chapter and how the story will grip the reader.

Distribute the Reading Guide. Explain that the novel will offer many opportunities for personal research that will be supported by this resource. 
Explore

Share WS1b with students and explain that you are going to log the points at which the opening hooks the reader. Start reading Bog Child and use a display version to model the thoughts provoked by the title of Part 1 – ‘First Light’ and the opening sentence ‘They’d stolen a march on the day’, e.g. the reader can see the literal meanings but also infer deeper meanings such as that the first part will show characters experiencing new realizations.  

Read to the end of the first chapter, prompting students’ responses on how the opening hooks the reader. Pick out quotations and draw out questions and reactions, e.g. p. 6 ‘Christ, it’s quiet up here’ - makes the reader start to feel the eeriness of the bog land setting; is there a reason the setting is so wild?; will this be important in the story?

At the end of the first chapter, ask students to work in small groups to discuss the questions at the bottom of WS1b. Then look at page 4 of the Reading Guide. This shows a visual depiction of some of the questions raised by the story for the reader and Fergus. It also shows an opening to the crime novel Postmortem. Work through the activity on Postmortem, then model how to comment on effective openings, e.g. ‘A good mystery leaves the reader curious by dropping subtle hints, such as there being no footprints left by the murderer in Postmortem’; ‘A good mystery asks questions such as, if this wasn’t done by the Provos, then who did it? Who are the Provos?’
Ask the students if they think the techniques used by both authors to hook the reader are similar then ask each group to make three key points about how authors can hook their readers at the opening, e.g. dropping hints, asking questions, creating an eerie setting, etc.
Ask students if their expectations from the cover were correct.

Transform

Students read chapter 2 independently, using WS1c to collect points about how the mystery develops and to record the questions that arise, e.g. Whose is this voice and what is its purpose? Ask pupils to support their points by using short, relevant quotations with explanations as modelled on WS1b. Ask students if the plot developed in the way they expected it to or not. 

When they have finished the reading, ask them to use page 5 of the Reading Guide to prompt further thoughts about the use of forensics and science in novels and TV and the reasons why it is so successful. Students could do the writing as an opening to a crime novel activity.

Review and reflect 

Students work in groups to answer these questions: What makes a good opening to a story? Why do readers like stories to have a mystery at the start? Capture the responses on a flipchart and ask for quotations that help to explain their points. Transfer these to a wall display that could include the students own crime novel openings. Draw out the importance of unanswered questions. Explain that you will be collecting questions and answers throughout the reading of the novel. Finally, return to the statements about the book cover (printed out at A3) and revisit the order of significance before adding them to the display.

Homework

Students will need their novels for this homework. Tell them it focuses on setting. After reading chapters 3 and 4, students need to log the questions they have about the setting and its purpose.

Worksheet 1a

Book Cover

Look at the cover of Bog Child and read these statements. Put the statements in order of importance in relation to the book cover.

	The landscape looks wild.



	The boy looks like he is in another world.



	There is a spiritual presence here.



	Something mysterious is going to happen. 



	This is not going to be a comic story.



	The writer will be dealing with big issues.



	There will be a chilling atmosphere. 



	The setting will be familiar and unfamiliar.




Worksheet 1b

Chapter 1 

How does the opening hook the reader? Use this sheet to make notes on moments when the story has made you ask questions.

	Question: What does the title of Part 1 suggest?

Quotation: ‘First Light’

Thoughts: It could be about something being seen in a new light. 



	Question: Why is the setting so wild?
Quotation: ‘Christ, it’s quiet up here’ says Uncle Tally on p. 6.
Thoughts: Something frightening is going to happen up here.


	Question: 

Quotation:

Thoughts:



	Question:

Quotation:

Thoughts:



	Question:

Quotation:

Thoughts:




What are the main questions left unanswered at the end of Chapter 1?

What kind of a place is the bog?

How is the mystery going to be solved?

Worksheet 1c

Chapter 2

As you read Chapter 2 think about how the mystery develops. Use this worksheet to record your questions and thoughts.
	Question: Whose is that voice? What is her role?

Quotation: ‘I ground the grains up for the bread’ (p. 13)

Thoughts: It could be someone from the past. Is there a lesson from history?



	Question: 

Quotation: 

Thoughts: 



	Question: 

Quotation:

Thoughts:



	Question:

Quotation:

Thoughts:



	Question:

Quotation:

Thoughts:



	Question:

Quotation:

Thoughts:


Did the story develop in the way you expected it to or not? 

LESSON 2

Sub-strands: 6.1; 5.1

Focus: Chapters 3–4

Language and social context/ characterization

Learning outcomes

Students will be able to:

· Identify key words related to setting and social context

· Relate characters to social context
Engage 

When students come into the classroom, play some news footage of 1981. Try the BBC website www.motiongallery.com and www.YouTube.co.uk and search for ‘1981 Northern Ireland’. Put these questions on a flipchart and discuss: Where are we? When is it? What does this mean? What are the implications of the information ‘Ireland, near the north-south border 1981’ on the title page for Part 1?

Ask students to work in groups of three to discuss what they already know about The Troubles in Northern Ireland. Then model the retrieval of words in the novel linked to war, starting with p. 3: ‘border checkpoint’, soldier’, ‘rifle’. Ask the groups to divide chapters 1–4 into three parts and to take a section each, collecting words linked to the violent backdrop of Northern Ireland in 1981. Invite each group to write their words on the board, making sure there is no repetition. Ask students to discuss how real they feel the author makes the setting and the characters seem.

Explore

Using page 6 of the Reading Guide, explore the social context of the novel by reading the timeline and explaining the significance of Bobby Sands and the Hunger Strikers. Then look at page 7 to explore features of Irish society and culture. Use the ‘All for the craic’ section to explore aspects of Irish dialect, some of which are found in the book. Discuss how the characters fit into this landscape by linking Uncle Tally to the ‘All for the craic’ section.  

Share WS2 with students and model how to fill in details and make inferences about the character of Uncle Tally using information from chapters 1-2. Information could include: He is lean and fit. He wants a united Irish Republic. He is a petty criminal. He drinks. He has a good sense of humour. He is close to Fergus and Fergus’s father. He smokes. He works in a bar. He doesn’t like the police.
Show how to shape this information to fit into the format of the character file and model inferences that can be drawn such as: He is close to Fergus and might be a role model for him. Explain that students will use the character files as an ongoing resource.

Model how to hot-seat a character as a way of understanding their feelings and behaviour. Take the role of Uncle Tally and ask students to think of questions to ask you, e.g. Why haven’t you got a better job? Why are you stealing turf? Then respond in character, e.g. Work is really hard to find at the moment, especially if you’re a Catholic. I’m not hurting anyone, I’m just trying to make ends meet. Explain how time spent preparing questions is vital. 
Transform

Ask students to complete the character file for Uncle Tally using chapters 3–4. Then ask students to work independently to complete a file for Fergus, Mam, Da and Joe, using information from chapters 1–4. 

Ask students to work in groups of three to hot-seat Uncle Tally, Fergus and Joe. Remind students that time needs to be spent preparing questions before the hot-seating activity. 

Review and reflect 

Ask students to consider in their groups, why the characters are so realistic and the detail of the social context is so important. Share key points as a whole class.
Homework

Students will need their novels for this homework. Ask students to read chapters 5 and 6 and begin a research project on The Troubles, using the timeline and activity box on page 6 of the Reading Guide as a starting point.

Worksheet 2

Character file
Use this sheet to record the facts and your thoughts about the characters in Bog Child.

	Character name:



	Facts:



	Events:



	Relationships:



	Key quotations:



	Thoughts:



	Predictions for the future:




LESSON 3

Sub-strands: 10.1; 10.2; 4.1; 5.1

Focus: Chapters 5–6

Settings/characterization/social context

Learning outcomes:

Students will be able to:

· Identify language used to define a setting.

· Explore characters through role play.

Engage 

Distribute WS3a to students. They need to read pages 33 and 36 to compare the language used to create the two worlds in the book – medieval and modern. As this task is completed, encourage students to use further examples from the rest of chapters 5 and 6. Then ask students to think about the questions at the bottom of the sheet – were the differences that great? Are there similarities? Use whole class discussion to feedback on these questions and draw out the good-natured family humour created by language such as ‘deranged’ on p. 36 and ‘clever clogs’ on p. 35.

Explore

Recap work from the last lesson, looking at how the characters are shaped by their social context. Discuss progress on the students’ research projects from the timeline of The Troubles. 

Use page 7 of the Reading Guide to look again at examples of Irish dialect and discuss the students’ knowledge of words such as ‘craic’. As a group, re-read pages 39–41 from ‘He approached the border checkpoint’ to ‘You could talk to whomever you pleased.’ Ask students to work in pairs to discuss how the social context of the novel has helped to shape Fergus and Owain. 

Put these key questions on the board: What have they been told to think of each other? What do they actually think of each other? Why has this happened? In feedback, draw out the power of friendship to overcome social barriers. Look at the sketch of Owain and Fergus at the bottom of page 7 and discuss how they overcome their differences by using humour and making light of the situation.

Explore the idea that the author is using humour to lift the mood of the book, so that like real life, it is not just dealing with serious issues all of the time. This also gives the reader some light relief.

Transform

Distribute task cards from WS3b. Explain that students are going to work in pairs, taking on the roles of Fergus and Owain. Encourage the students to explore the characters’ feelings on the surface and beneath the surface. Support students to extend the task by adding new information such as, News comes in over the radio to Owain that security needs to be tightened and all people crossing the borders need to be treated as a security risk.

Some students may need more support in order to complete a role play. You could work with them to draw out their ideas and direct them by creating additional role play cards with specific prompts such as, Owain: I’m meant to be suspicious of Catholics, but I like talking to you because...; Fergus: My uncle doesn’t like British soldiers but I see you differently because... 

Suggest that students share their role play with another pair to evaluate the exercise. Encourage students to find positive points to make about each role play, but to decide which pair was more successful at giving an insight into the lives of Fergus and Owain. You could choose a particularly good role play and ask the pair to share it with the rest of the class.

Ask students to complete a character file for Owain and to update any further facts or thoughts about Fergus.

Review and reflect 

Ask pairs of students to join with another pair to discuss what the role play has taught them about the impact of The Troubles on ordinary young men like Fergus and Owain.

Ask each group to feedback one key point and collect these points on a flipchart. Ask students to cross-reference their thoughts in the character files to these points and to update as appropriate.

Homework

Students will need their novels for this homework. Ask them to read Chapter 7.

Worksheet 3a

Chapters 5–6 

Use this sheet to identify language used to distinguish the modern setting from the medieval world in which Mel lives.

	Modern Setting p. 33


	Medieval Setting p. 36

	Pint


	Slept in a line




Is the difference between the two worlds as great as you thought it would be?

Are there similarities between the two?

Worksheet 3b

Chapters 5–6

Use these cards to develop a role play between Fergus and Owain.

	There is a loud clap of thunder which sounds like a bomb going off.


	Owain tells Fergus why he wanted to leave Wales.

	Uncle Tally drives past in his van.


	Fergus tells Owain why he wants to leave Drumleash.

	Fergus twists his ankle and cannot walk.


	Owain asks Fergus about the body.

	One of Owain’s colleagues arrives unexpectedly. 


	Fergus asks Owain how he thinks The Troubles will end.


LESSON 4

Sub-strands: 6.1; 5.2; 5.1

Focus: Chapters 7–9

Characterization

Learning outcomes

Students will be able to:

· Understand how a character is created and developed in the novel

· Appreciate the background information required to make a character based in history realistic

Engage 

Display all the research students have completed on The Troubles using a detailed class timeline.

Explain how all ideas about the characters that are forming in the character files need to be supported with textual references. Model an example: Fergus doesn’t want to get involved in the violence of the conflict. His response to Michael Rafters’ request for help is to say ‘No way’ and explain that it is not his ‘scene’. (p. 49) It could be that Fergus is keeping his word to his Mam, or not wanting to follow Joe, or that he doesn’t want to jeopardize his future at university.

Distribute WS4 and ask students to match each point to a quotation and fill in the explanation box as in the example. All the quotations are taken from chapter 7.

Explore

Explain the process of characterization whereby a character is brought to life by what he/she says, does and what others say about him/her.

In pairs, discuss the character Michael Rafters: What kind of things does he say? What does this tell us about him? What kind of things does he do? What does this tell us about him? What do others say about him? What does this tell us about him?
Model compiling a character file for Michael Rafters, based on chapter 7.

Read chapters 8 and 9 with the class and support students in adding further details to the character files, such as Uncle Tally is 39, Joe and his friend Len have joined the hunger strike.

As a whole class discuss how the characters are made and brought to life by ‘living' in such detailed landscapes. Ask students to discuss in pairs the challenges of creating characters from the distant past.

Transform

Read through pages 8–9 of the Reading Guide about bog burials, and ask students to start a character file for Mel using quotations and information from the novel. Remind students of the need to use short, relevant quotations to support points. Use the activities suggested in the Reading Guide to explore the atmosphere created by the mystery of the bog, and to examine the reaction of the reader and the characters to the discovery of Mel. Also, use page 9 of the Reading Guide to compare and contrast the description of Mel with the description of another bog body in Seamus Heaney’s poem ‘The Tollund Man’. 

Review and reflect 

Ask students to work in pairs to answer the question: How are the characters in Bog Child brought to life? Draw out in feedback how the attention to detail and research makes the characters believable.

Homework

Ask students to make a timeline to log the events concerning Mel, starting from her discovery on page 8. Recommend that the students use the style of a crime report when note making: At approximately 6.45am on a cold June morning, the body was found by Fergus McCann.

Worksheet 4

Chapter 7

Use this sheet to match each point to a quotation, and then add an explanation. Draw a line from the point to the correct quotation and add an explanation as in the example.

	Point
	Quotation and explanation
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There are some who seem unaffected by what is going on around them.
	‘The ballot box isn’t enough.’ (p. 47)

	Mam is pinning all her hopes on Fergus passing his exams


	‘At the pool, though, there was a cheerful crowd.’ (p. 44)
This shows that despite all the terrible things happening in Northern Ireland, some level of normality continues, and some people are having fun swimming as usual.

	Michael Rafters is very committed to the IRA cause.


	‘He’ll be thirty when he’s out.’ (p. 47)

	Fergus is sensitive to the impact of The Troubles on his hometown.


	‘Something slithered in his belly.’ (p. 50)

	Fergus is sad about the length of time his brother is going to be in prison.


	‘Look at the cut of you. You’ve destroyed yourself for your studying.’ (p. 43)


	Fergus dreads a future when he is involved with the IRA


	‘The police station bristled with barbed wire ... Jesus, Fergus thought. The place was a blight.’ (p. 44)



LESSON 5

Sub-strands: 5.1; 5.2; 6.2

Focus: Chapters 10–12

Persuasion

Character

Learning outcomes

Students will be able to:

· Relate characters’ behaviour to character traits

Engage 

Ask students to work in pairs as A and B. Student A needs to persuade B to go cross-country running after school for an hour and Student B needs to persuade A to complete an extra homework task to research the other work of Siobhan Dowd. Ask students to note down any techniques they try to use. Are they using friendliness? Bribery? Threats? Flattery? Striking deals? Emotional blackmail?

Explore

Look back at pages 46–49 and model tracing how Michael Rafters tries to get Fergus to join ‘them’ using OHT5, e.g. first he is friendly, ‘Are you still being crucified?’, then serious, ‘That’s hardly the attitude.’ Ask students to complete the flowchart using WS5a.

Then divide students by ability so that you have a guided group of six that might find the tracing task difficult without support. Set the rest of the class to work independently reading chapters 10–12, then ask them to trace Rafters’ techniques from pages 68–71 using another copy of WS5a. 

With the guided group, read chapter 10 and support students in using inference to understand Rafters’ motives and in answering the questions on the cards from WS5b. Give each student one card and model quotations such as: ‘So,’ Michael said, crossing his legs and slouching back’ to answer the questions.

It can be inferred that Rafters is smartly dressed for church. He also sounds professional, asking questions almost like a journalist. He is staring at Fergus right in the eye so that he cannot avoid the conversation. He is crossing his legs and that makes it seem that he is here to stay. 

‘Reading between the lines’, we can visualize the following: Rafters pausing for a long time between ‘So,’ and ‘Your brother’s joined the strikers’; Rafters smiling after ‘And why was he moved?’, knowing he is right,; Rafters frowning in response to Fergus saying, ‘It’s a bloody farce’.

Use the cards at appropriate points through the rest of their discussion. Then ask students to work together in the guided group to complete the flowchart to trace Rafter’s techniques.

Continue to read to the end of chapter 12 with the guided group, using questions to keep the students focused on how characters are behaving: What does this look like? Can you visualize this scene? What is he/she doing? How is he/she using his/her voice?

After all students have read chapter 12, ask students to get into pairs and work in role as Fergus and Joe in The Maze prison. Take turns as Fergus trying to persuade Joe to stop. Discuss how Fergus’s attempts are successful/unsuccessful and why.

Transform

Ask students to analyse the persuasive techniques used by Fergus referring to pages 77–84. You could entitle the task: How does Fergus try to persuade Joe to stop the hunger strike? Students could respond to this task using a flowchart approach or an analytical essay, but in both cases they need to use quotations to back up points.

Review and reflect 

Ask students to think about why Rafters is shown as proficient in persuasion and Fergus is not. What is the impact of this on our relationship with both characters? Draw out the important skills of inference and analysis with use of textual evidence to help understanding of characters.

Homework

Ask students to use WS5c to capture their response to the characters of Fergus, Joe and Rafters by the end of chapter 12. It would be helpful if they used their character files to reflect on how their feelings about the characters have changed.

Worksheet 5a

Tracing techniques

Tracing the use of persuasive techniques: 
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Worksheet 5b

Chapter 10

Card sort for guided reading:
	What does Rafters look like?


	What does Rafters sound like?

	What is Rafters doing?


	When does Rafters pause?

	When does Rafters smile?


	When does Rafters frown?


Worksheet 5c

Chapters 10–12

Response to character

	Feelings at the start of Part 1
	Quotations
	Feelings at the end of 

Chapter 12

	Fergus:


	
	

	Joe:


	
	

	Rafters:


	
	


Where do your sympathies lie at this point in the novel and why?

OHT 5

Tracing techniques

Tracing the use of persuasive techniques by Michael Rafters:



LESSON 6

Sub-strands: 6.1; 5.3

Focus: Chapter 13

Social context

Learning outcomes

Students will be able to:

· Draw connections between characters from different times

Engage 

Display a collection of recent front pages of newspapers. As students come into the classroom play snippets from a youth radio station and from a news programme, e.g. Radio 1 and BBC News 24.

Give students a range of magazines and newspapers and ask them to work in small groups to create a montage of images, sounds and text to reflect today’s youth culture. Each group could use a sheet of A3 paper to fill the space with ideas.

Ask each group to share their ideas with the class and discuss how their information could be used as background to a novel about an 18-year-old set in their town/village.

Explore

Look at pages 10–11 of the Reading Guide and discuss as a whole class how the writer has created a realistic picture of life in 1981. 

Play some of the music mentioned in the novel: Bohemian Rhapsody, London Calling, Imagine, Oh Yoko!, etc.
Explain how music links Fergus to Joe and highlights how young and innocent the young people who are caught up in the violence are. Also explain how music transfers to the youth of the medieval world too as on page 88 Mel’s voice echoes the John Lennon song Oh Yoko! by saying: ‘In the middle of a dream, Rur. In the middle of a dream I call your name.’

Read chapter 13, then ask pupils to work in small groups to make links between the world that Joe and Fergus live in and the one that Mel lives in, using the quotations from chapter 13 on WS6a. Model the way the quotations can apply to both worlds, e.g. Mel and Joe are young and innocent, and both are caught up in someone else’s conflict.

Transform

Ask students to work individually to compare the life of Mel to that of Fergus’s sisters Cath and Theresa using WS6b. Students could use pages 43–45 and 62–65 for information on Fergus’s sisters. This activity should highlight the differences between the two worlds.

Review and reflect 

Recap how there are similarities and differences between the lives of the young people, but that music seems to be one bridge between the generations.

Ask students to work in small groups to discuss why they think music is so powerful and share any examples of how music has helped them to understand things in their lives. Take feedback and store points on a flipchart to be transferred to a display under the title: London Calling – how song lyrics capture feelings.

Homework

Ask students to use the activity suggestions on pages 10–11 of the Reading Guide to carry out research into song lyrics that have had a strong message and been popular with many generations such as work by Bob Dylan and John Lennon. They could choose music and lyrics as a background to the events of The Troubles, as well as presenting song lyrics that have been important to them. Students should present their findings as a display.

Worksheet 6a

Chapter 13

Use this sheet to make links between Mel’s world and Joe’s world using the quotations from 
Chapter 13.

	Mel’s medieval world
	Joe’s modern world

	‘Not much fun to be young’ (p. 91)



	Mel had to work hard all day.


	Joe is in prison for 10 years at 20.

	‘a child ... was a valuable sacrifice’ (p. 91)



	Mel might have been chosen as it was more impressive to sacrifice a child than an adult.


	

	‘Mel was like any child’ (p. 91)



	
	Joe fooled around like any normal teenager, doing pranks with his friend Rafters…

	‘‘I’m sure her life had its joys’ (p. 91)



	
	

	‘a warning or something’ (p. 91)



	
	

	‘we don’t listen’ (p. 92)



	
	


Worksheet 6b
Use this sheet to compare Mel’s world to Cath and Theresa’s. Support your points with quotations.

	Mel’s medieval world
	Cath and Theresa’s modern world

	
	


LESSON 7

Sub-strands: 6.3

Focus: Chapter 14

Plot/structure

Learning outcomes

Students will be able to:

· Analyse how meaning can be shaped by structure

Engage 

Ask students to work in pairs to put the events in the card sort from WS7 in order, then to discuss why the writer chose to organize the plot in this way – weaving the narrative between Mel and Fergus. Ask pairs to join with others to form small groups and to compare their order of events and ideas.

Explain that the plot is chronological with a historical dream narrative woven in. Ask students to consider different ways that the story could have been arranged using a timeshift narrative. What event could have started the novel and invited the characters to look back on events? Use the cards to place the events in a different order and discuss the possibilities of organization that are available to a writer.

Explore

Explain that chapter 14 is the last chapter in Part 1 of the novel. Recap the title of Part 1 – ‘First Light’. How has this been significant and what do we expect of the final chapter in this section? Collect predictions on a flipchart.

Read chapter 14 with the class and draw out the turning points: Fergus agrees to help Rafters; A noose is found around Mel’s neck; Joe is not going to stop his hunger strike. Discuss how these developments will influence the characters and the rest of the novel.


Look back at the students’ predictions – were they accurate? Ask students what chapter 14 has done to help them predict the outcomes for the characters.

Discuss thoughts about how the novel will end. Consider the genres it seems to follow – it has links to mystery and myths and also social commentary.

Transform

Ask students to complete the prediction sections for each character file they have completed so far. Then ask them to create new character files, e.g. for Cora and Felicity. 

Review and reflect 
Ask students to work in groups to decide how Siobhan Dowd has structured the novel so that at the end of the first part, there are so many questions still needing answers and the reader is still hooked.

Take feedback from groups and draw out the skill of leaving stories within stories unfinished and the complexity of managing a multiple narrative.

Homework

Students will need their novels for this homework. Ask them to read chapters 15–16 and decide if the mood has lifted or sunk since chapter 14. They should explain their decision using details from the novel.

Worksheet 7
Put the events in the order they happen in the novel.

(
	Joe goes on hunger strike


	Cora and Felicity arrive at the site

	Fergus meets Owain


	Fergus visits The Maze prison



	Fergus takes his sisters swimming 


	Mel runs an errand for her Da

	Fergus has a driving lesson 


	The body is found



	Fergus christens the body ‘Mel’


	Fergus starts to hear voices in his dreams


LESSON 8

Sub-strands: 5.2; 4.1; 5.3

Focus: Chapters 15–17

Character/atmosphere

Learning outcomes

Students will be able to:

· Explore character and atmosphere using drama

Engage 

Distribute cards from WS8a and ask students to match the emotion to the character, then explain why they have made the link using a quotation from chapters 15–16. E.g. Fergus = ambitious.  When he realizes that he had got a question in his exam wrong, Fergus is distraught. ‘His head collapsed against’ the wall (p. 109). He knows that so much of his future depends on passing these exams. 
Explore

Discuss how the mood of the novel has changed in Part II, e.g. how the seriousness of Joe’s situation and Brennor’s situation are dominating the lives of the two families.

Read chapter 17 with the class and discuss the impact of the hunger strike on Fergus and Mam. Model collecting evidence of how Mam is suffering from chapters 16 and 17 using quotations: ‘The smile she attempted cracked her haggard face in two’ (p. 120) and ‘Mam was white and drawn’ (pp. 112–113).
Explain that the students need to build up a picture of the characters in order to work in role in the next activity. Ask students to work in groups of five. Allocate each group a character to discuss using WS8b – Fergus, Mam, Da, Cath, Theresa. There is an opportunity for the groups to be differentiated as the roles will differ in size and complexity. 

Model part of the discussion about Cath. We know that she has inherited Joe’s duvet cover and was hysterical when she found out about the Joe joining the strike. We know that she is ‘fractious’ and ‘fighting every other minute’ with Theresa. We know she has been sent away to the Caseys a lot. Maybe she is vulnerable, worried about what Joe, and desperate for attention? 

Transform

Ask students to complete the group activity using WS8b to jot down notes. All students will need to make notes as they will be needed in the next part of the activity.

After about 10 minutes, put students into family groups with one of each character now working together as the McCann family. Ask the students to sit around one table. Tell students that they are going to be working in role as the character they have just worked on at a family dinner. Put the following information on the whiteboard:

· Mam has cooked a fry

· The tension is building

· No one dares to mention Joe

· The phone will ring 

If the students need further support, you could add:

· Mam and Dad are barely speaking

· Cath and Theresa are fighting

· Fergus is trying to keep the peace

Support pupils individually if needed by using quotations as examples of what a character might say. Set a time limit of 10 minutes for the role play which will end with a phone call that everyone thinks will come from the prison.

Review and reflect 
Ask students to return to their home ‘character’ groups and discuss what they have discovered about their character and the way the family is behaving at the moment. Ask students to fill in the final question on WS8b.

Homework

Students will need their novels for this homework. Ask them to use their knowledge of the character they have studied in the drama activity to write a letter to Mrs Thatcher using Fergus’ model on page 117. Students studying Fergus should expand the letter to convey more of his feelings.

Worksheet 8a

Chapters 15–16

Match the description to the character, and find quotations from chapters 15 and 16 to support your answers.

	Fergus
	stubborn

	Padraig
	ambitious

	Rafters
	tortured

	Mam
	manipulative

	Da
	light-hearted


Worksheet 8b

Chapters 15–17

For your character discuss the following questions:

What has he/she been doing recently?

How is he/she responding to Joe’s hunger strike?

What kind of thing does he/she say?

What words would you use to describe him/her?

What are the key quotations that show the reader what he/she is like?

What advice would you give to an actor playing this character?

How did you feel your character was treated by the rest of the family during the role play activity?

LESSON 9

Sub-strands: 5.1; 5.2

Focus: Chapters 18–22

Character/relationships/links

Learning outcomes

Students will be able to:

· Compare events and discuss links between characters’ lives in the novel
Engage 

Show students how to use the Venn diagram on WS9 to show the relationships between the characters as shown in the model on OHT9. The links between Mel, Fergus and Cath could be modelled as they are all not allowed to know the full details of what is happening in the adult world that is causing them so much trouble. Fergus and Cath are linked by their strong ties to Joe; Cath and Mel by strong commitment to their brother; Mel and Fergus by their role as peace maker.

Read chapters 18 and 19 together, then use the new information it reveals about the relationship between Uncle Tally, Joe and Fergus to add to a new Venn diagram.

Explore

Explain that you are now going to explore the relationships between characters as you read chapters 20–22. This section shows the development of the relationship between Fergus and Cora. As you read, ask pupils to draw out the links between Cora and Fergus, Felicity and Cora, Felicity and Fergus.

Use a Venn diagram on the whiteboard to show the links between the three and ask pupils to contribute quotations to explain the links further, e.g. Felicity appears very protective of Cora when she says, ‘I told you to eat that sandwich. Now look. You’re fit to wilt.’ (p. 142)
Try to encourage pupils to make further links – such as how this is a bit like Mam with Fergus and his running obsession. After you have finished the reading, focus on how the intensity of the feelings Fergus and Cora have builds. Put the quotations in a ladder within the Venn diagram. It starts with, ‘She caught Fergus’s eye and winked’ on page 141 and ends with them ‘joined at the hip like Siamese twins’ on page 159. 

Ask students to work in pairs to fill in the gaps in between then discuss how realistic the portrayal of teenagers falling in love is. Take feedback from the pairs then explain that students will be working independently to make links between the three families in the novel, using quotations to support their points. 

Transform

Ask pupils to draw a Venn diagram to make links between the three families – Fergus and his Mam and Da, Cora and her Mam and Dad, and Mel and her Mam and Da. 

Ask students to consider how the families have been presented – are they realistic? Why?

Review and reflect 
Ask students to discuss family relationships in small groups in response to these questions:

· are teenagers always difficult?

· do parents always appear to be overly worried about their children?

· do adults not trust teenagers enough?

Draw the discussion to a focus on how the families in the novel reflect some of the difficulties that many families face and that this is crucial to gaining the reader’s sympathy for the characters.

Homework

Students will need their novels for this homework. Ask students to: 

· collect a list of information they know about Mel so far, such as how she died and what her home life was like
· predict an ending to Mel’s story which explains how she died and why.

Worksheet 9

Relationships

Use the Venn diagram to show the links between three of the characters:

Mel      Joe      Fergus      Mam      Da      Uncle Tally      Brennor      Cath
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OHT 9

Relationships 

LESSON 10
Sub-strands: 6.2; 5.2

Focus: Chapters 23–25

Themes/author’s craft

Learning outcomes

Students will be able to:

· Understand how authors explore themes in texts and how the reader can trace ideas and patterns

Engage 

Group students by ability so that you have a guided group of six students that would benefit from working at a faster pace using a complex skill. Ask the rest of the class to read to the end of chapter 23 and use WS10a to compare life for Mel to life for Fergus. There are sample quotations and explanations, plus some prompts for the students to complete.

Explain to the guided group that they will be looking at the complex themes that the writer is exploring in this section and that the objective of the session is them to be able to trace the themes that the writer is exploring. Ask students in the group to discuss what complex issues they think Siobhan Dowd wanted her readers to discuss after reading her novel, e.g. violence, family breakdown, love, etc.

Read from page 160 to the top of page 162 with the group and prompt exploration of the behaviour of adults and the impact this has on children. Focus on Brennor saying ‘You’ll pay for this’ at the bottom of page 161 and see if students are able to see how disturbing the picture of a young boy so full of hatred is. Use open questioning to lead students to link Brennor to Joe and to Owain. 

Ask the guided group to discuss the impact of violence on the lives of young children, from

page 160 ‘with their dogs and weapons’ to ‘Only the dead’ on page 162. 

Once the students have picked out that the children are innocent victims of a violent adult world, ask them to make links to where else this is true, such as for Joe and Lennie. Explain that the young characters are presented as vulnerable throughout. Then ask students to work in groups of three to respond to the question: Using evidence from the text, what do you think Siobhan Dowd thinks of the way children have been exposed to violence?

Finally, ask the group to prepare a brief presentation for the class on how the writer explores complex themes in this novel.

Explore

Start with a presentation from the guided group about themes and how readers can trace the writer’s feelings through the way an idea is presented. 

Then ask students to work in groups of three to discuss books, TV and films that have also explored the vulnerability of children and young people caught up in a violent world such as Oliver Twist and The Kite Runner. 

Invite students to read on to the end of chapter 24. Then ask them to make a list of quotations that suggest the writer is trying to make readers think very carefully about the young victims of the conflict. E.g. ‘They’re too young to see Joe in the state he’s in.’ (p. 164) Is Fergus old enough for this? Discuss whether Fergus, Joe and Owain are ‘old enough’.
Transform

Ask students to use their skills in understanding themes and writer’s purpose to answer the following questions:

· How does Fergus’s nightmare in chapter 24 show the reader that he is suffering on two levels – on the surface and at a deeper level? 
· What effect does the horrific imagery of the carcasses have on the reader and why?
Ask students to read chapter 25 independently and to trace how the chapter gives us a picture of a normal teenage life, e.g. secret relationship, examinations, rock music, drinking. Ask students to consider in pairs why the writer is combining the suffering of young people with the normal reality of growing up.

Review and reflect 
Take feedback from the pairs and then broaden the discussion to include a general recap of how the reader can trace the presence of the writer by looking at how themes are presented. Make a list of the themes that the writer is exploring in this text on the whiteboard.

Homework

Read the first part of ‘The Innocence of Youth’ section on page 14 of the RG then complete WS10b.

Worksheet 10a

Chapter 23

Use this table to compare the life of Mel to the life of Fergus using evidence from Chapter 23.

	Mel
	Fergus

	Lives on a farm with a large family (at least six)

· They have a goat pen

· Mam keeps the ‘younger ones’ inside (p. 160)


	Lives in a bungalow with his family (was six)

They have a TV

The younger ones help to look after Fergus: ‘Mam says, d’you want this banana and d’you want a cocoa?’ (p. 162)

	Link

Both characters live in busy, complex families that are trying to cope with a difficult situation.

	Her family is suffering due to the violence of another.

· Boss Shaughn arrives with ‘____​​__  and ______’ (p. 160)

· Brennor is drawn into the violence as he gets ‘___________________’ by a man. (p. 161)
	He and his family are suffering due to The Troubles.

· Fergus tells his Mam that not seeing Joe is ‘______________________’. (p. 163)

· Mam asks Fergus: ‘And what I want to know is, __________________________’ (p. 165) showing that she is blaming herself.

	Link



	
	

	Link



	


1. How is family life for Mel similar to family life for Fergus?

2. How is family life for Mel different to family life for Fergus?

3. What do you think the writer is saying about family life over the centuries in these chapters?
Worksheet 10b

The Innocence of Youth

Mel and Joe both get entangled in an adults’ world. They are willing to risk everything for a cause they believe in. 

Use this table to examine how other people and events have caused suffering to the following characters.

	Character
	Trouble…
	Influenced by…

	Joe
	Is starving himself to death
	Political decisions made by the IRA and the British Government



	Mel


	
	

	Lennie


	
	

	Owain


	
	

	Fergus


	
	

	Mam


	
	


LESSON 11

Sub-strands: 6.2; 6.1; 10.2

Focus: Chapters 26–30

author’s craft/language/social context

Learning outcomes

Students will be able to:

· Link the emotional journey of characters to authorial purpose

· Explore use of social context to raise and discuss issues

Engage 

As students come in to the classroom, play some music by John Lennon and ask students to read refer back to page 11 of the Reading Guide, thinking about how important music is in the lives of the young people in the book and for young people generally.

Ask students to get into groups and discuss songs that have been important to them and to their families.

Draw attention to Siobhan Dowd’s comments about how the music of John Lennon links to Fergus’s need to understand the world around him.

Together read chapters 26–28, then ask the groups to work together to trace how Fergus is haunted by memories of his brother before he went to prison using WS11a.

Explore

Explain how the writer’s use of language helps to create a realistic picture of life in the 1980s and in the Iron Age.

Ask students to volunteer memories of the language used to create the realistic pub environment in chapter 28. Put the words on the whiteboard, e.g. ‘a wicked thirst on me’ (p. 186).

Read chapter 29 as a whole class and model picking out specific language that evokes a past age, stopping at words and phrases such as: ‘greensward’ (p. 194) – an archaic word for grass-covered ground, ‘The gods are punishing us’ and ‘a spirit from the Sidhe’ (p. 195).
Ask students to re-read the chapter from page 197, making a list of words that depict a modern world, e.g. ‘urinals’, ‘smells like a brewery’, ‘Protection / condoms’. 

Discuss the final line of Part II, ‘In the midst of life we are in death’, drawing out the complexity of emotions that Fergus is experiencing. Remind students of the idea that real life continues no matter what crises people are living through. Also point out that the phrase is taken from the Catholic Mass ceremony, and that is why Fergus knows the phrase so well. This adds to the religious and spiritual aspect of the story, and can be compared with Mel’s beliefs earlier in the chapter.

Transform

Ask students to work in groups to consider the importance of the title of Part II – ‘Second Sight’. How does this link to the developments in the second part of the novel? For instance, the discoveries about Mel, the seriousness of Joe’s state and the impact on the family, and the normal events of growing up as a teenager, such as falling in love.

Take feedback from the groups and use questioning to draw out the way the novel is helping us to see things in a different way. We are rethinking what has happened in the past (how people lived in Iron Age times), what is happening in modern day (the complexities of conflicts such as The Troubles), and what might happen in the future, because of the depth of emotion that the writer has woven in to the stories within the novel.

Ask students to continue working in groups to discuss the possible meanings of the title of Part III – ‘Fight or Flight’.

Then ask students to read chapter 30 independently and respond to the question: How has the tone changed at the start of the final section?
Review and reflect 
Recap the issues that the writer is exploring in the novel, focusing on the suffering of all those involved in a violent conflict. Ask students to work together to put in order the statements from WS11b then compare choices.

Homework

Ask students to read pages 12–13 of the Reading Guide then complete the activity at the bottom of page 13 – designing a new book cover in response to the editor’s comments.

Worksheet 11a

Chapters 26–28

Use this table to trace how memories of Joe before he went to prison haunt Fergus throughout the novel.

	Chapter 
	Memory of Joe
	Fergus’s inner thoughts

	27

27
26


	‘He’d always been fond of conkers ... how the life trapped in their shells gave you magical energy’
‘a faint odour of old trainers, a whiff of Joe’s familiar sportiness’
‘The words of the Lennon song careered around in his head’

	His brother always had ‘crackpot’ theories about life.

They were quite similar in their love of sports.
He is sad and desperate because he feels his brother is wasting his life. He remembers when Joe was a normal young man that liked music and having fun.


Worksheet 11b

Second Sight

Put these statements about Bog Child in order of significance.

	The writer wants the reader to learn a lesson from history by understanding what happened in The Troubles.
	The writer wants us to take a second look at the world around us and sympathise with people suffering because of the violence of others.

	The writer wants young people to have a chance to stay young instead of being drawn into problems created by adults.
	The writer wants youth to be about friendship, fun, music and love rather than violence, worries and threats.

	The writer wants readers to understand that people haven’t really changed since the Iron Age.
	The writer wants the reader to appreciate that solutions to problems are complex and that life and death are not that far away.


LESSON 12

Sub-strands: 5.1; 6.2; 6.3

Focus: Chapters 31–36

author’s craft/repercussions

Learning outcomes

Students will be able to:

· Understand how structure is linked to authorial purpose

Engage 

Begin by reading chapters 31–33. Then organise the students so that they can sit in large groups to explore character, theme and authorial purpose by hot-seating. Select students to work in role as Fergus and the writer. 

Ask students to question Fergus about his feelings about religion, The Troubles, his Mam and Dad, his connection with Mel, Joe, Cora. Then ask students to question the writer about her feelings about the same issues.

After the activity explain how writer’s purpose and characters are linked. Draw links to other novels such as the character Link in Robert Swindells’ Stone Cold or the character Shell in Siobhan Dowd’s novel A Swift Pure Cry. Show students the Pathways section of the Reading Guide (page 16) and suggest further independent reading titles.
Explore

Explain that the writer is addressing issues but is also entertaining us by constructing an intriguing story. Identify that in Part III the tone has got more serious and the tension is building; just as in Mel’s world where the villagers want recrimination, the characters of Fergus’s present day world of 1981 are also starting to pay a price for their actions.

Use OHT12 to show students the repercussions of actions in the past. Cover up the bottom two boxes and recap the constant message about consequences from Fergus, e.g. ‘Oh Joe. The consequences. On you, on us, on all of us’ (p. 220). Explain how the structure of the novel is bringing a sense of inevitable tragedy as sins are atoned for. Model how Fergus ended up feeling responsible for the deaths of the two women using OHT12.

Then read chapter 34 with the class. Fill in the third box on OHT12 about why Mel feels responsible on page 232 using student contributions.

Transform

Ask students to read chapters 35–36 and then fill in a response to the fourth box about Fergus handing himself in.

Ask students to work in groups to discuss how a sense of clarity is coming through from Owain and Fergus using the quotations on WS12. Ask students to answer the questions at the bottom of the worksheet. The second question is quite complex, suggesting that Owain is like a dog because he follows orders and does what he is told, and Fergus is like a rat because he wants to run free and run away. Students may need support in answering this question.

Review and reflect 
Ask students how the writer is organising the many threads of the novel as well as maintaining a basic truth about what is right and what is wrong. Recap on the homework activity that involved looking at pages 12–13 of the Reading Guide. Discuss how an author crafts a novel. 

Draw out the clarity of the young and innocent that comes from looking at the quotations on WS12. Take feedback on the questions at the bottom of the worksheet.

Homework

Students will need their novels for this homework. Ask them to read chapter 37 and respond to the question: How guilty is Michael Rafters? Remind students to back up their points using evidence. Suggest that a sophisticated reading of the book would see Michael Rafters as a victim of his world too.

OHT 12

Repercussions

	What happened?
	How did it happen?



	Lennie Sheehan dies.


	Lennie joined other Provisional IRA prisoners on Hunger Strike with his friend, Joe. He was supported by many including his mother who called him a martyr.

	Bomb explodes and two women are killed. Fergus feels responsible.


	

	Mel feels responsible for the settlement suffering. She feels like she is a creature from the Sidhe. She hands herself to Rur.


	

	Fergus hands himself in.


	


Worksheet 12

The Clarity of Youth

Use these quotations to support discussion about how the young people in Bog Child are able to see the truth of the situations more than the adults.

‘Fergus raised his eyes to heaven, as if to say the world was a show.’ (p. 208)
‘Owain half nodded, half grimaced.’ (p. 208)
‘Dog or rat, Fergus thought. Do what you are told, or run free? Rather a rat, any time.’ (p. 208)
‘It’s a bloody mess, this whole place.’ (p. 212)
‘If it was the Welsh valleys ... I’d say, welcome to it, slag heaps ‘n’ all.’ (p. 213)
‘And it’s beautiful, an acquired taste: a beauty that takes a lifetime to understand.’ (p. 243)
‘You’re in one trap, I’m in another.’ (p. 250)
Q: Are Fergus and Owain the only ones that can see the truth?

Q: In what way is Owain the ‘dog’ and Fergus the ‘rat’ from the story?

LESSON 13
Sub-strands: 6.3; 6.2

Focus: Chapters 37–42

Resolution

Learning outcomes

Students will be able to:

· analyse a small section of text to establish the writer’s purpose and the effect on the reader

Engage 

Use OHT13 to show the high and low points of the tension so far in Part III. Discuss how the pressure of Fergus’s confession to Owain is relieved by the twist in the story and the revenge he gets. Ask students to put events on the graph to show how tension builds and drops in the final chapters.

Ask students to discuss in groups if the evidence that, “This place. It’s insane” (p. 258), is starting to be indisputable. Ask students how they feel about the world the novel has introduced them to or reminded them of.

Explore 

Explain the role of ‘resolution’ in a novel whereby plots and subplots are drawn to a conclusion and issues are resolved. Ask students to discuss in small groups the loose ends that need tying up. Take contributions and add them to the whiteboard, e.g. Will Fergus and Cora stay together? Will Fergus pass his exams? What was the real story about Mel?
Read chapter 38 with the class and discuss points at which the tension builds, e.g. when the phone rings and it could be news about Joe; and when ‘the memory of the physics multiple-choice paper was like a vice clamping down on him’ (p. 263).” Explore how the tension builds as the reader sees the potential disaster of Fergus not getting his three Bs and a whole new life.

Ask students to predict the ending for Cora and Fergus after reading to the end of chapter 38. You might want to look at the bottom section of page 14 of the Reading Guide entitled The truth about Cora to support this activity. 

Read chapter 39 and model explaining the outcome of the Mel subplot using an OHT of WS13. Remind students to leave some space as more might be revealed in the closing chapters.

Ask students to turn to pages 274–275. Use questioning techniques to explore why the writer has made the truth about Mel so hard to discover. At a simple level, the element of mystery hooks the reader. However, draw out the fact that Felicity has to overcome the pressure from Professor Taylor in order to tell the world the truth. Can students link this to Joe’s world?

Model an analysis of this short section of text using the title: The truth is hard to find.

In many ways, it looked like Mel was the victim of an Iron Age sacrifice but Felicity has a different theory. She has to battle against a Belfast professor to get her points heard but she stands by her belief that this was not the case. 

Felicity suggests that Mel was scapegoated in response to a severe winter. In many ways the story of Mel is a parallel to Joe’s, who is also in danger of losing his life for a cause that is bigger and more complex than many people know.

Maybe the message from the writer is to ask readers to unravel the complexities of the situations that life throws at them, just as Fergus does.  

Transform

Ask students to read chapters 40–42 and start to fill in the information about how the resolutions are confirmed using WS13.

Ask students to focus on page 291 and analyse what Felicity is saying to Fergus using the title: Taking things into your own hands. 

Review and reflect 
Ask students to discuss the importance of Felicity in the novel. Work in role as Felicity and invite the students to interview her, asking her what she thinks of the world – past, present and future.
Homework

Students will need their novels for this homework. Ask them to compare the lives of Cora and Mel using evidence from chapters 38–42 as well as the rest of the novel as appropriate.

OHT 13

Tension graph for Bog Child: Part III





Worksheet 13

Resolutions

Use this worksheet to log how the various plots are drawn to a conclusion.

	Michael Rafters and the ‘packets’


	

	The story behind the Iron Age bog child ‘Mel’


	

	The love story between Fergus and Cora


	

	The ending for Joe


	

	The ending for Fergus


	

	Other endings


	


LESSON 14
Sub-strands: 5.1, 5.2, 6.3

Focus: Chapters 43–47

Resolution

Patterns

Learning outcomes

Students will be able to:

· Consider the way writers use endings to complete the exploration of an idea

· Trace patterns through different plots and sub-plots

Engage 

Ask students to discuss how far they agree with the quotation from page 291: We suffer more from the sins of omission than the sins of commission, i.e. more harm is done by what we fail to do than by what we do.
In discussion, draw out how this is relevant to the many unfolding plots in the novel: Mel had to take responsibility for her villagers and Felicity needed to be brave about her beliefs; Fergus had to hand himself in and stand up to Rafters; Cora has to stand up to her Dad; Mam has to stand up to Da.

Explore

Work with WS13 to continue tracking the unfolding plots as you read chapters 43–45. 

As you read page 308, focus on the quotation:

‘He felt as if he was made of a thousand and one beads in a kaleidoscope, tilting round, dropping into a brand-new pattern every five minutes with every encounter’.

Discuss how this helps the reader to understand how Fergus is feeling about the many worries he has.

Ask students to work in pairs to complete WS14a which is a storyboard for a trailer of a film version of Bog Child. Explain that the purpose is for students to see the pressure Fergus is under with a series of flashbacks and visions. Suggest some images such as, Joe in a coma being fed through a drip with Mam at his side and Da with his head in his hands. You could give more able students the half-completed version as well as a blank version for them to choose all of their own images and ideas.

Continue to read up to the end of chapter 45 and ask students to continue completing WS13, e.g. Owain ending up the victim of a car bomb. Model exploring your personal response to Owain’s death showing how and why it has an effect, such as:

Owain is presented as innocent a victim of the violence of others as Mel. He has been aware of how Northern Ireland was ‘the beginning and end of all sorrow” (p. 215) as Fergus says, and was always fair and honest in the way he struck up a real friendship. He was reluctant to think badly of Fergus over the packets and chose not to turn him in immediately without discovering the truth. 

The reader has trusted Owain’s straight talking and loyalty to Fergus throughout the novel and it is saddening that he loses his life to a cause that he seems to have little personal commitment to.
Transform

Ask students to read chapters 46–47 (to the end of the novel), and then page 15 of the Reading Guide. Challenge them to:

· work in groups to discuss how the final dream that Fergus has about Mel is in some ways a premonition of Owain’s ending – the bog claiming a life for a life

· work in pairs to decide if Uncle Tally ‘s role was visible or invisible to the reader despite all the clues being there

· work individually to look at Mel’s story and how it could have worked out differently

· work individually to explore their personal response to the ending for Uncle Tally.

Review and reflect 
Remind students of this line from page 313: ‘He’d a need for air, action: anything but the nightmarish pictures in his head.’ Ask students to reflect on how important the dreams, visions and voices are throughout the novel.
Then ask pupils to work in pairs to decide what the novel would have been like without the dreams and visions.

Homework

Ask pupils to use WS14b to decide if the endings for the characters were fitting.

Worksheet 14a

Storyboard

Use this worksheet to show the torment of Fergus’s mind through a series of images. Can you draw in the images and decide what they should be? Some images (e.g. shots 4 and 6) need more description to be added. Some images have been added for you.

	Shot 1


	Shot 2



	A kaleidoscope which changes between each of the images into a different pattern.
	Image of Fergus opening exam results.

	Shot 3


	Shot 4

	Image of Owain at the sentry box.


	Image of Cora...

	Shot 5


	Shot 6

	Image of Mel being sacrificed.
	Image of Uncle Tally...

	Shot 7


	Shot 8


	Image of Michael Rafters and the Provos.
	Image of a rat in one cage and a dog in another.


What music would play in the background if these shots were used as a trailer for a film version of Bog Child?
What quotations could you use on screen to sum up the main themes explored in the book?

Worksheet 14b

Final endings

Use this worksheet to record your feelings about how the final endings are suitable for the characters.

	Character
	Ending
	Personal response

	Mel

	The true story of how she was the innocent victim of someone else’s crime is uncovered by Felicity and Fergus.
	This seemed a good outcome for Mel as she had sent a message from history about how some situations need to be looked at from more than one angle to get to the truth.

	Owain


	
	

	Joe


	
	

	Uncle Tally


	
	

	Cora


	
	

	Fergus


	
	


LESSON 15

Sub-strands: 5.1; 5.2; 5.3; 7.2

Focus: The novel’s conclusion

Ending

Learning outcomes

Students will be able to:

· Trace ideas through a complex text

· Review a whole novel

Engage 

Explain that in this novel there is a message ‘from’ history – that we should look more carefully at situations that are presented to us. Tell students that the clues about Uncle Tally’s involvement were there from the start but they weren’t explored – discuss why.

Then set students the task of investigating how many clues were overlooked using WS15a. This can be done in conjunction with the section on Uncle Tally on page 15 of the Reading Guide.

Explore

Show students the review of A Swift Pure Cry on WS15b. Draw out the features of review writing using WS15b as an OHT:

· summary

· themes

· techniques

· setting

· themes

· author’s craft

· evaluation

Ask students to work in groups of three to discuss if the review for Bog Child would be similar to the review of Siobhan Dowd’s first novel.


Model transferring the style of the review for A Swift Pure Cry to Bog Child:

This is a startling novel full of mystery and magic yet set in the gritty reality of Northern Ireland in 1981. The novel inspires the reader to see things differently and to hope and believe that things can get better...

Remove your model and ask students to construct the opening to their own review of Bog Child. Discuss the key themes from the novel that should be mentioned in the reviews:

· importance of learning lessons from history

· the ability for old grudges to ‘leapfrog generations’

· the complexity of the truth

· the innocence of youth

· the need to act 
Transform

Ask students to complete their own reviews of Bog Child using the bullet points to guide the content.

Review and reflect 
Ask students to share reviews with partners and compare the features of the novel that they have found most significant. Read a particularly strong review to the class and share the strengths of the writing with the class.

Model using the Self Assessment sheet on WS15c and ask students to use their individual sheets to reflect on their reading development. (Remember to collect the assessment sheets.)
Homework

Ask pupils to redraft and extend their reviews for display and to select a Pathways text from page 16 of the Reading Guide to read next.

Worksheet 15a

Tracing evidence

Use this worksheet to investigate the actions and words of Uncle Tally.
	Action
	What could have been inferred

	p. 5 mutters ‘One day, one day...’

	Tally was very committed to the Republican cause.

	p. 10 ‘That’s not the Provos’

         style.’

	Tally knew a lot about how the Provos operated.

	p. 20 ‘I don’t like this police stuff.’

	Tally had something to hide.

	p. 53 ‘Nobody tells you what to

         do’...

‘Wish that were true.’
	

	p. 133 ‘Give me a minute to clear the fag-ends off the bed, will you?’
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Worksheet 15b

Review of: A Swift Pure Cry by Siobhan Dowd

This is a breathtaking first novel full of heartbreak and loss yet giving the reader hope and faith in the human spirit to endure and rebuild itself.  

Shell, the young teenager, struggles to cope after her mother dies and everything she needs starts to unravel: her father becomes an alcoholic; her friend deserts her over a boyfriend; her boyfriend leaves for America just before she discovers she is pregnant; her only ally, the local priest, is told to keep away from her for fear of the scandal it might create. The threads of the story are so carefully woven together that the reader is left breathless, trying to keep up with the twisting and turning story which unfolds with increasing complexity.

Dowd uses language with a deft touch, creating an Ireland you can hear, touch, see, smell and taste. The people who live in Shell’s world are multi-dimensional. They ride the storm of Shell’s scandal and fit their opinions and responses to their own convenience. The setting is steeped in religion and hypocrisy oozes out of the very brickwork of the village that cannot help a grieving motherless child who is a victim of poverty and abandonment at her time of greatest need. The themes are many and serious with teenage pregnancy, infanticide, police brutality and social indifference appearing frequently amidst the unfailing love and commitment that Shell gives to her young siblings.

Despite the very real tragedies in the novel, there is a strong thread of Irish humour that combines with the ethereal presence of ‘Mam’ to keep Shell strong. Enter the world and you will be drawn in and consumed by the passion for truth and justice that runs through the core. This is the rightful winner of the Branford Boase Award 2007 and a superb read for young and old.

Worksheet 15c

Self-assessment sheet
	AF
	Assessment focus 
	You practised this when:
	I do this well
	I can do this some-times
	I need to practise this

	AF2
	Understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text
	· You did this when you researched The Troubles of Ireland

· You did this when you traced the development of Fergus and Cora’s relationship
	
	
	

	AF3
	Deduce, infer or interpret information, events or ideas from texts
	· You did this when you worked in role as Fergus and Owain to explore the characters’ inner feelings

· You did this when you made character files 
	
	
	

	AF4
	Identify and comment on the structure and organization of texts, including grammatical and presentational features at text level
	· You did this when you looked at why the opening was effective

· You did this when you looked at how Michael Rafters used persuasion effectively

· You did this when you compared the lives of characters across history

· You did this when you looked at the structure of the ending for each character
	
	
	

	AF5
	Explain and comment on writers’ uses of language, including grammatical and literary features at word and sentence level
	· You did this when you looked at how the mysterious atmosphere of the bog was created

· You did this when you compared the language used to create different characters and settings
	
	
	

	AF6
	Identify and comment on writers’ purposes and viewpoints, and the overall effect of the text on the reader
	· You did this when you were hot-seating the writer to compare her feelings to Fergus’s

· You did this when you looked at why the writer was exploring themes such as young people caught up in violence

· You did this when you linked author’s viewpoint to characters’ behaviour
	
	
	

	AF7
	Relate texts to their social, cultural and historical contexts and literary traditions
	· You did this when you considered the impact of The Troubles on the characters’ lives

· You did this when you explored the historical differences between the two settings – Medieval and Modern
	
	
	

	Teacher’s comment




LESSON 16
Sub-strands: 2.2; 3.2; 4.2; 6.3; 7.1; 7.2

Focus: Comparing and contrasting Bog Child novel and playscript – looking at both versions of the same scene
Learning outcomes

Students will be able to:

· Identify and comment on the differences between a novel and a playscript 
· Interpret and perform a scene from the play 

· Adapt an extract from the novel into a playscript scene

Engage

Start by asking students what they think the main differences are between a novel and a playscript. Elicit points such as in a playscript the characters’ names appear on the left; no speech marks are used; stage directions are used to indicate actions or manner, and also to set the scene. 
To reinforce and/or to further students’ knowledge of the theatre world, and to encourage them to think about what goes into producing and staging a play, hand out copies of the card sort from WS16a and ask students in pairs or small groups to match up the terms with the correct definitions.

Explore
Hand out copies of WS16b (or distribute copies of the Bog Child Oxford Playscript and refer to Act 3, Scene 11 on p.114) and read the extract from the playscript version of Bog Child as a class. Then ask students to refer to chapter 14 (pages 311–317) and read the novel version of the same scene.

Students work in pairs to discuss how the two versions of the scene differ, annotating a copy of WS16b as they go along. Tell them to consider things such as how character and setting are conveyed and how the speech differs or is similar. 
Students should also examine the order of events: are there differences between novel and playscript, and what, if anything, is left out of the playscript? Ask them why they think this is. Students should then feed back to the rest of the class.

Transform

In small groups, ask students to think about whether their reading of the novel extract would affect their performance of the scene in the play. Would they portray action and character differently? Would they make any changes to the stage directions or the order of events/action in the scene?
Tell students that, bearing these things in mind, they are going to perform the scene in their groups. Allow time for them to practise, then ask them to perform their scene to another group, or the class as a whole.

Review and reflect

Students, in their groups, peer review each other’s performances, highlighting strengths and weaknesses of each group’s interpretation and presentation.

Facilitate a class discussion focusing on Bog Child as a novel and playscript. Ask students what they think the limitations of a playscript are (i.e. more difficult to describe characters’ feelings, to describe/show scenery, etc.), and, in contrast, what freedom a playscript can offer, i.e. allows creative/interpretative input from actors/director. 

Homework

Without referring to the Bog Child playscript, ask students to choose another extract from the novel and adapt it into a playscript scene. 

Alternatively, students could choose a different scene from the play to examine and compare to the corresponding one in the novel.
Worksheet 16a
Play terminology

(
	Actor


	A person who performs a role in the play


	Aside
	Dramatic technique in which a character speaks his/her thoughts aloud unheard by other characters onstage at the same time

	Cast


	The actors in a play


	Costume


	The clothes worn by actors in a play


	Dialogue


	Two or more characters speaking to each other

	Director


	Person responsible for all aspects of a production

	Improvisation


	Unscripted dialogue or action made up spontaneously

	Interval


	A break halfway through the play


	Monologue


	A long speech by one character

	Playwright

	The person who has written the play


	Props


	Objects used in the play

	Protagonist


	The leading character in the play

	Rehearsal


	Practice of the play

	Script


	The written text of a play

	Stage directions


	Instructions in the script for the actor and stage crew

	Understudy


	An actor familiar with another actor’s role so he/she can substitute in an emergency


Worksheet 16b

ACT 3

SCENE 11
Late summer 1981. The mountain and outside Finicule’s bar.


Spring AD 80. The Iron Age settlement.


Two clan women come on and silently help Mel put a white shift over her existing clothes.
 A clan member comes on with a noose, which he puts round Mel’s neck, keeping the free end of the rope in his hand.

Mel
It was to be the first and last time that I walked at the head of the clan’s procession. Mam’s bangle sparkled on my wrist. Hidden in my hand was Rur’s knot of hair.


Mel and the clan members freeze as Fergus runs on in his usual running gear, then stops to do some stretches.

Fergus
I’ve waited a day to come back up, Mel. Past what’s left of the checkpoint. They gave out the names of the dead soldiers on the radio. He was one of them. Owain. [He looks out over the landscape] His life’s gone. Now I’m leaving mine. My village. My home. My school. The bog where I found you. Everything that happened this summer. With Cora. With Joey almost dying. Uncle Tally not being glad he’s off the strike. [Realising something important as he speaks] Uncle Tally. Uncle Thaddeus… Deus, the bomb-maker… The Christmas smell in his room. Like marzipan. Semtex. [Angrily] Owain had a life to lead, Uncle Tally! Same as you or me… I’ve got to see him. I know it won’t do any good, Mel. It won’t stop him. But the sins of omission… I’ve got to see him.


Fergus runs offstage.


Mel and her attendants come to life. The rest of the clan, including Brennor, Rur, Da and Mam comes on, and follow Mel as she walks slowly towards the pit, where some clan members led by the executioner raise a simple gallows, and put a wooden block under it.

Mel
[Walking] As we walked, I could hear Mam’s moans. I could hear the footsteps of the clan. I could hear every last leaf, trembling. Padum, padum, padum said my heart. I live. I work. This cannot be. I’ve a lifetime of beating still to do. Death is not a reaper, like they say, nor even a friend. It is a dark, fierce water, an inundation. [She arrives at the gallows]

Executioner
Do you want a blindfold?

Mel
No.


The Iron Age people freeze. Scene moves to outside Finicule’s bar. Two ambulance men come onstage, carrying a covered-up body on a stretcher. Two RUC officers follow. Fergus runs onstage.

Fergus
What’s going on?



















First ...





Then… 





Then… 





Then… 





Finally…





Does he succeed in persuading Fergus?








What else could he have done?








First he uses friendliness – he asks about the family, school and then Joe. He says things like, ‘They’ve grown’ when Fergus shows him his sisters playing and he seems to be genuinely interested in them.





What else could he have done?





Does he succeed in persuading Fergus?





Then he is serious – he …





























Rafters





Joe








Fergus





At school together





The packets





Prison visits





Working for ‘The Cause’





High tension





Low tension
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